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ABSTRACT

This qualitative phenomenological study explored experiences of teaching sex education and
identified challenges to sexuality education among 10 Vietnamese high school educators.
Sexuality education high-school teachers in Vietnam participated in in-depth interviews focused
on (a) experiences associated with teaching sex education in Vietnamese high schools and (b)
how high school educators’ experiences with professional training related to sex education
influenced their teaching practices. This research explored teacher characteristics, curricula,
professional development, and environmental factors. Study data were collected via Zoom
interviews, enabling the researcher to engage participants in their subjective viewpoints and
overcome the hurdles of long-distance travel and health safety concerns amid the COVID-19
pandemic. Data were analyzed and interpreted using thematic analysis. The problem was
twofold: (a) Without comprehensive sexuality education, adolescents and youth are at risk for
unplanned pregnancies, abortion, sexually transmitted infections, cervical cancer, HIV, and other
diseases; and (b) Comprehensive sexuality education can empower adolescents to make
informed choices about their sexual health. Three research questions (RQs) were formulated
directly from the existing problem RQ1. How do high school educators in Vietham describe their
teaching practices related to sexuality education? RQ2. What factors influence the experiences
and perceptions of educators in Vietnam regarding teaching sexuality education to high school
students? RQ3. What recommendations do educators have for training/professional
development and content delivery for teaching sexuality education to high school students?
Using three theoretical frameworks, Constructivism, Social Cognitive Theory, and
Transformative Learning Theory, the research utilized established methodologies developed by
prior scholars and theories. While seven themes emerged, the study’s results inferred a
commonality of the participants’ experiences within three main takeaways: the impact of the

Vietnam Ministry of Education and Training, the participants preferred professional development



setting of blended learning, and a need for mandatory professional development for these
dedicated educators. These three takeaways are intertwined and converge with the interests
and ability to deliver proper and accurate sex education to adolescents, not only in Vietham but
worldwide. The results of the phenomenological study suggest that professional development
can benefit organizations, community groups, and personal enlightenment within broader

realms of teaching, coaching, and mentoring.

Keywords: sexuality education, sex education, professional development, blended learning,

curricula and policy, high-school students
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Chapter One: Study Introduction

Adolescence is a transitory period of an individual’s life beginning with the onset of
puberty toward their mid-20s; adolescence is a significant developmental phase (Bonnie &
Backes, 2019; Wood et al., 2018). Addressing adolescent sexuality within the context of high
school can be crucial for healthy youth development (Walsh et al., 2022). Although the
importance of sexual health is becoming more widely recognized, promoting it via education
remains delicate and controversial worldwide (Shtarkshall et al., 2007).
Background of the Study

The prevalence of sexually transmitted infections (STls) has significant increased among
adolescents, attributed mainly to the rise in unprotected sexual activity (World Health
Organization [WHO], 2020). Prevention is crucial since the consequences of STls are dire. Due
to the severe outcomes associated with STls, it is essential to prioritize prevention. These
infections can lead to several health issues, such as, infertility and hereditary diseases (Centers
for Disease Control and Prevention [CDC], 2018; Shannon & Klausner, 2018; Tsevat et al.,
2017). Several STls contribute to the propagation of the Human Immunodeficiency Virus (HIV)
epidemic (Shannon & Klausner, 2018). These researchers stated that

STIs are a growing concern for adolescents. Proper screening and management are of

critical importance. Furthermore, prevention efforts such as human papillomavirus (HPV)

vaccination should be prioritized. Much of the current literature on STls does not address

the unique nature of STls in adolescents, and additional research into effective

prevention and treatment strategies for STls in adolescents is urgently needed.

(Shannon & Klausner, 2018, p. 1)

Preventing HIV infection remains a critical concern for Asia and Pacific countries, with
sexual activity as the primary transmission mechanism in those regions (WHO, 2022).

According to estimates provided by the United Nations International Children’s Emergency Fund



(UNICEF) in 2008, there were approximately 690,000 HIV infections among those aged 15 to 24
in South Asia, whereas there were 580,000 in the Pacific (UNICEF, 2008).

Examining the circumstances of Asia’s adolescents who are at considerable risk for
contracting HIV is receiving an increasing amount of attention within the arena of HIV prevention
initiatives. However, in a report from 2008, adolescents at risk comprised a negligible portion of
the age cohort (1-5%), as focusing on adolescents aged 15-24 may have resulted in
overlooking younger teenagers’ vital interests and rights (UNICEF, 2008). For instance, the
International Women'’s Health Coalition’s (IWHC) 2007 documented sexual understanding,
attitudes, and actions of adolescents (12—14 years old), revealing a lack of knowledge and
cognitive readiness for sexual interaction in comparison to comparable assessments of older
youths (IWHC, 2007).

Studies in Family Planning revealed in 1992 that Vietnam’s official abortion rate of 2.5
per woman was the highest in Asia (Goodkind, 1994). In 2008, the United Nations (2008)
recorded Vietnam’s abortion rate as 35 per 1,000 women aged 15-44, the second highest in the
world. Moreover, in 2009, the WHO approximated that 40% of new HIV infections were reported
among Vietnamese youth (Do et al., 2017). After nearly a decade, HIV infections continued to
harm the nation. In 2020, the Vietnam Health Ministry reported that 15- to 16-year-old HIV
carriers increased threefold from 2011 to 2019, with an expected annual increase of 10,000
newly infected youth (Ha, 2020).

Sexuality Education

According to the United Nations Population Fund (UNFPA) estimates in Vietnam (2022),
there were roughly 20 million young people, comprising 21% of the overall population. Recent
research indicated that teenagers in Vietham become sexually active at a younger age
(Watanabe et al., 2020). The WHQO’s Global School-Based Student Health Survey reported that
adolescents in Vietnam participated in sexual activity, with first-time sexual activity before the

age of 14. This early age doubled between 2013 and 2019 (Nguyen & Matsumoto, 2022).



However, a 2017 UNFPA study of 15- to 24-year-old Viethamese adolescents disclosed that
83% knew about condoms and 62% understood their usage, but just 24% knew how to use
condoms properly (UNFPA, 2017).

There is evidence that schools are among the most favored providers of sexuality
education (SeD) for youth worldwide (WHO, 2017), and enhancing the quality of SeD curricula
helps safeguard adolescents (Haruna et al., 2018). Truong (2006) reported that international
organizations, including the United Nations Children’s Fund and the United Nations Fund for
Population Activities, have offered monetary assistance to the Viethamese government since
1997 to incorporate HIV prevention and education regarding reproductive health into school
curricula (Truong, 2006).

The SeD’s content in Vietham has been unevenly distributed, emphasizing biological
anatomy and social morality and less on developing safe sex practices and attitudes (Truong,
2006). This is attributed to the merging of SeD with traditional topics, for instance, biology and
civics education, as part of an abstinence-only policy (Truong, 2006). Consequently,
Vietnamese educators’ views remained negative, and the programs have not been updated to
reflect modern culture and address adolescents’ needs (Hoang, 2009). These backgrounds
highlight the necessity of providing Viethamese adolescents and young adults with sexually
associated health treatments and an organized SeD system, mandating urgent reform and
teacher training in SeD.

Many adolescents begin their sexual lives without proper sexual health preparation
(United Nations Educational, Scientific and Cultural Organization [UNESCQ], 2008). Investing in
youth with accurate information, competencies, and life skills ensures the country’s future
success. A fundamental aspect of this investment must be SeD. The training of educators is
crucial for successfully implementing comprehensive SeD in schools (O’'Brien & Burns, 2020).
Despite this, there is limited awareness regarding teacher training focusing on SeD training for

secondary school instructors (Preinfalk-Fernandez, 2015; UNFPA, 2014).



Recent research by UNESCO in 2015 on the status of SeD in nearly 50 countries found
that over 80% of evaluated countries had distinct SeD policies. Despite a firm guideline basis,
there needs to be more clarity between global and regional policies and the implementation of
comprehensive SeD in schools worldwide (UNESCO, 2015).

Despite the significant benefits of SeD, the research found that many schools disregard
and undervalue quality SeD (Goldman, 2010; Kagesten & Reeuwijk, 2021). Teaching SeD and
responding to students’ inquiries about sexual health and sexual health-related behavior elicited
discomfort from many educators (Goldman, 2011; Jobanputra et al., 1999). Specifically, such
uneasiness from teachers occurred when teachers required clarification about pedagogies best
employed for SeD and how to adapt such teaching methods to their students’ age and cognitive
ability (Goldman, 2011). When educators lack sufficient direction and assistance, implementing
SeD can become ambiguous and euphemistic, resulting in misinformation and a need for
practical knowledge transfer to their students (Eisenberg et al., 2010; Goldman, 2011).

An additional study revealed that educators of SeD face obstacles when attempting to provide
their students with competent and appropriate SeD (Rose et al., 2018). These hurdles ranged
from inadequate training to a need for more pertinent educational materials (McDaniels &
Fleming, 2016).

Teachers require support and training in SeD to achieve confidence and beneficial self-
efficacy as they address sexual diversity, contraceptive methods, sexual health, and
relationships (Mayberry, 2014; Rose et al., 2018). SeD is frequently indirect, hazy, euphemistic,
or too technical without clear guidance and assistance (Breuner & Mattson, 2016). These
authors also noted that

adolescents should be shown how to develop a safe and positive view of sexuality

through age-appropriate education about their sexual health. Sexuality education can be

disseminated through the three learning domains: cognitive (information), affective



(feelings, values, and attitudes), and behavioral (communication, decision-making, and

other skills). (Breuner & Mattson, 2016, p. €2)

In addition, teachers need SeD training to combat heterosexism and homophobia in
schools as they seek to improve their students’ general well-being (Clark, 2010). SeD of
inadequate quality brings limited knowledge acquisition, misunderstandings, and a lack of
applicable skills (Sato et al., 2022). The insufficient implementation of SeD in schools has been
linked to several factors, including a deficiency in promoting a sex-positive environment,
obsolete SeD curricula, inadequately trained educators, and a lower priority given to SeD
subjects (Pound et al., 2017).

Sexuality Education in Vietnam

Even though Vietnam has national plans for SeD, it still needs to be determined if SeD is
required at the local levels, resulting in SeD not being mandated by law across the country
(UNESCO, 2021b). Since formal SeD is optional, only some publications and resources provide
official SeD training for educators. As a result, the quality of SeD is highly dependent on
teachers’ intentions. Educators who recognize the importance of SeD and teaching skills to
prevent sexual abuse frequently avoid addressing the issues during lessons because they are
uncomfortable and lack confidence in discussing these sensitive topics (Goldman, 2011).
However, educators are more comfortable discussing related concepts such as biology or
citizenship education (UNESCO, 2021b).

Recently, with the assistance of the UNFPA and UNESCO, a 10-day Training for Trainers
workshop on SeD and life skills was held in Hanoi, Vietnam (Nguyen & Matsumoto, 2022).
However, only 30 national trainers were chosen to participate in this event (Nguyen &
Matsumoto, 2022). The lack of training standardization hinders sexuality educators’ efficacy and
remains controversial.

The Problem of the Study



UNESCO'’s 2021 global status report on comprehensive sexuality education (SeD)
indicated that more than 60% of 15—-24-year-olds students in Asia and the Pacific held the belief
that their school provided inadequate SeD (UNESCO, 2021b). More specifically, SeD for
Vietnamese adolescents did not match the needs of Vietnamese youth as the country was
confronted with a rise in unfavorable health consequences related to adolescents’ risky sexual
practices (Tran & Fisher, 2011). A 2021 survey in Vietnam managed by the General Statistics
Office (GSO) and UNICEF discovered that adolescents were discontented with modern
contraceptive methods. Thus, adolescents’ family planning dissatisfaction was four times higher
than married women's (40% versus 10%, respectively) (UNICEF & GSO, 2021).

According to UNFPA's research, the prevalence of sexually misleading information
among young people due to insufficient exposure to formal SeD was becoming a public health
problem (UNFPA, 2013). The WHO, the UNPFA, and the UNICEF have observed that
adolescents who engage in sexual activities without adequate information are at risk of sexually
transmitted infections, unintended pregnancies, and other severe health complications,
including infertility or even death (Kagesten & Reeuwijk, 2021).

Purpose of the Research

This qualitative phenomenological study explored teachers’ experiences teaching SeD in
Vietnamese high schools. The study discovered the current SeD teacher training experiences
using data from secondary school teachers in Vietnam. In addition, the study considered
professional development for SeD educators, standardized SeD curricula, and teachers’
preferred educational practices. This study elicited participants’ knowledge and perspectives
regarding secondary school adolescent sex and sexual health in Vietham.

Research Questions

This study identified common themes in how Vietnamese high school educators

described their teacher training related to SeD and their experiences in the classroom. This

study emphasized areas that significantly impact the subject of SeD so that teachers could



determine the most efficient way to teach reproductive health and SeD within the current
curriculum. The research questions (RQs) were:
¢ RQ1. How do high school educators in Vietham describe their teaching practices
related to sexuality education?
¢ RQ2. What factors influence the experiences and perceptions of educators in
Vietnam regarding teaching sexuality education to high school students?
¢ RQ3. What recommendations do educators have for training/professional
development and content delivery for teaching sexuality education to high school
students?
Theoretical Frameworks
Research studies are reinforced by prior research using “relevant concepts, principles,
theories or models, and prior evidence are identified to establish what is known, and more
importantly, what is not known” (Johnson et al., 2020, p. 139). Theoretical foundations in
research enable investigators to utilize established methodologies developed by prior scholars
who have relied on established theories. Such recognized theoretical frameworks serve to fortify
both present and future research endeavors. This study was framed using Constructivism,
Social Cognitive Theory, and Transformative Learning Theory.
Constructivism
The model of constructivist learning served as one of the study’s theoretical frameworks
for guiding the development and implementation of this study’s design and analysis. Knowles
(1990) described constructivism as a learning paradigm that emphasizes knowledge formation
by learning through experiences, in contrast to the passive reception of information.
Constructivism posits that learning occurs recursively, primarily based on existing units
of knowledge, known as schemas (Hendry, 1996; Knowles, 1990). Piaget (1973) characterized

the notion of schema as a structured framework of knowledge concerning a particular subject or



event developed from an individual’s past experiences, which could be accessed to guide
present comprehension or behavior.

Piaget’s (1957) groundbreaking work on cognitive development theory introduced the
concept of schemas. Schema theory proposes that learning occurs when novel information is
either assimilated into current schemas or when new schemas are created to adjust the
information (Zhiqing, 2015). However, cognitive dissonance may arise when incoming
information cannot be easily reconciled with current schemas, necessitating changes in
schemas. Piaget (1957) identified three factors that trigger cognitive development: biological
development occurring in stages, interaction with the natural and object world, and interaction
with others (Bruner, 1966; O’Donovan, 2021).

Individuals carry a collection of reasoning that reflects their experiences and is a
foundation for integrating new knowledge (Merriam & Cafarella, 1991; Piaget, 1957).
Richardson (1997) defined constructivist teacher education as collaborative training that
enables teachers to reassess and reflect on the implicit beliefs they bring to their teaching.
Teacher education has a clear function in concentrating on a vision of a learning-friendly social
environment. The teacher education curriculum must allow learners to study in cooperative or
discourse groups while assessing their firsthand experiences to inform their teaching
(Hausfather, 2001).

Constructivism is significant to the study of SeD as it recognizes that teachers bring
standpoints and experiences to their learning processes, including attitudes, beliefs, and cultural
values related to sexuality. Constructivism acknowledges that teachers’ experiences and cultural
backgrounds shape their views on SeD. By understanding these factors, the researcher can
recognize how teachers construct knowledge and meaning regarding SeD. This can help to
identify potential obstacles to effective SeD and inform the development of culturally responsive
interventions.

Social Cognitive Theory



Social Cognitive Theory (SCT) is an intricate, multi-faceted theory that attempts to
comprehend human behaviors and mental processes derived from their social environments.
Within the topic of SeD, SCT provided a framework for understanding how self-efficacy,
contextual circumstances, and goal motivation are connected to sexual behaviors and how
these variables interact (Bandura, 1986, 1989). Previous studies have applied SCT to
investigate sexual behaviors and methods of contraception among adolescents (Byrne et al.,
1993), in addition to the evolution of human sexuality (Oliver & Hyde, 1993).

SCT was utilized throughout the conceptualization of this research project as an
additional analytical framework to investigate the impact of SeD training on educators’ teaching
methodologies. Through self-regulation and reinforcement, SCT aims to acquire sustainable
learners’ goal-directed behaviors (LaMorte, 2022). Bandura (1986, 1989) introduced SCT as a
learning theory that learning arises through dynamic social interactions utilizing the triadic
reciprocal causation model of the learner’s personal (i.e., values, beliefs, perceptions, and
abilities), environmental, and behavioral components. SCT claims that human behavior is
guided by purposes and goals driven by an individual’s self-efficacy beliefs within a specific
social context. In sexuality, SCT utilizes a triadic interaction between the person, the person’s
behaviors, and external variables to understand human sexual behaviors (Dos Santos, 2020).

A significant component of SCT consists of an individual’s cognitive, emotional, and
biological aspects (Bandura, 1997). Their mental and behavioral personality traits significantly
influence individuals’ behavior. These elements include expectations, beliefs, and unique
personality characteristics. Bandura (1997) emphasized three interrelated components that
significantly impact individuals as personal considerations: self-regulation, self-efficacy, and
outcome expectations and goals.

According to Wood and Bandura (1989), self-efficacy is a person’s conviction of their
capability to "mobilize the motivation, cognitive resources, and courses of action needed to meet

situational demands" (p. 408). According to the research, self-efficacy impacts behaviors,
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including task selection, effort, perseverance, and effective learning techniques (Hayat et al.,
2020; Schunk, 1989). The environmental elements that affect behavior include the physical
environment and external stimuli, while the behavioral component pertains to an individual’s
responses to specific events and conditions.

In the context of SeD, SCT is relevant because it suggests that students learn about sex
and relationships through direct instruction and observing the attitudes and behaviors of their
peers, parents, and other role models. By understanding the values of SCT, SeD programs can
be designed to incorporate positive role models and promote healthy behaviors. This can
include using peer educators or community leaders as role models, emphasizing the positive
outcomes of healthy sexual behaviors, and addressing prevalent misconceptions and attitudes
that may foster risky conduct.

Transformative Learning

According to Mezirow (1997), transformative learning is a profound and constructive
journey surpassing simple knowledge acquisition, leading to a richer and more meaningful form
of learning. Transformative learning facilitates an approach in which learners derive meaning
from their life experiences, leading to a significant shift in their worldviews and perspectives.
Perspective growth arises as learners deviate from unquestioningly accepting new knowledge
and information to actively reflecting on and consciously engaging with their learning
experiences (DeAngelis, 2018; Simsek, 2012). Transformative learning can happen only if
teachers are mindful of creating an environment of mutual inquiry (Drago-Severson, 2009).

Mezirow’s (1997) transformative learning theory highlighted the process of problem-
solving through task-based learning (Knowles, 1984). This framework has emerged as one of
the leading theories for studying adult learning, and it is especially relevant to this research
study (Mezirow, 2000). According to Mezirow (2000), transformative learning entails profoundly
altering an adult’s fundamental reference structures in reaction to dilemmas. These dilemmas

challenge an individual’s worldview, encouraging them to evaluate previously held beliefs.



11

Although transformative learning concepts apply to various learning contexts, most literature
has focused on its application in adult education within higher education settings. However, past
research advocated that teachers could promote transformative learning by implementing
educational strategies encouraging reflection (DeAngelis, 2018; Chukwuedo & Ementa, 2022;
Chukwuedo et al., 2021).

Transformative learning was essential to the current study of SeD because it
emphasizes the significance of reflection and examining one's assumptions and beliefs.
Transformative learning can enable SeD educators to question their preconceived notions about
sex and sexuality, challenge societal norms, and develop a more inclusive and nuanced
understanding of these topics. By engaging in critical reflection and considering alternative
perspectives, educators can develop a more inclusive understanding of students' diverse
experiences and needs regarding sexual health and education. This approach can help to
create a more complete and practical approach to SeD that is better suited to meet students’
needs, irrespective of of their gender, sexual orientation, or cultural heritage.

Study Frameworks Summary

Based on various learning theories and models, this dissertation’s research efforts
identified Vietnamese secondary educators’ experiences within their classrooms. The three
frameworks for this study aided in exploring how teacher SeD education may best be supported.
The frameworks of this dissertation have many related underlying concepts and include active
learning, learner-centered learning, social learning, and cognitive engagement.

Role of the Researcher

Positionality or worldview refers to the practice of a researcher outlining their standing
regarding the study. Such a position may influence aspects of the research (Creswell &
Creswell, 2020). Nationality, gender, ethnicity, personal history, and experiences directly

influenced the researcher’s positionality (Chiseri-Strater, 1996). Flick (2022) indicated that a
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researcher’s worldview impacts how research questions are posed, which techniques are
chosen, how data are collected, and how results are distributed.

Due to the interpretative character of qualitative research, acknowledging positionality
was crucial for the researcher. Therefore, positionality was disclosed to ensure the elimination of
bias in the collection and interpretation of the data. Life experiences and relationships directly
affect shaping an individual’s identity. The author is a 32-year-old Asian American female from a
culturally diverse background. At 14, she left Vietham to pursue education in the United States.
Language barriers, culture adaptation, and coping techniques shaped the author’s viewpoints
as a cultural hybrid, profoundly identifying with a metropolitan and cosmopolitan mindset.

During the formative years of the author's education, she was exposed to the
Vietnamese education system until the completion of ninth grade. This period allowed the author
to experience firsthand the teaching strategies employed within the Viethamese educational
context. Subsequently, the author observed the differences in educational practices, particularly
sexuality education (SeD), when she migrated to the United States and commenced her
education in tenth grade. At 16, the author was first introduced to SeD in a formal educational
setting and became aware of its significant role in shaping a student's overall development. The
contrast between the absence of SeD in the Viethamese system and its integration into the U.S.
education system prompted the author to undertake this research study exploring SeD practices
in Vietnam.

Assumptions and Limitations

In research studies, assumptions and limitations play pivitol roles. Assumptions refer to
the circumstances the researcher acknowledged but only sometimes verified due to insufficient
data or evidence (Nkwake, 2013). They were also indispensable as they supported the
implementation of this study (Ross & Bibler Zaidi, 2019; Simon & Goes, 2013). In addition,
assumptions played a critical role in this exploration as they were necessary for initiating and

implementing the study (Simon & Goes, 2013).
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Meanwhile, limitations encompassed factors outside the researcher's purview, possibly
impacting the study's findings (Bastable et al., 2022). Limitations were significant as they
shaped the study’s outcomes. This study’s assumptions and limitations were crucial to this study
and will be addressed in the subsequent sections.

Assumptions

An assumption in this study presumed that participants would provide truthful responses
during their interviews. The researcher presumed that the participants provided accurate and
honest information in response to the study's questions and objectives. The researcher
designed the study's methodology to encourage and facilitate honesty. This involved deploying
appropriate measures to ensure participant anonymity and confidentiality to help participants
feel more relaxed and secure sharing their genuine opinions and experiences.

The researcher also conducted individual interviews with each participant to encourage
open and honest dialogue. The researcher strived to create a comfortable environment to
promote open communication. Participants were encouraged to share their attitudes and beliefs
about SeD, and the researcher used non-judgmental and open-ended questions to facilitate the
discussion.

This research study also assumed that the inclusion and exclusion criteria set for
participant selection provided consistent insights needed for the study. It was crucial to have
clear and specific inclusion and exclusion criteria when selecting participants to guarantee that
the study's objectives were met accurately. The parameters set by the inclusion and exclusion
criteria established the traits of the study population and ensured that the selected participants
fairly represented the target population. Adhering to the inclusion and exclusion criteria was vital
to guarantee that the participants' responses addressed the research questions, aligned with
the study’s objectives, and that the findings were valid and reliable.

Limitations
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One of the limitations of this study was the potential impact of the language barrier on
the quality of data obtained from the interviews. The researcher conducted and transcribed the
interviews in Viethamese, at which time the detailed transcriptions were member-checked by
the participants for accuracy in Viethamese. The researcher subsequently translated and
summarized the findings into English. However, this process introduced potential errors, such as
inaccuracies in interpretation, which affected the data's reliability and validity, a study limitation.

Another constraint of this study was its scope, concentrating solely on the viewpoints of
secondary school teachers in a particular region of Vietnam regarding the need for formal SeD
training. Consequently, the study’s findings have limited generalizability because there is a
possibility of variation in the participants’ backgrounds and SeD experiences in other regions.
Therefore, it is crucial to interpret the study’s findings in the context of the specific area and
group of participants studied.

The third limitation of the study was the data collection method. This study was based on
teachers' perceptions, so the results were subjective to social desirability bias (Berg & Lune,
2018). While efforts were made to minimize this limitation using open-ended questions and
assurances of anonymity, participants may have delivered answers that they believed to
conform to social noms instead of giving genuine responses.

Furthermore, the cultural context of Vietnam posed a fourth limitation to researching
SeD. In Vietnamese culture, conversations regarding sex and sexuality are frequently viewed as
taboo and may be deemed impolite or inappropriate. This cultural perspective created a
significant barrier to open communication and made participants hesitant to share their attitudes
and beliefs related to SeD. To mitigate this limitation, the researcher fostered an atmosphere of
trust and safety, ensuring participant anonymity and confidentiality and emphasizing the study's
potential benefits. By doing so, the researcher encouraged participants to be more forthcoming
in their responses and more willing to engage in discussions about SeD despite potential

cultural barriers.
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Significance of the Study

SeD is essential in providing adolescents with vital information and life skills, such as
acquiring knowledge on preventing pregnancy, practicing safe sex, comprehending physical
boundaries and bodies, fostering healthy relationships, demonstrating respect towards others’
differences, and obtaining consent (UNESCO, 2018). In recent years, countries have become
progressively aware of the significance of teaching young people these fundamental life skills.
This is especially true given the prevalence of sexually explicit content on the internet and other
media that adolescents easily access.

Numerous studies have shown that SeD can benefit adolescents by decreasing the
frequency of high-risk behaviors (Scull et al., 2019; Suleiman et al., 2015; Yoost et al., 2021).
For instance, adolescents who engaged in SeD were found to postpone the initiation of sex,
report fewer sexual partners, use condoms and other contraceptive methods more frequently,
and engage in less risky sexual practices (Ott & Santelli, 2007). In addition to impacting
adolescents’ health behaviors, SeD has the potential to enhance their overall well-being by
providing them with crucial tools to make knowledgeable choices regarding their sexual health.

As a result, Viethamese high school educators needed to understand the context of SeD
in the curriculum. This current study supported improving existing policies, allowing
governments, policymakers, non-governmental organizations, and other stakeholders to take
progressive actions on Vietnamese SeD training for educators. The findings clarified the need
for reforming formal sexuality curricula and for recognizing SeD educators’ professional
development standards required to build a more resilient and promising future for Viethamese
youth.

Definition of Terms

Adolescence: “Adolescence is the phase of life between childhood and adulthood, from

ages 10 to 19. It is a unique stage of human development and an important time for laying the

foundations of good health” (WHO, 2023a, para.1).
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Pre-Service Teacher: “Pre-service teachers complete academic coursework, gain
experience through supervised teaching, and often work with a mentor to prepare for careers in
the classroom” (National Science Teaching Association [NSTA], 2023, para.1).

Reproductive Health: “Reproductive health is a state of complete physical, mental, and
social well-being and not merely the absence of disease or infirmity, in all matters relating to the
reproductive system and to its functions and processes” (WHO, 2023b, para.1).

Sexuality Education: “Learning about the cognitive, emotional, social, interactive and
physical aspects of sexuality. SeD starts early in childhood and progresses through
adolescence and adulthood. For children and young people, it aims at supporting and protecting
sexual development. It gradually equips and empowers children and young people with
information, skills, and positive values to understand and enjoy their sexuality, have safe and
fulfilling relationships, and take responsibility for their own and other people’s sexual health and
well-being” (WHO Regional Office for Europe, 2010, para.3).

Sexually Transmitted Infections: “A disease caused by infection with certain bacteria,
viruses, or other microorganisms that can be passed from one person to another through blood,
semen, vaginal fluids, or other body fluids, during oral, anal, or genital sex with an infected
partner. These diseases can also be spread through sharing needles, blood transfusions,
breastfeeding, or from an infected mother to an infant during pregnancy and childbirth ... [t]here
are many types of sexually transmitted infections, including human papillomavirus (HPV), HIV,
genital herpes, chlamydia, gonorrhea, and syphilis. If not treated, some sexually transmitted
infections can lead to long-term health problems” (U.S. Department of Health and Human
Services [HHS], n.d, para.1).

Secondary Schools: “General secondary education encompasses grades 10 to 12 (ages
15-18) and concludes with the award of the Secondary Education Graduation Diploma. In

Vietnam, programs are offered in three different streams or subject groups (technology, natural
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science, social sciences, and foreign languages)” (World Education News + Reviews [WENR],
2017).

Teacher Education: “Formal teacher training (pre-service or in-service) designed to equip
teachers with the knowledge, attitude, behavior, and skills required for teaching at the relevant
level” (UNESCO, 2023, para.1).

Chapter Summary and Organization of the Remainder of the Study

Chapter 1 introduced the study’s main research topics and objectives. The background
section provided a detailed overview of the SeD of adolescents, specifically focusing on its
implementation in Vietnam. This chapter offered a context for the study by describing the current
state of SeD among high school students in Vietham and identifying the factors that influence it.
Additionally, the chapter underscored the study’s significance by discussing its potential
contributions to the literature on SeD in Vietnam.

Chapter 1 comprehensively outlined the study’s frameworks, goals, and significance and
laid the groundwork for the subsequent chapters. Upcoming Chapter 2 builds on this foundation
by presenting a comprehensive scholarly perspective of SeD through an extensive literature
review. Chapter 2 situates the study within the existing body of research on SeD and provides
theoretical frameworks for interpreting the findings.

In Chapter 3, the phenomenological qualitative study design will be detailed, including a
comprehensive breakdown of the data collection instruments, data analysis methods, and
ethical considerations. The main aim of Chapter 3 is to provide a well-defined and evident
overview of the research methodology employed to explore and address the research
questions.

In Chapter 4, the research results will be presented, accompanied by a thorough
evaluation of the collected data. The analysis of the results will provide an in-depth

interpretation to identify critical themes and trends emerging from the data. The examination will
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be led by the research questions and objectives established in Chapter 1. Chapter 4 is central to
the study as it presents the results and is the basis for its conclusions.

Chapter 5, the concluding chapter, will thoroughly discuss the study’s results and provide
proposals for future investigation. This section will summarize the study’s primary findings and
offer insights into the implications of the exploration. Additionally, Chapter 5 will provide
suggestions for future studies related to Vietnamese adolescent SeD and propose potential

avenues for further research.
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Chapter Two: Review of Literature

The literature review incorporates a comprehensive synthesis of peer-reviewed literature
on sexuality education (SeD). This review gathers various scholarly works related to SeD to
investigate the topic from multiple angles and perspectives. Furthermore, the literature review
also examines the three theoretical frameworks of the current study — Constructivism, Social
Cognitive Learning, and Transformative Learning - which serve as the foundation for the
research.

In addition to exploring global literature on SeD, the review examines literature related
explicitly to SeD in Vietnam. SeD can be notably influenced by diverse factors of culture,
socioeconomics, and community (Chavula et al., 2022). These authors stated that “Adolescents
and young people, especially those from low and middle-income countries (LMICs), face sexual
and reproductive health (SRH) challenges” (Chavula et al., 2022, p. 197). Examining the
literature on SeD in Asian countries, notably Vietnam, this current qualitative phenomenological
study was equipped to explore individuals’ lived experiences as it obtained descriptions of a
unique phenomenon.

This qualitative phenomenological study explores the lived experiences of high school
teachers in Vietham who teach SeD. By delving deeply into their experiences, the study aimed
to understand the challenges and opportunities that arise when teaching SeD in Vietnam.
Methods of Searching

Electronic journals, databases, interlibrary loans of articles, and book chapters from
Pepperdine University’s online library were used to find existing academic works to be reviewed.
The primary indices used were the EBSCO Research Platform, PubMed, and Scopus. The
primary academic journals include the Journal of Adolescent Health, the International Journal of
Environmental Research and Public Health, the American Journal of Sexuality Education, and

the Journal of School Health. The International Journal of Qualitative Methods, the Qualitative
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Research Journal, and The Qualitative Report were consulted on qualitative research
methodology.

At the beginning of the review, a comprehensive set of search terms was employed to
identify academic works and studies relevant to the research questions. The combination of
primary search terms included sexuality education, sex education, sex ed, adolescence,
comprehensive sex education, high school, secondary school, Asia, and Viethnam. These terms
were chosen due to their relevance to the study’s main topic areas and capture various
academic works related to sexuality education.

As the exploration progressed, additional search terms were added to the search to
refine and narrow the range of relevant literature, including teacher training, teacher education,
educator preparation, instructional training, and pedagogical training. These included terms
related to the study’s sub-topics, such as the impact of teachers and educators on sexuality
education, the effectiveness of different teaching methods, and the role of teachers in promoting
sexuality education.

In addition to these search terms, various combinations of keywords and phrases were
used to identify specific types of studies or academic works. For example, words such as
qualitative study, phenomenological, case study, and qualitative research were utilized to narrow
the search and identify specific types of academic works.

Citation chaining, or reference mining, was utilized to supply further depth and explore
resources for this study (Alves et al., 2018; Colavizza et al., 2017). This process included finding
relevant and valuable resources using citation chaining to uncover added references related to
the dissertation’s topic. This process involved reviewing an author’s existing reference list to
locate added resources. Using citation chaining, the researcher identified a range of scholarly
works related to SeD and provided valuable insights into the research questions. This approach
helped to ensure that the study was based on a wide range of academic literature and

resources, making the research more comprehensive. Citation chaining played a vital role in
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enhancing the depth and quality of the research and contributed significantly to the overall value
of the study.
Theoretical Frameworks for the Study

The importance of studying prior research to reinforce research studies has been
highlighted by Johnson et al. (2020). Identifying pertinent concepts, principles, theories, or
models and preliminary data helps establish what is known and, more crucially, what is not
(Johnson et al., 2020). The present study relies on three frameworks that serve as theoretical
and conceptual foundations. These frameworks provide the researcher with the opportunity to
embrace established methodological choices, which have been devised by prior researchers
employing well-established theories. Grant and Osanloo (2014) articulated the definition of a
theoretical framework as follows:

The foundation from which all knowledge is constructed (metaphorically and literally) for

a research study. It serves as the structure and support for the rationale for the study, the

problem statement, the purpose, the significance, and the research questions. The

theoretical framework provides a grounding base, or an anchor, for the literature review,

and, most importantly, the methods and analysis. (Grant & Osanloo, 2014, p. 14)

This study will use three theoretical foundations: Constructivism, Social Cognitive
Theory, and Transformative Learning. These teaching and learning theories are learner-
centered and self-directed (Loeng, 2020). A learner-centered curriculum involves collecting
information on students’ interests and pursuits and creating appropriate lesson plans to appeal
to students’ aims and objectives. Self-directed learning is part of a learning-centered approach,
where an individual takes on the primary accountability for organizing, commencing, and
implementing the learning process. Knowles (1975) identified specific attributes of self-directed
learning, which encompass:

1. Individuals who take the initiative in learning learn more things, and learn better, than

do people who sit at the feet of teachers waiting to be taught,
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2. Self-directed learning is more in tune with our natural processes of psychological

development, and

3. Many new developments in education put a heavy responsibility on the learners to

take a good deal of initiative in their own learning. (Knowles, 1975, pp. 14-15)

Thus, learners - including students, teachers-in-training, and during teacher professional
development (PD) - play a more active role in the classroom, also known as active learning
(Panadero, 2017; Schunk & Greene, 2018). All learners and school administrators adapt
knowledge outcomes for individual students based on their distinct directions.

Per the learner-centered model of Constructivism, learners trust their existing knowledge
to build new understandings and meanings. On the other hand, Social Cognitive Theory
focuses on social interactions and observational behaviors in the learning process. This
approach acknowledges the importance of social and cultural contexts in forming learning
experiences and outcomes. Additionally, Transformative Learning emphasizes the need to
reflect and question expectations, views, and values to promote personal and social change.

By utilizing these three frameworks, the study builds upon existing models and gains a
better comprehension of the application of these approaches in the context of SeD in Vietnam.
The goal is to offer a thorough and sophisticated comprehension of the obstacles and prospects
involved in instructing SeD within the given cultural and societal contexts.

Constructivism

Constructivism is a model of learning in which knowledge cannot be provided to a
learner by a teacher at the front of the classroom (Brooks & Brooks, 1999; Jonassen, 1999).
Instead, a student’s knowledge is constructed through an active cognitive process, as learners
are the architects and inventors of their learning (Piaget, 1973; Glasersfeld, 1996; Vygotsky,
1978).

The constructivist model uses student-centered teaching strategies to help students

cultivate critical thinking and collaboration skills (Dada et al., 2022). Learning occurs more
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deeply in environments where students can participate dynamically, a setting known as active
learning (Reuell, 2019). Constructivism as a model denotes educational practices that are
student-centered, collaborating, and receptive to the learner’s interests and needs (Shah, 2019).

Dewey, a renowned scholar and educator in 20th-century educational thought, is widely
recognized as the seminal philosophical author of Constructivism (Xyst, 2016). Dewey
emphasized the role of experience in education, maintaining that educators must provide
students with immediate practical experiences that enable them to contribute to society (Dewey,
1966). Dewey’s model is based on two fundamental principles: continuity and interaction
(Bassey, 2010; Rodgers, 2014). Continuity suggests that a learner’s past experiences shape
their future meaning-making, while interaction posits that an individual’s prior experiences
contribute to their present experience (Bassey, 2010). According to Dewey, a good education
should benefit society and the individual.

Bruner expanded upon the model of Constructivism, suggesting that learners actively
construction their comprehension of the world by engaging in experiences and social
interactions within their environments (Bruner, 1960, 1966). Bruner emphasized that learning be
viewed as a cultural transmission process within a social context (Bruner, 1960, 1966;
Metsamuuronen & Rasanen, 2018). Bruner’s view of Constructivism encourages learners to
engage actively in learning through participation and discovery. Bruner further stressed that
learners should not be passive recipients of information but should be able to explore and
manipulate ideas and concepts to create their understanding. This approach involves learning
through problem-solving, inquiry-based learning, and hands-on experiences (Bruner, 1978).

In contrast to Bruner, Piaget viewed Constructivism as a developmental process that
occurs through active engagement with the learners’ environments and the formation of mental
models or schemas to make sense of experiences (Piaget, 1932, 1936, 1957). Piaget de-
emphasized the role of social interactions and noted allowing learners to explore and discover

new concepts independently (Blake & Pope, 2008). Piaget determined that while learners
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should be allowed to assemble their understanding of the world, they should not be given
knowledge beyond their current level of development (Weinert & Helmke, 1998). Thus,
educators should

provide learning undertakings suitable to each learner’s readiness, including cognitive,
psychosocial, and physical maturation (Crandell et al., 2012; Immordino-Yang et al., 2018).

Vygotsky’s ideas on Constructivism are well-known and influential within the realms of
education and cognitive development (Liu & Matthews, 2005). VVygotsky emphasized that
learning is about acquiring information or skills and participating in a particular society’s cultural
practices and activities. He noted the significance of learners actively engaging in learning and
participating in authentic, meaningful, and relevant activities.

Social Cognitive Theory

Social Cognitive Theory (SCT) traces its origins to Social Learning Theory (SLT), which
suggests that individuals acquire knowledge and skills by observing and imitating others in their
immediate surroundings (Bandura, 1999). This theoretical framework highlights the influence of
environmental factors on human behavior and learning. Bandura’s SCT elucidated the complex
interplay between cognitive, behavioral, and environmental elements in shaping an individual’s
conduct. Human behavior is seen through continuous and reciprocal interactions between these
three components.

According to the SCT, there is a continuous interplay between an individual’s social
surroundings, internal drives, and resulting behaviors, such as those related to sexuality
(Swearer et al., 2014). This three-way exchange is reciprocal determinism (Bandura, 1978). The
cognitive processes control learning behaviors as individuals transform themselves through
imitation, modeling, and feedback (Bandura, 1989, 1999; Romiro, 2013). Numerous
environmental, individual, and social factors influence cognitive processes, leading to changes

in an individual’'s learning and behavior.
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SCT posits that modeling is crucial in conveying gender roles, shaping masculinity and
femininity, and determining appropriate behaviors (Bussey & Bandura, 1999). However, SCT
also acknowledges that individuals possess a degree of self-direction and may not necessarily
emulate sexual expressions modeled in their upbringing or surroundings (Bandura, 1986, 1997;
Loeng, 2020). The cognition factor in SCT is a critical determinant of an individual’s behavior, as
self-regulation takes precedence over predisposition (Farley & Kim-Spoon, 2014; Opdenakker,
2022). Studies suggest that individuals are less prone to be involved in inappropriate sexual
behaviors if they perceive such actions as undesirable or improper (Bandura, 1986, 1997).

SCT can be utilized to cultivate positive self-efficacy beliefs that inform how teachers and
students approach their sexuality (Anderman et al., 2009; Bandura, 1986, 1997). Adolescents
who receive instruction on sexuality from competent instructors view their teachers as more
credible, enhancing the lessons’ motivational value. Conversely, adolescents who lack truthful
and engaging SeD may experience low self-esteem or exhibit negative self-efficacy. This
emotional state may prompt young people to adopt positive attitudes towards inappropriate or
unsafe sexual behavior to compensate for their emotional deficits. According to SCT, an
individual’s enviroment has a signficant impact on shaping both their thoughts and behaviors
(Bandura, 1986, 1997).

Transformative Learning

There are extensive studies on and a long history of how youngsters learn based on
educational psychology and neuroscience pedagogies (Bruner, 1995; Dewey, 1910; Friedman
et al., 2019; Vaninsky, 2017). However, the same cannot be said for studying adults’ learning
(Drago-Severson, 2009; Knowles, 1975, 1990; Mezirow, 1981; Tipton & Wideman, 2021). The
emergence of the field of adult learning dates to the early 20th century and continued until the
1970s, with the first studies being conducted during this time.

Since then, research on adult learning has received a new viewpoint with the advent of

andragogy, which includes a set of adult learning principles (Tezcan, 2022). Knowles (1975)
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posited that developing a learning model for adults required acknowledging that adults learn
differently from the pedagogical models used to describe how children learn (Glassner & Back,
2020; Knowles, 1975, 1990,1996). As educational practices evolved, researchers discovered
that engaging adults - such as those involved in the present research - in meaningful learning
experiences should accommodate their interests and learning styles (Drago-Severson, 2009).

Drago-Severson (2009) stated how transformative learning furnishes adult educators
with the ability to address adaptive challenges adults experience. Transformative learning
changes how a person knows in a few ways:

e Adult learners require that educators understand their present way of thinking as it
shapes how a person interprets added information;

e Adult training must meet the learners where they are within the learning continuum;
and

e |n adult training, transformative learning entails restructuring the learner’s meaning-
making system (Bruner, 1990; llleris, 2018).

The concept of meaning-making specifies how individuals interpret circumstances,
activities, and conversations in contrast to their previously held knowledge and experience
(INeris, 2018). People actively make sense of situations based on their musings of similar
events. Meaning-making also underscores that acquiring knowledge comprises individuality and
emotions (Zittoun & Brinkmann, 2012). Using adult learning approaches has proven beneficial in
illustrating practices in diverse adult learning settings. Transformative learning theory is
predominantly relevant as it highlights the significance of task-oriented in adult learning, which
aligns with the learning needs of adults (Knowles, 1984).

Social factors have been documented as a fundamental element in the learning
processes of adults and may affect their willingness to engage in new learning experiences

(Bandura, 1994). In some cases, adult learners may need to adapt to a technologically
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advanced learning environment, which may require them to transform their frames of reference
and acquire new knowledge and skills (Mezirow, 1997).

In Mezirow’s view, transformative learning involves a fundamental change in an adult’s
basic cognitive structures, typically resulting from the experience of perplexing problems or
situations that challenge pre-existing assumptions about the world, thereby stimulating critical
reflection. Chukwuedo et al. (2021) suggested that instructors can endorse transformative
learning by employing pedagogical techniques that facilitate critical thinking.

Transformative learning is a framework tailored to adult learners and rooted in human
communication. Mezirow (1996) conceptualized learning of learning that involves employing
previous interpretations to form fresh or revised understandings of one's experiences, thus
informing future actions. Mezirow (1991) highlighted that transformative learning empowers
adult learners to grasp the significance of their experiences while acknowledging the influence
of social and structural factors on their interpretation of these experiences.

In transformative learning, learners must modify their existing meanings when they
encounter disruptive situations, such as when they are required to utilize technology by their
instructors without adequate preparation. This is especially applicable in the case of adult online
learners facing many novel digital tasks, interfaces, and approaches to learning, which can
challenge their preconceived notions of how learning occurs (Mezirow, 1996).

Despite being disruptive, such situations benefit adult learners by encouraging them to
modify their habitual frames of reference, especially when confronted with complex or puzzling
challenges. Consequently, adults challenge earlier ways of comprehending the environment,
prompting them to reflect on prior assumptions (Gordon & Ross-Gordon, 2019).

The theory of transformative learning provides valuable perspectives on the learning
process of adults as they encounter situations of dissonance, particularly within the realm of
digital education. The theory proposes that learning transpires when learners attribute novel

significance to preceding experiences (Mezirow, 1990). In this way, learners reinterpret an
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established meaning and commence to view it from a renewed perspective. According to

Mezirow (1990), transformative learning involves three stages of learning:

Discovering a crisis: Acknowledging the existence of incorrect beliefs or a
knowledge gap can prompt an individual to seek more information and examine
their cognitive and behavioral patterns. Failing to recognize or realize the presence
of erroneous information can result in a critical situation that can be highly
challenging. Instructors can generate interest in their lessons by highlighting areas
of knowledge deficiency to stimulate learners’ curiosity.

Establishing personal relevance: The rationale or the response to the perennial
"what’s-in-it-for-me" inquiry motivates individuals and propels learning. This context
can be personal, professional, or societal. Teachers or trainers should introduce this
aspect at the outset of the lesson to pique learners’ curiosity and reinforce it
periodically to sustain their engagement. Adult learners often exhibit a higher level
of motivation to acquire knowledge when they can visualize the outcomes or
ramifications that may arise from their educational pursuits.

Critical thinking: To prompt adult learners to reassess their beliefs and attitudes,
they must actively pursue opportunities for critical reflection. By enabling learners to
scrutinize their emotions and thoughts and identify areas for modification or
abandonment, instructors can create a more beneficial setting for learners to accept

and internalize new knowledge. (Mezirow, 1990)

Summary of Learning Theories

In research studies, learning theories are essential in comprehending the process of

knowledge acquisition. Each approach offers distinct perspectives on the learning process and

presents unique advantages in investigating specific research questions. These theories
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encompass diverse perspectives, such as experimental learning, self-directed learning,
constructivism, and social learning.

The researcher selected Constructivism, Social Cognitive Theory, and Transformative
Learning as frameworks to comprehensively be familiar with learning processes and their
outcomes. This approach thoroughly examines how learners construct knowledge, learn
through observation and modeling, and transform their thinking and perspectives through
challenging experiences.

Utilizing multiple frameworks can offer a more detailed examination of the learning
process and add to the existing comprehension of SeD practices. This study intends to deliver
an inclusive and nuanced comprehension of the challenges and opportunities of teaching SeD
in Vietnam by building upon existing knowledge and deepening understanding of the application
of these approaches in the cultural and societal context of Vietham.

Literature Review Related to Key Concepts

Sexuality education (SeD) is vital for endorsing healthy sexual behavior, decreasing the
likelihood of unintended pregnancies and sexually transmitted infections, and empowering
individuals to make informed choices about their sexual health (Carter et al., 2015; Leung et al.,
2019; UNFPA, 2022). The literature on SeD offers an extensive variety of topics, including the
significance of comprehensive SeD, effective teaching strategies, and the roles of parents and
educators in SeD (Leung et al., 2019; Xiong et al., 2020). In the literature review on SeD for the
current study, several key concepts are fundamental, such as the background of SeD, diverse
types of SeD, stigmas surrounding SeD, the importance of collaboration between schools,
families, and communities, and how SeD is approached in various Asian countries. Conducting
a comprehensive review of the literature on these key concepts is crucial for developing
effective SeD practices that cater to the diverse needs of adolescents and promote positive
sexual health outcomes.

Background and History of Sexuality Education
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The perceptions and interpretations of sexuality are complex and conceptualized by
various social and sexology specialists (UNESCO, 2018; WHO, 2006). Sexuality is an essential
component of human existence. Sexuality encompasses the comprehension and engagement
with sexual orientation, intimacy, emotional relationship and affection, gender identity, and
human reproduction, as demonstrated in previous research (Bailey et al., 2016; Diamond, 2009;
Ramadugu et al., 2011). A diverse array of scientific investigations into sexuality persists to the
present day, spanning multiple fields such as biology and psychology due to the interdisciplinary
nature of the topic.

Alfred Kinsey, an American biologist who lived from 1894 to 1956, is frequently
acknowledged as the pioneer of human sexuality research. He postulated that sexual
knowledge was previously formed through speculation and that the subject matter had never
undergone a comprehensive and impartial study (Brown & Fee, 2003; Kinsey et al., 1948).

Kinsey’s seminal research on sexuality (Kinsey et al., 1948, 1998) has catalyzed
numerous contemporary researchers to explore the intricacies of intimate human behavior that
often occur in private settings. Even today, sexuality remains a complex and multifaceted topic,
transcending multiple academic disciplines, including sociology, biology, and psychology.
Consequently, the study of sexuality continues to encompass a diverse array of scientific
inquiries.

The notion of sexuality is multifaceted and can be understood differently depending on
the language, cultural context, and social settings (Parker, 2009). An individual's cultural, social,
and historical contexts shape how sexuality is understood and experienced (Basen-Engquist &
Parcel, 1992; Foucault, 1978; Ussher, 2016). For instance, some cultures view sexuality as a
private matter that should be kept behind closed doors, while others may consider it a more
open and public topic.

In the context of SeD, it is essential to analyze sexuality-related characteristics while

considering variables and the fact that different languages have different connotations for exact
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words (UNESCO, 2018). Sexuality is a social construct that encompasses beliefs, practices,
behaviors, and identities (Spengen, 2014). Regarding a person’s biological traits, sexuality may
also refer to the personal and societal connotations attached to interpersonal and sexual
interactions (UNESCO, 2018).

Individual behaviors, collective ideas, and social norms influence the formation of
sexuality. Human sexuality is an enduring facet that intersects with cognitive, emotional, and
physical maturation throughout life. Therefore, education is vital in endorsing sexual health and
providing adolescents with knowledge about healthy and responsible relationships tailored to
their developmental stage (UNESCO, 2018). The definition of SeD in schools has increasingly
evolved and gained international attention (Miedema et al., 2020). SeD acknowledges the
significance of teaching adolescents about their sexual health rights, valuing gender and
diversity, promoting healthy relationships, and encouraging independent decisions (UNESCO,
2018).

The 1944 International Conference on Population and Development Program of Action is
a critical resource for SeD programs that address adolescent needs (Shahbaz, 2018). To be
effective, such programs should encompass educational and counseling interventions that
emphasize the promotion of gender relations and equity, the prevention of violence against
adolescents, the cultivation of responsible sexual behavior, and the coverage of topics such as
reproductive health, family planning, sexually transmitted infections (Shahbaz, 2018). These
components are vital for effective SeD programs for adolescents, as highlighted by the United
Nations (2014).

UNESCO (2018) defined SeD as a curriculum-based approach for youths with the
correct information and mindsets to make healthy sexual decisions. This includes understanding
health, values, and well-being; building safe sexual and respectful social relations; investigating

how their choices influence their and others’ safety; and knowing and protecting their rights.
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Bonjour and Vlugt (2018) described SeD as an ongoing educational process
encompassing numerous aspects of sexuality, including emotional, social, and interactive
components. SeD gradually equips and enables children and adolescents by providing them
with information, instilling positive beliefs, values, and attitudes, and instructing youth on
communicating and making independent decisions about sexual health, and well-being. The
primary objectives of SeD are to facilitate adolescents in comprehending and embracing their
sexuality, developing safe, mutually fulfilling, and loving relationships, and taking accountability
for their sexual health and that of others to promote overall well-being (Bonjour & Vlugt, 2018).

The WHO Regional Office for Europe (2010) has defined SeD as a continuous process
that begins in early childhood and extends through adolescence and into adulthood, aimed at
accompanying and encouraging the healthy sexual maturity of young individuals. SeD equips
adolescents with knowledge, skills, and a positive outlook to help them comprehend and accept
their sexuality, form healthy and meaningful associations, and be accountable for their sexual
health. Per the Sexuality Information and Education Council of the United States (2004),
obtaining knowledge and forming beliefs regarding critical aspects of sexuality, including
relationships and identity, is a continuous process that extends throughout an individual’s life.
UNESCO'’s (2018) recommendation asserted that participation in SeD programs allowed
adolescents to contemplate social norms, traditional views, and cultural values, leading to a
better comprehension of their interactions with peers, parents, adults, and various communities.

Research has shown that teachers’ competence and skill level are critical in
accomplishing successful SeD programs (Santelli et al., 2003). Teachers who are confident and
feel supported in their roles are more likely to implement effective teaching strategies and
provide students with accurate information (Kohler et al., 2008). Providing ongoing support for
educators is necessary to help them address concerns or challenges that may arise during the

implementation of SeD programs.
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Moreover, SeD programs should be provided in school settings by well-trained teachers
(Rose et al., 2018). This is because schools have the opportunity and the resources to provide
SeD to pre-sexually active adolescents before they become sexually active (WHO, 2017). The
school is an ideal setting for SeD programs, as it provides a structured environment for learning
and facilitates access to a large and diverse population of young people (UNESCO, 2022).
Leung et al. (2019) suggested that the efficacy and caliber of SeD programs delivered within
school settings rely on multiple factors, including the instructor’s proficiency, the instructional
techniques utilized, the quality of the materials employed, and the school environment.

SeD is a vital element of high-quality education, influencing the health and well-being of
every student. Offering SeD in schools makes it more accessible to students, and the stigma
around discussing sexuality can be reduced (Kohler et al., 2008). Additionally, the school setting
allows for comprehensive SeD to be incorporated into the broader curriculum, including health
education, science, and social studies (Kirby, 2002). This integration helps to reinforce the
importance of SeD and promotes its incorporation into students’ overall education.
Development of Sexuality Education Curricula

Sexuality education curricula originated in the early 20th century when a few sex
educators started advocating for more transparent and extensive approaches to teaching about
sex (Shah, 2017). In the 1960s and 1970s, due to social and cultural shifts, interest in sexual
health and rights attracted broad attention to SeD in the United States and Europe (Hall et al.,
2016; Mijatovi¢, 2020). The social and cultural movements underscore the influence of social
and cultural elements on learning and the role of witnessing and modeling the actions of others,
such as seen in Social Cognitive Theory (Bandura, 1986).

In the United States, the 1960s saw a shift towards more progressive values, and the
1970s brought about the sexual revolution, which challenged traditional gender roles and
encouraged greater sexual freedom (Hall et al., 2016). During this period, there was a growing

emphasis on the need for comprehensive SeD curricula that provided accurate information on



34

sexual health and promoted positive attitudes towards sexuality. Understanding the principles of
SCT, such as the use of cognition shaping an individual’s learning and behavioral changes, can
help educators design effective SeD programs that take into account the impact of societal and

cultural influences on the learning process (Bandura, 1986).

The promotion of SeD on a global scale has been advanced by the United Nations
(2018) through various international conferences and initiatives. The 1994 International
Conference on Population and Development (ICPD) in Cairo was a significant milestone event
that brought delegates from more than 180 countries to deliberate on population, development,
and reproductive health issues. Following the ICPD, several international initiatives aimed to
promote SeD, including the UNESCO International Technical Guidance on Sexuality Education
(2018). This guidance emphasized the need for inclusive, evidence-based SeD that is age-
appropriate, culturally relevant, and respectful of human rights.

Advocates hold diverging opinions on the appropriate time to introduce comprehensive
SeD, with some arguing for early childhood education and others backing it to be introduced in
middle or high school (Mijatovi¢, 2020). In most nations, children aged 5 to 13 devote
considerable time to educational activities (UNESCO, 2008). This provides the institution with a
workable and sustainable way of reaching many young people from various backgrounds
(UNESCO, 2008).

In addition, the structure of a classroom allows for the delivery of SeD in a sequence that
is both ages- and developmentally appropriate throughout a student’s time there, with new
learner knowledge building on previously attained knowledge (UNESCO, 2008). This practice
aligns with the principles of Constructivism by emphasizing the importance of a learner
assembling their understanding of the world and providing a structure that supports active and
interactive learning (Weinert & Helmke, 1998).

The start of puberty and the formation of first relationships, including sexual ones, occurs

for many adolescents while they are still enrolled in school. Hence, providing structured
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education to adolescents, delivered in age-appropriate stages, becomes imperative regarding
their rights, relationships, and sexual health (UNESCO, 2018). Thus, UNESCQO’s (2018)
International Technical Guidance on Sexuality Education utilizes constructivist principles by
emphasizing the importance of building on previous expertise and experiences, recognizing and
valuing diversity, and promoting social justice and equity. By incorporating these principles into
SeD programs, educators can help students construct their understanding of sexual health and
develop lifelong learning skills.

The development of SeD curricula continues to evolve with ongoing debates over what
information should be included (Santelli et al., 2017). Despite these debates, public health
experts have a broad consensus that comprehensive SeD can be essential in promoting healthy
sexual conduct. Healthy sexual behaviors can decrease STls and unintended pregnancy rates
and promote the overall well-being of young people (Santelli et al., 2017).

The Types of Sexuality Education

Sexuality education is essential to human development, endorsing healthy attitudes and
behaviors toward sexuality. In the United States, SeD has conventionally aimed at mitigating the
adverse outcomes of uninformed sexual conduct, such as STls and teenage pregnancy, as
stated by the National Conference of State Legislatures (NCST, 2020). On the other hand, SeD
can foster positive sexual behaviors and enhance relationships using open and honest
communication between sexual partners (Ball et al., 2023; Satcher, 2001).

In the United States, SeD is typically concentrated on reducing undesirable
consequences of sexual activity and has primarily aimed to mitigate adverse outcomes of
adolescent sexual behavior. SeD curricula in the United States typically fall into three
categories: Abstinence-Only, Abstinence-Plus, and Comprehensive curricula (Blanton, 2019).

Abstinence-Only-Until-Marriage or Abstinence-Only Programs. Programs including
Abstinence-Only and Abstinence-Only-Until-Marriage promote abstinence as adolescents’ only

ethically acceptable choice (Blanton, 2019). These programs typically omit any information
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regarding the effectiveness of contraception or condoms in preventing sexually transmitted
infections and unplanned pregnancies (Kaiser Family Foundation [KFF], 2018). Since the
1980s, the U.S. government has begun supporting abstinence programs in schools and
organizations (Santelli et al., 2017). According to Guttmacher (2022), from 1982 to 2017, the
U.S. Federal government disbursed roughly $2 billion on abstinence-based sex education.

However, the final authority on whether and how SeD is delivered rests with the states
and local school districts individually (Hall et al., 2016). The provision of financing from the
Federal government for programming that promotes abstinence alone has been a vital influence
in the coverage of this method of SeD (KFF, 2018). Promoting Abstinence-Only education by
government policy as a plan to improve adolescent sexual health is a source of concern. This
concern is due to medical inaccuracies, ineffective programs that may pose risks to young
individuals, and unethical practices involving the distortion and withholding of critical health
information (Ott & Santelli, 2007).

In abstinence programs, contraceptive or condom use cannot be promoted in any way,
nor can contraceptive methods be discussed other than to underline their failure rates (Hall et
al., 2016). Santelli et al. (2017) noted that Abstinence-Only programs feature declarations
advocating for the expectation of sexual activity within the confines of a committed relationship
in the context of matrimony, while any sexual conduct outside of marriage is anticipated to yield
adverse physiological and psychological consequences.

In 2017, Hoefer and Hoefer piloted a qualitative study to explore the influence of an
Abstinence-Only SeD curriculum on a group of young adults in a U.S. southwestern state. The
study recruited individuals from marginalized groups, including young women, youths of color,
and those identifying as gay, bisexual, lesbian, transgender, or gender-nonconforming, who
partaken in in-person interviews.

The respondents’ perceptions revealed inadequate information and resources from their

SeD. Moreover, the curriculum promoted sexist and heterosexist stereotypes. The study
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showed that many respondents felt uncomfortable in their Abstinence-Only SeD classes due to
the fear and shame emphasized by the course and the professors (Hoefer & Hoefer, 2017).

Abstinence Plus Programs. Abstinence-Plus programs place significant emphasis on
promoting abstinence from sexual activity as the foremost approach for preventing the
occurrence of both unintended pregnancy and sexually transmitted infections. Nevertheless,
besides emphasizing abstinence, these programs offer education on contraception and
condoms (Blanton, 2019). Empirical evidence indicated that compared to Abstinence-Only
programs, Abstinence-Plus educational interventions are more efficacious in several domains,
such as delaying sexual initiation, reducing the number of sex partners, increasing the uptake of
condoms and other preventive methods, and fostering higher levels of attitudes favoring
abstinence, social norms supporting abstinence, and self-efficacy for both abstinence and
sexual decision-making among learners (Kirby, 2007).

Doskoch (2012) conducted a quantitative investigation utilizing data from the National
Survey of Family Growth spanning 2006 to 2008 to examine the influence of diverse forms of
sexual education on the sexual and reproductive health outcomes of individuals aged 15 to 24
years. Two thousand five hundred-five women and 2,186 men participants were categorized as
having received abstinence education, abstinence-plus education, or neither. The research
findings suggested that adolescents who received comprehensive sex education covering both
abstinence and contraception demonstrated better sexual health outcomes compared to those
who received solely abstinence-based instruction. Therefore, abstinence-plus programs can
potentially promote adolescents’ positive sexual health outcomes (Doskoch, 2012).

Comprehensive Sexuality Education. Several studies in SeD have revealed that
abstinence-only programs are generally ineffective in postponing sexual activity among
teenagers and do not prevent risks in sexual practices (Kohler et al., 2008; Santelli et al., 2017).

On the other hand, comprehensive sexuality education (CSE) extends beyond addressing risk
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behaviors and recognizes other crucial aspects. For instance, CSE encompasses topics that
pertain to relationships, gender diversity, and rights (Lameiras-Fernandez et al., 2021).

CSE can be fundamental in offering adolescents essential information, knowledge, and
support to lead safe and fulfilling lives (UNESCO, 2018). Research findings indicate that
providing CSE to adolescents is positively associated with postponing sexual debut and
increased use of contraception during sexual encounters (UNESCO, 2018; UNFPA, 2014). CSE
programs address the biological, psychological, and emotional aspects of sexual health, thereby
equipping adolescents with knowledge and skills that facilitate pleasurable and safe sexual
experiences (Lameiras-Fernandez et al., 2021). CSE is holistic and seeks to offer accurate,
age-appropriate knowledge of human sexuality (Leung et al., 2019). This type of SeD covers
diverse topics, including anatomy, puberty, sexual health, relationships, gender, diversity, and
consent. CSE integrates various contraceptive prevention methods to avoid sexually transmitted
infections and unplanned pregnancies, emphasizing the significance of practicing safe sex
(UNFPA, 2014, 2021). Figure 1 shows some key concepts included in CSE:

Figure 1

Comprehensive Sexuality Education Concepts

2.Values, Rights, Culture and Sexuality
3. Understanding Gender

7. Sexuality and Sexual Behaviour

8. Sexual and Reproductive Health
Source: International Technical Guidance on Sexuality Education: An Evidence-Informed

Approach. United Nations Educational, Scientific and Cultural Organization. 2018.
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The core concepts of CSE are essential and meant to be taught simultaneously as they
reinforce one another. A spiral curriculum employs a pedagogical approach where subjects are
revisited with augmented complexity, thereby boosting previous learning (Bassey, 2010; Bruner,
1960, 1966; Dowding, 1993). The core concepts are divided into three domains of learning:
knowledge, attitude, and skill-based objectives, which are customized for specific age groups.
The interplay between these three domains occurs cyclically and mutually reinforcing, enabling
learners to repeatedly grasp, revisit, and consolidate fundamental concepts (UNESCO, 2018).

Successful CSE necessitates a careful balance of learning objectives within the three
domains. As such, curriculum developers are advised to integrate these three learning areas,
which can be adapted to conform with local, national, or regional standards and frameworks.
The CSE guidelines draw upon universal evidence and practical knowledge while
acknowledging the diversity of cultural contexts within SeD (UNESCO, 2018).

Tailored to specific age groups and reflective of their requirements and contextual
factors, such as sociocultural norms and epidemiological trends, sexual education lessons
aligned with learning objectives may be customized accordingly. Nevertheless, scholars agree
that providing comprehensive sexual health and SeD to adolescents as early as possible is
crucial, substantiated by developmental psychology and the Standards for Sexuality Education
in Europe (WHO Regional Office for Europe, 2010).

Out of the 56 studies analyzed in Kirby’s (2008) review, eight assessed the effectiveness
of abstinence-only programs, while the remaining 48 assessed CSE. The findings showed that
many abstinence programs did not defer the onset of sexual activity, with only three out of nine
programs showing significant beneficial outcomes. Conversely, nearly 67% of comprehensive
programs demonstrated compelling evidence of optimistic results on adolescents’ sexual
behavior, for instance, postponing sexual activities and promoting condoms and contraceptive

usage. These findings suggest inadequate proof to advocate for the widespread implementation
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of abstinence-only programs while endorsing the dissemination of specific comprehensive
programs (Kirby, 2008).
The Stigma of Sexuality Education

SeD is a crucial aspect of a thorough adolescent education (Unis & Sallstrom, 2020;
Leung et al., 2019). However, the stigma surrounding SeD is a persistent issue affecting its
implementation and effectiveness (Kaljee et al., 2007; Santelli et al., 2017). The stigma arises
from societal taboos and conservative attitudes toward discussing sexual matters, particularly in
a formal educational setting (Flanders et al., 2018; Mueller et al., 2008).

The stigma of SeD is often attributed to cultural and religious beliefs that view sexuality
as a private matter and discourage open discussion about sexual topics (Eisenberg et al.,
2013). According to Bandura’s Social Learning Theory (1986), individuals acquire knowledge
from observation, modeling and imitation others’ behaviors. In the context of SeD, these
activities can influence what adolescents learn about sexuality.

However, by observing and modeling flawed behaviors, adolescents can acquire
erroneous sexual information. Consequently, many adolescents are confronted with discordant,
discomforting, and bewildering messages concerning sexuality as they transition into adulthood.
The stigma is further compounded by the reluctance of adults, including parents and teachers,
to discuss SeD-related matters openly (UNESCO, 2018). These attitudes can also contribute to
the persistence of gender inequalities in sexual partnerships, family planning practices, and the
adoption of contemporary contraceptive methods (UNESCO, 2018).

The lack of training and support for educators who teach SeD programs is another factor
that contributes to the stigma surrounding SeD (National Conference of State Legislatures
[NCSL], 2020; Vanwesenbeeck et al., 2015). The NCSL (2020) noted that only 20 states had
mandated SeD be integrated into public schools’ curricula. However, even in some states that

stipulate SeD, parents can withdraw their children from the program.
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Leung et al. (2019) found that many educators need more access to SeD-specific
professional development opportunities and may need more skills and experience to teach
sensitive and contentious topics. As a result, these educators may feel uncomfortable teaching
such topics, limiting students’ exposure to essential information and skills (Leung et al., 2019).
This emphasizes the significance of offering adequate training and support for educators to
facilitate effective SeD instruction.

Constructivism suggests that learners build knowledge upon their previous experience
and that learning is most effective when active, meaningful, and situated in authentic contexts
(Shah, 2019; Yilmaz, 2008). In SeD instruction, educators must have the knowledge and skills
to construct a safe learning setting where students can build their comprehension of sexually-
related health topics (Kirby, 2008; Shtarkshall et al., 2007).

Providing adequate training and support for educators can facilitate students’
engagement in the learning process and create a more meaningful and authentic learning
experience. If educators are adequately trained in SeD, they can support students in cultivating
a more robust and accurate comprehension of sexuality topics, which is crucial for encouraging
positive sexual health outcomes.

Addressing the stigma of SeD requires a multifaceted approach. Such a practice
involves increased funding for and furtherance of comprehensive programs, training and
support for educators, and addressing cultural and societal beliefs about sexuality. This
approach is consistent with constructivism and social learning principles, which highlight the
significance of building a supportive educational setting for learners to construct their
understanding of sexual topics and learn from the consequences of their actions and the actions
of others.

Constructivist-oriented professional development provides educators with ample time to
articulate their understandings of learning, teaching, and their own professional growth (Fung,

2000). Constructivism used within professional development for SeD teachers can focus on the
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sustainability of knowledge and the social component of knowledge acquisition (Osborne, 1996;
Glasersfeld, 1996). These professional development opportunities enable educators to assess
their comprehension and develop innovative classroom strategies for teaching sexual
education. However, effective training in student-centered teaching cannot be achieved through
one-day workshops alone. Systematic, long-term development, whether in-person or through a
blended learning approach, facilitates practice and reflection on instructional methods over time.
Sexuality Education in Asian Countries

Asia has the same demand for SeD as the other world regions. According to research in
the Journal of Adolescent Health, Asian adolescents attain sexual maturity earlier than their
Western counterparts (Marshall & Tanner, 1969). In addition, teen marriage is still prevalent in
some South Asian countries. For instance, In Bangladesh, nearly six out of ten girls (59%) get
married before they reach the age of 18, and more than one in five girls (22%) get wedded
before they are 15 (Ferdous et al., 2019). According to research, child marriage contributes to
early sexual activity, increasing the risk of sexually transmitted infections and cervical cancer
(Zhang et al., 1989).

According to a Vanwesenbeeck et al. (2015) study conducted in 11 African and Asian
countries, inadequate training and support from schools were the primary reasons for teachers’
lack of skills in delivering comprehensive SeD. The study found that teachers receiving
extensive training were more self-assured and motivated in SeD. However, despite their
confidence, many teachers reverted to their previous judgmental approach after returning to
unsupportive school environments. The study suggested a need for more supportive cultural
and educational structures and called for increased teacher training and support. SeD in Asian
countries can vary widely concerning teacher training and relates to cultural, social, and political
factors discussed below (UNESCO, 2021a).

Training for Teachers of Sexuality Education. Kay et al.’s (2010) quantitative study

described how health education teachers in Thailand were willing to provide quality SeD. This
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study utilized a questionnaire made available to 193 health educators. These teachers are
critical in designing and implementing sex education courses in Thailand. However, none of the
teacher training universities offered specialization in sex education. Thus, teacher preparation in
Thailand is deficient by not offering more than one course in sex education. The SeD practices
in Thailand emphasize the potential of constructivist approaches in tackling these challenges.
Adolescents, with access to trustworthy sources of accurate SeD, whether online or from trusted
teachers, can develop their critical thinking and collaboration skills while building upon and
sharing their knowledge (Dada et al., 2022).

In the Philippines, a qualitative study discovered the insights of ten Filipino pre-service
teachers through semi-structured interviews on SeD and its relationship with the Philippines’
international recommendations on gender and power (Ohlstrom, 2016). The study found that
pre-service educators reflected on their experiences of SeD and conveyed positive attitudes
towards SeD yet held problem-focused perceptions of SeD content. The pre-service teachers
perceived the most important challenges to implementing SeD as opposition from parents and
the Catholic Church. The study highlighted the need for extended and improved Filipino teacher
training on SeD to improve pre-service teachers’ understanding and enable them to reflect on
societal norms critically.

In a study in Japan, Hashimoto et al. (2012) directed quantitative research to examine
the implementation of SeD in Japanese junior high schools using three questionnaires. In Study
1, responses from 703 principals revealed that a standard of 9.19 hours of teaching was
allocated to SeD. Study 2 examined SeD knowledge among 9,492 students and found that boys
(35%) and girls (39%) had low average correct response rates. Involving a sample of 5,374
parents, Study 3 revealed that they deemed schools to be a more fitting setting than homes for
imparting education on the physiological elements of sexuality and supplying correct
information. The study’s results suggested that many Japanese junior high schools need more

basic physiological and anatomical knowledge in their SeD programs.
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In Indonesia, a study by Tsuda et al. (2017) aimed to investigate the attitudes of special
school teachers toward providing SeD, focusing on gender differences. The study distributed
questionnaires to 180 teachers, of which 72% responded, with most respondents identifying as
Muslim. The study found that although the teachers considered SeD important, the contents of
SeD were limited. Women teachers exhibited a more positive attitude toward teaching SeD and
taught more SeD content than men. The study’s findings suggested that while teachers in
Indonesia accept SeD, further development of materials and tools for SeD is necessary (Tsuda
et al., 2017).

In China, Xiong et al. (2020) piloted qualitative research examining novice teachers’
perspectives on SeD, focusing on gender differences. The research comprised interviews with
30 inexperienced educators undergoing a pre-service educator training program in China. The
findings indicated that differences in male and female teachers’ ability to provide SeD were
closely related to students' genders. To improve the quality of SeD delivered by teachers, future
teacher education programs must pay closer attention to these gender differences. This social
cognitive recommendation addressed personal factors related to the teacher’s gender identity,
including their beliefs, attitudes, and self-efficacy when delivering SeD to students of different
genders. The study recommended various policy measures in the education sector to address
these issues, such as

e reorienting the current examination-dominated culture;
e building an ecosystem that involves the students, parents, and the community;
e shifting teacher training curricula to focus on cross-curricular competencies; and
e addressing the influence of gender disparities on instructors' classroom methods
through the adoption of a gender-aware approach (Xiong et al., 2020).
These environmental factors can influence novice teachers’ personal and behavioral

factors using social cognitive theory (SCT). The suggested policy measures are consistent with
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the ideas of SCT, which emphasizes the significance of considering the interplay between
personal, behavioral, and environmental variables in fostering learning and behavior change
(Bandura, 1999).

Cultural Perceptions of Sexuality Education. Thianthai’'s (2018) qualitative study
identified various impediments to SeD in Thailand. The data were collected through two
instruments - focus group discussions and interviews - and included 99 individuals aged
between 15 and 24. The study supported the view that Thai culture hinders the efficacy of SeD
by limiting adolescent learning opportunities. Most sexual knowledge among adolescents is
acquired from family, peers, teachers, and other community members, potentially leading to
inaccurate information about sexuality. Nevertheless, online resources and social media
platforms can overcome these inadequacies in SeD.

In Thailand, identified factors hindering effective SeD delivery and learning among
adolescents were cultural values, gender expectations, outdated educational approaches,
insufficiently trained sexuality educators, and irrelevant educational content (Thianthai, 2018).
These findings were consistent with former research by Kay et al. (2010) and Vuttanont et al.
(2006). However, there needs to be more research on how these barriers have influenced the
shortcomings of official Thai SeD policies promoted by the Ministry of Education, which attempts
to provide age-appropriate content. Despite these efforts, investigations have uncovered gaps,
and there needs to be improvement in meeting the necessities of Thai youth (Thianthai, 2018).

In 2022, Chiba directed a qualitative study exploring effective strategies to increase
parental and teacher support for school-based comprehensive SeD in Thailand. The study’s
primary objective was to identify successful approaches for improving local support for
comprehensive SeD and highlight educators’ crucial role in integrating SeD into school curricula.
The research involved interviews with four school superintendents, nine SeD teachers, and

group interviews with nine parents and 78 students (Chiba, 2022).
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Chiba’s (2022) study concluded that in regions of Thailand where cultural sensitivities
resulted in opposition to comprehensive SeD, the critical factor in gaining broader support was
subjective recognition by parents and teachers. Thus, the adolescents of Thailand would be the
beneficiaries of the constructive influence that comprehensive SeD can have on their health and
development. These findings align with social cognitive learning principles, highlighting the
importance of subjective perceptions in shaping behavior (Bandura, 1989, 1999; Bussey &
Bandura, 1999; Bohm & Pfister, 2014).

Specifically, the personal benefits of CSE on youth health and development can
contribute to the acceptability and implementation of SeD in Thai schools where cultural
sensitivity has led to opposition against comprehensive SeD. This process is consistent with the
self-efficacy concept, which suggests that individuals’ beliefs in their ability to produce desired
outcomes influence their actions and decisions. Overall, social cognitive theory suggests that by
increasing awareness and promoting positive perceptions of CSE, parents and teachers can be
influential in institutionalizing CSE in regions where cultural sensitivity is a concern.

In Yang’s (2014) study, Taiwanese SeD was identified as a health education component.
However, the prevailing discourse in SeD focuses on "abstinence-only," which prioritizes
biological knowledge and assumes heteronormative perspectives while ignoring non-normative
sexualities, such as homosexuality. Yang's proposed analytical framework offered a way for
teachers to comprehend how students’ understanding of sexuality and gender is informed by
popular culture (Liang, 2010).

This analytical framework encouraged a technique to SeD that integrated course content
with practical experiences and prior knowledge. By adopting this approach, students can
construct their understanding of sexuality and gender rather than passively accepting the
heteronormative and biomedical perspective often present in "abstinence-only" methods. This
constructivist approach to SeD can better accommodate students’ needs and facilitate their

exploration of multiple comprehensions of sexuality (Leung et al., 2019; Rose et al., 2018).
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In Japan, SeD is considered a crucial component of the school curriculum as it promotes
autonomy and informed decision-making among students as they mature (Sato et al., 2022).
Despite the documented benefits of comprehensive SeD, schools in Japan frequently restrict
and limit the extent of what needs to be taught, as Sato et al. (2022) noted. In the qualitative
case study, the authors detailed the experiences of five in-service health educators in Japan
while teaching SeD to secondary school students. The study revealed that Japanese health
educators must be proficient in supporting learners from various cultural, social, and academic
settings in their SeD lessons. The authors’ findings align with the constructivist approach of
training health education teachers to support students from diverse backgrounds by promoting a
learner-centered and experiential approach to teaching and learning in SeD.

Conversely, conservative Islamic attitudes in Indonesia have led to a lack of significant
support for comprehensive SeD (Shibuya et al., 2023). Sex is considered a taboo topic that
should not be openly discussed, and this belief is deeply ingrained in the Islamic context of
Indonesia and other Muslim countries (Roudsari et al., 2013). In their new research, Shibuya et
al. (2023) highlighted the religious barriers to implementing comprehensive SeD in Indonesia,
emphasizing its critical role in endorsing adolescent sexual health education. The authors
underscored the significance of teachers in creating a secure and supportive environment that
enables adolescents to explore and navigate their sexual development healthily and positively.
Nonetheless, Indonesia's ongoing lack of commitment to SeD endures due to its conservative
Islamic religious beliefs and values.

Social Perceptions of Sexuality Education. The social interaction inherent in the
Jigsaw approach provided opportunities for observation, modeling, and reinforcement of
behavior and attitudes related to SeD instruction, such as is seen within SCT (Bandura, 1999).
Gunji (2022) conducted a study with 282 pre-service educators registered in a private university
in Tokyo. The participants completed a pre- and post-course questionnaire as part of the

research inquiry. The curriculum of the course encompassed a perspective on SeD pedagogy.
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Gunji’s (2022) study examined the impact of a course on Japanese student teachers’
acquisition of a specific perspective on SeD instruction using the jigsaw technique. The jigsaw
classroom promotes cooperation by obliging individuals to depend on each other in their search
for a common goal. The jigsaw technique has been modified over time and is used successfully
by educators in various classrooms ranging from pre-K to graduate school (Tewksbury, 1995).

The findings revealed a positive shift in the pre-service educators’ insights into sexuality
and sexual education and development (SeD), as indicated by the altered occurrence of words
such as embarrassed, different, and gender in the pre- and post-course questionnaires (Guniji,
2022). The collaborative jigsaw method aligns with social cognitive theory and transformative
learning principles, as it promotes learning with peers and allows students to construct meaning
through dialogue with others.

Likewise, in China, Sa et al. (2021) assessed the impact of SeD interferences delivered
in school settings on altering sexual knowledge, including gender and sexual attitudes in
adolescents. The study was conducted in Lanzhou, northwest China, and included over 1,000
tenth-grade students from two intervention and two assessment schools. Results disclosed that
adolescents in the intervention group, regardless of gender, displayed correct sexual-related
comprehension and more robust support for untraditional gender norms, with young women
reporting a significant increase in sexual self-efficacy after the intervention. The study suggested
that school-based authorized SeD interventions could enhance the sexual decision-making
skills of Chinese adolescents by increasing sexual knowledge and gender awareness (Sa et al.,
2021).

Political Perceptions of Sexuality Education. In the Philippines, upon passing the
2012 Responsible Parenthood and Reproductive Health Law (RH Law), the government
incorporated SeD into the primary curriculum of public schools for students aged ten to 19
(Cabral, 2013). The RH Law was enacted in response to the country’s significant health

challenges, such as pregnancy-related deaths, and increased HIV/AIDS cases. In its provisions,
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RH indicated that age- and developmentally-appropriate reproductive health education should
be mandated within formal and non-formal education systems from the 5" through 12" grades
using life skills and other modalities and taught by teachers with adequate expertise (Cabral,
2013).

In Taiwan, since the 1990s, the Ministry of Education has authorized non-governmental
groups to undertake SeD-related training programs and activities for schools, professionals, and
the public (Leung et al., 2019). The government has implemented various initiatives to ensure
teachers are adequately trained in SeD. Some of those initiatives include six months of field
experience, theoretical knowledge, and practical skills training. As part of the four-year
university teacher training for those individuals focusing on gender studies, the noted initiatives
will be part of their curriculum (Leung et al., 2019).

A literature review of Chinese-speaking regions, comprising Hong Kong, China, and
Taiwan, conducted by Leung et al. (2019), highlighted the importance of providing
implementers, including parents, educators, and social workers, with the essential aptitude to
improve the efficacy of SeD programs. Lameiras-Fernandez et al. (2021) suggested that further
efforts and actions are necessary to design SeD policies and programs grounded in scientific
evidence and up-to-date adolescent development beliefs. Furthermore, Patterson et al. (2019)
emphasized the importance of mandatory comprehensive, and skills-based education to help
adolescents build healthy and positive relationships.

In Liang’s (2010) study, the author examined the insights of sex education among
teachers and students in Taiwan and England. The research employed surveys, focus groups,
and interviews in four schools throughout the 2007/2008 academic year. All four schools
recognized sex education as a valuable portion of the curriculum, and it was consistently taught.
The study involved nearly 2100 participants, including eighth-grade students aged between 12
and 14 and volunteer teachers. In Taiwan, both schools shared consistent perceptions of sex

education, which can be credited to the top-down policy method used in developing sex
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education. Continuous and additional training was provided to teachers, enhancing educational
ideologies, professionalism, and knowledge of sex education. The research findings guided
government policy, shaping the approach to sex education.

In Indonesia, school health programs aim to promote adolescent health through a
comprehensive approach consisting of three parts: health education, health services, and a
healthy school environment (Ponzetti, 2016). The country has implemented a computer-based
program named DAKU! which stands for "Dunia Remajaku Seru!" or "My Youth is Fascinating!"
The program was launched in 2006 and is taught during one semester for students aged 15 to
17. However, the limited availability of computers has hindered student registration since only
20-60 students per school per year can enroll. This contrasts with the average of 500 students
per high school (Ponzetti, 2016).

In China, introducing the country’s birth control policy during the 1950s resulted in the
requirement of SeD in schools (Aresu, 2009). In 1988, the State Education Commission and the
State Family Planning Commission issued a joint Notification on the Development of Adolescent
Education in Middle Schools, highlighting schools’ critical role in delivering SeD to students
(Aresu, 2009). As a result, SeD was officially incorporated into the middle-school curriculum
throughout the country. Although some teachers had received training, most were
uncomfortable with safe SeD because most Chinese training programs were abstinence-only.
The author also noted that cultural sensitivity is a serious matter that needs to be tackled in
Chinese SeD (Aresu, 2009).

According to Li et al. (2009), while Chinese youth have been granted some limited
sexual rights and responsibilities, existing guidelines do not adequately address sexually
transmitted infection prevention and the significance of contraception. Aside from policy
deficiencies, the lack of evidence-based sexual education programs and relevant databases to
inform SeD practice in China further compounds the problem. Consequently, the efficacy of

current SeD in China is suboptimal.
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Teacher Training, Cultural, Social and Political Perspectives. As noted, the
perceptions of SeD are complex and interpreted in diverse ways depending on teacher training,
cultural contexts and social settings, and the political climate of each Asian country. SeD in
Asian countries varies extensively (UNESCO, 2021a). A country’s cultural, social, and historical
contexts shape how SeD is viewed and established in students’ overall education.

Sexuality Education in Vietnam

The abortion rate in Vietnam is among the record in the world and can be linked to
several factors, such as the lack of comprehensive SeD and a cultural preference toward male
children (Le et al., 2023; Vinh & Tuan, 2015). With a population of approximately 82 million,
Viethamese women comprise 1.4 million who have had abortions conducted by medical
professionals yearly (Binh, 2012). This figure is particularly noteworthy when compared to the
United States, with a population of 335 million, wherein approximately 620,000 legally induced
abortions were reported (CDC, 2022; United States Census Bureau, 2023).

Vietnam has made significant strides in enhancing sexual health services, information,
education, and communication intended explicitly for adolescents and youth (Khanh Chi et al.,
2021). However, adolescents’ knowledge of sexual health remains inadequate even though the
Vietnam Ministries of Health and Education and the Labor Unions have made significant efforts
in the national strategy to offer information, education, communication, and service delivery
(Khuat, 2003; Khanh Chi et al., 2021).

SeD has not been widely implemented in Vietham, and information on sexually related
health has not met the diverse requirements for youth (General Statistics Office in Vietnam
[GSOV], 2008). Implementing sexual health programs is often slower than required. An
evaluation revealed that actions and accomplishments needed to catch up with the increased
need for adolescents and young adults (GSQV, 2008). Targets were defined for strategies,

programs, and plans, but no monitoring or data collection system existed. Consequently, there
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is minimal data to measure the outcomes of implementing the sexual health objectives of these
policies, initiatives, and therapies for youths.

Social cognitive theory suggests that individuals learn from the consequences of their
actions and the actions of others. This is relevant to the deficiencies in Vietnam’s sexual and
reproductive health policy identified in the research by Khanh Chi (et al., 2021). The
inconsistencies in the policy documents may lead to confusion among educators, students, and
parents and hinder the efficient application of SeD programs. In particular, the requirement for
parental consent to provide abortion services to minors under 18 may discourage adolescents
from seeking reproductive health services, which can negatively affect their health and well-
being (Khanh Chi et al., 2021). Furthermore, the lack of comprehensive SeD in educational
settings means that many adolescents may not have access to accurate and supportive
information about sexual health. According to Bandura’s (1999) SCT, individuals learn from
observing the behavior of others, and inconsistent policies on sexual and reproductive health
may perpetuate negative beliefs and attitudes toward sexual health among parents, teachers,
and the broader community.

In Vietnam, the effectiveness of SeD in schools is impeded by several factors, one of
which is the need for more training of teachers and counselors tasked with providing appropriate
support to students. The shortage of well-trained personnel can be traced partly to resource
constraints experienced by Viethamese schools (Vanwesenbeeck et al., 2015). The lack of
adequate teacher training was also highlighted by the United Nations Committee on the Rights
of the Child in 2012, which stated concern about the low capacity of teachers in Viethamese
schools (United Nations, 2012). Additionally, the limited sources of SeD in Vietnam contribute to
the inadequate knowledge of sexually transmitted infections and contraceptives among
Vietnamese adolescents (Nguyen et al., 2006). The study revealed that educational institutions
and families only provide basic SeD, which lacks detailed information on contraceptive methods

and related issues.
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According to a 2016 report jointly conducted by the Viethamese Ministry of Labor,
Invalids, and Social Welfare and the United Nations Children’s Fund (UNICEF), while the
student-teacher ratios had decreased in many areas of the country, numerous educators,
particularly in the countryside regions, continued to be burdened with excessive responsibilities
and inadequate training to perform various assigned duties (UNICEF, 2016). As per the report,
Vietnam is taking active measures to lower the ratio of students to teachers, which would
facilitate a personalized educational approach. Nevertheless, the implication of new pedagogical
approaches is restricted because the curriculum for teacher training needs to emphasize
education reform. Teachers who cannot give informative sessions due to a lack of pertinent
knowledge cannot favorably influence student achievement (Knight, 2020).

Notably, lecturer Pham Thanh Nam, from Hanoi National University, claimed in
VietNamNet News (2017) that adolescents are educated about the human reproductive organs
in school instead of a healthy and holistic SeD. The Institute for Research on Educational
Development director in Hanoi, Le Thi Lan Anh, also observed that SeD was typically given in
biology classes, and teachers needed more training (VietNamNet News, 2017).

Teachers often experience embarrassment when discussing sexuality with their
students. Due to a fractured curriculum, students could not grasp fundamental concepts such as
the reason behind girls’ menstrual cycles. According to the statement made by Nam Tu Liem’s
principal, integrating SeD into the school syllabus is implemented by incorporating SeD into
morals, life skills, and recreational activities. Although numerous Vietnamese schools have yet
to implement the new SeD program, the administration concurs that teachers should receive
additional training in SeD (VietNamNet News, 2017).

Nguyen et al. (2006) conducted preliminary qualitative research to investigate
contraceptive practices and knowledge of sexually transmitted diseases (STDs) among
adolescents in Vietham. The study involved 12 female and four male youths using the interview

technique. The findings discovered that although Viethamese youth had some knowledge of
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contraceptives, such as condoms and birth control pills, their understanding of the usage and
efficacy of these methods remained limited.

Moreover, adolescents in Vietham commonly feared the side effects of contraceptive
medications and held rumors about condoms, which negatively impacted their use of
contraceptives. The research further disclosed that unsuccessful contraceptive approaches,
including periodic abstinence and withdrawal, were prevalent among Vietnamese youth with
limited knowledge of these methods. The authors recommended that promoting open
discussions on sexual issues and adequate SeD training is necessary to improve sexual health
among Vietnamese adolescents (Nguyen et al., 2006).

A survey of Vietnamese 11th graders in Hanoi highlighted the limitations of traditional
one-way communication sources like the internet, television, and magazines in providing
accurate sexual knowledge (Watanabe et al., 2014). This relates to constructivist learning,
highlighting the importance of active learning and critical thinking in creating knowledge. One-
way communication sources, such as those mentioned in the study, do not allow for dialogue
and interaction between learners and educators, limiting students’ ability to ask questions and
seek clarification.

In contrast, a constructivist approach to SeD would prioritize dialogue and active
participation, allowing students to construct knowledge through interaction and critical thinking.
Additionally, the study emphasizes the importance of parents and teachers as primary
resources for sexual education, highlighting the need for collaboration between educators,
parents, and students in a constructivist learning environment.

A 2017 EFE News Service (2017) reported in-depth regarding a survey on how SeD
organization varies throughout the country. The Truong To High School (TTHS) in Vietham
assembled roughly 50 female students to discuss the dangers of young pregnancy, abortion,
sexual assault, puberty symptoms, and self-defense techniques. These sequences were

considered an exception in Vietham, where SeD is not part of the primary curriculum and is
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generally mixed with other courses. These sexual education classes were not organized by the
TTHS but by the anti-traffic organization Alliance Anti-Traffic (ATT) (EFE News Service, 2017).

ATT was created in 2008 in Vietnam as a pioneer in SeD. Since its founding, its
programs have trained over 60,000 teenagers. This non-profit organization advocated for SeD
to be required in schools by 2019 to minimize sexual abuse and unintended pregnancies. Ngan
Ta, the program’s leader, stated that development has been negligible due to a lack of
resources, difficulty providing appropriate instructor training, and an outdated culture that fears
children may learn about sex too early (EFE News Service, 2017).

However, the ATT received positive responses from parents who appreciate that schools
are permitted to teach SeD (EFE News Service, 2017). The constructivist model of learning
emphasizes the significance of active and social connections. In the case of ATT’s programs in
Vietnam, the organization’s approach to SeD aligns with the principles of constructivism by
encouraging teenagers to participate actively in their learning. By providing seminars and
training programs, ATT allows learners to be involved with learning materials relevant to their
experiences and backgrounds.

Additionally, according to SCT, individuals acquire knowledge through the process of
observing the actions of others, and the rewards and punishments they receive for their actions
can shape their behavior (Bandura, 1999). A positive response from parents indicates that
teenagers may also be receiving reinforcement for their sexual understandings and behaviors,
which could encourage them to continue seeking information and resources (Ball et al., 2023;
Gesselman et al., 2021; Satcher, 2001). By incorporating the students’ experiences and
perspectives into their programs, ATT promotes a more effective and learner-centered approach
to SeD.

Social cognitive theory can be applied to Van Hung et al.’s (2019) study as it investigated
the effects of SeD extracurricular activities on the reproductive health knowledge of students

belonging to ethnic minorities. The study was carried out at Dien Bien Dong High School with a
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sample size of 400 students of the same age and academic standing. The student participants
were segregated into two distinct cohorts: a control group, which abstained from any SeD
extracurricular undertakings linked to reproductive health, and an experimental group, which
partook in seminars addressing diverse reproductive health themes as a component of their
extracurricular pursuits. These seminars were designed to provide comprehensive knowledge of
reproductive health.

Van Hung et al. (2019) utilized multiple- and single-choice examinations to assess the
retention of reproductive health knowledge in his study. The findings indicate that the control
group’s participants exhibited inadequate understanding, ranging from 35% to 84%, about
puberty symptoms, understanding ovulation timing throughout the menstrual cycle, knowledge
about sexually transmitted infections, and familiarity with contraceptive methods before
engaging in SeD extracurricular activities. Nonetheless, after attending extracurricular SeD
activities on reproductive health, there was a notable increase in the proportion of students who
accurately comprehended the relevant topics, with a minimum of 90% demonstrating
comprehensive knowledge. These improvements in knowledge may be attributed to the
observation and learning from peers and educators during extracurricular activities.

The social cognitive theory also suggests that people learn from the outcomes of their
behavior. The students who participated in the SeD extracurricular activities may have gained
more confidence in discussing and seeking information about reproductive health, leading to
more positive outcomes in their health knowledge and decision-making. Van Hung et al.’s
findings (2019) implied that SeD extracurriculars significantly boosted their understanding of
numerous reproductive health elements. Improving SeD for Viethamese high school students,
particularly in mountainous regions, is vital. SeD seminars are a practical and effective way to
impart and retain reproductive health knowledge.

Literature Review Related to Methodologies and Instrumentations
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The researcher discussed a variety of study methodologies, designs, and instrument
types throughout this literature review, such as case studies, phenomenological approaches,
and an assortment of instruments used to gather information about the construct of SeD, the
interrelated factors of social learning, constructivist learning, transformative learning, and
teacher training qualities.

Many of the established instruments garnered quantitative data supporting each study’s
purpose. Several studies revealed personal perspectives via qualitative or mixed methods
approaches; however, few focused on SeD for adolescents in Vietham. Thus, a gap in the
present literature reveals that existing research has not focused on this topic and the ensuing
detriments for youth in Vietnam.

Despite the existence of undeniable and persuasive evidence supporting the advantages
of curriculum-driven SeD, a scant proportion of youths in Vietham are prepared with the
knowledge and skills that support them to assume autonomy and exercise informed judgment in
their sexual and relational lives in a self-directed and conscientious manner. The sexual well-
being of Vietnamese youth demands attention. It must not be disregarded, as it is essential to
society’s well-being, particularly during a global pandemic (Lindberg et al., 2020). The
implementation and completion of this study filled a gap and equipped it with a sound literary
and theoretical basis as it proceeded with thoroughness and diligence.

Chapter Summary

Research has revealed that higher levels of positive communication are related to more
beneficial relationship satisfaction and can lead to improved decision-making about safe sex
(Gesselman et al., 2021). These authors noted that sexual satisfaction and meaningful
relationships increase with self-management on several measures, including open and honest
communication, coping skills, social support, stress management, and overall health wellness.

Nevertheless, conversations about sexuality can be uniquely challenging, and specific

instruction and practices may be necessary (Kelder et al., 2022). This current study explores
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teachers’ perceptions of challenges while teaching SeD, notably in Vietnamese high schools.
Within constructivism — a learner-centered model — teaching SeD can result in more effective
intimate connections for both learners and teachers (Cornelius-White, 2007). Moreover, through
personal reflections, a deeper clarification of the SeD curricula can enable teachers to identify

the challenges and characteristics within relationship communications (Lodge et al., 2022).
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Chapter Three: Methodology

This qualitative phenomenological study explored the phenomenon of Vietnamese high-
school teachers’ knowledge and perceptions regarding implementing sexuality education (SeD)
in secondary schools in Vietham. The study provides comprehension of the beliefs of high-
school educators concerning their lived experiences teaching SeD in Vietnam. It identifies the
challenges and opportunities associated with implementing SeD in this context.

To achieve these aims, a snowball sampling method was used to select high-school
teachers in Vietham who have experience teaching SeD. The data were gathered using
interviews and analyzed using an inductive and iterative coding method and theme identification
process. The findings of this study will offer an understanding of the challenges and
opportunities of SeD application in Viethamese secondary schools from the assessment of high-
school educators. The findings will contribute to developing effective strategies for improving
SeD practices in this context.

Statement of the Problem

How Vietnamese high-school educators describe and explain their knowledge and
perceptions of their training and practice of SeD was unknown. The severity of this problem is
twofold: (a) Without comprehensive SeD, adolescents and youth are at risk for unplanned
pregnancies, abortion, sexually transmitted infections, cervical cancer, HIV, and other diseases;
and (b) Comprehensive SeD enables adolescents to make knowledgeable choices regarding
their sexual well-being (Ott & Santelli, 2007; Zhang et al., 1989).

Research Questions

The research questions were formulated directly from the problem statement:

e RQ1. How do high school educators in Vietnam describe their teaching practices

related to sexuality education?

e RQ2. What factors influence the experiences and perceptions of educators in
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Vietnam regarding teaching sexuality education to high school students?

e RQ3. What recommendations do educators have for training/professional
development and content delivery for teaching sexuality education to high school
students?

To address the research questions, this author explored how teachers’ knowledge and
perceptions related to their SeD practice in Vietnam.

Research Design

Teherani et al. (2015) asserted that qualitative research involves an evaluation of social
phenomena occurring within natural settings. Various experiences fall within the purview of
these phenomena, such as the diverse experiences individuals encounter in various aspects of
their lives, the behaviors of both groups and individuals, and the ways interactions contribute to
forming connections (Teherani et al., 2015). Hence, qualitative research can enable the
comprehension of individuals’ perceptions, feelings, viewpoints, and actions.

The choice of a research methodology is contingent upon the nature of the problem
being investigated and the research questions being pursued. A qualitative approach offers a
framework to examine a multifaceted phenomenon from diverse and personal perspectives
(Creswell & Creswell, 2020; Teherani et al., 2015).

In contrast, a quantitative method restricts the investigator's ability to measure a study’s
personal and human aspects (Yin & Campbell, 2018). The present study aims to furnish
comprehension of distinct and unique viewpoints, provide rationales for the study’s participants’
conduct, and identify the undertakings within high-school environments in Vietnam related
distinctly to SeD.

A qualitative framework offers a researcher multiple vantage points to comprehend
better how meaning is constructed among this homogeneous group of participants, as
highlighted by Lauckner et al. (2015). This study of high-school teachers in Vietnam employed a

qualitative phenomenological design. This design aligned with the research objectives and was
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appropriate for studying the study’s unique and well-defined population, the Viethamese
teachers of this proposed investigation.
Research Design Approach

A commonly utilized qualitative research design in social and life sciences is the
phenomenological study, as noted by Alhazmi and Kaufmann (2022). The main goal of such a
design is to offer an account of the phenomenon under scrutiny and its accompanying features,
prioritizing the "what" aspect over the "how" and "why" dimensions (Alhazmi & Kaufmann, 2022;
Nassaji, 2015).

Exploring the lived experiences of individuals includes complex phenomena. According
to Alhazmi and Kaufmann, “annotating and clarifying human experience can be a challenging
task not only because of the complexity of human nature, but also because an individual’s
experience is a multidimensional phenomenon, that is, psychologically oriented, culturally
driven, and socially structured” (2022, para 2).

Such inquiries are associated with a specific research problem and its research
questions. Phenomenological research is used to acquire information concerning the existing
state of a phenomenon being explored (Kirshenblatt-Gimblett, 2006). A phenomenological study
design provides the outline for exploring a complex situation from individuals’ varying viewpoints
(Lauckner et al., 2015). This research framework offered a collection of views to understand
how meaning is derived from the group of high-school teachers in Vietnam (Lauckner et al.,
2015).

Furthermore, the phenomenological design explored existing experiences within their
social environments and was used to explore various aspects of such experiences. A rigorous
qualitative phenomenological approach can yield precision and accuracy, as the data obtained
are constrained to the specific phenomenon under exploration (Alhazmi & Kaufmann, 2022;

Finlay, 2009). This study was led by the research questions to accurately explore high-school
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educators’ knowledge and insights of SeD and the effects this type of education has on their
students.
Source of Data

This discussion of the source of data includes the target population, the sampling
selection process, and the preferred sample size. Moreover, one data source was comprised of
one-on-one interviews.

Target Population and Sample Selection

Target population individuals “are not interchangeable, and sample size is determined by
data saturation, not by statistical power analysis” (Suen et al., 2014, para. 1). This
phenomenological study balanced the need to recruit a large sample versus the need to capture
rich details. This study’s target population was approximately 145,000 Viethamese teachers
from upper-secondary education (Statista, 2023); the sample was 10 Vietnamese teachers who
teach SeD from various high school campuses in Vietnam.

In this qualitative study, purposeful sampling was utilized to choose participants based
on the study’s objectives, anticipating that each candidate would offer distinctive and valuable
materials pertinent to the study, as explained by the research methodology literature (Creswell &
Creswell, 2020; Patton, 2015). The purposeful sampling enabled the researcher to choose
participants who would best contribute to the study’s research questions, leading to more in-
depth and comprehensive findings (Patton, 2015).

For selecting secondary school educators in this qualitative study, a snowball sampling
method was also utilized to identify potential contributors based on their relevance to the study’s
research questions. The sample size was initially targeted at 12-15 participants, as qualitative
studies typically have a point of dwindling results with larger sample sizes (Berg & Lune, 2018;
Marshall et al., 2022; Moser & Korstjens, 2017). The final sample comprised 10 individuals.
However, it is essential to note that additional data may provide more insights and

understanding of the phenomenon being researched as the qualitative study progresses;
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“qualitative data are useful for understanding the nuances lying beyond those processes as they
unfold” (Gilbert & Stoneman, 2016, p. 35).

This study focused on high-school teachers in Vietnam, and the research parameters
were defined accordingly. The inclusion criteria for participants in this study were as follows: (a)
individuals must be at least 22 years of age, (b) currently hold a position as a high-school
teacher in Vietnam, (c) have served in their current position for a minimum of one year, (d)
possess a minimum of one year of experience teaching sexuality education, and (e)
demonstrate their willingness to provide informed consent to the university by completing the
Informed Consent Form provided in either English or Vietnamese (see Appendix D).
Furthermore, individuals were excluded from participating to ensure maximum variation if the
following criteria are met: (a) participants possess prior experience teaching in only one grade
level within the high school setting, and (b) participants have gained teaching experience in only
one specific high school.

Study Participants and Recruitment

The researcher established contact with 31 members of the targeted population, from
which 11 individuals proficient in Vietnamese were selected to participate and provide research
data. Of the 11 individuals initially chosen, only 10 provided valid and worthy data. The
participant whose data was excluded was unable to answer the interview questions directly and
discussed topics unrelated to the study. The sample of 10 individuals provided sufficient data to
allow for a thorough analysis while still being manageable within the scope of the study.

To ensure the study obtained qualified participants, the researcher utilized pre-existing
professional contacts in Vietham who were high school educators. Following acquiring the
Institutional Review Board's (IRB's) approval, the researcher approached these contacts
between June and July 2023. To ensure adequate preparation, interview questions (Appendix

C) and the university’s Informed Consent Form (Appendix D) were provided to each potential
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participant in Viethamese and English before scheduling each interview. Each participant’s
preference determined the language used during the interviews.

To boost participation rates and promote referrals, the researcher incentivized study
participants. Those who completed the interview were qualified for a gift card worth $10 or a
cash payment of $10. Furthermore, each participant who provided a qualified referral who
completed the interview process received an additional $5 incentive. It is vital to note that these
incentives were provided only upon completion of the data collection, and any conditions or
restrictions attached to the incentives were fully disclosed to the participants. The researcher
also ensured that offering incentives to study participants and their referrals complied with
guidelines and regulations regarding the university’s IRB approval. These incentives were
intended to recognize and reward individuals for their time and effort in contributing to the study
and to encourage them to refer other qualified individuals interested in participating. The
researcher discussed the incentives and ethical considerations related to their use in the
methodology section and the informed consent document provided to participants.

The pivotal role played by the participants significantly contributed to the successful
execution of the research study. The chosen participants, who met the inclusion criteria for this
phenomenological qualitative research, were selected from diverse regions across Vietnam.
These individuals shared commonalities as Viethamese teachers, with Viethamese being their
native language. The spectrum of teaching experiences among the participants spanned 4 to 30
years. During their tenure, these individuals had consistently instructed Biology within 10th,
11th, and 12th-grade levels. All participants were women. For an overview of each participant’s
background information, please refer to Table 1.

Table 1

Participant Demographics
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Participant School Location Position Years of Teaching Experience
P1 Ho Chi Minh City Biology 4
Teacher
P2 Ho Chi Minh City Biology 14
Teacher
P3 Ho Chi Minh City Biology 18
Department
Head
P4 Ho Chi Minh City Homeroom 22
Teacher
P5 Ho Chi Minh City Biology 14
Teacher
P6 Ho Chi Minh City Biology 20
Teacher
P7 Vinh City Biology 10
Teacher
P8 Ho Chi Minh City Biology 14
Department
Head
P9 Thanh Hoa City Biology 30
Teacher
P10 Ho Chi Minh City Biology 15
Department
Head

Data Collection
In this phenomological study, data collection used an interview process, enabling the

researcher to inquire about participants regarding their perspectives, positions, and beliefs of

their lived experiences teaching SeD in Vietnamese high schools (Alhazmi & Kaufmann, 2022;

Bloomberg & Volpe, 2019). The researcher acknowledged that each participant was sharing
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their interpretation of their lived experience, which reflected their vision and what they believed
to be correct.

The interviews were managed via Zoom, a commonly used meeting application. Zoom
allowed the researcher to conduct the interviews remotely, overcoming the hurdles of long-
distance travel and health safety concerns amid the COVID-19 pandemic (Archibald et al.,
2019; Karl et al., 2021). Zoom is an internet-based video conferencing platform, provides a
range of functionalities, including facilitating online meetings, and ensuring secure session
recording (Wiederhold, 2020). Each remote interview lasted approximately 60 minutes,
providing sufficient time for the participants to discuss their experiences and insights. The
language preference of participants dictated that the interviews were conducted in Vietnamese.

Engaging with the participants using their native language was beneficial within the
interview process (Santos et al., 2015). Welch and Piekkari (2006) described that language is
critical to understanding interviews in qualitative research. They explained that “providing
interviewees with the opportunity to express themselves in their native language [Viethamese]
produces more authentic answers that exhibit more subtle nuances” (Welch & Piekkari, 2006, p.
428). Additionally, Winchatz (2006) mentioned that researchers can discover more about a
sample of study participants “through the ways people speak and the native terms and
categories that they use” (p. 84).

The interviews were captured in audio format using a device protected by a password,
with consent obtained from each participant. The rationale for opting to only audio record the
interviews was to enhance the participant’ privacy by including their visual likenesses. The
researcher took notes during the interviews to capture non-verbal communication and other
observations.

Data collection was a pivotal undertaking within this study. A comprehensive recruitment
strategy, known as purposive sampling, was used. In addition, snowball sampling is a type of

purposive participant recruitment that involves securing qualified individuals through referrals
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from existing participants (Kirchherr & Charles, 2018). The sample was initially targeted to be
12-15 individuals but ultimately totaled 11 participants.

This study centered on high-school teachers in Vietham and their experiences teaching
sexuality education (SeD). The inclusion criteria for participants in this study were as follows: (a)
individuals must be at least 22 years of age, (b) currently hold a position as a high-school
teacher in Vietnam, (c) have served in their current position for a minimum of one year, (d)
possess a minimum of one year of experience teaching sexuality education, and (e)
demonstrate their willingness to provide informed consent to the university by completing the
Informed Consent Form (ICF) provided in Viethamese (see Appendix D).

Pepperdine University’s Institutional Review Board (IRB) documentation stated that
operational procedures were executed and regulatory guidelines were meticulously followed.
Data collection activities commenced after receiving formal IRB approval. The researcher then
communicated with already-established professional connections in Ho Chi Minh City, Vietnam,

seeking recommendations for proficient high school sexuality educators.

Interview Protocol
The interview protocol was crucial in establishing rapport with the research participants
(Horsfall et al., 2021; Sun et al., 2021). The interview questions aided in exploring participants’
experiences, perceptions, and attitudes related to SeD. The interview protocol is provided here:
1. Please describe your background and experience in teaching sexuality education.
2. How does your school approach teaching sexuality education programs?
3. How do you approach teaching sexuality education programs in the classroom?
4. How does your school approach providing sexuality education training and
professional development to educators? What improvements could be made to teacher
professional development to better support student learning and understanding of

sexuality education?
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5. Which medium is more effective for teacher professional development (face-to-face,
online, or blended)? Which medium is more effective for teaching sexuality education to
students?

6. Can you describe some challenges you face when teaching sexuality education to
your students? How do you overcome these challenges?

7. What factors influence your thoughts and perceptions about teaching sexuality
education?

8. Do you have further insights or reflections about sexuality education training and
instruction?

The researcher contacted eligible participants via Zalo or Facebook Messenger,
providing a comprehensive overview of the study’s procedures and details before scheduling
the interviews. Each qualified and interested participant then received the ICF in Vietnamese,
which the researcher had translated from English. These individuals returned the signed
document to the researcher. The researcher and the individual participants then agreed upon a
date for an online remote interview. On the given date, the interviewee and the researcher
convened in a virtual meeting facilitated by the Zoom application. The researcher reiterated the
study’s purpose and conducted a preliminary discussion to address any concerns from the
participants before the interview’s commencement.

The interviews were conducted exclusively in Viethamese and audio-recorded using a
password-protected device. The duration of the interviews was approximately 60 minutes. After
data collection, the researcher communicated with the interviewees, clarifying the forthcoming
procedural steps and offering responses to any inquiries posed by the participants.

Data Processing
Data processing included:
1. Data collection via audio recording of the interviews in Vietnamese;

2. Transcription in Viethamese, the primary data collected;
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3. Member-checking of the primary data, which comprised participants’ approval of the

transcription;

4. The researcher translated the primary (Vietnamese) and approved (member-checked)

transcriptions into English.

The transcription of the interview data began at the culmination of all interviews with the
entire participant cohort. The researcher transcribed the audio recordings into typed form,
resulting in transcripts in Viethamese that were shared with the participants to ensure accuracy
(member checking), thus establishing the dependability of the collected data (Creswell &
Creswell, 2020; Cypress, 2017). During the subsequent phase of data review, the researcher
examined the content of each interview transcript, wherein the researcher detected that one
participant had misinterpreted and inadequately responded to the interview questions. This
circumstance eliminated all data associated with the one participant. Following a thorough
examination, the selection process yielded data from 10 participants deemed suitable for final
coding and subsequent analysis.

After collecting the interview data, the researcher reviewed the transcripts several times
and listened to the recordings. Handwritten notes on keywords and non-verbal expressions
were documented throughout the interviews. Prominent keywords or phrases were identified
using keywords-in-context, a process known as KWIC (Leech & Onwuegbuzie, 2007). This
method aided in exploring and recognizing emergent keywords and codes in the collected data
(Kronberger & Wagner, 2000). D'Andrade noted that the most direct sign of meaning in a
naturalistic discourse — such as this study’s interviews - is the repetition of words and their
linkages (1995).

KWIC recommends that a researcher reflect on collected qualitative data, noting that
interview transcript data are informative and beneficial to the research study, and words
unearthed from the interview data guided the researcher to portions that contained meaningful

information (Kuckartz, 2019). Using KWIC, keywords were sought and identified as codes to
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address the research questions and the purpose of the study. This process also aided in
sustaining the researcher’s continuing reflection on the theoretical frameworks of
Constructivism, Social Cognitive Theory (SGT), and Transformative Learning. For this
phenomenological study, the researcher used inductive data analysis to transcribe data from the
interviews (Azungah, 2018; Patton, 2015).

Memo Writing

For this current study, reflexive memos were employed to document various aspects,
such as interview settings and the researcher’s personal responses. Memo writing occurred in
all study phases (Corbin & Strauss, 2015). After each interview, memos were written while
reviewing documents, transcribing and retrieving the interview data, and reviewing keywords as
patterns and themes emerged.

It was necessary to suspend the researcher’s prior knowledge and preconceptions
through bracketing, consciously disregarding preconceived ideas about the research topic and
eliminating them from the research sphere (Chan et al., 2013). Using journaling - writing memos
- throughout the research process, the researcher could record reactions to information
garnered as the study proceeded (Tufford & Newman, 2012). Memos further helped determine
why specific keywords emerged and increased the traceability and credibility of the research
processes (Rogers, 2018).

Human Participants’ Ethical Considerations

The research procedures for this study adhered to the ethical standards set by the IRB.
After attaining approval from the IRB for the proposal, the researcher contacted prospective
participants in Ho Chi Minh City, Vietnam, utilizing pre-established professional connections. A
recruitment email (Appendix B), drafted in Viethamese and English, was used.

After selecting potential participants who met the inclusion criteria and agreed to partake
in the research, all individuals were emailed the interview questions (Appendix C) and the

university’s ICF (Appendix D). These documents equipped the participants with a
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comprehensive understanding of the study’s aim, parameters, methodologies, involved risks,
and rights as participants. The email also briefed each participant on the study’s purpose, intent,
and extent. Additionally, the interviewer's contact details were provided to the participants,
enabling them to seek clarification or pose any additional inquiries regarding the study. Each
participant’s language preference dictated the language utilized during the meeting, with options
for English or Vietnamese available.

This study’s complex and sensitive subject of SeD could have revealed the participants’
biases (either conscious or unconscious). As a result, participants may have experienced
psychological distress or other types of emotional injury linked to introspecting on their attitudes
and perceptions of SeD. This study was able to avert such emotional distress by allowing any
participant to withdraw from the study at any time. In the event of participant attrition throughout
the research, the data collected to that point was developed for analysis (Watson et al., 2015).

The data collection method for all interviews involved audio recording via a password-
protected mobile device. The interviews were conducted remotely through the Zoom platform.
The rationale behind opting for audio-only recordings was to ensure an additional layer of
privacy, thereby precluding the recording of participants' visual likenesses.

Following each interview, audio recordings were subject to multiple reviews. Before the
data analysis process began, the researcher transcribed the audio-recorded interview sessions
in Viethnamese precisely and appropriately (McMullin, 2023; Sutton & Austin, 2015). The
transcribed interview data provided the basis for the analysis of this study.

Participants received reassurance regarding the confidentiality of their information at the
commencement and conclusion of each interview. To further safeguard the privacy of study
participants, codes were used in place of their actual names.

Any concerns or issues raised by participants during the interviews were promptly addressed

and resolved.
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Confidentiality, data protection, and prudent judgment were essential concerns
throughout the data collection. The data were coded and stored on a private cloud drive to
safeguard participants' confidentiality, protected with a password (Da Silva, 2021; Lin, 2009).
The researcher assigned fictitious names to the participants to further protect their privacy, and
identifiable information was eliminated from the data before analysis.

Data Analysis

Understanding the differentiation between inductive and deductive inquiry processes is
pivotal in determining the approach to analyzing qualitative research data in phenomenology.
Inductive reasoning involves deriving ideas from the data itself, while deductive reasoning starts
with a theory or hypothesis and employs collected data to validate or invalidate the notion
(Borgstede & Scholz, 2021; Hyde, 2000). In this study, an inductive approach was adopted for
data analysis. This method commenced by gathering data pertinent to the phenomenon under
investigation.

Braun et al. (2019) state that even a single piece of data can provide a sufficient
foundation for data analysis. Phenomenological qualitative research is concerned with
comprehending the significance of the lived experiences and human behaviors within the study
participants’ social contexts rather than producing generalized hypothesis statements; it
processes individual cases rather than variables (Aspers & Corte, 2019; Austin & Sutton, 2014;
Tenny et al., 2022).

Thematic Analysis

In phenomenological qualitative analysis, rather than relying on a passive emergence of
themes, the researcher carried out thematic analysis by actively reviewing collected data and
identifying emerging patterns, codes, and themes (Braun & Clarke, 2006; Braun et al., 2019;
Creswell & Poth, 2013). The researcher utilized Braun et al.’s (2019) procedures for thematic
analysis. The current research used Braun et al.’s (2019) procedures for thematic analysis,

consisting of six stages:
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1. Immersion in the collected information;

2. Initial coding;

3. Thematic classification;

4. Thematic reevaluation;

5. Thematic labeling; and

6. Thematic interpretation and synthesis reporting.

Using an inductive and iterative process, the researcher maintained perspective and
gained insight into the realities of the participants’ lived experiences within the
phenomenological qualitative dialogues (Braun & Clark, 2006; Braun et al., 2019).

Means to Ensure Study Validity

In qualitative research, the notion of validity concerns to the ethical use and soundness
of the study’s methods, as well as the accuracy with which the findings faithfully reflect the
collected data. Conversely, reliability, also known as dependability, was established by utilizing
member checking as a tool for assessment (Creswell & Creswell, 2020; Cypress, 2017). In
qualitative research, meticulous attention to validity and reliability is essential, as the
researcher’s biases can impede the identification of authentic and compelling interpretations of
the data (Brink, 1993; Johnson et al., 2020). Within qualitative research, rigor “is best achieved
through thoughtful and deliberate planning, diligent and ongoing application of researcher
reflexivity, and honest communication between the researcher and the audience regarding the
study and its results” (Johnson et al., 2020, p. 145).

To ensure qualitative research’s quality, standards such as dependability and reflexibility
were fundamental factors considered (Anney, 2014; Forero et al., 2017; Patton, 1999). To
institute the Zoom interview data’s trustworthiness, member checks offered valuable
understanding and enabled the assessment of participants’ comprehension of the study’s
objectives (Anney, 2014; Candela, 2019). Member checking is a quality assurance technique to

enhance the precision and credibility of research interview transcripts (Candela, 2019; Yin &
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Campbell, 2018). By allowing participants to review the interview data, member checking
effectively transfers a degree of control to the participants themselves (Birt et al., 2016). Utilizing
member checking, or participant validation, promotes transparency and reliability throughout the
research journey, leading to participant responses that are perceived as more credible and
precise (Anney, 2014; Birt et al., 2016).

Dependability refers to the extent of reliability and uniformity in the study’s outcomes
over an extended period (Creswell & Poth, 2013). The concept of dependability ensured that the
study’s results were reliable and replicable, focusing on ensuring that the findings aligned with
the collected data. In addition, dependability suggests that if another researcher were to
evaluate the same data, they would attain comparable conclusions and results (Korstjens &
Moser, 2017). One method of contributing to dependability is member checking, where
participants provide feedback on the study’s transcript data and potential analyses.

Reflexivity is crucial in social and behavioral research, as it involves the investigator
considering their own biases and how they might affect the research. It is a cornerstone of
research credibility (Palaganas et al., 2017; Olmos-Vega et al., 2023). Reflexivity entails honest
self-evaluation of the investigator's potential impact on the research and its outcomes
(Dodgson, 2019; Palaganas et al., 2017). Researchers often maintain a reflective research diary
to facilitate this process, documenting their thoughts, feelings, and observations after each
interview session (Longhofer et al., 2017; Palaganas et al., 2017).

To ensure the requisite quality in qualitative research, it was imperative to engage in
introspection and critical evaluation of the study’s essence, coherence between research
questions and the chosen methodology, and the suitability of the research design (Collins &
Stockton, 2018). Methodological and epistemological appropriateness, relevance, and reflexivity
were considered to synthesize prior contributions effectively. Collins and Stockton (2018) noted

that “epistemological and ontological dispositions represent the architecture of how a researcher
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sees the world and the production of knowledge. Qualitative methods bring clarity to the ways in
which these dispositions influence the role of the researcher” (Collins & Stockton, 2018, p. 5).

Furthermore, qualitative researchers must remain cognizant of the significance of
engaging in a dialogue with the study participants. This investigator concentrated on the
collected data’s content and rhetorical aspects, including limitations inherent in the potential
artificiality of the one-on-one interview (Gomez, 2009; Knott et al., 2022). To ensure the quality
of this qualitative research project, the researcher adhered to appropriate standards,
procedures, and record-keeping for all interviews conducted. Mutuality, rapport, and empathy
between researchers and participants were crucial factors of excellence and merit of qualitative
research (Horsfall et al., 2021; Naidu & Prose, 2018; Raheim et al., 2015).

To obtain content validity, comprehensive SeD was explored in several high schools
located in Vietnam, supporting diverse study input (Brod et al., 2014). Content validity pertains
to the extent to which a research instrument accurately measures the intended construct
(Elangovan & Sundaravel, 2020). The analysis of the interview data served as a means of
verifying the research findings and validating all conclusions and recommendations (Hycner,
1985). Every possible measure was taken to ensure that all significant issues were fairly
addressed, guaranteeing both the accuracy and strength of the research process and its
outcomes.

Chapter Summary

In the forthcoming Chapter 4, an in-depth analysis of the Zoom interview data will be
presented. The researcher scrutinized the data to ensure valid and reliable conclusions. Lincoln
and Guba (2006) established measures for ascertaining rigor within qualitative research,
incorporating truthfulness and coherence. These concepts closely align with transferability and
dependability discussed earlier in this chapter (Anney, 2014; Guba, 1981).

The researcher scrutinized the data, exploring relevant factors and conducting a

comprehensive analysis to arrive at meaningful and insightful conclusions. To accomplish this
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goal, the researcher used specific analytical techniques, including Braun et al.’s (2019) thematic
analysis procedures, to categorize data patterns and emergent themes. These results are
presented clearly and comprehensively, giving the reader a thorough understanding of the
study’s key results. Upcoming in Chapter 4, the researcher delivers the results accurately and
objectively, and any potential biases or limitations are acknowledged and addressed.

Chapter 5 will serve as a critical element of this study, synthesizing the findings and
recommendations for future studies. It will offer a comprehensive and nuanced perspective on
teaching Vietnamese adolescents regarding SeD, shedding light on this complex and
multifaceted topic and contributing to developing effective and appropriate interventions and

policies.
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Chapter Four: Presentation of The Results

Chapter four details the study’s results, reiterating the research questions and the
purpose of the study. A thorough data analysis followed Braun et al.’s (2019) method and steps.
The chapter demonstrates how compelling themes emerged as keywords and key phrases led
to codes and patterns from the participant data. Direct quotations and summaries bolster the
findings while safeguarding the confidentiality of participants.

Context

This phenomenological qualitative study explored the experiences of 10 individuals
teaching sexuality education (SeD) in various Vietnamese high schools. This study acquired
participants’ data about their personal experiences of teaching within the setting of secondary
schools in Vietham. The focus was on SeD teaching practices and professional training.

This study identified common themes in how Vietnamese high school educators
described their teacher training related to SeD and their experiences in the classroom. This
study collected data on SeD as the participants provided information about the most efficient
ways to teach reproductive and sexual health within their current curricula. Moreover,
participants described the need for professional development on SeD. This qualitative
phenomenological study’s research questions (RQs) were:

e RQ1: How do high school educators in Vietnam describe their teaching practices
related to sexuality education?

e RQ2. What factors influence the experiences and perceptions of educators in
Vietnam regarding teaching sexuality education to high school students?

e RQ3. What recommendations do educators have for training/professional
development and content delivery for teaching sexuality education to high school
students?

See Table 2, which demonstrates the association of RQs with the study interview questions.
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78

Research Question

Interview Question

RQ1: How do high school
educators in Vietham describe
their teaching practices
related to sexuality

education?

RQ2. What factors influence
the experiences and
perceptions of educators in
Vietnam regarding teaching
sexuality education to high

school students?

RQ3. What recommendations
do educators have for
training/professional
development and content
delivery for teaching sexuality

education to high school

(IQ2) How does your school approach teaching sexuality
education programs?

(IQ3) How do you approach teaching sexuality education
programs in the classroom?

(1Q6). Can you describe some challenges you face when
teaching sexuality education to your students? How do you

overcome these challenges?

(IQ4a) How does your school approach providing sexuality
education training and professional development to
educators?

(1Q7) What factors influence your thoughts and perceptions

about teaching sexuality education?

(IQ4b) What improvements could be made to teacher

professional development to better to support student learning

and understanding of sexuality education?

(IQ5a) Which medium is more effective for teacher

professional development (face-to-face, online, or blended)?

(IQ5b) Which medium is more effective for teaching sexuality

students? education to students?
(IQ8) Do you have further insights or reflections about
sexuality education training and instruction?

Results

This section includes a report of the results of this study based on the data collected from the

participants and analyzed through the theoretical lenses of Constructivism, Social Cognitive
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Theory (SGT), and Transformative Learning. The current study achieved saturation due to the
numbers of participants involved. This saturation accumulated a comprehensive dataset
comprising diverse insights and perspectives from the participants (Sechelski & Onwuegbuzie,
2019). Within these results, specific patterns, keywords, and phrases emerged and were
identified as codes (Elliott, 2018). Thus, themes were attributed to the particular language of the
data collected from the participants’ lived experiences, addressing the study’s purpose and the
research questions.

Results Related to Research Question 1

RQ1 aimed to describe educators’ teaching practices regarding SeD. The relevant
interview questions were:

e (IQ2) How does your school approach teaching sexuality education programs?

e (IQ3) How do you approach teaching sexuality education programs in the
classroom?

e (IQ6) Can you describe some challenges you face when teaching sexuality
education to your students? How do you overcome these challenges?

When asked 1Q2, most participants emphasized their schools’ strict adherence to the
guidelines set by The Vietnam Ministry of Education and Training. These guidelines identify
Biology and Civics Education teachers who are integrating sex education into their curricula for
high-school grade levels, specifically grades 10, 11, and 12. Furthermore, all participants agreed
that their schools consistently organized annual extracurricular activities with a dedicated focus
on SeD for the entire student body. These activities were strategically designed to supplement
formal classroom teaching of SeD and provide a broader understanding of various aspects of
sexual health, relationships, and responsible sexual behaviors. Such events often encompassed

interactive workshops, informative sessions, guest speakers, peer discussions, awareness
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campaigns, and creative projects to foster a well-rounded comprehension of sexual knowledge
and well-being among all students.

Additionally, data related to RQ1 was obtained using 1Q3 and IQ6. Derived from the
codes identified in the data were Theme 1 — Diverse Strategies Were Employed in the
Classroom for Sexuality Education, With a Reliance on Presentation Activities, Theme 2 —
Theme 2: Students Express Shyness from Lack of Knowledge and Fear of Peer Judgment
When Learning Sexuality Education, and Theme 3 — Teachers Use Personable Approaches to
Make Sexuality Education Less Intimidating.

Theme 1: Diverse Strategies Were Employed in the Classroom for Sexuality
Education, With a Reliance on Presentation Activities. While analyzing transcribed data, the
researcher discovered recurring keywords and phrases, including the codes “presentations” (22
instances), “role-playing activities” (9 instances), and “scientific approach” (5 instances). These
recurrent phrases became prominent expressions, reaching saturation and highlighting their
significant role in shaping the teachers’ approach to teaching SeD. Supporting statements from
participants in response to 1Q3 are outlined below, starting with P1’s account:

| often allow my students to take charge of finding relevant materials, designing their

own presentations, and preparing interactive activities, such as games [and] role-plays,

that actively involve students in the learning process.

Also, P2, with 14 years experience, advocated student presentations and role-playing
activities to foster increased classroom participation:

| frequently encourage student participation by allowing them to create their own

presentations during sex education lessons. It's not uncommon for students to bring

visual aids such as bananas or condoms to demonstrate the proper usage of condoms.

This hands-on approach allows students to learn actively and fosters a deeper

understanding of the subject. To further enhance student engagement and

understanding, | often incorporate role-playing activities into sex education lessons. For
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instance, students may enact scenarios such as purchasing condoms ... [thus] students

gain practical insights and develop essential skills in a realistic and engaging manner.

In order to promote student involvement with the lessons, P4, backed by their extensive
22-year career, supported the use of student presentations:

| also employ the presentation method to foster student engagement and ownership of

their learning. | encourage students to take the initiative in seeking information on

various birth control methods and present their findings to the class ... This promotes

self-directed learning and encourages critical thinking and information literacy skills.

Using a scientific approach (Strickland, 2001), participants taught SeD, instilling
confidence and engagement and fostering trust between students and teachers. The
participants highlighted the significance of integrating a scientific approach into the teaching of
SeD. By incorporating this approach, they aimed to demystify untruths or misconceptions,
providing evidence-based information. Several participants employed this teaching approach in
their classrooms. P4 commented on how they utilized a scientific and evidence-based approach
to their SeD lesson:

| emphasize that sex education is a scientific subject, focusing on providing students

with accurate and evidence-based information. By presenting sex education in this

manner, | aim to instill confidence and trust in students to openly share their thoughts,

concerns, and questions about relationships and sexuality.

Similarly, P3, an educator with 18 years of experience in Ho Chi Minh City, stated the
use of human biology aided in making the content of their SeD lessons easier to talk about:

| consistently inform my students that sex education is a scientific subject pertaining to

the human body. | encourage them to approach the topic with an open mind.

Also, P6, drawing from 20 years of experience, remarked that their use of an objective

approach to their SeD lessons engendered a trusting classroom environment:
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While maintaining a friendly and open environment, | clarify that sex education is a
serious topic and should be treated with respect. | discourage gender-biased jokes or
inappropriate teasing that may belittle or trivialize the subject matter. ... By combining a
friendly and approachable teaching style with a serious and respectful attitude toward
sex education, | strive to ensure that students feel trusted, engaged, and informed.

When discussing their method of teaching SeD, several participants noted the benefits
of using group learning, role-playing, and presentation activities. These teachers aimed to instill
confidence and trust in their students while avoiding gender biases and judgments among the
study body. Furthermore, using an evidence-based and scientific approach toward teaching
SeD generated trust and a respectful attitude from the students toward the teachers and the
subject matter.

Theme 2: Students Express Shyness from Lack of Knowledge and Fear of Peer
Judgment When Learning Sexuality Education. Keywords were continually sought and
identified as codes to address the research questions (Saldafa, 2021). Within the data from
IQ6, the researcher discovered frequent keywords and phrases, noted as the codes “students’
embarrassment” (9 instances), “fear of judgment from peers” (5 instances), “shyness” (10
instances), and “inconsistencies in students’ understanding” (3 instances). These codes were
all related to sexuality and the impact on teachers’ capacity for delivering SeD. These codes
underscored the saturation point reached in the data analysis and substantiated Theme 2,
challenges encountered by most participants teaching SeD. For example, P1 articulated that
students’ timidity and apprehension of their peers’ views prevented students from openly
discussing concerns related to sexuality:

I have detected that many students hesitate to engage in these discussions due to

feelings of fear, shame, and shyness...Fear of classmates’ judgments and societal

taboos surrounding the topic of sexuality hinder students from openly discussing their
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concerns and areas where they require additional knowledge. Consequently, it becomes

arduous for me to identify the specific areas where students need support.

P3, with extensive 18-year in teaching, similarly stated that their students’ awkwardness
related to discussion of sexuality hindered class involvement:

Students often fear judgment from their peers out of shyness and embarrassment and

worry about their parents finding out, inhibiting their willingness to participate in

classroom discussions.

Likewise, P5 noted that students exhibited timidity when addressing sexuality lessons:

Some students may exhibit extreme shyness and embarrassment when it comes to

discussing topics related to sex education.

In another response, P9, drawing from over three decades of teaching experience in
Thanh Hoa City, noticed students’ embarassement inhibited discussions on delicate sexuality
matters:

When teaching sex education in class, | have seen that many students feel timid and

embarrassed, which hinders their willingness to speak, exchange ideas, and engage in

discussions on this sensitive topic.

Furthermore, P8 highlighted that their students’ lack of knowledge about sexuality
contributed to students’ embarrassment when delivering SeD:

Students often lack knowledge or understanding in certain areas, particularly sex

education. This lack of understanding can contribute to feelings of shyness and

embarrassment, making it difficult for students to open and engage in discussions.

In addition to noting students’ embarrassment and shyness related to sexuality, a few
participants remarked on inconsistencies in students’ understanding of human sexuality. For

instance, P2, bringing 14 years worth of expertise, stated:
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As an educator, | have observed a stark disparity in the level of comprehension among
students, with some displaying a solid grasp of the subject matter while others remain
largely uninformed.

In addition, P7 expressed the presence of varied sexuality knowledge among students:

| have noticed a wide range of knowledge levels among students regarding sex

education. While some students display a good understanding of the topic, some lack
even the most basic knowledge.

Participants described the challenges in teaching SeD, noting their students’ inhibitions
and shyness about the topic of sexuality. The majority of the participants articulated their
students’ feelings of shame and awkwardness when discussing sex. Students’ shyness in
engaging in SeD instructions hindered participation in the class. Moreover, participants
conveyed a wide range of students’ understanding of the topic of sexuality, which also can
inhibit the quality of their SeD lessons.

Theme 3: Teachers Use Personable Approaches to Make Sexuality Education Less
Intimidating. Participants revealed their SeD teaching approaches to overcome challenges,
including students’ shyness related to discussing sexuality and their fear of judgment from their
classmates. Those approaches included using individualized connections with their students,
such as holding private one-on-one conversations and tailoring the class content to the specific
needs of each student. Within the data, the researcher noted recurring keywords and phrases
associated with overcoming challenges, such as having a “non-judgmental attitude” (5
instances), “sharing real-life experiences” (4 instances), and “private assistance” (10 instances).
This repetition indicates saturation in the data regarding these concepts, reflecting how
participants adapted their teaching methods with their students.

For example, P2 stated that incorporating personal experiences and real-life stories into

the SeD lessons helped to gain students’ attention:
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By sharing my own experiences or those of others, | aim to create a safe and non-
judgmental environment where students can engage with the subject matter more
actively.

In another response, P3 explained how they share their own marital status to help
students feel comfortable about approaching them with questions:

| share with my students that | am married, allowing me to relate to their experiences

and provide informed answers to sensitive questions. | emphasize to my students that

they can approach me privately after class or contact me through calls or texts if they
require further assistance.

These teachers were willing to reveal their personal experiences related to sexuality with
their students to encourage an open and non-judgmental classroom environment. By doing so,
the participants felt they could overcome the challenges they faced teaching SeD. For example,
P8, with two decades of hands-on experience, elaborated:

By discussing my own experiences, | aim to foster a sense of closeness and encourage

open communication where students feel comfortable sharing their concerns and asking

me private questions.

The participants shared their methods of facilitating one-on-one conversations with their
students, encouraging the students to feel more at ease talking about sensitive topics related to
sexuality. For instance, P4 said:

I encourage them to approach the topic with an open mind and assure them that any

questions they may have, even those they are hesitant to ask in front of the whole class,

can be discussed with me privately. | assure them that | am readily available to engage

in one-on-one exchanges to address their inquiries and concerns.
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Likewise, P6, with two decades of teaching in Ho Chi Minh City, emphasized they made
available to their students a variety of private communication means to encourage open
discussion related to sexuality:

| provide multiple channels for students to share their thoughts and seek guidance.

Whether through phone conversations or utilizing a private room in the school, | ensure

that students can discuss sensitive topics in a confidential setting. This allows them to

express their concerns openly, knowing their privacy will be respected.

Likewise, P10 offered their personal contact information, encouraging students to reach
out for guidance on matters they might be hesitant to share in a classroom setting:

| have made my personal contact information available to students. This includes

sharing my phone number, Zalo, and Facebook account so that students feel

comfortable contacting me privately for advice and guidance on delicate matters they
may not feel comfortable discussing in class.

Most participants expressed the need for differentiated SeD learning within their
classrooms to overcome various challenges. The codes informed the researcher of comparable
adversities the participants underwent as they taught SeD. Each participant found that engaging
in personal conversations with their students facilitated a comfortable learning environment to
discuss sexuality.

Results Related to Research Question 2

RQ2 sought to understand factors influencing personal experiences and perceptions of
educators in Vietnam regarding teaching sexuality education to high school students. The
related interview questions were 1Q4a, which asked: How does your school approach providing
sexuality education training and professional development to educators? Eighty percent of the
participants reacted to this question by stating that no training was provided for SeD.

Also related to RQ2 was 1Q7, which inquired: What factors influence your thoughts and

perceptions about teaching sexuality education? Emerging from the identified keywords in the
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responses to IQ7 were Theme 4 - Conflicting Information on Sexuality from Media, the Internet,
and Students’ Families Influences Teachers’ Approaches to Sexuality Education - and Theme 5 -
Lack of Standardized Curricula and Policies Impacts Teachers’ Ability to Teach Sexuality
Education.

Theme 4: Conflicting Information on Sexuality from Media, the Internet, and
Students’ Families Influences Teachers’ Approaches to Sexuality Education. When
reviewing the transcribed data, the researcher identified keywords or repeated phrases, such as
“societal perspectives” (3 instances), “social influences” (13 instancs), “outdated ways of
thinking regarding SeD” (4 instances), “social media’s impact on sexuality information
dissemination” (4 instances), and “embarrassment related to SeD” (6 instances). This saturation
of social factors emerged as a predominant theme, highlighted by 9 out of 10 participants,
influencing their approaches to teaching SeD. Supporting statements from the participants when
responding to IQ7 are noted below. P3 noted that outdated societal perspectives hindered their
approach to SeD:

... many teachers, including myself, particularly those with families, face challenges in

delivering this essential knowledge.

Likewise, P4 noted that societal views in Vietnam related to sexuality are evolving:

Societal perspectives on cohabitation and pregnancy before marriage have undergone

significant changes. What was once considered a highly challenging and socially

unacceptable situation has now evolved to a point where sex education is crucially
important.

Contributing factors identified by P4 encompassed social perspectives, the experiences
of peers and acquaintances, and shifting viewpoints on cohabitating before marriage. Several
participants observed that the increase in social media and internet usage created difficulties in

the classroom, as there is not one official unified source of sexual information for young
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adolescents within the country. P7, with 10 years of experience from Vinh City, noted the lack of
standardized knowledge on social networks created obstacles for SeD teachers:
The proliferation of information on social networks, often without proper regulation or
quality control, makes it difficult for teachers to navigate and provide accurate guidance
to their students. The lack of a centralized, authoritative source of information further

compounds the challenge, leaving teachers to rely on their own resources and expertise.

P5, with 14 years of professional tenture, and P9, with 20 years of practical insight,
remarked about the power of the media (internet, television, etc.) in distributing inconsistent or
sometimes improper information regarding sexuality, explaining:

P5: The pervasive influence of the internet, television, and the broader environment can

expose students to inappropriate or inaccurate information that may not align with their

age and level of maturity. This highlights the importance of a comprehensive ...
education curriculum to counteract potential misinformation.

P9: The widespread presence of information on social networks adds another layer of

challenges. Students, especially those in high school, are exposed to various online

content that may not be suitable or accurate. The lack of sufficient knowledge and
guidance makes it challenging for them to discern reliable sources from misinformation.

When considering societal factors related to sexuality, gender identities are intertwined

within a given society. P1 articulated as much by stating:

In today’s society, discussions surrounding sex education undergo significant changes,
requiring teachers to examine and enhance their understanding of gender differences critically.
Teachers must stay informed about diverse gender identities, such as non-binary, transgender,
and genderqueer individuals.

Several participants articulated that the outdated way parents view sexuality as a

challenge. The parents’ old-fashioned beliefs, values, and expectations regarding what should



&9

be taught at what age the parents felt SeD would be appropriate influenced the content and
approach to SeD within a school. Within this context, P8, drawing from 14 years experience and
P9, equipped with a deep reservoir of 30 years' knowledge, expressed that family persuasions
impacted teaching sex education considerably:

P8: Many families adhere to old traditional beliefs and thus restrict their children’s

learning and exploration of sexuality, which can create fear, embarrassment, and

hesitancy in students when it comes to discussing these topics with their teachers.

P9: Parents play a significant role in shaping attitudes toward sex education. Many

parents still hold traditional beliefs and are hesitant to discuss sex and sexuality with

their children openly. This reluctance stems from a lack of understanding,
embarrassment, discomfort, or simply not knowing how to communicate age-appropriate
information effectively.

These teachers concluded that schools and families should cooperate and share
information, as noted by P10, a biology teacher with 15 years of experience:

It is essential to move away from the outdated mindset of avoiding discussions about

sex and instead prioritize disseminating accurate and comprehensive sex education.

Schools can work hand in hand with families to provide guidance and support to

children, ensuring that they are equipped with the necessary knowledge to navigate their

sexual and emotional well-being.

Participants of this study described the social dynamics underlying teaching SeD. Most
participants articulated social factors influencing their experiences and perceptions regarding
teaching sexuality education to Vietnamese high school students. Factors included in Theme 4
were cultural and social norms, social media influences on adolescents, and sexual orientation,
all of which impacted the approach to teaching SeD.

Theme 5: Lack of Standardized Curricula and Policies Impact Teachers’ Ability to

Teach Sexuality Education. As noted, RQ2 sought to understand factors influencing personal
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experiences and perceptions of educators in Vietnam regarding teaching sexuality education to
high school students. In determining Theme 5, IQ7 addressed the policy factors influencing
educators’ thoughts and perceptions about teaching sexuality education. When reviewing the
transcribed interview data, the researcher identified keywords or recurrent phrases, such as
“current policy constraints” (5 instances) related to SeD. An educational policy framework had
reach saturation as a vital thematic component, acknowledged by several of the participants, as
noted by P2 and P3, seasoned educators with over a decade of experience in Ho Chi Minh City:

P2: Educational policies play a vital role in supporting teachers in delivering quality sex

education ... Providing teachers with access to up-to-date resources, training programs,

and professional development opportunities is also crucial in equipping them with the
necessary knowledge and skills to effectively deliver sex education to students.

P3: ... challenges stem from ... constraints imposed by the current educational policy

structure.

Likewise, P7, drawing conclusions from a decade of teaching experience, mentioned
that current policies related to SeD lack an emphasis on mandatory sexuality education
teaching:

The absence of a comprehensive and officially sanctioned curriculum hinders teachers

from delivering consistent and standardized sex education. Without clear guidelines and

support from official documents, teachers may struggle to address the diverse needs of

their students effectively.

The participants offered valuable insights into the policy factors that influence the
pedagogy of SeD. Most participants emphasized the profound impact of educational policy
factors on their experiences and perspectives on delivering sexuality education to high school
students in Vietham. Theme 5 encompassed critical aspects such as the imperative need for

unambiguous guidelines and standardized curricula, accompanied by comprehensive and
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officially authorized documents. Collectively, these factors significantly influenced the
participants’ instructional approaches to SeD.
Results Related to Research Question 3

RQ3 inquired: What recommendations do educators have for training/professional
development and content delivery for teaching sexuality education to high school students?
Arising from the discovery of keywords and codes within the interview data, two themes were
identified: Theme 6 - Preference for a Blended Method Related to Professional Development,
but Teaching Students is Divided Evenly for Face-to-Face and Blended Methods, and Theme 7 -
Expressed Need for Compulsory Professional Development to Deliver High-Quality Sexuality
Education.

Theme 6: Preference for a Blended Method Related to Professional Development,
but Teaching Students is Divided Evenly for Face-to-Face and Blended Methods. RQ3
relates to Vietnamese educators’ perceptions of the quality and method of receiving professional
development. Likewise, RQ3 was addressed in relationship to the teacher-participants’ preferred
approaches for teaching SeD content to their high-school students.

e (IQ5a) Which medium is more effective for teacher professional development (face-
to-face, online, or blended)?

e (IQ5b) Which medium is more effective for teaching sexuality education to
students?

Blended learning has gained popularity due to its ability to accelerate learning while
maintaining high efficiency. Also known as hybrid learning, blended learning can be used in
teacher professional development as an educational method that merges online technology and
face-to-face practices (Bernard et al., 2014). Participants noted they can access professional
development course materials, lectures, and assignments from virtually anywhere, allowing

them to tailor their learning schedules to their needs. “Blended learning” emerged as a primary
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code, reaching satutration with 9 occurances, and the preferred mode of professional training,
earning the endorsement of nine out of ten participants (see Table 3).
Table 3

Teachers’ Preferred Mode of Delivery of Professional Development

Participant Professional Training

P1 Blended delivery
P2 Blended delivery
P3 Blended delivery
P4 Blended delivery
P5 Blended delivery
P6 Blended delivery
P7 Blended delivery
P8 Face-to-face delivery
P9 Blended delivery
P10 Blended delivery

The data indicated that adaptability and reduced time and location constraints when
using blended learning fostered a sense of autonomy among professional learners. P4, a Ho
Chi Minh City particpant with 22 years of experience, described that blended learning afforded
teachers opportunities to access professional development courses from anywhere, allowing
them to modify learning schedules to their personal schedules:

Online sessions offer convenience and flexibility for teachers, allowing us to access the

training materials and participate at our own pace and preferred time. | also recognize

the effectiveness of face-to-face interactions in certain scenarios ... blended sessions
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provide a more immersive and engaging learning experience, allowing for direct

interaction, discussions, and immediate clarifications.

Another participant, P3, articulated the extensive possibilities for a blended learning
approach, which could include online collaboration and meeting groups while also working
together within in-person sessions:

Face-to-face training sessions provide opportunities for interactive discussions, practical

demonstrations, and in-person support from experts. Online platforms serve as valuable

resources for continuous learning and support. They can provide teachers with access to
teaching materials, instructional videos, and online forums for collaboration and
knowledge-sharing.

P5, drawing from 14 years of professional experience, articulated that online courses
might add to in-person learning (blended learning), allowing individuals to explore topics and
reexamine professional development materials:

Face-to-face training and workshops offer valuable occasions for teachers to interact

with experts in the field, ask questions, and engage in discussions ... specific website

addresses dedicated to sex education can serve as centralized platforms where
teachers and students can access a range of resources, such as lesson plans,
educational videos, interactive quizzes, and informative articles.

Thoughtfulness was expressed by P10, an educator based in Ho Chi Minh City with 15
years of experience, noting that online learning alone was not sufficient as they supported
blending learning for professional development:

Online training allows teachers to access professional development opportunities from

the comfort of their own homes or classrooms, eliminating the need for travel and saving

valuable time. However, while online training offers significant benefits, it should be

combined with face-to-face training to maximize its effectiveness ... it also fosters



94

collaboration and networking among teachers, creating a supportive professional

community.

Related to teacher-to-student SeD content delivery, half of the participants remarked that
blended learning while the other half stated that in-person (5 instances) was more appropriate.
(See Table 4.)

Table 4

Teachers’ Preferred Mode of Sexuality Education Content Delivery to Students

Participant SeD Content Delivery to Students
P1 Face-to-face delivery
P2 Face-to-face delivery
P3 Blended delivery

P4 Face-to-face delivery
P5 Face-to-face delivery
P6 Face-to-face delivery
P7 Blended delivery

P8 Blended delivery

P9 Blended delivery
P10 Blended delivery

Regarding the face-to-face preference for SeD content delivery to students, P4 observed
that one of its vital benefits was the ability to monitor students’ engagement in-person:

Being physically present in the classroom allows me to gauge students’ interest, identify

any areas of confusion, and adapt my teaching approach accordingly. This level of

immediate feedback is invaluable in ensuring that the content is engaging and tailored to

the specific needs of the students.
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P1, leveraging 4 years of professional experience, agreed, expressing the advantage of
seeing the students’ direct reactions within face-to-face SeD sessions:

Face-to-face lessons enable teachers to directly observe students’ attitudes and

behaviors, offering a deeper understanding of their engagement and comprehension.

The in-person approach allows for real-time interaction and immediate feedback.

In contrast, several participants preferred the blended approach to delivering SeD
content to their students. For example, P3, an educator with 18 years of experience, and P10, a
teacher with 15 years of teaching experience, stated that while the benefits of face-to-face
lessons were significant, the online elements afforded opportunities for the enrichment of in-
person lessons:

P3: Face-to-face teaching allows for immediate interaction, fostering student

engagement and receptiveness. In addition, online mediums provide an excellent

platform for sharing visual aids, such as images and videos, which can enhance the
delivery of sex education content.

P10: When | engage with students face-to-face, | focus on interactive discussions,

hands-on activities, and providing immediate feedback. However, | recognize the value

of utilizing technology to enhance the learning experience ... These resources can be
shared with students to explore at their own pace, allowing them to review concepts,
conduct further research, or delve into related topics.

For professional development, the participants overwhelmingly preferred a blended
learning approach. The online segment has the benefits of not having to travel long distances,
flexibility in learning at one’s own pace, and promotes self-directed learning. The face-to-face
portion encourages peer interaction and collaboration. For the participants, when delivering SeD
content to their students, the preferred method of blended learning versus face-to-face was
divided 50/50. Half the participants commented that blended learning of content delivery for SeD

to their students was constructive to their student population. However, the other half stated that
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in-person (face-to-face) was more suitable for providing immediate clarification or answering
questions.

Theme 7: Expressed Need for Compulsory Professional Development to Deliver
High-Quality Sexuality Education. The interview questions related to Theme 7 - Expressed
Need for Compulsory Professional Development to Deliver High-Quality Sexuality Education -
were:

e (IQ4b) What improvements could be made to teacher professional development to
better to support student learning and understanding of sexuality education?

e (1Q8) Do you have further insights or reflections about sexuality education training
and instruction?

The researcher identified keywords or repeated phrases, such as “standardized policies
set by The Vietnam Ministry of Education and Training and school districts” (10 instances),
“unified SeD curriculum and documentation” (5 instances), “authorized resources” (2 instances),
“age-appropriate content” (14 instances), “psychological expertise” (7 instances) and
“mandatory professional training” (7 instances). These codes informed Theme 7: Expressed
Need for Compulsory Professional Development to Deliver High-Quality Sexuality Education.
Statements from the participants when responding to 1Q4b included that from P5, a seasoned
Ho Chi minh City educator with 14 years of practical obversation, who expressed that
compulsory professional development was needed for SeD teachers:

| strongly believe that mandatory professional training for teachers organized by The

Vietnam Ministry of Education and Training is crucial in equipping teachers with the

necessary skills and expertise to teach sex education effectively. It is essential to

prioritize the professional development of teachers in this field to ensure they are well-
prepared and confident in addressing sensitive topics with their students. Many teachers

may initially feel shy or hesitant when teaching about sex education. However, we can
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confidently overcome these barriers and approach SeD-related topics with the proper

training and support.

Also, in relation to discussing a standardized SeD curriculum citing goals and outcomes
for each grade level, P4, with a deep understanding from 22 years of practical insight, stated:

Only when The Vietnam Ministry of Education and Training mandates the formal

implementation of sex education will there be investments in essential resources such as

materials, programs, lesson plans, and qualified lecturers. This investment ensures an
official professional training process for teachers, enabling them to deliver high-quality
instruction to students.

Likewise, P2, tapping into 14 years of expertise, articulated the need for uniform SeD
curricula and required professional development:

The Vietnam Ministry of Education and Training should develop and standardize these

[SeD] materials and mandate professional teacher training to ensure consistency and

quality across educational institutions.

In addition to mandatory training specifically related to SeD, participants expressed a
need for training to encompass psychological knowledge and skills to aid them during complex
situations within the classroom. For example, P3, with 18 years of expereience, stated:

Recognizing that teachers may encounter questions or topics that go beyond their

expertise in Biology and Civic Education, it is essential to provide additional support to

us. For instance, providing approved resources that connect teachers with medical and
psychological expertise can offer proper guidance and advice when addressing more

complex or sensitive issues for our students.

Likewise, P7, enriched by 10 years of teaching, noted that professional development
should incorporate disciplines outside of SeD to include, for example, psychological approaches

to teaching adolescents:
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The teacher professional development program should cover various aspects such as

psychology, physiology, and effective teaching methods, ensuring teachers have the

necessary knowledge and skills to educate their students effectively.

Moreover, there were supporting statements from the participants when responding to
IQ8, which asked for spontaneous recommendations for teaching SeD in Vietham. Several
responses are noted below with a focus on age-appropriate SeD content. For instance, P3
articulated that it was vital to have approved documents and textbooks appropriate to each age
group:

| believe initiating pregnancy prevention education in grade 11 at the high school level is

too late. | advocate for early education starting as early as primary school that provide

age-appropriate sex education ... This comprehensive approach will help children

develop a natural reflex to protect themselves and alleviate their fear of discussing the

topic.

Likewise, P5, drawing from 14 years of experience, commented regarding the necessity
for teachers to be provided with consistent age-appropriate SeD content:

... materials should be tailored to the different age groups, including preschools and

primary and secondary schools. By implementing a consistent and sequential approach

to sex education, children can develop a clear understanding of their bodies,

relationships, and how to protect themselves.

In another response, P7 agreed that age-appropriate SeD content was necessary and
further noted all materials should be reviewed and revised on a regular basis:

By having a well-designed and age-appropriate curriculum, educators can ensure that
students receive the appropriate level of education at each stage of their schooling, be it

preschool, primary, secondary, or high school. This curriculum should be continuously
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updated and refined to align with the evolving needs and challenges faced by students in

today’s society.

Furthermore, P8, with 14 years of experience, informed what the majority of participants
articulated regarding students having a solid SeD foundation of knowledge could ensure their
safety and protection when handling sexual situations:

... itis crucial for sex education to be systematically taught, implemented, and

standardized by The Vietnam Ministry of Education and Training, starting from preschool

and kindergarten and extending throughout the different grade levels. By introducing

age-appropriate content, children can learn how to protect themselves and develop a

solid foundation of knowledge.

Within Theme 7, participants referred to The Vietnam Ministry of Education and Training
as a possible hindrance to delivering thorough and pertinent SeD to their students. In addition to
a need for unified age-appropriate SeD content and mandatory professional training, many
teachers conveyed the need for consistent, quality, and updated SeD materials for their
classrooms.

Chapter Summary

This chapter began with a discussion of the phenomenological study’s context and the
data collection and processing procedures, leading to emergent themes and an analysis of the
results. Also included in Chapter 4 were descriptions of the participants and an elaboration on
how the method of data analysis was applied to the data collected. Seven themes were
generated via thematic analysis:

e Theme 1: Diverse Strategies Were Employed in the Classroom for Sexuality

Education, With a Reliance on Presentation Activities

e Theme 2: Students Express Shyness from Lack of Knowledge and Fear of Peer

Judgment When Learning Sexuality Education
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e Theme 3: Teachers Use Personable Approaches to Make Sexuality Education Less
Intimidating

e Theme 4: Conflicting Information on Sexuality from Media, the Internet, and
Students’ Families Influences Teachers’ Approaches to Sexuality Education

e Theme 5: Lack of Standardized Curricula and Policies Impacts Teachers’ Ability to
Teach Sexuality Education

e Theme 6: Preference for a Blended Method Related to Professional Development,
but Teaching Students is Divided Evenly for Face-to-Face and Blended Methods

e Theme 7: Expressed Need for Compulsory Professional Development to Deliver
High-Quality Sexuality Education

The discussion of seven themes will be examined and interpreted in Chapter 5.
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Chapter Five: Discussion Of The Results

Chapter 5 of this qualitative phenomenological study brings together the study’s purpose
and research questions, details the methodology utilized, and considers and analyzes the
themes. This chapter also submits the themes’ connection to the theoretical frameworks and
current literature. This chapter concludes the research study, offering insights into its themes,
recommendations for future scholars and practitioners, and reflective analysis encompassing
both the outcomes and potential future research directions. The primary aim of this study was to
gain insights into educators’ lived experiences, teaching practices, and challenges related to
sexuality education (SeD) in Viethamese high schools.

Study Overview

This qualitative phenomenological study explored participants’ experiences teaching
sexuality education (SeD) within Vietnamese high schools. The study discovered teacher
preferences for SeD professional development and training. This study elicited participants’
perspectives regarding SeD teaching to secondary school adolescents in Vietham to address
the purpose of the study and its research questions (RQs):

e RQ1. How do high school educators in Vietnam describe their teaching practices
related to sexuality education?

e RQ2. What factors influence the experiences and perceptions of educators in
Vietnam regarding teaching sexuality education to high school students?

e RQ3. What recommendations do educators have for training/professional
development and content delivery for teaching sexuality education to high school
students?

Qualitative research involves the evaluation of social phenomena occurring within
natural settings (Teherani et al., 2015). Various experiences fall within subjective opinions of

these phenomena, including how individuals undergo diverse facets of their lives and how
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groups and individuals act and formulate connections (Teherani et al., 2015). Qualitative
research enabled the researcher to comprehend individuals’ perceptions, feelings, viewpoints,
and actions.

This study of high-school teachers in Vietham employed a qualitative phenomenological
design aligned with the research objectives (Alhazmi & Kaufmann, 2022). The main goal of this
design was to offer an account of the phenomenon under scrutiny and its accompanying
features, prioritizing the “what” aspect over the “how” and “why” dimensions (Alhazmi &
Kaufmann, 2022; Nassaiji, 2015). A phenomenological study design provides an outline for
exploring a complex situation from individuals’ varying viewpoints (Lauckner et al., 2015). This
research framework offered various views on understanding how meaning was derived from the
participant group of high-school teachers in Vietnam (Lauckner et al., 2015). This meticulous
qualitative phenomenological approach yielded precision and accuracy, as the data obtained
were constrained to the specific phenomenon under exploration (Alhazmi & Kaufmann, 2022;
Finlay, 2009). This phenomological study was guided by its research questions and overall
purpose. The study thoroughly explored high-school educators’ knowledge and insights into
SeD teaching and professional development and how this type of education affects their
students.

Discussion of Themes

This phenomenological qualitative study focused on exploring the essence of human
experiences and understanding the meaning people attribute to those experiences. It sought to
capture the core aspects of the lived experiences. This study considered the frameworks of
constructivism, social cognitive theory, and transformative theory as they aligned with the
study’s results (Grant & Osanloo, 2014). The results are related to SeD teachers’ preparedness,
development, and strategies framed by the following three learning theories:

e Constructivism: A learner-centered teaching model (Piaget, 1973; Glasersfeld, 1996;

Vygotsky, 1978), constructivism allows for the professional training and delivery of
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SeD, resulting in more effective intimate connections for both learners and teachers
(Cornelius-White, 2007). Through personal reflections, a deeper clarification of the
articulated SeD curricula can enable teachers to identify the divergences lacking
when standardized curricula are absent (Lodge et al., 2022).

e Social Cognitive Theory: Within Social Cognitive Theory (SCT), there is an ongoing
interaction among an individual’s social realm, their personal and primary
motivators, and, ultimately, their resultant behaviors - such as those related to the
teachers who participated in this study (Swearer et al., 2014). Cognitive processes
control learning behaviors as individuals transform themselves through imitation,
modeling, and feedback (Bandura, 1989, 1999; Romiro, 2013). Numerous
environmental, individual, and social factors influence cognitive processes, leading
to changes in an individual’s learning and behavior.

e Transformative Learning: Learners actively make sense of situations based on their
reflections on events and experiences. Meaning-making includes acquiring
knowledge based on individuality and emotions (Zittoun & Brinkmann, 2012).
Transformative learning approaches have proven beneficial in illustrating practices
in diverse adult learning settings. Transformative learning theory is particularly
relevant to this study's results as it highlights the significance of task-oriented
learning, aligning with the learning needs of adults, such as the participants
(Knowles, 1984).

The themes have highlighted Vietnam's fundamental need for standardized SeD
curricula and continuous and mandatory teacher professional development. Moreover, the
results indicated a preference for blended learning as the professional development delivery

method. Blended learning is an instructional strategy that combines online learning with face-to-
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face practices (Bernard et al., 2014). Based on the results and considering the study’s
theoretical frameworks, the seven themes are expounded below.
Theme 1: Diverse Strategies Were Employed in the Classroom for Sexuality Education,
With a Reliance on Presentation Activities

The participants in the study placed substantial emphasis on the effectiveness of specific
teaching strategies employed in the domain of SeD. They highlighted the distinct advantages
associated with the utilization of an evidence-based approach toward teaching sexuality to their
high school students. This approach was distinguished by its structured and objective
presentation of information and factual content (UNESCO, 2018). Within the literature, one
study suggested that it is recommended that SeD policies and programs are grounded in
scientific evidence (Lameiras-Fernandez et al., 2021). As corroborated in this study’s data, a
commitment to reliable, evidence-based SeD content is paramount, as P7 elaborated:

| explore trusted websites, scientific articles, and educational materials such as

textbooks to ensure the information | share is reliable, evidence-based, and appropriate

for their age and level of understanding.

(In native language, Vietnamese:)

C6 tw tim tai liéu trén nhirng website dang tin cay, nhirng bai bao khoa hoc, va cac tai

liéu gido duc nhw sach gido khoa dé dam bao nhirng thong tin ¢ chia sé v&i hoc sinh 1a

dang tin cay, dwa trén bang chirng va phu hop véi do tudi va trinh do hiéu biét ctia hoc
sinh minh.

Furthermore, proactive efforts to enhance the learning experience were evident in
formulating engaging and scientifically rigorous lesson plans. These lesson plans were
thoughtfully crafted to encourage active student participation. P3 articulated:

| take the initiative to develop engaging and scientifically sound lesson plans to facilitate

student participation.
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(In native language, Vietnamese:)

C6 chi ddng tw minh 1ap ké hoach bai day dé bai hoc cé sw hdp dan, theo khoa hoc,

nham tao ra diéu kién cho hoc sinh tham gia trong 16p.

Moreover, students’ mature and responsible approach to sexuality education in the
classroom was consistently promoted, underscoring the importance of scientific accuracy and
ensuring a sense of maturity among students in such discussions. The literature noted the
importance of mandatory comprehensive, positive, inclusive, and skills-based education to help
adolescents build healthy and positive relationships (Lameiras-Fernandez et al., 2021;
Patterson et al., 2019; UNESCO, 2022, 2023). P6 highlighted how vital scientific accuracy was,
as they commented:

| emphasize the importance of scientific accuracy and promote a responsible and mature

approach to discussing sex education.

(In native language, Vietnamese:)

C6 nh&n manh tdm quan trong khi truyén dat théng tin vé giao duc giéi tinh bang nhirng

tr nglr khoa hoc dé khuyén khich cac em cé thai dd dung dan va truwdng thanh khi ban

luan vé van dé nay.

This noteworthy observation implied that implementing such a pedagogical method
could significantly boost student trust and nurture respect toward educators and the subject
matter of sexuality.

Evidence-based sexual health education should be accessible to all students as part of a
comprehensive school health education program (Breuner & Mattson, 2016; National
Association of School Nurses [NASN], 2017). The literature consistently highlighted the
importance of children and adolescents learning age-appropriate sexual health education to
help youngsters develop a safe and positive view of sexuality (Bassey, 2010; Bruner, 1960,

1966; Dowding, 1993; Leung et al., 2019; UNESCO, 2022, 2023). Consequently, adopting
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effective, evidence-based teaching techniques and cultivating a supportive educational
environment positively connect with students’ inclination to engage with SeD constructively and
respectfully.

Theme 2: Students Express Shyness from Lack of Knowledge and Fear of Peer
Judgment When Learning Sexuality Education

The study shed light on the prominent challenge reported by participants in teaching
SeD, explicitly focusing on the inhibitions and shyness observed in their students concerning
discussion of sexuality. The participants consistently highlighted their students’ struggle with
shame and fear of peer judgment related to conversations about sexuality. The students’ self-
consciousness profoundly hindered active participation within the classroom during SeD
instructions. Moreover, P9 presented empathy for their students related to their timidity when
talking about sexuality:

In the context of Viethamese customs, where discussions about sexuality may be

considered taboo or sensitive, it is understandable that students may exhibit shyness

and hesitancy to talk about these topics in class.
(In native language, Vietnamese:)

C6 thé vi v&i phong tuc tap quan cia nguwéi Viét Nam, cac cudc thdo luan vé gidi tinh ¢é

thé xem la diéu cdm ky hodc nhay cdm, cd hiéu va nhan thdy phan I&n hoc sinh van rat

ru ré va ludng lw khdng dam phat biéu, trao déi vé van dé nay.

Within the literature, the manifestation of words related to sexuality, such as
embarrassed, was noted in a quantitative study (Guniji, 2022). This study supported social
cognitive theory (SCT) and transformative learning principles, promoting collaborative learning
environments (Bandura, 1999; Mezirow, 1990). Transformative learning would be most
appropriate, addressing teachers’ SeD literacy needs and competencies for teaching their

students. While SCT supports the education of both adults and youngsters, underscoring such
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factors as collaboration and feedback, transformative learning is more specific to adult learning
(Mezirow, 2009).

Transformative learning involves two kinds of knowledge acquisition: (a) instrumental
learning, which focuses on learning through task-oriented problem-solving, and (b)
communicative learning, which affects how individuals communicate their feelings and desires
(Mezirow, 2009). Thus, the desired transformation outcome is an individual’s development of
autonomy through a greater sense of self-sufficiency, self-efficacy, and independence, which
aids teachers in the SeD classroom.

However, the study’s results suggest that challenges may affect many SeD teachers in
Vietnam. Furthermore, these challenges will likely continue to shape people’s behaviors in the
coming years as future generations continue to be affected by the restrictive cultural
environment within Vietnam. Overcoming cultural limitations related to adolescent sexuality
should be prioritized with increased awareness by organizations serving communities, schools,
and policymakers not just in Vietnam but across the globe. The participants endeavored to rise
above these challenges, as detailed in Theme 3.

Theme 3: Teachers Use Personable Approaches to Make Sexuality Education Less
Intimidating

The critical challenge when teaching SeD centered on the participants’ students’
modesty and shyness when reviewing topics related to sexuality in the classroom. As noted, the
participants frequently emphasized their students’ resistance to discussing sexuality, having
feelings of shame and distress. The students’ uneasiness hampered genuine involvement within
classroom SeD lessons, as noted by P2:

| advise my students to approach me privately if they feel shy or uncomfortable

discussing sensitive topics in class. | encourage one-on-one conversations to provide a

more personalized and supportive space for students to ask questions related to

sexuality.
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(In native language, Vietnamese:)

C6 khuyén cac ban rang néu cam thay ngai ngung hodc khéng thodi mai khi thoa luan

vé nhirng van dé nhay cdm nay trong I&p thi cé thé gap riéng cd. Cd khuyén khich

nhirng cudc trd chuyén riéng nay dé cac ban cé mét khdng gian riéng tw va dwoc hé tro
hon khi cac ban dat nhirng ra cau hai lién quan dén gidi tinh.

According to one of the tenets of transformative learning, there is a need to establish
personal relevance when teaching (Mezirow, 1990). One of the participants, P7, focused on
connecting to their students, saying:

By addressing these topics openly and with a positive attitude, | aim to create a safe

space where students feel comfortable sharing their questions, concerns, and personal

experiences.
(In native language, Vietnamese:)

Khi tiép can hoc sinh vé nhirng van d& nay mét cach céi mé va bang thai d6 vui vé, co

mong mudn tao ra mét noi an toan dé gitp cac em cdm thay thoai mai chia sé véi co vé

nhirng cau héi, vwéng mac cla minh, cling nhw la trai nghiém ca nhan cla cac em.

SeD teachers can introduce personal relevance by sharing their stories in a one-on-one
setting and at the outset of the lesson to motivate their students’ curiosity to sustain
engagement. One issue of mixed-gender classrooms resonated and upheld the challenge of
teaching SeD within Vietnamese high schools where mixed-gender classrooms are the norm, as
noted by P2:

... teaching in a mixed-gender classroom presents a big challenge of student hesitance

and shyness. Students may find it difficult to discuss sensitive topics with their peers

openly in class.

(In native language, Vietnamese:)
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...day trong I&p c6 ca nam va ni¥ dan dén mot thach thirc 1én 1a hoc sinh rat lwdng Iy va
ngai ngung chia sé. Cac em cam thay kho c6 thé thdo luan vé nhirng chd dé nhay cam
nay véi cac ban cung trang Itra mét cach c&i mé trong I&p hoc.

However, a degree of transparency, openness, and personalization in the teaching of
SeD is necessary to avoid misunderstandings and overcome students’ modesty.

Theme 4: Conflicting Information on Sexuality From Media, the Internet, and Students’
Families Influences Teachers’ Approaches to Sexuality Education

The participants in this study provided in-depth insights into social dynamics and cultural
influences that significantly shaped their approach to teaching SeD. One theoretical framework
within this study, the constructivist learning model, emphasizes the significance of community
influences on teaching and learning (Piaget, 1973; Vygotsky, 1978). Constructivism informs that
teachers bring perspectives and experiences to their learning and teaching processes, including
their personal beliefs and cultural values related to sexuality.

Moreover, fundamental beliefs contained in (a) life course theory (Elder, 1998; Satcher,
2001), (b) socioecological theory (Bronfenbrenner, 1979), (c) systems theory (Jurich & Myers-
Bowman, 1998), and (d) intersectionality theory (Crenshaw, 1989) hold that the associations
between an individual and their family within social, cultural, and historical contexts shape their
development. Suppose theories such as these are included in the lens of human sexuality. In
that case, it becomes apparent how significant people’s negotiation of their sexuality and sexual
experiences impact their ongoing rapport of relationships and socio-cultural contexts (Russell et
al., 2020).

A predominant factor discussed by participants was the influence of Viethamese cultural
norms on teaching SeD (Le et al., 2023; Vinh & Tuan, 2015). These customs dictate societal
expectations, attitudes, and behaviors related to sexuality, affecting the content, delivery, and
reception of SeD in high schools. Adhering to cultural norms while imparting SeD was essential

to navigating societal sensitivities and fostering a more receptive learning environment. Most



110

participants also discussed the effects of the Internet and social media on teachers and
students (Watanabe et al., 2014). These dynamics are pivotal in the experiences and
perceptions concerning SeD within Vietnamese high schools. For example, access to social
media for adolescent students brought the possibility of misinformation, as expressed by P8:

Despite the benefits of social media networks in providing lots of information, students’

understanding of sex education is still limited due to a lack of awareness and reliable

sources.
(In native language, Vietnamese:)

Mac du mang xa hoi cé nhirng loi ich vé cung cép hd tro cho cac ban thém rat nhiéu

théng tin, nhwng hiéu biét clia cac ban vé gido duc gidi tinh van con han hep vi van con

thiéu y thirc va thiéu nhirng ngudn théng tin dang tin cay.

The widespread impact of social platforms and online content was recognized as a
significant factor in shaping students’ understanding of sex, relationships, and body image. This
knowledge acquisition aligns with one of the study’s frameworks, social cognitive theory (SCT).
This theory explains that people attain knowledge and skills by observing and imitating others,
such as via social media (Bandura, 1999). Educators acknowledged the need to address and
contextualize these digital influences within the realm of SeD to ensure a comprehensive and
accurate understanding of sexuality for their students.

Moreover, sexuality comprises the comprehension and engagement with sexual
orientation, intimacy, emotional relationships and affection, gender identity, and human
reproduction, as demonstrated in the literature (Bailey et al., 2016; Diamond, 2009; Ramadugu
et al., 2011). Participants emphasized the importance of acknowledging and addressing the
diverse spectrum of sexual orientations among their students. Xiong et al. (2020) recommended
addressing the impact of gender differences on teachers’ classroom practices by adopting a

gender-sensitive approach.
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Recognizing and respecting the LGBTQ+ communities’ unique needs within the SeD
curriculum was crucial for an inclusive and equitable approach to SeD. However, participants
discussed the significance of their inability to foster an environment where all students,
regardless of sexual orientation, feel represented, respected, and supported. For instance, P4
and P5 both noted there was an apparent lack of accommodations within the SeD classroom for
the LGBT community:

P4: It is essential to cover various topics, such as reproductive health, contraceptives,

sexually transmitted infections, gender identity, and LGBTQ+ inclusivity.
(In native language, Vietnamese:)

P4: Gido giuc gi&i tinh can phai bao gébm céac chuyén dé khac nhau, vi du nhw strc khde

sinh san, cac bién phap phong tranh thai, nhirng bénh lién quan dén tinh duc, binh déng

gidi, va bao gébm thé gidi thir ba.

P5: Often, the available information predominantly focuses on heterosexual

relationships, leaving little attention to individuals identifying as lesbian, gay, bisexual, or

transgender. It is important to acknowledge that the LGBT community in Vietnam is
significant, and it is crucial to address their unique needs and concerns within sex
education.

(In native language, Vietnamese:)

P5: Théng thwdng nhirng théng tin hién nay chi yéu tap trung nhiéu vao gido duc gidi

tinh trong quan hé khac gidi gitra nam va nir, rat it d& y dén gido duc gi¢i tinh dé trang

bi va giip d& cho nhirng ca nhan Ia gi&i tinh th ba, lwéng tinh hodc chuyén gisi. Co
thay can cé sw chu trong dang ké dén cong dong LGBT & Vietnam, va gido duc gidi tinh
can giup giai quyét nhixng thac méc cla ho nira.

Individuals are sheltered in a particular social ecology, and their interactions with their
environment shape their experiences (Bandura, 1986; Bronfenbrenner, 1979). This current

study has promoted an understanding of human behaviors by exploring deficit perspectives
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instituted in the cultural norms of Vietham and many other Asian countries (Khanh Chi et al.,
2021; Khuat, 2003; Le et al., 2023). The results shed light on the intricate interplay of cultural
norms, Internet and social media influences, and considerations of sexual orientation in
teaching SeD in Viethnamese high schools. These factors emphasize the importance of tailoring
SeD approaches within the socio-cultural context (Bandura, 1986, 1989). In overcoming such
influences, teachers of SeD can acknowledge the diversity of perspectives as they promote an

inclusive and informed understanding of sexuality among high school students.

Theme 5: Lack of Standardized Curricula and Policies Impacts Teachers’ Ability to Teach
Sexuality Education

Participants stressed the importance of explicit and unambiguous guidelines in the SeD
educational policy framework. Precision in guidelines ensures a standardized approach to SeD
delivery, leaving no room for vague content. UNESCO (2015) stated that more clarity is needed
when applying a comprehensive SeD program. Within Vietnam, this transparency can enable
educators to align their teaching strategies with the Ministry of Education and Training’s
stipulated objectives, ensuring students’ cohesive and consistent educational experience.

The participants emphasized the necessity for standardized curricula as an essential
component of their SeD teaching strategies. Uniform curricula set a consistent baseline of SeD
knowledge and topics to be covered within the classroom, enhancing the comprehensiveness
and consistency of SeD across various educational institutions. A standardized curriculum
provides a structured pathway for educators to impart knowledge effectively and enables
students to receive a consistent level of education in the domain of sexual health. P2 articulated
that thorough SeD lesson plans and curricula that are designed and developed to be age-
appropriate are imperative, stating that will allow:

... for a progressive and systematic approach, building upon previous knowledge and

introducing new concepts in a manner that is easily understandable and engaging for



113

students ... bridging the knowledge gap and promoting a more inclusive learning

environment.

(In native language, Vietnamese:)

... cho mét cach tiép can tién bod va co hé thdng, xay dwng trén nén tang kién thirc da

duoc hoc trwdc do va gidi thiéu cac khai niém mai theo cach dé hiéu va thu hat cac

em... thu hep khoang cach kién thirc gitra cac hoc sinh va thac ddy mét méi trwérng hoc
tap toan dién hon.

Within this context of being provided uniform SeD curricula, P8 noted:

Standardizing sex education curricula across different grade levels guarantees that

every student receives reliable and precise information, fostering a comprehensive

understanding of their bodies, diverse viewpoints about relationships, and sexual well-
being to be able to protect themselves.
(In native language, Vietnamese:)

Gido duc gidi tinh nén dwoc chudn hoa cho cac cap do tudi dé ddm bao rang méi em

hoc sinh d&u nhan dwoc thdng tin chuan va chinh xac, thic day sy hiéu biét toan dién

vé co thé clia minh, mé réng quan niém vé nhixng méi quan hé ctia minh, ciing nhw
hiéu vé strc khoé gidi tinh dé cac em biét cach thirc bao vé dwoc ban than minh.

One of this study’s theoretical frameworks, constructivism, informs that learning occurs
recursively, primarily based on prior knowledge (Knowles, 1990). Piaget (1973) illustrated how
knowledge concerning a particular subject or experience could be accessed to guide present
comprehension or behavior. Understanding constructivism allowed the researcher to recognize
how teachers construct knowledge and meaning regarding SeD.

The participants highlighted the significance of the need for officially authorized
documents from the Vietnam Ministry of Education and Training policy. Participants stressed the
need for age-appropriate SeD content and consistent, quality materials to teach the subject

effectively. The need for standardized, up-to-date SeD materials was considered a challenge.
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Official authorization lends credibility and legitimacy to the SeD curriculum and materials. It
provides a reliable source of information for both educators and students, reinforcing the trust
and reliability associated with the content being taught. As noted by P2, official documents were
viewed as fundamental references that guide the instructional approach to SeD:

To support teachers in delivering effective sex education, it is crucial to provide them

with well-designed and comprehensive support, including clear documents, teaching

methods, curricula, and lesson plans.
(In native language, Vietnamese:)

DPé ho tro giao vién thyc hién cong viéc giao duc gidi tinh hiéu qua, diéu quan trong la

phai cung cap cho gido vién nhirng hé tro co thiét k& hay va toan dién, bao gém tai liéu,

phwong phap, chwong trinh gidng day va giao an ré rang.

These educators frequently mentioned that The Ministry of Education and Training
should develop and standardize SeD materials to assure consistency and quality across all
institutions, as P9 noted:

The development of official documents on sex education, tailored to the needs and

maturity levels of each age group, is essential ... regardless of their geographical

location or the school they attend.
(In native language, Vietnamese:)

Viéc xay dwng tai liéu chinh thirc vé& gido duc gidi tinh, phu hop véi nhu cau va mirc do

trwdng thanh cho tirng d6 tudi, théng nhéat trong ca nwéc 1a diéu can thiét... bat ké vi tri

dia ly trrdng hoc ma cac em dang theo hoc.

In Vietnam, teachers in rural areas have limited access to the Internet to garner up-to-
date information related to SeD. The theme of policy factors underlines the pivotal role of
educational policies in shaping the pedagogical approach to SeD. The emphasis on

unambiguous guidelines, standardized curricula, and officially authorized documents signifies
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the necessity for a well-structured policy framework that guides educators in delivering accurate,
reliable, and consistent sexual education to high school students.

Work environments and policy leadership sensitive to the practical needs of SeD
teachers promote collaboration and respect rather than “hit-or-miss” approaches that under-
support teachers and their students. The Vietnam Ministry of Education and Training should
provide opportunities for SeD teachers to be exposed to training on a standardized curriculum
nationwide. Such opportunities would allow teachers to learn about additional aspects needed in
their classrooms, including psychological skills and knowledge, as they collaborate with their
peers.

Theme 6: Preference for a Blended Method Related to Professional Development, But
Teaching Students is Divided Evenly for Face-to-Face and Blended Methods

In keeping with the needed professional development for SeD educators, the results
suggested that professional development should be mandatory, regularly scheduled, and
delivered in the form of blended learning. Blended learning can be used in teacher professional
development as an educational method that combines online technology lessons with face-to-
face instruction (Bernard et al., 2014). By doing so, these teachers would be better equipped to
manage their high-school classrooms and better enable their students to thrive in the fast-paced
world of the 21% century.

The study delved into participants’ experiences regarding the preferred method of
receiving professional development associated with SeD. The overwhelming consensus among
participants favored a blended learning approach for professional development. The blended
learning approach was advantageous due to its flexibility, allowing SeD educators to engage in
learning without the constraints of physical travel and promoting self-directed learning. One of
the participants, P1, articulated their preference for blended learning, stating:

While the face-to-face approach is effective, it is also time-consuming and involves

expenses such as travel and accommodation. While online training may lack the
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immediate impact on teacher motivation that face-to-face sessions provide, it still offers

numerous advantages. It ensures accessibility, saves time and costs associated with

travel, and enables teachers to access the necessary resources whenever required.
(In native language, Vietnamese:)

Mac du phwong phap dao tao chuyén mén cho gido vién truc tiép cé hiéu qua cao,

nhwng né tdn thoi gian va chi phi chang han nhw 13 phi di lai, mwén phong 6¢ va chuyén

vién. Phuwong phap dao tao tric tuyén thi lai khéng tac déng dén dong lwc cho gido vién
nhiéu nhw cac budi dao tao truc tiép mang lai, nhwng né van mang lai nhiéu loi ich,
chang han nhw kha nang tiép can nhanh, tiét kiém thoi gian, bt chi phi lién quan dén
viéc di lai va cho phép gido vién truy cap nhirng ngudn kién thirc can thiét bat cir khi nao
ho can.

The online component of blended learning was recognized for its practical advantages,
notably eliminating the need for extensive travel, enabling personalized learning at an individual
pace, and fostering a culture of self-directed learning. The participants perceived these benefits
as conducive to professional development, accommodating educators’ varied schedules and
preferences. Blended learning includes elements of education that transcend the addition of
knowledge and skill to broaden reasoning, perspective, practice, and outlook (Ziegler et al.,
2006).

On the other hand, the face-to-face segment of blended learning was acknowledged for
its unique benefits. Participants noted that in-person interactions encourage peer engagement,
collaboration, and the immediate clarification of doubts and questions. Constructivist teacher
professional development is a collaborative training that enables teachers to reassess and
reflect on the implicit beliefs they bring to their teaching (Richardson, 1997). Collaborative face-
to-face teacher professional development is a learner-friendly social environment as teachers

study and learn in cooperative or discourse groups while assessing their firsthand experiences



117

to inform their teaching (Hausfather, 2001). The personal touch of face-to-face interaction was
valuable in fostering a conducive learning environment.

This result consisted of having compulsory and regularly scheduled professional
development delivered as blended learning. As such, it highlighted the importance of tailoring
professional development approaches to educators’ preferences and needs, particularly in the
context of SeD. A blended learning approach was favored by this study’s participants for its
flexibility and ability to cater to various learning styles. Moreover, self-reflection, critical
discourse, and problem-solving encourage transformative learning within a blended learning

environment (Karaoglan et al., 2023; Mezirow, 1990).

Theme 7: Expressed Need for Compulsory Professional Development to Deliver High-
Quality Sexuality Education
Participants in this study highlighted challenges related to specific guidance in delivering
SeD to high school students. The participants stressed the critical need for obligatory
professional training for SeD educators. Advocating strongly for mandatory professional training
and underscoring its paramount importance in adequately preparing educators to deliver SeD
responsibly and informatively, P5 stated:
By investing in mandatory training opportunities, teachers can develop the confidence
and expertise needed to navigate discussions about sex education and guide their
students effectively. This training should not only focus on the theoretical aspects but
also provide practical guidance on creating a safe and inclusive classroom environment
where students feel comfortable discussing sensitive topics.
(In native language, Vietnamese:)
Béang cach dau tw vao cac dao tao chuyén mén bat budc, gido vién sé phat trién dwoc
sy tw tin va kién thirc chuy@n mon can thiét dé diéu huwéng cac cudc thao luan vé gido

duc gidi tinh va hwdng dan hoc sinh clia minh mét cach hiéu qua. Khda dao tao chuyén
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mon nay khang chi tap trung vao céac khia canh ly thuyét ma con cung cap huwéng dan
thuc t& dé tao ra mdt madi trwdng I&p hoc an toan va hda nhap, noi hoc sinh cdm thay
thoai mai khi thao luan cac chd dé nhay cam nay.

Likewise, P6 strongly expressed the need for regularly scheduled SeD professional

development:

There is a pressing need for compulsory training programs that focus on developing
teachers’ skills in sex education. This need arises from the fact that sex education is
currently integrated into various subjects rather than being taught as a standalone

subject. However, not all teachers have the necessary skills, teaching methods, and

communication abilities to address this topic and effectively connect with their students.

(In native language, Vietnamese:)

C6 nght 1a nhu cau rat cap bach vé cac chuong trinh dao tao chuyén mén béat budc tap
trung vao phat trién ki ndng gido duc gidi tinh cho gido vién. Nhu cau nay xuét phat tw
thuc té la gido duc gidi tinh hién nay dwoc 16ng ghép vao nhiéu mén hoc khac nhau
thay vi dwoc gidng day nhu' mt mén hoc ddc 1ap. Tuy nhién, khéng phai gido vién nao
cling c6 nhivng ky nang, phwong phap gidng day va kha nang giao tiép dung chuén dé
gidi quyét nhirng chl dé nay va két ndi hiéu qua véi hoc sinh ctia minh.

As the participants noted, they require mandatory professional development to enhance

their skills and knowledge to teach the potentially sensitive topic of sexuality and to learn

psychological approaches for classroom management. One of the participants, P2, revealed

that due to a lack of professional training, they:

[reflected] on an experience, [when] a student confided in me about her engagement in
sexual activities with her boyfriend. However, due to my lack of psychological
preparedness at the time, | missed an opportunity to provide her with valuable guidance

on how to prevent unwanted pregnancy and engage in safe sexual practices ...

(In native language, Vietnamese:)
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[k&] vé mot trai nghiém, [khi] mét hoc sinh tam sw v&i cd vé viéc em 4y cé quan hé voi

ban trai. Tuy nhién, do chwa chuan bi tam ly s8n sang vao thoi diém doé nén co da bd 16

co hoi cung cap cho em 4y nhixng huéng dan quy gia vé nhirng cach tranh thai va bién

phap quan hé tinh duc an toan...

Participants referred to The Vietnam Ministry of Education and Training as a possible
hindrance to delivering thorough and pertinent SeD to their students. In addition to unified age-
appropriate SeD content and mandatory professional training, many teachers conveyed the
need for consistent, quality, and updated SeD materials for their classrooms. These educators
expressed a need for a broader approach to SeD professional development that includes
psychology, aiding them in attending to the sensibilities of their high-school students.

SeD is a school subject purporting to provide adolescents with the information and skills
they need to navigate relationships, understand sex and sexuality, and find the resources they
need for obtaining additional information and relevant health services (O’Brien & Burns, 2020;
UNESCO, 2015). For instance, comprehensive sex education (CSE) encompasses topics that
pertain to relationships, gender diversity, and rights (Lameiras-Fernandez et al., 2021). Often
being framed as a tool for risk reduction, CSE needs to be guided by the more extensive goals
of supporting youngsters’ sexual health and well-being, facilitating their growth into sexually
healthy adults.

Summary of Discussion

SeD educators need professional development opportunities (Leung et al., 2019).
Constructivism posits that learners construct knowledge based on prior experiences and that
learning is most effective when active, meaningful, and situated in authentic contexts (Shah,
2019). In SeD instruction, educators must have the knowledge and skills to construct a safe
learning setting where their students can build their comprehension of sexually related health

topics (Kirby, 2008).
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Providing adequate training and support for educators can facilitate students’
engagement in the learning process and create more meaningful and authentic learning
experiences. If educators are adequately trained in SeD, they can support students in cultivating
a more robust and accurate comprehension of sexuality topics, which is crucial for encouraging
positive sexual health outcomes.

The themes strongly emphasize the pivotal role of regulatory compliance and continuous
professional development in shaping the effective delivery of SeD in Viethamese high schools. A
more stringent regulatory environment, coupled with comprehensive training and access to
updated, quality materials, was deemed essential to improve the overall quality of SeD delivery.

Youth worldwide deserve attention and guidance for various sexual health topics,
scaffolded across grades — even beginning in kindergarten (Goldfarb & Lieberman, 2021). Such
foundational sexuality education, embedded in supportive school environments and across
subject areas, has the potential to improve sexual, social, and emotional health and academic
outcomes for all young people. A critical area that emerged from the results is that discussions
of sexuality are appropriate in many aspects of society, including education, family life, and
community engagement (Leung et al., 2019; Russell et al., 2020).

Limitations

One limitation of this phenomenological qualitative study was a constraint of the sample.
The absence of male participants might be attributed to cultural constraints, particularly
concerning discussions of sexuality education with a female researcher. Such cultural barriers
may have led men to perceive participation in the study as socially undesirably. Furthermore,
the absence of male perspectives limited the comprehensiveness of the study's findings,
potentially overlooking essential insights and experiences related to sexuality education. This
limitation underscores the need for future research to employ strategies that effectively engage

male participants while navigating cultural sensitivities surrounding discussions of sexuality.
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Furthermore, the study predominantly included individuals from urban areas, thereby
potentially overlooking the intricate cultural nuances and distinct challenges prevalent in rural
communities. This geographical bias limited the study's scope, as it failed to capture the
perspectives and experiences that may exist in rural settings. Rural communities often face
unique socio-economic factors, limited access to resources, and differing cultural norms
surrounding sexuality education, all of which could significantly impact individuals' perspectives
and experiences. By excluding participants from rural areas, the study missed an opportunity to
comprehensively explore these crucial dynamics and their implications for sexuality education.
Therefore, future research should incorporate diverse samples from urban and rural contexts to
comprehensively understand this complex issue.

These limitations significantly constrained the generalizability of the study's findings due
to the potential variation in participants' backgrounds. Age, socioeconomic status, cultural
beliefs, and geographic location influence individuals' perceptions and experiences regarding
sexuality education. Therefore, while the study provides valuable insights into the experiences
of its specific participant group, caution must be exercised when extrapolating these findings to
other populations with differing demographics and socio-cultural contexts. Future research
should address these limitations by incorporating more diverse participant samples to enhance
the applicability and generalizability of the study's conclusions.

Recommendations for Future Research and Practice

This qualitative phenomenological study advocates for researchers and practitioners to
explore sexuality education in their professions and communities. It suggests that high school
policymakers worldwide engage with SeD research and practice. SeD seeks to address both
the functional knowledge related to sexuality and the specific skills necessary to adopt healthy
behaviors.

Future Research Recommendations
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The recommendations for future research aim to advance insights into the
implementation of comprehensive sex education in Vietnam and worldwide. Such research
initiatives endeavor to expand across regional boundaries, fostering awareness, knowledge,
and sensitivity for adolescent sexuality education. The goal is to advocate for sex education
policy reforms that are evidence-based and elevate the overall quality of sexual education. Such
research can promote inclusivity, ensuring that diverse cultural perspectives are adequately
represented and addressed. These multifaceted approaches seek to pave the way for a more
nuanced, adaptable, and globally relevant sexual education framework.

Recommendation 1: Cross-Cultural Comparative Research Within Vietham. Cross-
cultural comparative research in the SeD field can significantly enhance comprehension of this
critical area of education (Broesch et al., 2020). Cross-cultural comparative studies use a
community-centered approach focusing on the research approach and methodology, community
and cultural factors, and data transparency. This recommended research should specifically
center on examining the experiences of SeD teachers within the Vietnamese context and its
varying cultural practices. By comparing the experiences of teachers across Vietnam,
researchers can reveal the profound impact cultural factors have on various aspects of SeD,
such as rural versus urban approaches toward discussions of adolescent sexuality.

This type of research should explore how cultural elements shape pedagogical
approaches, curriculum design, and teacher-student interactions within the SeD classroom. It
should also examine the unique challenges and opportunities faced by sexuality education
teachers, whether they work within well-established educational systems or less-developed
contexts. A cross-cultural study involves the systematic comparisons of different cultures that
aim to understand variations of human behavior as it is influenced by cultural context
(Matsumoto & Juang, 2003). This research approach is primarily concerned with examining how
our knowledge about people and their behaviors from one culture may or may not hold for

people from another culture.
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Furthermore, cross-cultural comparative research can provide valuable insights into the
adaptability and transferability of SeD teaching methodologies across different cultural and
educational settings in Vietham. By comparing the practices and outcomes of SeD programs in
various regions and contexts, researchers can identify effective strategies and best practices
that can be implemented nationwide. Overall, cross-cultural comparative research in sex
education has the potential to improve sex education programs in Vietnam significantly. By
examining the experiences of sexuality education teachers within the Vietnamese context and
comparing them with those in other regions and contexts, researchers can uncover valuable
insights that can inform the development of more effective and culturally sensitive sexuality
education initiatives across the country.

Recommendation 2: Cross-Cultural Comparative Research Among Countries.
Cross-cultural comparative research within the realm of SeD can also be used to compare
practices and approaches between two or more countries, for example, China and the
Philippines, or any countries in Asia and beyond, such as Germany, the United States, and
Japan. By performing this type of study, researchers can explore cultural interrelations and
diversity factors related to SeD practices and professional development. These studies may
explore measures such as ethnic identities, biases, and the cultural competence of
policymakers, administrators, and teachers (Genkova et al., 2022).

For instance, in China, Leung et al. (2019) highlighted the crucial necessity of providing
essential skills to diverse implementers, including parents, educators, and social workers, to
enhance the effectiveness of SeD programs. Conversely, the Philippines frequently incorporates
religious teachings into its sex education curriculum, indicative of the considerable influence of
Catholicism (Ohlstrom, 2016). Comparing these divergent approaches with those of other
countries can offer valuable insights into the influence of cultural contexts on SeD practices and

can inform strategies for enhancement and adaptation.
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However, researchers examining SeD worldwide need to know the beliefs and behaviors
of various cultures, a concept known as cultural competence (Solomon & Steyn, 2017). Cultural
competence is the ability to understand and respect values, attitudes, beliefs, and morals that
differ across cultures and to consider and respond appropriately to these differences in
planning, implementing, and evaluating SeD research and promoting effective programs
(Solomon & Steyn, 2017). This improvement in knowledge of cultural beliefs and behaviors is
also known as cultural intelligence, and the terms cultural competence and cultural intelligence
may be used interchangeably (Adair et al., 2013).

By integrating cultural competence into SeD, cross-cultural research, researchers foster
a deeper understanding of the intricate nuances present within diverse cultural contexts. This
understanding enables the formulation of inclusive strategies for researching SeD tailored to
meet the varied needs of learners worldwide. By acknowledging and respecting cultural
differences, SeD initiatives become more than just standardized approaches; they become
culturally relevant, sensitive, and impactful (Leung et al., 2019). This approach enhances the
effectiveness of SeD interventions and promotes mutual respect and understanding across
cultural boundaries, fostering a comprehensive and interconnected global community of
learners and educators.

Recommendation 3: Policy Research and Advocacy. Policy research and advocacy
constitute fundamental components in improving sexuality education programs. Researchers
should analyze each country's sex educational policies to effectively assess their quality and
effectiveness worldwide. Such assessments would include evaluating sexuality education's
practical implementations and scrutinizing the alignment between policy intent and the current
execution of the policy.

Identifying areas where policy enhancements are necessary within each country’s
existing protocols and methods is essential. Researchers should employ evidence-based

studies to advocate for policy changes that provide robust support to sexuality education
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teachers and their students. The focus of this advocacy could foster more responsive and
inclusive policies tailored to address the unique challenges and needs of the sexuality education
classroom.

Furthermore, future research could shed light on discrepancies between policy
expectations and their actual effects on sexuality education educators and students. This
research can advocate for developing more responsive and inclusive policies that address the
unique challenges and needs of the sex educational environment. This research might uncover
inconsistencies between policies and their effects on sexuality education teachers and students,
guiding future policy revisions and advocacy efforts.

Future Practice Recommendations

The recommendations for future practice necessitate all stakeholders’ interests and
engagements with cultural awareness related to sexuality education. Within this study, it was
noted that there is a significant need for educator professional development to ensure the needs
of their students, as articulated by one of the participants:

| firmly believe that mandatory professional training for teachers organized by The

Vietnam Ministry of Education and Training is crucial in equipping teachers with the

necessary skills and expertise to teach sex education effectively.
(In native language, Vietnamese:)

Co thwe sy tin twdng réng viéc dao tao chuyén mén bat budc danh cho gido vién do

chinh B6 Gigo duc va Pao tao Viét Nam tb chirc 1a rat quan trong trong viéc trang bi cho

gido vién nhirng k§ nang va chuy&n mén can thiét dé giang day gido duc gidi tinh mot
cach hiéu qua nhat.

Wide-ranging, inclusive, and diverse collaborations could bring about more dynamic and
adaptable methods for delivering sexuality education.

Recommendation 1: Professional Development. Investing in specialized professional

development designed for SeD teachers is essential in empowering educators to skillfully
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navigate the intricate web of practical recommendations. These programs should adopt a
holistic approach to teacher advancement with their skills and knowledge, reinforcing
fundamental skills critical for effective SeD instruction and considering the knowledge of the
multifaceted, ever-evolving nature of 21st-century classroom environments.

Furthermore, these programs can equip educators with the proficiency required to
competently address the cultural complexities that pervade the realm of SeD and the complex
policy-related challenges that may emerge in executing their instructional duties. One participant
noted:

It is essential to prioritize the professional development of teachers in this field to ensure

they are well-prepared and confident in addressing sensitive topics with their students.

Many teachers may initially feel shy or hesitant when teaching about sex education.

However, we can confidently overcome these barriers and approach SeD-related topics

with the proper training and support.
(In native language, Vietnamese:)

Diéu can thiét I phai wu tién phat trién chuyén mén cla gido vién trong linh vuc nay dé

dam bao rang ho dwgc chuan bij tét va cé tu tin khi gidi quyét cac chi d& nhay cdm ma

hoc sinh ctia minh néu 1&n. Nhiéu gido vién ban dau cé thé cam thay ngai ngung hoac
do dw khi gidng day vé gido duc gidi tinh. Tuy nhién, ching t6i cé thé tw tin vwot qua
nhirng rao can nay va tiép can cac chi dé lién quan dén gido duc gido tinh dé dang hon
khi c6 sy dao tao va hé tro phu hop.

Consequently, the educational landscape benefits from well-prepared SeD teachers who
are distinctly more skilled at delivering quality instruction. This results in a more enriching
educational experience for students, with more constructive and positive outcomes.

Recommendation 2: Stakeholder Collaboration. Collaboration with all stakeholders

involved with Vietnamese SeD policy development and revision represents a fundamental step
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toward achieving comprehensive and effective SeD teaching pedagogies, as noted by one
participant:

...developing a comprehensive lesson plan and curriculum that is structured, scaled, and

age-appropriate is imperative. This entails collaborating with experts in the field, such as

psychologists, to ensure that the material is tailored to resonate with the student's
developmental stages and cognitive capacities. By incorporating their expertise, we can
create a curriculum that effectively addresses the specific needs and challenges
students face when it comes to sex education.

(In native language, Vietnamese:)

...phat trién mét gido an va chwong trinh giang day toan dién cé c4u trac, quy md va

phu hop véi lira tudi 1a didu cap bach. Diéu nay doi hdi phai cong tac véi cac chuyén gia

trong linh vuc nay, chdng han nhuw cac nha tam ly hoc, d& dam bao rang tai liéu duoc
thiét ké phu hop véi cac giai doan phat trién va nang lwc nhan thire ciia cadc em hoc
sinh. Bang cach két hop chuyén mén cla ho, ching ta cé thé tao ra mdt chuong trinh
giang day giai quyét hiéu qua cac nhu cau va thach thirc cu thé ma hoc sinh phai dbi
mat khi dé cap dén gido duc giai tinh.

Policymaking processes can benefit from multiple perspectives and insights by engaging
diverse stakeholders, including educators, students, community members, and advocacy
groups. Using the results of this study, future SeD practices within Vietnam could allow for
mandatory annual or semi-annual teacher-government conferences, preferably initiated and
managed by the Ministry of Education and Training. Various stakeholders can exchange ideas
within such forums and identify and analyze needed adjustments to SeD curricula nationwide.

In addition, the Ministry should consider creating a centralized online platform for
teachers of SeD to access, add feedback, and use as an ongoing reference for updated
instructional knowledge, skills, and policies. An online platform could be constructed in the form

of a Wiki, enabling authorized teams to share knowledge and work together more effectively
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and efficiently (Green & Maxwell, 2010). These practice recommendations might significantly
influence the pedagogy of SeD in Vietnam as such diverse collaborations could result in more
robust, adaptable, and responsive policies. The partnerships allow for incorporating a broad
spectrum of needs and concerns into policy design.

Policies that consider the input and feedback from those directly impacted by SeD
policies, such as educators and students, are more likely to reflect the field’s practical realities.
Furthermore, engaging stakeholders in ongoing policy dialogues fosters a culture of
transparency and accountability. It encourages open communication, facilitates the sharing of
best practices, and ensures that policies remain dynamic and adaptable to changing
circumstances. Policies informed by the collective wisdom of multiple stakeholders are more
effective, enjoy broader support, and are more likely to be successfully implemented.

Recommendation 3: A Comprehensive Approach to National Curriculum
Dissemination Within Vietnam. Currently, the Vietnam Ministry of Education and Training is
developing sexuality education lessons to integrate into the biology curriculum. However,
teacher awareness is inconsistent, with some educators being informed about the initiative while
others remain unaware of its existence. The successful implementation of this educational
reform requires developing and executing a thorough and systematic national curriculum
dissemination strategy. This strategy should engage all relevant stakeholders, including
educators, school administrators, parents, and community members.

The dissemination plan should establish a detailed timeline outlining the various stages
of the curriculum development process and corresponding dissemination activities. This timeline
should clearly define key milestones, such as developing curriculum materials, scheduling
training workshops, and distributing informational materials. Additionally, the plan should define
the roles and responsibilities of each stakeholder group in the dissemination process. For

example, educators may be tasked with attending training sessions and incorporating the
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curriculum into their instructional practices, while school administrators facilitate access to
resources and support educators.

Furthermore, the dissemination plan should identify effective channels and mediums for
communicating information about the curriculum to stakeholders. This may include in-person
meetings, webinars, newsletters, social media platforms, and other digital tools. Utilizing a
diverse range of communication channels ensures that information is accessible to all
stakeholders. To address disparities in teacher familiarity with the curriculum, the dissemination
plan should include targeted outreach efforts and professional development opportunities. This
may involve conducting needs assessments to identify areas where teachers require additional
support and developing customized training programs to address these needs.

Finally, the dissemination plan should incorporate mechanisms for ongoing feedback
and evaluation to assess the effectiveness of dissemination activities. Surveys, focus groups,
and other feedback mechanisms can gather input from stakeholders about their experiences
with the curriculum and dissemination process, enabling necessary adjustments and
improvements. By implementing a comprehensive dissemination plan that addresses these key
components, education stakeholders can ensure that all SeD instructors are adequately
informed and equipped to effectively integrate the curriculum into their instructional practices.
This will ultimately support the successful implementation of the curriculum and improve student
educational outcomes.

Summary of Recommendations

These recommendations advocate a holistic and evidence-driven strategy for the
advancement of the field of SeD. They emphasize the significance of comprehending and
effectively addressing the distinct requirements of a wide range of educational settings. This
includes the alignment of policies with the pragmatic demands of real-world implementation.

Educators and policymakers can collaboratively strive to provide students with a high-quality
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and inclusive SeD experience through the conscientious application of evidence-based
practices.
Study Conclusions

The researcher aimed to identify the essence of the lived experience as described by the
participants (Moustakas, 1994; Creswell, 2008). This allowed the researcher to explore concrete
aspects of the experiences by focusing on the importance of the individuals and their respective
views on their life experiences as SeD teachers in Vietham (Lodico et al., 2010; Moustakas,
1994; Patton, 2015). It is essential to consider multiple elements of a study, including its
purpose and research questions, when conducting a phenomenological qualitative study, the
core aims of phenomenology (Qutoshi, 2018).

This study’s results are significant as they inform about SeD policies, SeD teacher
professional development and practices, and consider the theories of constructivism, social
cognitive theory, and transformative learning, laying the foundation for subsequent potential
research (Goldfarb & Lieberman, 2021; Rose et al., 2018). The shared data of this
phenomenological study ranged from participants expressing inadequate SeD training to the
participants articulating a need for more pertinent SeD educational materials (McDaniels &
Fleming, 2016).

During a qualitative interview - literally an inter view — a consultation of sorts, discussing
each other’s perceptions of the topic of mutual interest, where the researcher attempts to
“‘understand the world from the subjects' point of view, to unfold the meaning of peoples'
experiences” (Kvale, 1996, pp. 1-2). At the essence of phenomenology, the intent is to
understand the phenomena on its own terms - to describe human lived experiences as the
individuals themselves face them, thus allowing the fundamental nature of the data to emerge
(Alhazmi & Kaufmann, 2022; Neubauer et al., 2019; Qutoshi, 2018).

According to Finlay (2009), exploring and understanding the participants’ realizations

and the themes of the lived experience encountered by individuals is critical within a
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phenomenological study. Researchers adopting these perspectives extract the participants’
reflections on their knowledge to understand and grasp the study’s deeper meanings (Van
Manen, 1990). The phenomenological qualitative approach offered a strategy that enriched the
literature on current practices and challenges within the lived experiences of SeD high-school
teachers in Vietnam.

The methods and activities for data collection were accommodating, and the analysis
was designed to align with the study's theoretical frameworks. This strategy allowed the
researcher to interact with both the participants and the data to produce a detailed and accurate
description of the participants’ lived experiences (Denzin & Lincoln, 2018; Frechette et al.,
2020). This phenomenological study was also designed to sustain the researcher’s personal
and subjective approach toward exploring the lived experiences of SeD teachers in Vietnam.
The phenomenological qualitative method allowed recognition of the researcher’s and the
participants’ subjectivity concerning the phenomenon being studied, understanding the
participants’ commonalities of their lived experiences (Alhazmi & Kaufmann, 2022; Neubauer et
al., 2019). This research study was ...

... designed to maintain the subjective approach of the researcher towards the

exploration of the phenomenon being investigated ... A phenomenological qualitative

method allows to track empathy and recognition of both the researcher’s and the
participant’s subjectivity in relation to the phenomenon being explored (Alhazmi &

Kaufmann, 2022, p. 3)

Likewise, the qualitative phenomenological approach allowed the researcher to consider
the essence of the participant experiences through their descriptions gained within the interview
sessions. By concentrating on exploration as the fundamental objective, this qualitative
phenomenological study allowed the researcher to transfer focus between the research
questions, the study’s purpose, and the interview questions and collected data (Meyers, 2019).

In doing so, the researcher identified the true nature of the participants’ lived experiences as
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SeD teachers in Vietnam. The researcher concentrated on the shared aspects of the experience
as an essence of the phenomenon. This study had three common highlights: the impact on SeD
of The Vietnam Ministry of Education and Training, the educators’ preferred professional
development setting of blended learning, and their need for a mandatory SeD professional
development schedule. At the same time, it is crucial to recognize the unique and different views
of the participants.

This current study’s results infer a commonality of the participants’ experiences, citing
the impact of the Vietnam Ministry of Education and Training (Theme 5), their preferred
professional development setting of blended learning (Theme 6), and their need for mandatory
professional development for the SeD teachers (Theme 7). These three themes are intertwined
and converge with the interests and the conflation of an ability to deliver proper and accurate
sexuality education to adolescents, not only in Vietham but worldwide. Studies and research on
human behavior can impact various disciplines, including education, social work, family life, and
community activities (Box-Steffensmeier et al., 2022).

The results of the phenomenological study included three learning theories that
benefitted this study’s investigation into the realms of sexuality education within Vietnam, as well
as sub-alignments with coaching and mentoring and educator professional development. This
study has integrated and documented the results from firsthand data, thus increasing scientific
(human behavioral) knowledge of Vietnamese sexuality education within high-school
classrooms (Box-Steffensmeier et al., 2022; Polkinghorne, 2010). This study’s results can be

helpful in other disciplines and organizations, community groups, and personal enlightenment.



133

REFERENCES

Adair, W. L., Hideg, I., & Spence, J. R. (2013). The culturally intelligent team. Journal of Cross-
Cultural Psychology, 44(6), 941-962. https://doi.org/10.1177/0022022113492894

Alhazmi, A. A., & Kaufmann, A. (2022). Phenomenological qualitative methods applied to the
analysis of cross-cultural experience in novel educational social contexts. Frontiers in
Psychology, 13. https://doi.org/10.3389/fpsyg.2022.785134

Alves, R. D., Colavizza, G., & Kaplan, F. (2018). Deep reference mining from scholarly literature
in the arts and humanities. Frontiers in Research Metrics and Analytics, 3.
https://doi.org/10.3389/frma.2018.00021

Anderman, E. M., Lane, D. R., Zimmerman, R., Cupp, P. K., & Phebus, V. (2009) Comparing the
efficacy of permanent classroom teachers to temporary health educators for pregnancy
and HIV prevention instruction. Health Promotion Practice, 10(4), 597—-605.
https://doi.org/10.1177/1524839907309375

Anney, V. N. (2014). Ensuring the quality of the findings of qualitative research: Looking at
trustworthiness criteria. Journal of Emerging Trends in Educational Research and Policy
Studies, 5(2), 272-281. http://jeteraps.scholarlinkresearch.com/

Archibald, M. M., Ambagtsheer, R. C., Casey, M. G., & Lawless, M. (2019). Using Zoom
videoconferencing for qualitative data collection: Perceptions and experiences of
researchers and participants. International Journal of Qualitative Methods.
https://doi.org/10.1177/1609406919874596

Aresu, A. (2009). Sex education in modern and contemporary China: Interrupted debates across
the last century. International Journal of Educational Development, 29(5), 532-541.
https://doi.org/10.1016/j.ijedudev.2009.04.010

Aspers, P., & Corte, U. (2019). What is qualitative in qualitative research? Qualitative Sociology,

42, 139-160 (2019). https://doi.org/10.1007/s11133-019-9413-7



134

Austin, Z., & Sutton, J. (2014). Qualitative research: Getting started. The Canadian Journal of
Hospital Pharmacy, 67(6), 436-40. https://doi.org/10.4212/cjhp.v67i6.1406

Azar, B. (2006, January) Discussing your findings. American Psychological Association.
https://www.apa.org/gradpsych/2006/01/findings

Azungah, T. (2018). Qualitative research: Deductive and inductive approaches to data
analysis. Qualitative Research Journal, 18(4), 383—400. https://doi.org/10.1108/qrj-d-18-
00035

Bailey, J. M., Vasey, P. L., Diamond, L. M., Breedlove, S. M., Vilain, E., & Epprecht, M. (2016).
Sexual orientation, controversy, and science. Psychological Science in the Public
Interest, 17(2), 45—-101. https://doi.org/10.1177/1529100616637616

Ball, B., Hoefer, S., & Faulkner, M. (2023). Innovation in sexuality and relationship education in
child welfare: Shifting toward a focus on ongoing conversations. Connection, and
consent. Prevention Science. https://doi.org/10.1007/s11121-022-01476-z

Bandura, A. (1978). The self system in reciprocal determinism. American Psychologist, 33(4),
344-358. https://doi.org/10.1037/0003-066x.33.4.344

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory.
Prentice-Hall.

Bandura, A. (1989). Social cognitive theory. In R. Vasta (Ed.), Annals of child development (Vol.
6, pp. 1-60). JAI Press.

Bandura, A. (1994). Regulative function of perceived self-efficacy. In M. G. Rumsey, C. B.
Walker, & J. H. Harris (Eds.), Personnel selection and classification (pp. 261-271).
Lawrence Erlbaum Associates, Inc.

Bandura, A. (1997). Self-efficacy: The exercise of control. W. H. Freeman.

Bandura, A. (1998). Health promotion from the perspective of social cognitive
theory. Psychology & Health, 13(4), 623—649.

https://doi.org/10.1080/08870449808407422


https://www.apa.org/gradpsych/2006/01/findings
https://doi.org/10.1007/s11121-022-01476-z

135

Bandura, A. (1999). A social cognitive theory of personality. In L. Pervin & O. John (Eds.),
Handbook of personality (2nd ed., pp. 154-196). Guilford Publications.
https://admin.umt.edu/

Basen-Engquist, K., & Parcel, G. S. (1992). Attitudes, norms, and self-efficacy: A model of
adolescents’ HIV-related sexual risk behavior. Health Education Quarterly, 19(2).
https://doi.org/10.1177/109019819201900209

Bastable, E., McIntosh, K., Falcon, S. F., & Meng, P. (2022). Exploring educators'

commitment to racial equity in school discipline practice: A qualitative study of critical incidents.
Journal of Educational and Psychological Consultation, 32(2),125-155.
https://doi.org/10.1080/10474412.2021.1889194

Bassey, M. O. (2010). Educating for the real world: An illustration of John Dewey's principles of
continuity and interaction. Educational Studies, 36(1),13-20.
https://doi.org/10.1080/03055690903148480

Berg, B. L., & Lune, H. (2018). Qualitative research methods for the social sciences. Pearson.

Bernard, R. M., Borokhovski, E., Schmid, R. F., Tamim, R. M., & Abrami, P. C. (2014). A meta-
analysis of blended learning and technology use in higher education: From the general
to the applied. Journal of Computing in Higher Education, 26(1), 87—-122.
https://doi.org/10.1007/ s12528-013-9077-3

Binh, N. T. (2012). Abortion in present-day Vietnam. International Journal of Academic Research
in Business and Social Sciences, 2(1). https://hrmars.com/

Birt, L., Scott, S., Cavers, D., Campbell, C., & Walter, F. (2016). Member checking: A tool to
enhance trustworthiness or merely a nod to validation? Qualitative Health Research,
26(13), 1802—-1811. https://doi.org/10.1177/1049732316654870

Blake, B., & Pope, T. (2008). Developmental psychology: Incorporating Piaget’'s and Vygotsky’s
theories in classrooms. Journal of Cross-Disciplinary Perspectives in Education, 1(1),

59-67. https://www.people.wm.edu/


https://doi.org/10.1177/109019819201900209

136

Blanton, N. (2019, October 10). Why sex education in the United States needs an update and
how to do it. Scholars Strategy Network. https://scholars.org/

Bloomberg, L. D., & Volpe, M. (2019). Completing your qualitative dissertation: A road map from
beginning to end (4th ed.). Sage.

Bohm, G., & Pfister, R. (2014). How people explain their own and others’ behavior: A theory of
lay causal explanations. Frontiers in Psychology, 6.
https://doi.org/10.3389/fpsyg.2015.00139

Bonjour, M., & Vlugt, I. (2018). Comprehensive sexuality education knowledge file. Rutgers
International. https://rutgers.international/

Bonnie, R. J., & Backes, E. P. (2019). The promise of adolescence: Realizing opportunity for all
youth. The National Academies Press.

Borgstede, M., & Scholz, M. (2021). Quantitative and Qualitative Approaches to Generalization
and Replication-A Representationalist View. Frontiers in psychology, 12, 605191.
https://doi.org/10.3389/fpsyg.2021.605191

Box-Steffensmeier, J. M., Burgess, J., Corbetta, M., Crawford, K., Duflo, E., Fogarty, L., Gopnik,
A., Hanafi, S., Herrero, M., Hong, Y., Kameyama, Y., Lee, T. M., Leung, G. M., Nagin, D.
S., Nobre, A. C., Nordentoft, M., Okbay, A., Perfors, A., Rival, L. M., . . . Wagner, C.
(2022). The future of human behaviour research. Nature Human Behaviour, 6(1), 15-24.
https://doi.org/10.1038/s41562-021-01275-6

Braun V., & Clarke V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3, 77-101. https://doi.org/10.1191/1478088706qp0630a

Braun, V., Clarke, V., Hayfield, N., & Terry, G. (2019). Thematic analysis. In P. Liamputtong
(Ed.), Handbook of research methods in health social sciences (pp. 843—-860). Sage.

Breuner, C. C., & Mattson, G. (2016). Sexuality education for children and adolescents.

American Journal of Pediatrics, 138(2), e1—-e11. https://doi.org/10.1542/peds.2016-1348


https://doi.org/10.3389/fpsyg.2015.00139

137

Brink, H. I. L. (1993). Validity and reliability in qualitative research. Curationis, 16, 35-38.
https://doi.org/10.4102/curationis.v16i2.1396

Brod, M., Pohiman, B., Tesler Waldman, L. (2014). Qualitative research and content validity. In
A. C. Michalos (ed.) Encyclopedia of quality of life and well-being research. Springer.
https://doi.org/10.1007/978-94-007-0753-5_3848

Broesch, T., Crittenden, A. N., Beheim, B. A., Blackwell, A. D., Bunce, J. A., Colleran, H., Hagel,
K., Kline, M., McElreath, R., Nelson, R. G., Pisor, A. C., Prall, S., Pretelli, I., Purzycki, B.,
Quinn, E. A., Ross, C., Scelza, B., Starkweather, K., Stieglitz, J., & Mulder, M. B. (2020).
Navigating cross-cultural research: Methodological and ethical considerations.
Proceeding of the Royal Society B, 287(1935). http://doi.org/10.1098/rspb.2020.1245

Bronfenbrenner, U. (1979). The ecology of human development. Harvard University Press.

Brooks, J. G., & Brooks, M. G. (1999). In search of understanding: The case for constructivist
classrooms. Association for Supervision and Curriculum Development.
https://ocw.metu.edu.tr/

Brown, T. M., & Fee, E. (2003). Alfred C. Kinsey: A pioneer of sex research. American Journal of
Public Health, 93(6), 896—897. https://doi.org/10.2105/ajph.93.6.896

Bruner, J. (1960). The process of education. Harvard University Press.

Bruner, J. (1966). Toward a theory of instruction. Harvard University Press.

Bruner, J. (1990). Acts of meaning. Harvard University Press.

Bruner, J. (1995). From joint attention to the meeting of minds. In C. Moore, & P. Dunham (eds.),
Joint attention: Its origins and role in development. Erlbaum.

Bruner, J. S. (1978). The role of dialogue in language acquisition. In A. Sinclair, R. J. Jarvelle, &
W. J. M. Levelt (Eds.), The child’s concept of language. Springer.

Bussey, K., & Bandura, A. (1999). Social cognitive theory of gender development and
differentiation. Psychological Review, 106(4), 676—713. https://doi.org/10.1037/0033-

295x.106.4.676



138

Byrne, D. (2022). A worked example of Braun and Clarke’s approach to reflexive thematic
analysis. Quality and Quantity, 56, 1391-1412 (2022). https://doi.org/10.1007/s11135-
021-01182-y

Byrne, D., Kelley, K., & Fisher, W. A. (1993). Unwanted teenage pregnancies: Incidence,
interpretation, and intervention. Applied and Preventive Psychology, 2, 101-113.
https://doi.org/10.1016/s0962-1849(05)80116-7

Cabral, E. I. (2013, April 23). View of reproductive health law in the Philippines. Journal of the
ASEAN Federation of Endocrine Societies. https://www.asean-endocrinejournal.org/

Candela, A. G. (2019). Exploring the function of member checking. The Qualitative Report,
24(3), 619-628. https://doi.org/10.46743/2160-3715/2019.3726

Carter, M. W., Tregear, M. L., & Moskosky, S. B. (2015). Community education for family
planning in the U.S.: A systematic review. American Journal of Preventive Medicine,
49(201), S107. https://doi.org/10.1016/j.amepre.2015.03.030

Centers for Disease Control and Prevention. (2018). 2016 Sexually transmitted disease
surveillance report. https://www.cdc.gov/

Centers for Disease Control and Prevention. (2022, November 17). Data and statistics.
https://www.cdc.gov/

Chan, Z. C., Fung, Y., & Chien, W. (2013). Bracketing in Phenomenology: Only Undertaken in
the Data Collection and Analysis Process. The Qualitative Report, 18(30), 1-
9.https://doi.org/10.46743/2160-3715/2013.1486

Chavula, M. P., Zulu, J. M. & Hurtig, A. K. (2022). Factors influencing the integration of
comprehensive sexuality education into educational systems in low- and middle-income
countries: a systematic review. Reproductive Health 19(1), 196.

https://doi.org/10.1186/s12978-022-01504-9


https://www.cdc.gov/
https://doi.org/10.46743/2160-3715/2013.1486

139

Chiba, M. (2022). Promotion of school-based comprehensive sexuality education: building
support from teachers and parents in Thailand. Development in Practice, 32(7), 928—
939. https://doi.org/10.1080/09614524.2021.1981249

Chiseri-Strater, E. (1996). Turning in upon ourselves: Positionality, subjectivity, and reflexivity in
case study and ethnographic research. In P. Mortensen & G. E. Kirsch (Eds.), Ethics and
responsibility in qualitative studies of literacy (pp. 115-133). National Council of Teachers
of English.

Chukwuedo, S. O., & Ementa, C. N. (2022). Students’ work placement learning and
employability nexus: Reflections from experiential learning and social cognitive career
theories. Industry and Higher Education, 36(6), 742—755.
https://doi.org/10.1177/09504222221099198

Chukwuedo, S. O., Mbagwu, F. O., & Ogbuanya, T. C. (2021). Motivating academic engagement
and lifelong learning among vocational and adult education students via self-direction in
learning. Learning and Motivation, 74, 101729.
https://doi.org/10.1016/j.Imot.2021.101729

Clark, C. T. (2010). Preparing LGBTQ-allies and combating homophobia in a U.S. teacher
education program. Teaching and Teacher Education, 26(3), 704—713.
https://doi.org/10.1016/j.tate.2009.10.006

Colavizza, G., Romanello, M., & Kaplan, F. (2017). The references of references: A method to
enrich humanities library catalogs with citation data. International Journal of Digital
Libraries, 18, 1-11. https://doi.org/10.1007/s00799-017-0210-1

Collins, C. S., & Stockton, C. M. (2018). The central role of theory in qualitative research.
International Journal of Qualitative Methods. https://doi.org/10.1177/1609406918797475

Corbin, J., & Strauss, A. (2015). Basics of Qualitative Research, Techniques and Procedures for

Developing Grounded Theory (4th ed.). Sage.


https://doi.org/10.1177/1609406918797475

140

Cornelius-White, J. (2007). Learner-centered teacher-student relationships are effective: A
meta-analysis. Review of Educational Research, 77(1), 113—-143.
https://doi.org/10.3102/0034654 30298563

Crandell, T. L., Crandell, C. H., & Vander Zanden, J. W. (2012). Human development (10th ed.).
McGraw-Hill.

Crenshaw, K. (1989). Demarginalizing the intersection of race and sex: A black feminist critique
of antidiscrimination doctrine, feminist theory and antiracist politics. University of
Chicago Legal Forum, 1(8). http://chicagounbound.uchicago.edu/uclf/vol1989/iss1/8

Creswell, J. W. (2008). Educational research: Planning, conducting, and evaluating quantitative
and qualitative research (3rd ed.). Upper Saddle River, NJ: Pearson Education, Inc

Creswell, J. W., & Creswell, J. D. (2020). Research design: qualitative, quantitative, and mixed
methods. SAGE Publications, Inc.

Creswell, J., & Poth, C. (2013). Qualitative inquiry and research design: Choosing among five
approaches (Fourth ed.). SAGE Publications, Inc.

Cypress, B. (2017). Rigor or reliability and validity in qualitative research: Perspectives,
strategies, reconceptualization, and recommendations. Dimensions of Critical Care
Nursing, 36(4), 253—263. https://doi.org/10.1097/DCC.0000000000000253

D'Andrade, R. (1995). The development of cognitive anthropology. Cambridge University Press.

Da Silva, J. (2021). Producing ‘good enough’ automated transcripts securely: Extending
Bokhove and Downey (2018) to address security concerns. Methodological Innovations,
14(1). https://doi.org/10.1177/2059799120987766

Dada, D., Opeyeolu, T. L., & Lagouge, T. (2022). Student-centered learning tool for cognitive
enhancement in the learning environment, Procedia Computer Science, 217, 507-512.

https://doi.org/10.1016/j.procs.2022.12.246


http://chicagounbound.uchicago.edu/uclf/vol1989/iss1/8

141

DeAngelis, L. (2018). Clarifying the relationship between transformative teaching and
transformative learning. In J. Neal (ed.), Handbook of personal and organizational
transformation. Springer. https://doi.org/10.1007/978-3-319-66893-2_55

Denzin N. K., & Lincoln Y. S. (2018). The sage handbook of qualitative research. SAGE.

Dewey, J. (1910). How we think. Heath & Co.

Dewey, J. (1966). Democracy and education. Free Press.

Diamond, L. M. (2009). Sexual fluidity: Understanding women'’s love and desire. Harvard
University Press.

Do, L. A., Boonmongkon, P., Paek, S. C., & Guadamuz, T. E. (2017). ‘Hu Hong’ (bad thing):
Parental perceptions of teenagers’ sexuality in urban Vietnam. BMC Public Health,
17(1). https://doi.org/10.1186/s12889-017-4133-y

Dodgson, J. E. (2019). Reflexivity in qualitative research. Journal of Human Lactation.
https://doi.org/10.1177/08903344 19830990

Dos Santos L. M. (2020). Promoting safer sexual behaviours by employing social cognitive
theory among gay university students: A pilot study of a peer modelling programme.
International Journal of Environmental Research and Public Health, 17(5), 1804.
https://doi.org/10.3390/ijerph17051804

Doskoch, P. (2012). Youth have healthier sexual outcomes if their sex education classes discuss
contraception. Perspectives on Sexual and Reproductive Health, 44(4), 270-270.
https://doi.org/10.1363/4427012

Dowding, T. J. (1993). The application of a spiral curriculum model to technical training curricula.
Educational Technology, 33(7), 18-28. https://doi.org/10.2307/44428015

Drago-Severson, E. (2009). Leading adult learning: Supporting adult development in our

schools (1% ed.). Corwin.



142

Eisenberg, M. E., Madsen, N., Oliphant, J. A., & Sieving, R. E. (2013). Barriers to providing the
sexuality education that teachers believe students need. The Journal of school health,
83(5), 335-342. https://doi.org/10.1111/josh.12036

Eisenberg, M. E., Madsen, N., Oliphant, J. A., Sieving, R. E., & Resnick, M. (2010). "Am |
qualified? How do | know?" A qualitative study of sexuality educators' training
experiences. American Journal of Health Education, 41(6), 337-344.
https://files.eric.ed.gov/

Elangovan, N., & Sundaravel, E. (2020). Method of preparing a document for survey instrument
validation by experts. MethodsX, 8(101326). https://doi.org/10.1016/j.mex.2021.101326

Elder, G. H. (1998). The life course as developmental theory. Child Development, 69(1), 1-12.
https://doi.org/1132065

Elliott, V. (2018). Thinking about the coding process in qualitative data analysis. The Qualitative
Report, 23(11), 2850-2861. https://doi.org/10.46743/2160-3715/2018.3560

Farley, J. P., & Kim-Spoon, J. (2014). The development of adolescent self-regulation: Reviewing
the role of parent, peer, friend, and romantic relationships. Journal of Adolescence,
37(4), 433—-440. https://doi.org/10.1016/j.adolescence.2014.03.009

Ferdous, S., Saha, P., & Yeasmin, F. (2019, October 17). Preventing child, early and forced
marriage in Bangladesh: Understanding socio-economic drivers and legislative gaps.
Oxfam Policy & Practice. https://oxfamilibrary.openrepository.com/

Finlay, L. (2009). Debating phenomenological research methods. Phenomenology and.
Practice, 3, 6-25. https://doi.org/10.29173/pandpr19818

Flanders, C. E., Anderson, R. A. E., Tarasoff, L. A., & Robinson, M. (2018). Bisexual stigma
sexual violence and sexual health among bisexual and other plurisexual women: A
cross-sectional survey study. The Journal of Sex Research, 56(9):1-13.
https://doi.org/10.1080/00224499.2018.1563042

Flick, U. (2022). An introduction to qualitative research. Sage.


https://doi.org/10.46743/2160-3715/2018.3560
https://psycnet.apa.org/doi/10.1016/j.adolescence.2014.03.009

143

Forero, R., Nahidi, S., Costa, J. D., Mohsin, M., Fitzgerald, G., Gibson, N., McCarthy, S., &
Aboagye-Sarfo, P. (2017). Application of four-dimension criteria to assess rigour of
qualitative research in emergency medicine. BMC Health Services Research, 18(1), 119.
https://doi.org/10.1186/s12913-018-2915-2

Foucault, M. (1978). The history of sexuality: An introduction. Penguin.

Frechette, J., Bitzas, V., Aubry, M., Kilpatrick, K., & Lavoie-Tremblay, M. (2020). Capturing lived
experience: Methodological considerations for interpretive phenomenological inquiry.
International Journal of Qualitative Methods, 19, 1-12.
https://doi.org/10.1177/1609406920907254

Friedman, I. A., Grobgeld, E., & Teichman-Weinberg, A. (2019). Imbuing education with brain
research can improve teaching and enhance productive learning. Psychology,
10(2),122—-311. https://doi.org/10.4236/psych.2019.102010

Fung, Y. (2000) A constructivist strategy for developing teachers for change: A Hong Kong
experience. Journal of In-Service Education, 26(1), 153-167,
https://doi.org/10.1080/13674580000200108

General Statistics Office in Vietnam. (2008). The second surveys assessment of Vietnamese
youth (SAVY Il). https://ccrd.org.vn/

Genkova, P., Herbst, J., Schreiber, H., Rasticova, M., Poor, J., Veresné, K. V., Suhajda, C.,
Viszetenvelt, A., & Bjekic, J. (2022). A comparative study on culture-specific and cross-
cultural aspects of intercultural relations in Hungary, Serbia, Czech Republic, and
Germany. Frontiers in psychology, 13, 886100.
https://doi.org/10.3389/fpsyg.2022.886100

Gesselman, A. N., Wion, R. K., Garcia, J. R., & Miller, W. R. (2021). Relationship and sexual
satisfaction are associated with better disease self-management in persons with
epilepsy. Epilepsy & Behavior, 119, 107937. https://doi.org/10.1016/j.yebeh.2021.107937

Gilbert, G. N., & Stoneman, P. (2016). Researching social life. SAGE.


https://ccrd.org.vn/

144

Glasersfeld, E. (1996). Introduction: Aspects of constructivism. In C. Fosnot (Ed.),
Constructivism: Theory, perspectives, and practice (pp. 3—7). Teachers College Press.

Glassner, A., & Back, S. (2020). Exploring Heutagogy in higher education: Academia meets the
zeitgeist. Springer.

Goldfarb, E. S., & Lieberman, L. D. (2021). Three decades of research: The case for
comprehensive sex education. Journal of Adolescent Health, 68(1), 13-27.
https://doi.org/10.1016/j.jadohealth.2020.07.036

Goldman, J. D. G. (2010). Sexuality education for young people: A theoretically integrated
approach from Australia. Educational Research, 52(1), 81-99.
https://doi.org/10.1080/00131881003588287

Goldman, J. D. G. (2011). An exploration in health education of an integrated theoretical basis
for sexuality education pedagogies for young people. Health Education Research, 26(3),
526-541. https://doi.org/10.1093/her/cyq084

Gomez, C. C. (2009). Assessing the quality of qualitative health research: Criteria, process and
writing. Forum: Qualitative Social Research, 10(2), 1-19. doi:10.17169/fqs-10.2.1294

Goodkind, D. (1994). Abortion in Vietham: Measurements, puzzles, and concerns. Studies in
Family Planning, 25(6), 342—-352. https://doi.org/10.2307/2137878

Gordon, S. P.,, & Ross-Gordon, J. M. (2019). Foundations of adult learning and development. In
S. J. Zepeda, & J. A. Ponticell (eds.), The Wiley handbook of educational supervision.
John Wiley & Sons, Inc.

Grant, C. & Osanloo, A. (2014.). Understanding selecting and integrating a theoretical
framework in dissertation research: creating the blueprint for your “house.”
Administrative Issues Journal, 4(2). https://doi.org/10.5929/2014.4.2.9

Green, M., & Maxwell, G. (2010). Wikify your course: Designing and implementing a Wiki for

your learning environment. EDUCAUSE Review.



145

https://er.educause.edu/articles/2010/9/wikify-your-course-designing-and-implementing-
a-wiki-for-your-learning-environment

Guba, E. G. (1981). Criteria for assessing the trustworthiness of naturalistic inquiries.
Educational Communication and Technology Journal, 29(2), 75-91.
https://doi.org/10.1007/BF02766777

Guba, E. G. (1981). Criteria for assessing the trustworthiness of naturalistic inquiries.
Educational Communication and Technology Journal, 29, 75-91.
https://doi.org/10.2307/30219811

Guniji, N. (2022). Examination of a teacher training program aimed to cultivate student teachers’
perspectives on teaching sexuality education: Using the jigsaw method. The Japanese
Journal of Educational Psychology, 70(1), 67-86. https://doi.org/10.5926/jjep.70.67

Guttmacher. (2022, August 24). Federally funded abstinence-only programs: Harmful and
ineffective. Guttmacher Institute. https://www.guttmacher.org/

Ha, H. (2020, December 25). Nearly 10,000 children living with HIV/Aids in VN. The Bell
Website of the National Committee for AIDS, Drugs and Prostitution Prevention and
Control. https://entiengchuong.chinhphu.vn/

Hall, K. S., McDermott Sales, J., Komro, K. A., & Santelli, J. (2016). The State of Sex Education
in the United States. The Journal of Adolescent Health, 58(6), 595-597.
https://doi.org/10.1016/j.jadohealth.2016.03.032

Haruna, H., Hu, X., Chu, S. K. W., Mellecker, R. R., Gabriel, G., & Ndekao, P. S. (2018).
Improving sexual health education programs for adolescent students through game-
based learning and gamification. International Journal of Environmental Research and
Public Health, 15(9), 20-27. https://doi.org/10.3390/ijerph15092027

Hashimoto, N., Shinohara, H., Tashiro, M., Suzuki, S., Hirose, H., lIkeya, H., Ushitora, K.,

Komiya, A., Watanabe, M., & Motegi, T. (2012). Sexuality education in junior high



146

schools in Japan. Sex Education: Sexuality Society and Learning, 12(1), 25-46.
https://doi.org/10.1080/14681811.2011.601154

Hausfather, S. (2001). Where’s the content? The role of content in constructivist teacher
education. Educational Horizons, 80(1), 15—-19. http://www.jstor.org/

Hayat, A. A., Shateri, K., Amini, M., & Shokrpour, N. (2020). Relationships between academic
self-efficacy, learning-related emotions, and metacognitive learning strategies with
academic performance in medical students: a structural equation model. BMC Medical
Education, 20(76). https://doi.org/10.1186/s12909-020-01995-9

Hendry, G. D. (1996). Constructivism and educational practice. Australian Journal of Education,
40(1), 19-45. https://doi.org/10.1177/000494419604000103

Hoang, T. A. (2009). Affirming sexuality: A counselling programme for young people in Vietnam.
Arrows for Change Special Addendum, 13(2), 1-2. http://arrow.org.my/

Hoefer, S. E., & Hoefer, R. (2017). Worth the wait? The consequences of abstinence-only sex
education for marginalized students. American Journal of Sexuality Education, 12(3),
257-276. https://doi.org/10.1080/15546128.2017.1359802

Horsfall, M., Eikelenboom, M., Draisma, S., & Smit, J. H. (2021). The effect of rapport on data
quality in face-to-face Interviews: Beneficial or detrimental? International Journal of
Environmental Research and Public Health, 18(20).
https://doi.org/10.3390/ijerph182010858

https://doi.org/10.1007/978-981-15-4144-5

Hycner, R. H. (1985). Some guidelines for the phenomenological analysis of interview data.
Human Studies, 8, 279-303. https://doi.org/10.1007/BF00142995

Hyde, K. F. (2000). Recognising deductive processes in qualitative research. Qualitative Market
Research: An International Journal, 3(2), 82—90.
https://doi.org/10.1108/13522750010322089

llleris, K. (2018). Contemporary theories of learning. Routledge.



147

Immordino-Yang, M., Darling-Hammond, L., & Krone, C. (2018). The brain basis for integrated
social, emotional, and academic development: How emotions and social relationships
drive learning. The Aspen Institute. https://assets.aspeninstitute.org/

International Women'’s Health Coalition. (2007). Overlooked and uninformed: young
adolescents’ sexual and reproductive health rights. https://www.srhr-ask-us.org/

Jobanputra, J., Clack, A. R., Cheeseman, G. J., Glasier, A., & Riley, S. C. (1999). A feasibility
study of adolescent sex education: medical students as peer educators in Edinburgh
schools. British journal of obstetrics and gynaecology, 106(9), 887-891.
https://doi.org/10.1111/j.1471-0528.1999.tb08425.x

Johnson, J. L., Adkins, D., & Chauvin, S. (2020). A review of the quality indicators of rigor in
qualitative research. American Journal of Pharmaceutical Education, 84(1), 7120.
https://doi.org/10.5688/ajpe7120

Johnson, J. L., Adkins, D., & Chauvin, S. (2020). A review of the quality indicators of rigor in
qualitative research. American Journal of Pharmaceutical Education, 84(1).
https://doi.org/10.5688/ajpe7120

Jonassen, D. (1999). Designing constructivist learning environments. In C. Reigeluth (Ed.),
Instructional design theories and models: A new paradigm of instructional theory (Vol. I,
pp. 215-239). Lawrence Erlbaum Associates.

Jurich, J. A., & Myers-Bowman, K. S. (1998). Systems theory and its application to research on
human sexuality. Journal of Sex Research, 35, 72-87.
https://doi.org/10.1080/00224499809551918

Kagesten, A., & Reeuwijk, M. (2021). Healthy sexuality development in adolescence: Proposing
a competency-based framework to inform programmes and research. Sexual and
Reproductive Health Matters, 29(1), 104—120.

https://doi.org/10.1080/26410397.2021.1996116


https://www.srhr-ask-us.org/

148

Kaiser Family Foundation. (2018, June 1). Abstinence education programs: Definition, funding,
and impact on teen sexual behavior. https://www.kff.org/

Kaljee, L. M., Green, M., Riel, R., Lerdboon, P., Tho, L. H., Thoa, L. T. K., & Minh, T. T. (2007).
Sexual stigma, sexual behaviors, and abstinence among Vietnamese adolescents:
implications for risk and protective behaviors for HIV, sexually transmitted infections, and
unwanted pregnancy. The Journal of the Association of Nurses in AIDS Care, 18(2), 48—
59. https://doi.org/10.1016/j.jana.2007.01.003

Karaoglan, Y., Fatma, G., Ustun, A., Zhang, K., & Y, Ramazan. (2023). Metacognitive
awareness, reflective thinking, problem solving, and community of inquiry as predictors
of academic self-efficacy in blended learning: A Correlation study. Turkish Online Journal
of Distance Education. 24. 20-36. ttps://doi.org/10.17718/tojde.989874.

Karl, K. A., Peluchette, J. V., & Aghakhani, N. (2021). Virtual work meetings during the COVID-
19 pandemic: The good, bad, and ugly. Small Group Research, 53(3).
https://doi.org/10.1177/10464964211015286

Kay, N. S., Jones, M. R., & Jantaraweragul, S. (2010). Teaching Sex Education in Thailand.
ICHPER -- SD Journal of Research in Health, Physical Education, Recreation, Sport &
Dance, 5(2), 10-16. https://ffiles.eric.ed.gov/

Kelder, I., Sneijder, P., Klarenbeek, A., & Laan, E. (2022). Communication practices in
conversations about sexual health in medical healthcare settings: A systematic review.
Patient Education and Counseling, 105(4), 858—868.
https://doi.org/10.1016/j.pec.2021.07.049

Khanh Chi, H., Thanh Thuy, H., Thi Kim Oanh, L., Quynh Anh, T., Duc Vinh, N., Thi Xuan Hanh,
N., & Thanh Huong, N. (2021). The content and implementation of policies and programs
on adolescent sexual and reproductive health in Vietnam: Results and challenges.

Health Services Insights, 14. https://doi.org/10.1177/11786329211037500



149

Khuat, T. (2003). Adolescent and youth reproductive health in Vietnam: Status, issues and
programs. U.S. Agency for International Development. Policy Project.
https://doi.org/10.13140/RG.2.2.21087.87201

Kinsey, A. C., Pomeroy, W. B., & Martin, C. E. (1948). Sexual behavior in the human male.
Saunders.

Kinsey, A. C., Pomeroy, W. B., Martin, C. E., & Gebhard, P. H. (1998). Sexual behavior in the
human female. Indiana University Press.

Kirby, D. (2002). The impact of schools and school programs upon Adolescent sexual behavior.
Journal of Sex Research, 39(1), 27-33. https://doi.org/10.1080/00224490209552116

Kirby, D. (2007). Emerging answers 2007: Research findings on programs to reduce teen
pregnancy and sexually transmitted disease. National Campaign to Prevent Teen and
Unplanned Pregnancy. https://powertodecide.org/

Kirby, D. B. (2008). The impact of abstinence and comprehensive sex and STD/HIV education
programs on adolescent sexual behavior. Sexuality Research & Social Policy: A Journal
of the NSRC, 5(3), 18-27. https://doi.org/10.1525/srsp.2008.5.3.1

Kirchherr, J., & Charles, K. (2018). Enhancing the sample diversity of snowball samples:
Recommendations from a research project on anti-dam movements in Southeast
Asia. PloS one, 13(8), €0201710. https://doi.org/10.1371/journal.pone.0201710

Kirshenblatt-Gimblett, B. (2006). Part 1. What is research design? The context of design.
Performance studies methods course syllabus. In W. M. K. Trochim (Ed.), Research
methods knowledge base. New York University Press.

Knight, K. (2020, February 12). "My teacher said | had a disease.” Human Rights Watch.
https://www.hrw.org/

Knott, E., Rao, A.H., Summers, K., & Teeger, C. (2022). Interviews in the social sciences.
Nature Reviews Methods Primers, 2(73), 1-15. https://doi.org/10.1038/s43586-022-

00150-6


https://doi.org/10.1525/srsp.2008.5.3.1

150

Knowles, M. (1984). Introduction: The art and science of helping adults learn. In M. S. Knowles
(Ed.), Andragogy in action: Applying modern principles of adult learning (pp. 1-21).
Jossey-Bass.

Knowles, M. S. (1975). Self-directed learning, A guide for learners and teacher. Cambridge
Books.

Knowles, M. S. (1990) The adult learner: A neglected species. Gulf

Knowles, M. S. (1996). Adult learning. In R. L. Craig (ed.), The ASTD training and development
handbook: A guide to human resource development (4th ed.). McGraw-Hill.

Kohler, P. K., Manhart, L. E., & Lafferty, W. E. (2008). Abstinence-only and comprehensive sex
education and the initiation of sexual activity and teen pregnancy. Journal of Adolescent
Health, 42(4), 344-351. https://doi.org/10.1016/j.jadohealth.2007.08.026

Korstjens, 1., & Moser, A. (2017). Series: Practical guidance to qualitative research. Part 2:
Context, research questions and designs. The European journal of general practice,
23(1), 274-279. https://doi.org/10.1080/13814788.2017.1375090

Kronberger, N., & Wagner, W. (2000). Keywords in context: Statistical analysis of text
features. Qualitative Researching with Text, Image and Sound: A Practical Handbook,
300-317. https://doi.org/10.4135/9781849209731.n17

Lameiras-Fernandez, M., Martinez-Roman, R., Carrera-Fernandez, M. V., & Rodriguez-Castro,
Y. (2021). Sex education in the spotlight: What is working? Systematic review.
International Journal of Environmental Research and Public Health, 18(5), 2555.
https://doi.org/10.3390/ijerph18052555

LaMorte, W. W. (2022). The Social Cognitive Theory. Behavioral Change Models.
https://sphweb.bumc.bu.edu/

Lauckner, H., Paterson, M., & Krupa, T. (2015). Using constructivist case study methodology to

understand community development processes: Proposed methodological questions to


https://doi.org/10.1080/13814788.2017.1375090

151

guide the research process. The Qualitative Report, 17(13), 1-22.
https://doi.org/10.46743/2160-3715/2012.1790

Le, T. M., Yu, N., & Webb, S. (2023). Correlates of attitudes toward sexual minorities among
Vietnamese social work practitioners. International Journal of Environmental Research
and Public Health, 20(5), 4241. https://doi.org/10.3390/ijerph20054241

Leech, N. L., & Onwuegbuzie, A. J. (2007). An array of qualitative data analysis tools: A call for
data analysis triangulation. School Psychology Quarterly, 22(4), 557-584.
https://doi.org/10.1037/1045-3830.22.4.557

Leung, H., Shek, D. T. L., Leung, E., & Shek, E. Y. W. (2019). Development of contextually-
relevant sexuality education: Lessons from a comprehensive review of adolescent
sexuality education across cultures. International Journal of Environmental Research
and Public Health, 16(4), 621. https://doi.org/10.3390/ijerph16040621

Li, L., King, M. E., & Winter, S. (2009). Sexuality education in China: The conflict between reality
and ideology. Asia Pacific Journal of Education, 29(4), 469—480.
https://doi.org/10.1080/02188790903309066

Liang C. H. (2010). Teachers’ and pupils’ perceptions of sex education in Taiwan and England: A
comparative study. The University of Warwick. https://www.researchgate.net/

Lin, L-C. (2009). Data management and security in qualitative research. Dimensions of Critical
Care Nursing, 28(3), 132-137. https://downloads.lww.com/

Lincoln, Y., & Guba, E. G. (2006). Naturalistic inquiry. Sage.

Lindberg, L. D. Bell, D. L. & Kantor, L. M. (2020). The sexual and reproductive health of
adolescents and young adults during the COVID-19 pandemic. Perspectives on
Reproductive and Sexual Health, 52(2), 75—79. https://doi.org/10.1363/psrh.12151

Liu C. H. & Matthews R. (2005). Vygotsky's philosophy: Constructivism and its criticisms

examined. International Education Journal, 6(3), 386—399. https://files.eric.ed.gov/



152

Lodge, A., Duffy, M., & Feeney, M. (2022). ‘I think it depends on who you have, | was lucky | had
a teacher who felt comfortable telling all this stuff.’. Teacher comfortability: Key to high-
quality sexuality education? Irish Educational Studies, 1-18.
https://doi.org/10.1080/03323315.2022.2061561

Lodico, M. G., Spaulding, D. T., & Voegtle, K. H. (2010). Methods in educational research: From
theory to practice (Second). Jossey-Bass.

Loeng, S. (2020). Self-directed learning: A core concept in adult education. Education Research
International, 1-12. https://doi.org/10.1155/2020/3816132

Longhofer, J., Floersch, J., & Hartmann, E. (2017). A case for the case study: How and why they
matter. Clinical Social Work Journal, 45(3), 189—-200. https://doi.org/10.1007/s10615-
017-0631-8

Marshall, C., Rossman, G. B., & Blanco, G. L. (2022). Designing qualitative research. Sage
Publications.

Marshall, W. A., & Tanner, J. M. (1969). Variations in pattern of pubertal changes in girls.
Archives of Disease in Childhood, 44(235), 291-303.
https://doi.org/10.1136/adc.44.235.291

Matsumoto, D & Juang, L. (2003). Culture and Psychology. 2nd Edition. Belmont, CA:
Wadsworth

Mayberry, L. (2014, February). Teaching sexuality and relationships education (SRE): Getting it
right for pre-service teachers. Growing & Developing Healthy Relationships.
https://gdhr.wa.gov.au/

McDaniels, B., & Fleming, A. (2016). Sexuality education and intellectual disability: Time to
address the challenge. Sexuality and Disability, 34(2), 215—-225.

https://doi.org/10.1007/s11195-016-9427-y


https://doi.org/10.1007/s10615-017-0631-8
https://doi.org/10.1007/s10615-017-0631-8

153

McMullin, C. (2023). Transcription and qualitative methods: Implications for third sector
research. Voluntas: International Society for Third-Sector Research, 34, 140-153.
https://doi.org/10.1007/s11266-021-00400-3

Merriam, S., & Caffarella, R. S. (1991). Learning in adulthood. Jossey- Bass.

Metsamuuronen, J., & Rasanen, P. (2018). Cognitive—linguistic and constructivist mnemonic
triggers in teaching based on Jerome Bruner’s thinking. Frontiers in Psychology, 9.
https://doi.org/10.3389/fpsyg.2018.02543

Meyers, A. (2019). A phenomenological study of the lived experiences of counseling students in
a co-facilitated experiential group [Doctoral dissertation. University of Arkansas].
https://scholarworks.uark.edu/etd/3272

Mezirow, J. (1981). A critical theory of adult learning and education. Adult Education, 32(1), 3—
24. https://doi.org/10.1177/074171368103200101

Mezirow, J. (1990). Fostering critical reflection in adulthood: A guide to transformative and
emancipatory learning. Jossey-Bass Publishers.

Mezirow, J. (1991). Transformative dimensions of adult learning. Jossey-Bass Publishers.

Mezirow, J. (1996). Contemporary paradigms of learning. Adult Education Quarterly, 46(3), 158—
172. https://doi.org/10.1177/074171369604600303

Mezirow, J. (1997). Transformative learning: Theory to practice. New Directions for Adult and
Continuing Education, 1997(74), 5—12. https://doi.org/10.1002/ace.7401

Mezirow, J. (2000). Learning to think like an adult. Core concepts of transformation theory. In J.
Mezirow & Associates (Eds.), Learning as transformation. Critical perspectives on a
theory in progress (pp. 3-33). Jossey-Bass.

Mezirow, J. (2009). Transformative learning theory. In J. Mezirow, & E. Taylor (Eds.),
Transformative learning in practice: Insights from community, workplace, and higher

education (pp. 18-32). John Wiley.



154

Miedema, E., Le Mat, M. L., & Hague, F. (2020). But is it comprehensive? Unpacking the
‘comprehensive’ in comprehensive sexuality education. Health Education Journal, 79(7),
747-762. https://doi.org/10.1177/0017896920915960

Mijatovic, D. (2020, July 21). Comprehensive sexuality education protects children and helps
build a safer, inclusive society. Commissioner for Human Rights. https://www.coe.int/

Moser, A., & Korstjens, I. (2017). Series: Practical guidance to qualitative research. Part 3:
Sampling, data collection and analysis. The European Journal of General Practice,
24(1), 9-18. https://doi.org/10.1080/13814788.2017.1375091

Moustakas, C. E. (1994). Phenomenological research methods. Sage Publications, Inc.

Mueller, T. E., Gavin, L. E., & Kulkarni, A. (2008). The association between sex education and
youth's engagement in sexual intercourse, age at first intercourse, and birth control use
at first sex. The Journal of Adolescent Health, 42(1), 89-96.
https://doi.org/10.1016/j.jadohealth.2007.08.002

Naidu, T., & Prose, N. (2018). Re-envisioning member checking and communicating results as
accountability practice in qualitative research: A South African community-based
organization example. Forum Qualitative Sozialforschung, 19(3).
https://doi.org/10.17169/fqs-19.3.3153

Nassaji, H. (2015). Qualitative and descriptive research: Data type versus data analysis.
Language Teaching Research, 19(2), 129-132.
https://doi.org/10.1177/1362168815572747

National Conference of State Legislatures. (2020). State policies on sex education in schools.
http://www.ncsl.org

National Science Teaching Association. (2023). Pre-service teachers’ resources.

https://www.nsta.org/



155

Neubauer, B. E., Witkop, C. T., & Varpio, L. (2019). How phenomenology can help us learn from
the experiences of others. Perspectives on Medical Education, 8(2), 90-97.
https://doi.org/10.1007/s40037-019-0509-2

Nguyen, H. N., Liamputtong, P., & Murphy, G. (2006). Knowledge of contraceptives and sexually
transmitted diseases and contraceptive practices amongst young people in Ho Chi Minh
City, Vietnam. Health Care for Women International, 27(5), 399-417.
https://doi.org/10.1080/07399330600629542

Nguyen, T., & Matsumoto, T. (2022, July 18). Training of trainers on comprehensive sexuality
and life skills education. UNFPA Vietnam. https://vietham.unfpa.org/

Nkwake, A. M. (2013). Why are assumptions important? Springer EBooKs.
https://doi.org/10.1007/978-1-4614-4797-9_7

O’Brien, H., Hendriks, J., & Burns, S. (2020). Teacher training organisations and their
preparation of the pre-service teacher to deliver comprehensive sexuality education in
the school setting: A systematic literature review. Sex Education, 21(3), 284-303.
https://doi.org/10.1080/14681811.2020.1792874

O’Donovan, M. (2021). An overview of Bruner and Piaget - cognitive constructivists. The Danish
School of Education. https://pure.au.dk/

Ohlstrom, T. (2016). “We can make great things happen with sexuality education”: Pre-service
teachers’ perceptions of sexuality education: A Minor Field Study in the Philippines.
http://www.diva-portal.org/

Oliver, M. B., & Hyde, J. S. (1993). Gender differences in sexuality: A meta-analysis.
Psychological Bulletin, 114(1), 29-51. https://doi.org/10.1037/0033-2909.114.1.29

Olmos-Vega, F. M., Stalmeijer, R. E., Varpio, L., & Kahlke R. (2023). A practical guide to
reflexivity in qualitative research: AMEE guide no. 149. Medical Teacher 241-251.

https://doi.org/10.1080/0142159X.2022.2057287


https://doi.org/10.1080/0142159X.2022.2057287

156

Opdenakker M. C. (2022). Developments in early adolescents' self-regulation: The importance
of teachers' supportive vs. undermining behavior. Frontiers in psychology, 13, 1021904.
https://doi.org/10.3389/fpsyg.2022.1021904

Osborne, J. F. (1996). Beyond constructivism. Science Education, 80(1), 53—-82.
https://doi.org/10.1002/(SICI)1098-237X(199601)80:1<53::AID-SCE4>3.0.CO;2-1

Ott, M. A, & Santelli, J. S. (2007). Abstinence and abstinence-only education. Current opinion in
obstetrics & gynecology, 19(5), 446—-452.
https://doi.org/10.1097/GCO.0b013e3282efdcOb

Palaganas, E. C., Sanchez, M. C., Molintas, M. P., & Caricativo, R. D. (2017). Reflexivity in
qualitative research: A journey of learning. The Qualitative Report, 22(2), 426-438.
https://doi.org/10.46743/2160-3715/2017.2552

Panadero, E. (2017). A review of self-regulated learning: Six models and four directions for
research. Frontiers in. Psychology, 8, 422. https://doi.org/10.3389/fpsyg.2017.00422

Parker, R. (2009). Sexuality, culture, and society: Shifting paradigms in sexuality research.
Culture, Health & Sexuality, 11(3), 251-266.
https://doi.org/10.1080/13691050701606941

Patterson, S., Hilton, P., Flowers, S., & McDaid, L. (2019). What are the barriers and challenges
faced by adolescents when searching for sexual health information on the Internet?
Implications for policy and practice from a qualitative study. Sexually Transmitted
Infections, 95(6), 462—467. https://doi.org/10.1136/sextrans-2018-053710

Patton, M. Q. (1999). Enhancing the quality and credibility of qualitative analysis. Health
Services Research, 34(5), 1189-208. https://www.ncbi.nim.nih.gov/

Patton, M. Q. (2015). Qualitative research and evaluation methods. 4th Edition., Sage
Publications, Inc.

Piaget, J. (1932). The moral judgment of the child. Routledge & Kegan Paul.

Piaget, J. (1936). Origins of intelligence in the child. Routledge & Kegan Paul.



157

Piaget, J. (1957). Construction of reality in the child. Routledge & Kegan Paul.

Piaget, J. (1973). To understand is to invent. Grossman.

Polkinghorne, D. E. (2010). The practice of narrative. Narrative Inquiry, 20(2), 392—396.
https://doi.org/10.1075/ni.20.2.11pol

Ponzetti, J. J. (2016). Evidence-based approaches to sexuality education: A global perspective.
Routledge.

Pound, P., Denford, S., Shucksmith, J., Tanton, C., Johnson, A. M., Owen, J., Hutten, R.,
Mohan, L., Bonell, C., Abraham, C., & Campbell, R. (2017). What is best practice in sex
and relationship education? A synthesis of evidence, including stakeholders' views. BMJ
Open, 7(5), e014791. https://doi.org/10.1136/bmjopen-2016-014791

Preinfalk-Fernandez, M. L. (2015). Challenges of teacher training in sex education. Educare,
19(1), 85-101. https://www.scielo.sa.cr/

Qutoshi, S. B. (2018). Phenomenology: A philosophy and method of inquiry. Journal of
Education and Educational Development, 5(1), 215-222.

Raheim, M., Magnussen, L. H., Tveit Sekse, R. J., Lunde, A., Jacobsen, T., & Blystad, A. (2015).
Researcher—researched relationship in qualitative research: Shifts in positions and
researcher vulnerability. International Journal of Qualitative Studies on Health and Well-
being, 11. https://doi.org/10.3402/ghw.v11.30996

Ramadugu, S., Ryali, V., Srivastava, K., Bhat, P. S., & Prakash, J. (2011). Understanding
sexuality among Indian urban school adolescents. Industrial Psychiatry Journal, 20(1),
49-55. https://doi.org/10.4103/0972-6748.98416

Reuell, P. (2019, September 4). Study shows students in ‘active learning’ classrooms learn more
than they think. The Harvard Gazette. https://news.harvard.edu/

Richardson, V. (1997). Constructivist teacher education: Building a world of new

understandings (1st ed.). Routledge. https://doi.org/10.4324/9780203973684


https://news.harvard.edu/
https://doi.org/10.4324/9780203973684

158

Rodgers, C. (2014). Doing Dewey. Occasional Paper Series, 2014(32).
https://doi.org/10.58295/2375-3668.1052

Rogers, R. (2018). Coding and Writing Analytic Memos on Qualitative Data: A Review of Johnny
Saldafia’s The Coding Manual for Qualitative Researchers. The Qualitative
Report, 23(4), 889-892. https://doi.org/10.46743/2160-3715/2018.3459

Romiro, G. (2013). The reciprocal determinism of online scaffolding in sustaining a community
of inquiry in physics. Journal of Technology and Science Education, 3(2), 89-97.
https://doi.org/10.3926/jotse.75

Rose, I. D., Boyce, L., Murray, C. C., Lesesne, C. A, Szucs, L. E., Rasberry, C. N., Parker, J. T,,
& Roberts, G. (2018). Key factors influencing comfort in delivering and receiving sexual
health education: Middle school student and teacher perspectives. American Journal of
Sexuality Education, 14(4), 466—489. https://doi.org/10.1080/15546128.2019.1626311

Ross, P. T., & Bibler Zaidi, N. L. (2019). Limited by our limitations. Perspectives on Medical
Education, 8(4), 261-264. https://doi.org/10.1007/s40037-019-00530-x

Roudsari, R. L., Javadnoori, M., Hasanpour, M., Mehdi Hazavehei, S. M., & Taghipour, A.
(2013). Socio-cultural challenges to sexual health education for female adolescents in
Iran. Iranian Journal of Reproductive Medicine, 11(2), 101-110.
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3941358/

Russell, S., Mallory, A., Bishop, M., & Dorri, A. (2020). Innovation and integration of sexuality in
family life education. Family Relations, 69(3), 595. https://doi.org/10.1111/fare.12462

Sa, Z., Tian, L., & Wang, X. (2021). Evidence for a comprehensive sexuality education
intervention that enhances Chinese adolescents’ sexual knowledge and gender
awareness and empowers young women. Sex Roles, 85(5/6), 357-370.
https://doi.org/10.1007/s11199-021-01223-8

Saldafa, J. (2021). The coding manual for qualitative researchers. Sage.


https://doi.org/10.58295/2375-3668.1052
https://doi.org/10.46743/2160-3715/2018.3459

159

Santelli, J., Grilo, S. A., Lindberg, L. D., Speizer, ., Schalet, A., Heitel, J., Kantor, L., Ott, M. A,,
Lyon, M., Rogers, J., Heck, C. J., & Mason-Jones, A. J. (2017). Abstinence-only-until-
marriage policies and programs: An updated position paper of the Society for Adolescent
Health and Medicine. Journal of Adolescent Health, 61(3), 400—403.
https://doi.org/10.1016/j.jadohealth.2017.06.001

Santelli, J., Rogers, A., Rosenfeld, W., DuRant, R., Dubler, N., Morreale, M., English, A., Lyss,
S., Wimberly, Y., & Schissel, A. (2003). Guidelines for adolescent health research, a
position paper of the Society for Adolescent Medicine. Journal of Adolescent Health,
33(5), 396—409. https://doi.org/10.1016/j.jadohealth.2003.06.009

Santos, H. P, Black, A. M., & Sandelowski, M. (2015). Timing of translation in cross-language
qualitative research. Qualitative Health Research, 25(1), 134—144.
https://doi.org/10.1177/104973231454960

Satcher, D. (2001). The surgeon general’s call to action to promote sexual health and
responsible sexual behavior. American Journal of Health Education, 32(6), 356—368.
https://www.ncbi.nlm.nih.gov/

Sato, T., Kataoka, C., McKay, C., & lzumi, A. (2022). Teaching sexuality education to secondary
students in Japan: reflections from Japanese health education teachers. Sex Education,
22(6), 641-654. https://doi.org/10.1080/14681811.2021.1993180

Schunk, D. H. (1989). Self-efficacy and achievement behaviors. Educational Psychology
Review, 1(3), 173—-208. https://doi.org/10.1007/bf01320134

Schunk, D. H., & Greene, J. A. (2018). Handbook of self-regulation of learning and performance.
Routledge/Taylor & Francis Group.

Scull, M. T., Malik, C. M., Keefe, E., & Schoemann A. (2019). Evaluating the short-term impact
of media-aware parents, a web-based program for parents with the goal of adolescent
sexual health promotion. Journal of Youth and Adolescence: A Multidisciplinary

Research Publication, 48(9), 1686—1706. https://doi.org/10.1007/s10964-019-01077-0



160

Sechelski, A. N., & Onwuegbuzie, A. J. (2019). A call for enhancing saturation at the qualitative
data analysis stage via the use of multiple qualitative data analysis approaches. The
Qualitative Report, 24(4), 795-821. https://doi.org/10.46743/ 2160-3715/2019.3554

Sexuality Information and Education Council of the United States. (2004). Guidelines for
comprehensive sexuality education: Kindergarten through 12th grade. Third edition.
Fulton Press.

Shah, C. Q. (2017). Race, gender, and sex education in 20th-century America. Oxford Research
Encyclopedia of American History.
https://doi.org/10.1093/acrefore/9780199329175.013.429

Shah, R. K. (2019). Effective constructivist teaching learning in the classroom. International
Journal of Education, 7(4), 1-13. https://doi.org/10.34293/education.v7i4.600

Shahbaz, S. (2018). Comprehensive sexuality education (CSE) in Asia: A regional brief.
UNESCO, Health and Education Resource Centre.
https://healtheducationresources.unesco.org/

Shannon, C. L., & Klausner, J. D. (2018). The growing epidemic of sexually transmitted
infections in adolescents: A neglected population. Current Opinion in Pediatrics, 30(1),
137-143. https://doi.org/10.1097/MOP.0000000000000578

Shibuya, F., Sari, D. P., Warnaini, C., Rivarti, A. W., Takeuchi, R., Jones-Konneh, T. E. C., de los
Reyes, C. Kadriyan, H., & Kobayashi, J. (2023). The process of overcoming conflicts
among teachers in the implementation of comprehensive sexuality education at ordinary
public senior high schools in Mataram City, Indonesia: a qualitative study. Tropical
Medicine and Health, 51(7). https://doi.org/10.1186/s41182-023-00495-y

Shtarkshall, R. A., Santelli, J. S., & Hirsch, J. S. (2007). Sex education and sexual socialization:
Roles for educators and parents. Perspectives on Sexual and Reproductive Health,

39(2), 116—-119. https://doi.org/10.1363/3911607


https://doi.org/10.46743/

161

Simon, M. K., & Goes, J. (2013). Assumption, limitations, delimitations, and scope of the study.
http://www.dissertationrecipes.com/

Simsek, A. (2012). Transformational learning. In: N. M. Seel (ed.), Encyclopedia of the sciences
of learning. Springer. https://doi.org/10.1007/978-1-4419-1428-6_373

Solomon, A., & Steyn, R. (2017). Leadership styles: The role of cultural intelligence. SA Journal
of Industrial Psychology, 43(0). https://doi.org/10.4102/sajip.v43i0.1436

Spengen, A. (2014). The social construction of sexuality in primary school classrooms.
Sociology Major Research Papers. https://scholars.wlu.ca/

Statista. (2023). Number of upper secondary teachers in Vietnam from 2016 to 2022 (in 1,000s).
https://www.statista.com/

Strickland, B. (2001). The Gale Encyclopedia of Psychology (2nd ed.). Gale Group.

Suen, L. J., Huang, H. M., & Lee, H. H. (2014). A comparison of convenience sampling and
purposive sampling. The journal of nursing, 61(3), 105-111.
https://doi.org/10.6224/JN.61.3.105

Suleiman A. B., Johnson M., Shirtcliff, E. A., & Galvan, A. (2015). School-based sex education
and neuroscience: what we know about sex romance marriage and adolescent brain
development. Journal of School Health, 85(8), 567-574.
https://doi.org/10.1111/josh.12285

Sun, H., Conrad, F. G., & Kreuter, F. (2021). The relationship between interviewer-respondent
rapport and data quality, Journal of Survey Statistics and Methodology, 9(3), 429-448,
https://doi.org/10.1093/jssam/smz043

Sutton, J., & Austin, Z. (2015). Qualitative research: Data collection, analysis, and management.
The Canadian Journal of Hospital Pharmacy, 68(3), 226-231.

https://doi.org/10.4212/cjhp.v68i3.1456


https://doi.org/10.1007/978-1-4419-1428-6_373

162

Swearer, S. M., Wang, C., Berry, B., & Myers, Z. R. (2014). Reducing bullying: Application of
social cognitive theory. Theory into Practice, 53(4), 271-277.
https://doi.org/10.1080/00405841.2014.947221

Teherani, A., Martimianakis, T., Stenfors-Hayes, T., Wadhwa, A., & Varpio, L. (2015). Choosing a
qualitative research approach. Journal of Graduate Medical Education, 7(4), 669-670.
https://doi.org/10.4300/JGME-D-15-00414.1

Tenny, S., Brannan, J. M., & Brannan, G. D. (2022). Qualitative study. StatPearls Publishing.

Tewksbury, B. J. (1995). Specific strategies for using the “jigsaw” technique for working in
groups in non-lecture-based courses. Journal of Geological Education, 43, 322—-326.
https://www.tandfonline.com/

Tezcan F. (2022). Andragogy or pedagogy: Views of young adults on the learning environment.
International Education Studies, 15(1), 136—147. https://doi.org/10.5539/ies.v15n1p136

Thianthai, C. (2018). Young people’s views of the constraints on sex education in Bangkok,
Thailand. Sex Education, 19(2), 180-194.
https://doi.org/10.1080/14681811.2018.1526066

Tipton, W., & Wideman, S. (2021). Toward an invitational andragogy: Articulating a teaching
philosophy for the andragogic classroom. Journal of Communication Pedagogy, 5, 156—
163. https://eric.ed.gov/

Tran, H. T., & Fisher, J. R. W. (2011). The provision of sexual and reproductive health education
to children in a remote mountainous commune in rural Vietnam: An exploratory study of
parents' views. Sex Education, 11(1), 47-59.
https://doi.org/10.1080/14681811.2011.538148

Truong, T. H. V. (2006). Biology teachers’ beliefs about experiences with teaching sex education
in junior secondary school in Vietnam. Faculty of Education. Bundoora, Victoria: La

Trobe University



163

Tsevat, D. G., Wiesenfeld, H. C., Parks, C., & Peipert, J. F. (2017). Sexually transmitted
diseases and infertility. American Journal of Obstetrics and Gynecology, 216(1), 1-9.
https://doi.org/10.1016/j.ajog.2016.08.008

Tsuda, S., Hartini, S., Hapsari, E. D., & Takada, S. (2017). Sex education in children and
adolescents with disabilities in Yogyakarta, Indonesia from a teachers’ gender
perspective. Asia-Pacific Journal of Public Health, 29(4), 328—-338.
https://doi.org/10.1177/1010539517702716

Tufford, L., & Newman, P. (2012). Bracketing in qualitative research. Qualitative Social Work:
Research and Practice, 11(1), 80-96. https://doi.org/10.1177/ 1473325010368316

U.S. Department of Health and Human Services. (n.d.). Sexually transmitted diseases.
https://www.cancer.gov/

Unis, B. D., & Sallstrém, C. (2020) Adolescents’ conceptions of learning and education about
sex and relationships, American Journal of Sexuality Education, 15(1), 25-52.
https://doi.org/10.1080/15546128.2019.1617816

United Nations Children’s Emergency Fund. (2008). Children and AIDS. Third stock-taking
report. https://data.unaids.org/

United Nations Children’s Emergency Fund. (2016). A situation analysis of children in Viet Nam
2016. UNICEF Vietnam. https://www.unicef.org/

United Nations Children’s Fund & General Statistics Office. (2021, December 1). Viet Nam SDG
indicators on children and women survey 2020-2021. UNICEF Viet Nam.
https://www.unicef.org/

United Nations Educational, Scientific and Cultural Organization. (2008). School-centred HIV 0-
/2007, Gaborone, Botswana. UNESDOC Digital Library. https://unesdoc.unesco.org/

United Nations Educational, Scientific and Cultural Organization. (2015). Comprehensive

sexuality education: A global review, 2015. https://unesdoc.unesco.org/


https://doi.org/10.1177/

164

United Nations Educational, Scientific and Cultural Organization. (2018). International technical
guidance on sexuality education. An evidence-informed approach.
https://unesdoc.unesco.org/

United Nations Educational, Scientific and Cultural Organization. (2022). Why comprehensive
sexuality education is important. UNESCO. https://www.unesco.org/

United Nations Educational, Scientific and Cultural Organization. (2023). Teacher education.
UNESCO UIS. https://uis.unesco.org/

United Nations Population Fund Vietnam. (2022, April 14). Young people. UNFPA Vietnam.
https://vietham.unfpa.org/

United Nations Population Fund. (2013). Motherhood in childhood facing the challenge of
adolescent pregnancy. https://www.unfpa.org/

United Nations Population Fund. (2014). UNFPA operational guidance for comprehensive
sexuality education. https://www.unfpa.org/

United Nations Population Fund. (2017). Study on the quality of family planning in Viet Nam.
https://vietham.unfpa.org/

United Nations Population Fund. (2021). The journey towards comprehensive sexuality
education: Global status report. UNESCO, UNAIDS, UNFPA, UNICEF, UN Women,
Education 2030. https://www.unfpa.org/

United Nations. (2012, August 22). Consideration of reports submitted by States parties under
article 44 of the Convention. Concluding observations: Viet Nam. United Nations Human
Rights Treaty Bodies. https://tbinternet.ohchr.org/

United Nations. (2014, September 1). International Conference on Population and Development
Programme of Action. United Nations Population Fund. https://www.unfpa.org/

United States Census Bureau. (2023, April 12). U.S. and World Population Clock.

https://www.census.gov/



165

Ussher, J. M. (2016). Unraveling the mystery of “The Specificity of Women’s Sexual Response
and Its Relationship with Sexual Orientations.” The social construction of sex and sexual
identities. Archives of Sexual Behavior, 46(5), 1207-1211.
https://doi.org/10.1007/s10508-017-0957-x

Van Hung, M., Van Khoa, D., Quy Tinh, H., Hai Thuy, T., & Phuc Hung, N. (2019). Extracurricular
activities improved reproductive health knowledge of ethnic minority high school
students in Vietnam. Journal of Family & Reproductive Health, 13(2), 80—84.
https://doi.org/10.18502/jfrh.v13i2.1913

Vaninsky, A. (2017). Educational neuroscience, educational psychology, and classroom
pedagogy as a system. American Journal of Educational Research, 5(4), 384-391.
https://doi.org/10.12691/education-5-4-6

Van Manen, M. (1990) Researching lived experience: Human science for an action sensitive
pedagogy. State University of New York Press, Albany.

Vanwesenbeeck, |., Westeneng, J., de Boer, T., Reinders, J., & van Zorge, R. (2015). Lessons
learned from a decade implementing comprehensive sexuality education in resource
poor settings: The world starts with me. Sex Education, 16(5), 471-486.
https://doi.org/10.1080/14681811.2015.1111203

Vietnam lags behind in sex education owing to lack of resources: VIETNAM EDUCATION
(Report). (2017, May 29). EFE News Service
https://lib.pepperdine.edu/login?url=https://www.proquest.com/wire-feeds/vietnam-lags-
behind-sex-education-owing-lack/docview/1903079778/se-2

VietNamNet News. (2017, April 4). Earlier sex education needed to fight abuse. VietNamNet
News. https://viethamnet.vn/

Vinh, N. T., & Tuan, P. C. (2015). Factors influencing unintended pregnancy and abortion among
unmarried youth in Vietnam: A literature review. Tap chi y te cong cong, 3(2), 3—16.

https://www.ncbi.nIm.nih.gov/pmc/articles/PMC5327353/


https://doi.org/10.12691/education-5-4-6
https://vietnamnet.vn/

166

Vuttanont, U., Greenhalgh, T., Griffin, M., & Boynton, P. (2006). “Smart boys” and “sweet girls” -
sex education needs in Thai teenagers: A mixed-method study. The Lancet, 368(9552),
2068-2080. https://doi.org/10.1016/s0140-6736(06)69836-x

Vygotsky, L. (1978). Mind in society: The development of higher psychological processes.
Harvard University Press.

Walsh, S., Jenner, E., Qaragholi, N., Henley, C., Demby, H., Leger, R., & Burgess, K. (2022).
The impact of a high school-based positive youth development program on sexual health
outcomes: Results from a randomized controlled trial. Journal of School Health, 92(12),
1155—-1164. https://doi.org/10.1111/josh.13216

Watanabe, K., Saruta, R., & Kato, N. (2014). Sources of sexual knowledge among Viethamese
high school students. Advances in Reproductive Sciences, 2(4), 83-87.
https://doi.org/10.4236/arsci.2014.24010

Watanabe, K., Totsu, Y., Duong, T. T., Van Truong, P., & Huong, P. T. (2020). Sexual awareness
and cognitive social capital among high school students: A cross-sectional study in rural
Vietnam. Journal of Rural Medicine, 15(4), 132-138. https://doi.org/10.2185/jrm.2020-
010

Watson, A., Charlesworth, L., Jacob, R., Kendrick, D., Logan, P., Marshall, F., Montgomery, A.,
Sach, T.,, Tan, W., Walker, M., Waring, J., Whitham, D., & Sahota, O. (2015). The
community In-Reach and Care Transition (CIRACT) clinical and cost-effectiveness
study: study protocol for a randomised controlled trial. Trials, 16(1), 1-11.
https://doi.org/10.1186/s13063-015-0551-2

Weinert, F. E., & Helmke, A. (1998). The neglected role of individual differences in theoretical
models of cognitive development. Learning and Instruction, 8(4), 309-323.

https://doi.org/10.1016/S0959-4752(97)00024-8


https://doi.org/10.1016/S0959-4752(97)00024-8

167

Welch, C., & Piekkari, R. (2006). Crossing language boundaries: Qualitative interviewing in
International Business. Management International Review, 46(4), 417—-437.
https://doi.org/10.1007/s11575-006-0099-1

Wiederhold. B. K. (2020). Connecting through technology during the Coronavirus disease 2019
pandemic: Avoiding “Zoom fatigue.” Cyberpsychology, Behavior, and Social Networking,
23(7), 437—-438. https://doi.org/10.1089/cyber.2020.29188.bkw

Winchatz, M. R. (2006). Fieldworker or Foreigner?: Ethnographic Interviewing in Nonnative
Language. Field Methods, 18(1), 83-97. https://doi.org/10.1177/1525822x05279902

Wood, D., Crapnell. T., Lau, L., Bennett, A., Lotstein, D., Ferris, M., & Kue, A. (2018). Emerging
adulthood as a critical stage in the life course. In N. Halfon, C. Forrest, R. Lerner, & E.
Faustman (eds.), Handbook of life course health development. Springer.
https://doi.org/10.1007/978-3-319-47143-3 7

Wood, R. E., & Bandura, A. (1989). Impact of conceptions of ability on self-regulatory
mechanisms and complex decision making. Journal of Personality and Social
Psychology, 56(3), 407—415. https://doi.org/10.1037//0022-3514.56.3.407

World Education News + Reviews. (2017, November 8). Education in Vietnam. WENR.
https://wenr.wes.org/

World Health Organization Regional Office for Europe. (2010). Standards for sexuality education
in Europe: A framework for policy makers, education and health authorities and
specialists. https://www.bzga-whocc.de/

World Health Organization Regional Office for Europe. (2017). Sexuality education policy brief
number 4. Why should sexuality education be delivered in school-based settings?
https://www.bzga-whocc.de/

World Health Organization. (2006). Defining sexual health: Report of a technical consultation on

sexual health, 28-31 January 2002. World Health Organization http://www.who.int/


https://doi.org/10.1089/cyber.2020.29188.bkw

168

World Health Organization. (2020). The changing world of adolescent sexual and reproductive
health and rights. World Health Organization https://www.who.int/

World Health Organization. (2023a). Adolescent health. World Health Organization.
https://www.who.int/

World Health Organization. (2023b). Reproductive health. World Health Organization.
https://www.who.int/

Xiong, Z., Warwick, |., & Chalies, S. (2020). Understanding novice teachers’ perspectives on
China’s sexuality education: A study based on the national pre-service teacher education
programme. Sex Education, 20(3), 252—-266.
https://doi.org/10.1080/14681811.2019.1640113

Xyst, K. (2016). Constructivism, Dewey, and academic advising. NACADA Journal, 36(2), 11—
19. https://ffiles.eric.ed.gov/

Yang, H. C. (2014). Teaching sexual matters in Taiwan: The analytical framework for popular
culture and youth sexuality education. Asia Pacific Journal of Education, 34(1), 49—-64.
https://doi.org/10.1080/02188791.2013.822790

Yilmaz, K. (2008). Constructivism: Its theoretical underpinnings variations and implications for
classroom instruction. Educational Horizons, 86(3), 161-172. https://files.eric.ed.gov/

Yin, R. K., & Campbell, D. T. (2018). Case study research and applications: Design and
methods. SAGE Publications.

Yoost, J., Ruley, M., & Durfee, L. (2021). Acceptability of a comprehensive sex education self-
study website for teaching reproductive health: A pilot study among college students and
obstetrics and gynecology resident physicians. Sexual Medicine, 9(1), 100302.
https://doi.org/10.1016/j.esxm.2020.100302

Zhang, Z. F., Parkin, D. M., Yu, S. Z., Esteve, J., & Yang, X. Z. (1989). Risk factors for cancer of
the cervix in a rural Chinese population. International Journal of Cancer, 43(5), 762—767.

https://doi.org/10.1002/ijc.2910430503



169

Zhiqing, Z. (2015). Assimilation, accommodation, and equilibration: A schema-based
perspective on translation as process and as product. International Forum of Teaching
and Studies, 11(1-2), 84-89. http://americanscholarspress.us/

Ziegler, M. F., Paulus, T. M., & Woodside, M. (2006). This course is helping us all arrive at new
viewpoints, isn’t it? Making meaning through dialogue in a blended environment. Journal
of Transformative Education, 4(4), 302—-319. https://doi.org/10.1177/1541344606294819

Zittoun, T., & Brinkmann, S. (2012). Learning as meaning making. Encyclopedia of the sciences

of learning. 1809-1811. https://doi.org/10.1007/978-1-4419-1428-6_1851



APPENDIX A

IRB Approval

Pepperdine University

24255 Pacific Coast Highway
Malibu, CA 90263

TEL: 310-506-4000

NOTICE OF APPROVAL FOR HUMAN RESEARCH
Date: June 07,2023
Protocol Investigator Name: Tram Van
Protocol #: 23-03-2109
Project Title: EDUCATORS * EXPERIENCES AND PERSPECTIVES ON TEACHING SEXUALITY EDUCATION TO HIGH SCHOOL STUDENTS IN VIETNAM
School: Graduate School of Education and Psychology
Dear Tram Van:

Thank you for submitting your application for exempt review to Pepperdine University's Institutional Review Board (IRB). We appreciate the work you have done on your
proposal. The IRB has reviewed your submitted IRB application and all ancillary materials. Upon review, the IRB has determined that the above entitled project meets the
requirements for exemption under the federal regulations 45 CFR 46.101 that govern the protections of human subjects.

Your research must be conducted according to the proposal that was submitted to the IRB. If changes to the approved protocol occur, a revised protocol must be reviewed
and approved by the IRB before implementation. For any proposed changes in your research protocol, please submit an amendment to the IRB. Since your study falls
under exemption, there is no requirement for continuing IRB review of your project. Please be aware that changes to your protocol may prevent the research from
qualifying for exemption from 45 CFR 46.101 and require submission of a new IRB application or other materials to the IRB.

A goal of the IRB is to prevent negative occurrences during any research study. However, despite the best intent, unforeseen circumstances or events may arise during the
research. If an unexpected situation or adverse event happens during your investigation, please notify the IRB as soon as possible. We will ask for a complete written
explanation of the event and your written response. Other actions also may be required depending on the nature of the event. Details regarding the timeframe in which
adverse events must be reported to the IRB and documenting the adverse event can be found in the Pepperdine University Protection of Human Participants in
Research: Policies and Procedures Manual at community .pepperdine.edu/irb.

Please refer to the protocol number denoted above in all communication or correspondence related to your application and this approval. Should you have additional
questions or require clarification of the contents of this letter, please contact the IRB Office. On behalf of the IRB, I wish you success in this scholarly pursuit.
Sincerely,

Judy Ho, Ph.D., IRB Chair

cc: Mrs. Katy Carr, Assistant Provost for Research
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APPENDIX B

Recruiment Letter (English & Viethamese Versions)

Dear [Educator Name],

| hope this email finds you well. My name is Tram Van. | am a Ph.D. candidate in the Global
Leadership Program at Pepperdine University’s Graduate School of Education and Psychology.
As part of my degree requirements, | am researching influential educators’ viewpoints, methods,
and strategies regarding sexuality education training in Viethamese high schools.

If you are 22 years of age or older, a current high-school teacher, have held your position for a
minimum of one year, have a minimum of one year of experience in teaching sexuality
education, and are willing to agree to the Informed Consent Form, you may participate in this
research. Your participation is voluntary, and | guarantee the confidentiality and anonymity of all
participants to your satisfaction. | need 60 minutes of your time via a Zoom interview to
complete the study. The interview questions and the Informed Consent Form will be sent to you
before the interview.

Your contribution to this research study will be invaluable in developing successful sexuality
education training programs for researchers and practitioners. | would like to offer you a $10 gift
card to show appreciation for your participation. Additionally, if you know of any other
Vietnamese educators like yourself, | would be grateful if you could recommend them to
participate in this study. For each recommendation who completes this study’s interview, you
will receive an additional $5.

You may ask any questions concerning this research and have those questions answered

before agreeing to participate in or during the study.

For study-related questions, please get in touch with the investigator:

Email: Tram.van@pepperdine.edu
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For questions concerning your rights or complaints about the research, contact the Institutional
Review Board (IRB):
Phone: 1(310)568-2305

Email: gpsirb@pepperdine.edu

Thank you for considering my request, and | hope to hear from you soon.
Most respectfully,

Tram Van
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(In native language, Vietnamese:)

Kinh gtri [Tén nha giao duc],

T6i hy vong email nay tim dén quy Thay/C6. Téi tén 1a Tram Van. Téi la tng clr vién tién si
trong Chuwong trinh Lanh dao Toan cau tai Trwdng Dai hoc Gido duc va Tam ly ctia Bai Hoc
Pepperdine. La mot phan clia yéu cau bang cép, téi dang nghién clru quan diém, phwong phap
va chién lwoc clia cac nha gido duc cé anh hwéng lién quan dén dao tao gido duc gidi tinh &
cac truwdng trung hoc phd théng Viét Nam (I6p 10, 11 va 12).

Néu quy Thay/Cé tir 22 tudi tré 1&n, hién 1a gido vién trung hoc, da gitr vi tri cia minh téi thiéu
mot nam, ¢é it nhat mot nam kinh nghiém gidng day gido duc gidi tinh va sén sang dong y véi
DPon Chép Thuan c6 hiéu biét vé tham gia nghién clru, quy Thay/Co cé thé tham gia vao nghién
ctru nay. Su tham gia ctia quy Thay/C6 1a tw nguyén va t6i ddm bao tinh bado mat va an danh
cla tat c& nhirng ngwdi tham gia. T6i can 60 phut thei gian cla quy Thay/Cé théng qua mot
cudc phdng van truc tuyén trén trng dung Zoom dé hoan thanh nghién ciru. Cac cau héi phéng
van va Don Chép Thuan sé dwoc glri cho quy Thay/Cé trwdc cude phdng van.

DPong gop clia quy Thay/Cé cho nghién clru nay sé la vd gia trong viéc phat trién cac chuong
trinh dao tao giao duc gidi tinh thanh céng cho cac nha nghién clru va hoc sinh; va la hanh
dong thiét thuc déng gop cé gia tri cao I&n vao viéc gido duc, cai thién stirc khoé cho thé hé tré
nwéc nha. Téi mudn cung cip cho quy Thay/Co mét thé qua tang tri gia 10 db la My dé thé hién
sy tran trong vé su tham gia tor quy Thay/C6. Ngoai ra, néu quy Thay/Cé biét bat ky nha gido
duc Viét Nam nao cling hé gia tri suy nghi, t6i sé& rat biét on néu quy Thay/C6 co thé gidi thiéu
ho tham gia vao céng trinh nghién ciru nay. Dbi véi méi dé xuat hoan thanh cudc phéng van
ctia nghién cru nay, quy Thay/Coé sé& nhan dwoc thém 5 do la My.

Quy Thay/C6 c6 thé dat bat ky cau hdi ndo lién quan dén nghién ciru nay va duoc tra 1&i nhivng
cau héi do trwde khi ddng y tham gia hoac trong qua trinh nghién ciru.

Déi va&i cac cau hai lién quan dén nghién clru, vui long lién hé véi nha nghién ciru Tram Van.

Email: tram.van@pepperdine.edu.
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Déi v&i cac cau hai lién quan dén quyén cla ban hoac khiéu nai vé nghién ctru, hay lién hé voi
Hoi Bong Phu Trach Béi Twong Nghién Clru ctia Dai Hoc Pepperdine.

Dién thoai: 1(310)568-2305. Email: gpsirb@pepperdine.edu

Cam on ban da xem xét yéu cau cua toi va toi hy vong sé s&m nhan dwgc phan hoi ti quy
Thay/Cb.

Tran trong,

Tram Van
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APPENDIX C

Interview Protocol (English & Viethamese Versions)

Interview Date:

Time:

Principal Investigator: Tram Van

Interview Participant Code #:

1. Please describe your background and experience in teaching sexuality education.

2. How does your school approach teaching sexuality education programs?

3. How do you approach teaching sexuality education programs in the classroom?

4. How does your school approach providing sexuality education training and professional
development to educators? What improvements could be made to teacher professional
development to better to support student learning and understanding of sexuality education?
5. Which medium is more effective for teacher professional development (face-to-face, online,
or blended)? Which medium is more effective for teaching sexuality education to students?

6. Can you describe some challenges you face when teaching sexuality education to your
students? How do you overcome these challenges?

7. What factors influence your thoughts and perceptions about teaching sexuality education?

8. Do you have further insights or reflections about sexuality education training and instruction?
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QUY TRINH PHONG VAN

(In native language, Vietnamese:)

Ngay phéng van

Thoi gian:

Phéng van vién: Tram Van

Ma sb ngudi tham gia phdng van:

1. Xin Thay/Cé vui ldng chia s& nén tang va kinh nghiém cia minh trong cdng viéc giang day
gido duc gi&i tinh.

2. Trwerng cha Thay/Cb tiép can coéng viéc giang day cac chuong trinh gido duc gidi tinh cho
hoc sinh nhw thé nao?

3. Thay/Cb tiép can cong viéc gidng day cac chuong trinh gido duc gidi tinh trong I&p hoc cla
minh nhw thé nao

4. Trwong hoc ctia Thay/Cé tiép can viéc dao tao gido duc gidi tinh va phat trién chuyén mén
cho cac nha gido duc nhw thé nao? Thay/Cé nghi rang nhirng cai tién nao cé thé dwoc thuc
hién dbi v&i sw phat trién chuyén mén clia gido vién dé hé tro tét hon cho viéc hoc va hiéu cla
hoc sinh vé gido duc gidi tinh?

5. Thay/Cé nghi rang phwong tién nao hiéu qua hon cho viéc phat trién chuyén mén cla giao
vién (trwe tiép, truc tuyén hodc két hop)? Thay/Cd nghi rang phwong tién ndo hiéu qua hon dé
day giao duc gi&i tinh cho hoc sinh (truc tiép, trwc tuyén hoadc két hop)?

6. Thay/Co c6 thé chia sé mdt sb thir thach, kho khan ma Thay/Co gap phai khi day gido duc
gi&i tinh cho hoc sinh cGia minh khéng? Lam thé nao dé Thay/C6 vwot qua nhirng thir thach,

kho khan nay?

7. Nhirng yéu t6 nao anh hwdng dén suy nghi va nhan thirc ciia Thay/Cé vé cong viéc giang

day giao duc gidi tinh?
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8. Thay/C6 c6 thé cho biét thém hodc phan anh thém vé chwong trinh dao tao va hwéng dan

giang day giao duc giéi tinh khéng?
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APPENDIX D
Social-Behavioral Adult Participant Informed Consent

(English & Vietnamese Versions)

IRB #: 23-03-2109

Participant Study Title:

Educator’s assessment on teaching sexuality education to high school students in Vietham
Formal Study Title:

Educator’s assessment on teaching sexuality education to high school students in Vietnam
Authorized Study Personnel

Principal Investigator: Tram Van

Invitation

You are invited to take part in this research study. The information in this form is meant to help
you decide whether or not to participate. If you have any questions, please ask.

Why are you being asked to be in this research study?

You are being asked to be in this study because you are a high-school educator and meet the
below criteria to participate in this research:

You must be 22 years of age or older to participate.

You must be a Viethamese resident.

You are currently serving as a high school teacher in Vietnam.

You have been in your positions for a minimum of one year.

You possess at least one year of experience teaching sexuality-related
education/content.

What is the reason for doing this research study?

This study aims to determine the current experiences of teaching sexuality education and
identify challenges to sexuality education among Vietnamese educators.

What will be done during this research study?

You will be engaged in no more than 60-minute online interview, and each of you will answer
the questions listed below:

1. Describe your background and experience in teaching sexuality education.

2. How do you feel about the current sexuality education programs taught in your high school?
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3. Can you describe your school’s approach to providing sexuality education training and
professional development to educators?

4. What are your thoughts on the different modes of sexuality educator training and professional
development, such as face-to-face, online, or blended (online and onsite) sessions? How about
teaching sexuality?

5. What improvements could be made to the training program to better support student learning
and understanding of sexuality education?

6. What are your thoughts on incorporating sexuality education into the curricula of other
Subjects versus having it as a standalone subject?

7. Can you describe some challenges you face when teaching sexuality education to your
students? How do you overcome these challenges?

8. Do you have further insights or reflections about sexuality education training and instruction?

What are the possible risks of being in this research study?

The risks associated with the research study are no more than minimal. Your participation will
involve responding to inquiries and being subject to recording. Even in the event of a breach of
confidentiality, the potential risks to both you and the organization remain minimal.

o The confidentiality of both your personal information and the collected data will be saved
by means of digital storage, secured by password protection, for a duration of three years, at
which time it will be permanently deleted. Access to all personal information and gathered data
will be restricted solely to the researcher.

. The research participant is at liberty to take a break at any point during the interview, if
desired. Additionally, the participant can modify their verbal responses at any time throughout
the interview, potentially lessening any emotional stress or tension experienced.

. It is mandatory that you are informed of both your rights and obligations prior to data
collection. The process of obtaining informed consent entails signing and returning the
document prior to data collection, which will be confirmed via email to confirm participation.

. Data collection can only commence upon approval from Pepperdine University's
Institutional Review Board. It is understood that the research activity in question has been
subject to review and regulation by the said Institutional Review Board at Pepperdine University.
. It is strictly prohibited for the personal information of participants to be presented in any
publication.

What are the possible benefits to you?

You are not expected to get any benefit from being in this study.

What are the possible benefits to other people?

When this research completes, the findings of this study could clarify the impending situation
regarding implementing a formal sexuality curriculum reform and recognizing the educator’s
training standards required to build a more resilient and promising future for Vietnamese youth.

What will being in this research study cost you?

There is no cost to you for participating in this research study.
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Will you be compensated for being in this research?

You will receive $10.00 for completion of the study’s interview. Furthermore, an additional $5.00
will be awarded for a qualified referral who completes the interview.

What should you do if you have a problem during this research study?

Your welfare is the primary concern of every member of the research team. If you have a
problem as a direct result of being in this study, you should immediately contact one of the
people listed at the beginning of this consent form.

How will information about you be protected?

Reasonable steps will be taken to protect your privacy and the confidentiality of your study data.

The data will be stored electronically through a secure server and will only be seen by the
research team during the study and for three years after the investigation is complete.

The only persons who will have access to your research records are the study personnel, the
Institutional Review Board (IRB) of Pepperdine University, and any other person, agency, or
sponsor as required by law. The information from this study may be published in scientific
journals or presented at scientific meetings, but the data will be reported as a group or
summarized data, and your identity will be kept strictly confidential.

What are your rights as a research subject?

You may ask any questions concerning this research and have those questions answered
before agreeing to participate in or during the study.

For study-related questions, please get in touch with the investigator(s) listed at the beginning of
this form.

For questions concerning your rights or complaints about the research, contact the Institutional
Review Board (IRB):

Phone: 1(310)568-2305
Email: gpsirb@pepperdine.edu

What will happen if you decide not to be in this research study or decide to stop
participating once you start?

You can decide not to be in this research study, or you can stop being in this research study
(“withdraw’) at any time before, during, or after the research begins for any reason. Deciding not
to be in this research study or choosing to withdraw will not affect your relationship with the
investigator or with Pepperdine University.

You will not lose any benefits to which you are entitled.

Documentation of informed consent

You are voluntarily deciding whether or not to be in this research study. Signing this
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form means that (1) you have read and understood this consent form, (2) you have had the
consent form explained to you, (3) you have had your questions answered, and (4) you have
decided to be in the research study. You will be given a copy of this consent form to keep.

Participant Name:

Name of Participant: Please Print

Participant Signature:

Signature of Research Participant Date
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DON CHAP THUAN THAM GIA NGHIEN CUrU

(In native language, Vietnamese:)
IRB #: 23-03-2109

Tiéu dé nghién clru: Danh gia cta nha gido duc vé day gido duc gidi tinh cho hoc sinh phd
thong & Viét Nam

Tiéu dé’nghién ctru chinh thire: Danh gia ctia nha gido duc vé day gido duc gidi tinh cho hoc
sinh phd théng & Viét Nam

Nha nghién ctru dwoc Gy quyén

o Nha nghién ctru chinh: Tram Van. Sé dién thoai: +1(714)-763-6219. Email:
tram.van@pepperdine.edu

L&i mei

Quy vi dwgc moi tham gia vao mot cudc nghién ctru. Thong tin trong biéu mau nay nham giup
quy vi quyét dinh cé tham gia hay khéng. Néu quy vi cé bat ki cau hdi nao, xin vui long lién lac
ngay.

Tai sao quy vi dwoc yéu cau tham gia nghién clru nay?

Quy vi dugc yéu célu tham gia nghién ctru nay vi quy vi la giao vién trung hoc va dap wng cac
tiéu chi dwdi day dé tham gia vao nghién ctru nay:

Quy vi ttr 22 tudi tré 1én.

Quy vi la cong dan Viét Nam.

Hién tai quy vi dang la gido vién cép 3 tai Viét Nam.

Quy vi c6 it nhat mét nam kinh nghiém giang day ndi dung/gido duc gidi lién quan dén
giao duc gi¢i tinh

Ly do dé thwc hién nghién clru nghién ctru nay la gi?

Nghién ctvu nay nham muc dich xac dinh kinh nghiém giang day giao duc gidi tinh hién nay va
xac dinh nhirng thach thirc doi véi giao duc gidi tinh clia cac nha gido duc Viét Nam.

Diéu gi sé dwoc thwe hién trong qua trinh nghién ciru nay?

Quy vi sé tham gia vao cudc phdng van truc tuyén kéo dai khéng qua 60 phut va sé tra |&i cac
cau hai dwoc liét ké bén dwdi:

1. Xin Thay/C6 vui ldng chia s& nén tang va kinh nghiém ctia minh trong céng viéc giang day
giao duc gioi tinh.. ]

2. Trwdng cua Thay/C6 tiep can cong viéc giang day cac chwong trinh giao duc gi¢i tinh cho
hoc sinh nhw thé nao?
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3. Thay/Co tiép can codng viéc giang day cac chwong trinh gido duc gidi tinh trong 1&p hoc ctia
minh nhw thé nao?

4. Trwdng hoc clia Thay/Co tiép can viéc dao tao gido duc gidi tinh va phat trién chuyén mén
cho céc nha gido duc nhw thé nao? Thay/Cé nghi rang nhirng cai tién nao cé thé dwoc thuc
hién dbi v&i sw phat trién chuyén mén clia gido vién dé hé tro tét hon cho viéc hoc va hiéu cla
hoc sinh vé gido duc gidi tinh?

5. Thay/C6 nghi rang phwong tién nao hiéu qua hon cho viéc phat trién chuyén mon cla gido
vién (tryec tiép, trirc tuyén hoac két hgp)? Thay/Coé nghi rang phwong tién nao hiéu qua hon dé
day giao duc gidi tinh cho hoc sinh?

6. Thay/Co co thé chia s& mét s6 thir thach ma Thay/Co gép phai khi day gido duc gidi tinh cho
hoc sinh cdia minh khéng? Lam thé nao dé Thay/Cé vwot qua nhirng thtr thach nay?

7. Nhirng yéu t6 nao anh hwdng dén suy nghi va nhan thirc ciia Thay/Cé vé cong viéc giang
day giao duc gidi tinh?

8. Thay/Cb c6 thé cho biét thém ho&c phan anh thém vé dao tao va hwéng dan giang day gido
duc gidi tinh khéng?

Nhirng rui ro cé thé xay ra khi tham gia nghién ctru nay la gi?

Céc rti ro lién quan dén nghién ciru khéng nhiéu hon mure téi thiéu. Sy tham gia cla quy vi sé
lién quan dén viéc tra 1o cac cau hoi va duoc ghi &m . Ngay ca trong triong hop vi pham tinh
b&o mat, rui ro tiém an cho ca quy vi va tb chirc van & murc tdi thiéu.

. Tinh bao mat cua ca théng tin ca nhan cua quy vi va di¥ liéu da thu thap sé dwoc lwu
bang phwong tién lwu trir ky thuat sd, dwoc bdo vé bang mat khau, trong thdi han ba ndm, sau
do cac thong tin d6 sé bi x6a vinh vién. Quyén truy cap vao tat ca théng tin ca nhan va dir liéu
sé chi dwoc gidi han cho nha nghién clru.

. Nguwoi tham gia nghién ctru co quyén nghl glal lao b4t ctr lic ndo trong subt cude phong
véan, néu mubn. Ngoai ra, nguoi tham gia co thé stra dbi cau tra 1o bang I&i n6i clia ho bat et
lic nao trong subt cudc phdng véan, dé co thé gidm bét bat ky cang théng nao trai qua trong
cudc phéng van.

. Quy vi phai dwoc théng bao vé quyén va nghia vu ctia minh trwde khi thu thap dir liéu.
Quy vi sé gwvi lai gidy chap nhan cé hiéu biét vé tham gia nghién ctru nay qua email dé xac
nhan tham gia vao nghién ctru nay.

. Viéc thu thap dir liéu chi c6 thé bt dau khi cé sw chap thuan cia Hdi ddng phu trach
DPéi Twong Nghién Clru clia Dai hoc Pepperdine. Diéu nay cé nghia rang hoat déng nghién
clru da dwoc xem xét va diéu chinh béi Hi ddng phu trach Béi Twong Nghién Clu ctia Dai hoc
Pepperdine.

. Nghiém c&m théng tin ca nhan cla ngudi tham gia dwoc trinh bay trong bat ky 4n phdm
nao.

Nhirng loi ich c6 thé cho quy vi la gi?
Quy vi sé khdng nhan dwoc bat ky lgi ich nao tir viéc tham gia nghién ctru nay.

Nhirng lgi ich c6 thé c6 cho ngwei khac la gi?
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Khi nghién ciru nay hoan thanh, nhirng phat hién clia nghién ctvu nay co thé 1am ré tinh hinh
sap xay ra lién quan dén viéc thwc hién cai cach chwong trinh gidng day chinh thire vé gidi tinh
va cdng nhan cac tiéu chuan dao tao cla nha gido duc can thiét dé xay dwng mét twong lai hiva
hen hon cho thanh thiéu nién Viét Nam.

Tham gia vao nghién ctru nay sé tén nhirng chi phi nao caa quy vi?
Quy vi khéng phai tra bat ky chi phi nao khi tham gia nghién cru nay.
Quy vi sé dwoc dén bu khi tham gia nghién cru nay khéng?

Quy vi sé nhan duoc 10 B6 la My twong trwng khi nghién clru nay hoan thanh, dé nhw la mot

sw thé hién sw tran trong vé sy tham gia clia quy vi vao nghién ctru nay. Hon nira, 5 D6 la My
sé dwoc tang tham khi quy vi gi¢i thiéu ngudi du tiéu chuén va khi nguwoi duwgce gidi thiéu hoan
thanh cudc nghién ctru nay.

Quy vi nén lam gi néu gap van dé trong qua trinh nghién ctru nay?

Néu quyén lgi ciia quy vi khi tham gia vao nghién ctru nay cé thé bi &nh hwéng, xin quy vi vui
Iong théng tin cho nha nghién ctru theo thdng tin d& dwoc dinh kém trong tai liéu nay.

Théng tin vé quy vi sé dwoc bao vé nhw thé nao?

Céc budc hop ly sé dwoc thue hién dé bdo vé quyén riéng tw va tinh bdo mat cda di liéu
nghién clru clia quy vi.

D liéu s& dwoc lwu trir dién t& an toan va sé chi dwgc nhin thay bdi nhdm nghién ctru trong
qua trinh nghién ctru va trong ba nam sau sau khi nghién ctru nay hoan tat.

Nhirng nguei duy nhat cé quyén truy cap vao hd so nghién clru cla quy vi la nha nghién ciwu,
Hoi dong phu trach Bbi Tweng Nghién Ciru ctia Pai hoc Pepperdine va bat ky ca nhan, co quan
ho&c nha tai tro nao khac theo yéu cau ctia phap luat. Thong tin tlr nghién clru nay cé thé duoc
cbng bd trén cac tap chi khoa hoc hoc trinh bay tai cac cuéc hop bao khoa hoc, nhuwng di liéu
sé dugc bao cao dudi dang di¥ liéu nhédm hodc tdm tat va danh tinh cta quy vi sé duoc gilr bi
mat tuyét ddi.

Quyén cla quy vi véi tw cach la nguwdi tham gia nghién cieu l1a gi?

Quy vi c6 thé dat pét ky cau héi nao lién quan dén nghién ciru nay va dwoc tra |oi nhirng cau
héi do trwdc khi dong y tham gia hoac trong qua trinh nghién ctru.

E)éi‘vé’i cac cau hdi lién quan dén nghién ctru, vui long lién hé véi nha nghién ciru duore liét ké
¢ dau don nay.

Dbi v&i cac cau hai lién quan dén quyén hodc khiéu nai ctia quy vi vé nghién ctru nay research,
vui long lién hé véi Hoi dong phu trach Béi Twong Nghién Clru ctia Pai hoc Pepperdine

Sb6 dién thoai: +1(310)568-2305

Email: gpsirb@pepperdine.edu

Diéu gi sé xay ra néu quy vi quyét dinh khéng tham gia nghién ctru nay hoéc quyét dinh
dirng tham gia sau khi da bat dau?
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Quy vi c6 thé quyét dinh khdng tham gia nghién ctru nay, hoac quy vi co thé ngirng tham gia
nghién ctru nay (“rut lui”) vao bét ky thdi diém nao, truwdc, trong hoac sau khi nghién ciru bét
dau vi bat ky ly do gi. Quyét dinh khéng tham gia nghién ctru nay hodc chon rut lui sé khéng
anh huéng dén mbi quan hé cia quy vi véi nha nghién ctru hodc véi Dai hoc Pepperdine.

Quy vi sé khédng mét bat ky quyén loi nao ma quy vi dwoc huéng.

Chép thuan c6 hiéu biét vé tham gia nghién ctru

Quy vi tw nguyén quyét dinh c6 tham gia nghién ctru nay hay khong Ky tén nay co6 nghia la (1)
quy da doc va hiéu don chap thuan nay, (2) quy vi da duworc giai thich vé don chap thuan nay,

(3) quy vi da dwoc giai dap cac cau hoi cua minh va (4) quy vi da quyét dinh tham gia nghién
clru nay. Quy sé& duoc cung cAp mdt ban sao ctia don chap thuan nay dé lwu gitr.

Tén cla ngwdi tham gia nghién clru: Vui long viét ch in

Ch{r ky ctia ngwoi tham gia nghién ctru Ngay
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APPENDIX F

Study Themes in English and Viethamese

Theme 1: Diverse Strategies Were Employed in the Classroom for Sexuality Education, With a
Reliance on Presentation Activities.

(In native language, Vietnamese:)

Chu dé 1: Gido vién ap dung nhiéu chién lwoc day hoc da dang trong 16p gido duc gidi tinh,

nhét Ia cac hoat dong thuyét trinh.

Theme 2: English - Students Express Shyness From Lack of Knowledge and Fear of Peer
Judgment When Learning Sexuality Education.
Theme 2: Vietnamese - Chii dé 2: Hoc sinh bay té sw ngai ngung vi thiéu kién thirc va so bi ban

bé danh gia khi hoc giao duc gi¢i tinh.

Theme 3: English - Teachers Use Personable Approaches to Make Sexuality Education Less
Intimidating.

Theme 3: Vietnamese - Chi dé 3: Gido vién sr dung cac phwong phap tiép can ca nhan dé
gilp gido duc gii tinh dé tiép thu hon.

Theme 4: English - Conflicting Information on Sexuality From Media, the Internet, and Students’
Families Influences Teachers’ Approaches to Sexuality Education.

Theme 4: Vietnamese - Chu dé 4: Théng tin mau thun vé gidi tinh tlr cac phwong tién truyén
théng, Internet va gia dinh hoc sinh anh hwéng dén cach tiép can cla gido vién trong céng viéc

giang day gido duc gidi tinh.
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Theme 5: English - Lack of Standardized Curricula and Policies Impact Teachers’ Ability to
Teach Sexuality Education.
Theme 5: Vietnamese - Thiéu chwong trinh va chinh sach giadng day chuén héa anh hwéng dén

kha nang giang day gido duc gi&i tinh cta giao vién.

Theme 6: English - Preference for a Blended Method Related to Professional Development, but
Teaching Students is Divided Evenly for Face-to-Face and Blended Methods.

Theme 6: Vietnamese - Gido vién wu tién phwong phap két hop (truc tiép va truc tuyén) cho
khoac hoc dao tao chuyén mén danh cho gido vién, nhwng dbi véi viéc giadng day gido duc gidi
tinh cho hoc sinh thi y kién cta gido vién dwoc chia déu gitra phuong phap day hoc tryc tiép va

day hoc két hop.

Theme 7: Expressed Need for Compulsory Professional Development to Deliver High-Quality
Sexuality Education.
Chu dé 7: Gido vién thé hién nhu cau can khoa dao tao chuyén mén bét budc danh cho gido

vién dé co thé cung cp gido duc gi&i tinh chét lwgng cao cho hoc sinh.
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