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ABSTRACT  

Educators strive to prepare learners to become productive citizens, provide comprehensive 

knowledge concerning cultural literacy, and equip them to enter the workforce. A quality 

education develops critical thinkers to compete globally. Unfortunately, many Black students 

encounter barriers to academic achievement. The purpose of this qualitative study is to better 

understand ecological systems and educational factors and their impact on the lived experience 

of young Black students within south Los Angeles, California. Specifically, an exploration of 

their high school experiences and perceptions will be emphasized. Some educators have little 

readiness in race scholarship, comprehending social character related to race, and acknowledging 

racism. They may perceive ethnicity as insignificant. Yet, it can be debated whether teachers and 

academic administrators hold inherent ethnic philosophies that may influence their learners’ 

academic success (Toure & Thompson-Dorsey, 2018). This study will be informed by the core 

constructs of Bronfenbrenner’s (1979) and Howard’s (2021) theoretical frameworks. Stereotypes 

beget biased teaching styles and attitudes that hinder Black students’ academic success and 

perpetuate racial disenfranchisement. For this study, the participating subjects will be recent 

Black high school graduates aged 20-25. Each will share their lived experience in reflecting on 

ninth through twelfth grades. Through the findings of this qualitative study, the researcher hopes 

to contribute to this body of knowledge by focusing on drivers that influenced the participants' 

academic outcomes. 

Keywords: Black students, biased teaching, urban high schools, ecological systems, 

educational factors, social well-being
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Chapter One: Introduction 

Background  

 Bronfenbrenner (1979) argues that an impaired environmental system within 

communities of color can cause negative attitudes, harmful behaviors, and ultimately, failed 

academic achievement (Crosby, 2015). It can be debated that the quality of education for Black 

students in urban communities is purposefully biased, political, and most often sustained by 

poverty. Moreover, a lack of quality education and a history of oppression promote generational 

and institutionalized racism (Shea et al., 2019). These circumstances can bring about destruction 

and desolation for the Black population (Shea et al., 2019). Subsequently, some may respond 

with violent protests, bloody riots, and mayhem falling prey to mass incarceration (Perez, 2021). 

Therefore, it is reasonable to consider the environment of urban communities within south Los 

Angeles a significant obstacle when assessing the Black student’s lack of educational attainment. 

In this study, an introduction of Bronfenbrenner's (1979) ecological theory of cognitive 

development explained the impact of residential segregation and impoverished communities on 

the well-being of Black students within urban neighborhoods. Also, Howard’s (2021) 

relationship and learning theory was highlighted, suggesting that the student-teacher relationship 

is key to academic success. It is well documented in the extant literature that researchers are 

concerned with the educational integrity and equality for the Black student population (Voss et 

al., 2020). Specifically, 67 years ago, the Brown vs. the Board of Education ruling determined 

American children must have a first-rate education (Cramer et al., 2017; Lopez & Burciaga, 

2014). The focus in the Brown v. Board case was a matter of Linda Brown’s civil rights. The 

parents of Linda Brown wanted her to switch to Sumner Elementary from Monroe Elementary 

because of the distance. The problem was that Sumner was a predominantly White school. 
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Monroe Elementary was predominantly Black, and it was further away from Linda’s home; a 

segregated Black school further away (Cramer et al., 2017; Lopez & Burciaga, 2014). Districts 

throughout the country, specifically in the South, provided freedom of choice plans as a result of 

Brown v. Board (Cramer et al., 2017). Student assignment policies clarify that a student is 

usually assigned to the school serving the geographic attendance area in which the student 

resides. Changing policies, such as school choice, suggest biases, oppression, and discrimination; 

factors driving racial separation will not always pervade public education (Welsh, 2020). 

Likewise, discrimination prevails in allocating assets and possibilities outside the range of 

policies concerned with student assignments (Pogodzinski et al., 2021). Hypothetically, these 

strategies promote student mobility by providing students the opportunity to attend schools 

reflective of their choice (Singer, 2021). At one time, violence and rejection provided obstacles 

to this option and probably altered the choice to stay in residentially segregated neighborhood 

schools (Welsh et al., 2016). However, today, many students are involved in student mobility 

and are bused to participating schools. Another factor sustaining the academic achievement gap 

is the percentage of White teachers to Black students (Cherng & Halpin, 2016). Frequently, 

unconscious and implicit biases influence White teachers, negatively impacting the student-

teacher relationship (La Salle et al., 2019). Figure 1 shows White teachers (79.3%) rank the 

highest in numbers serving students of color.  
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Figure 1 

Percentage Distribution of Teachers by Race/Ethnicity: 2017–2018 

 

Note. Hispanic includes Latino. Teachers include both full-time and part-time. Detail may not 
sum to totals because of rounding.  
From “Public School Teacher Data File, 2017–18,” by M. Spiegelman, 2020, Race and Ethnicity 
of Public-School Teachers and Their Students (https://nces.ed.gov/pubs2020/2020103/index). In 
the public domain. 
 

Another aspect to consider in the dilemma of the academic achievement gap is structural 

racism. See Figure 2 detailing the percentage distribution of teachers by race/ethnicity and the 

race/ethnicity of students at their respective schools. These numbers suggest that White teachers 

are the highest percentage of teachers serving minority students. 
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Figure 2 

Percentage Distribution of Teachers/Students by Race/Ethnicity: 2017–2018 

 

Note. The National Center for Education Statistics (NCES) Data Point presents information on 
education topics of current interest. Estimates based on samples are subject to sampling 
variability, and apparent differences may not be statistically significant. All stated differences are 
statistically significant at the .05 level, with no adjustments for multiple comparisons. In the 
design, conduct, and data processing of NCES surveys, efforts minimize the effects of non-
sampling errors such as item nonresponse, measurement error, data processing error, or other 
systematic error.  
From “Public School Teacher Data File, 2017–18,” by M. Spiegelman, 2020, Race and Ethnicity 
of Public-School Teachers and Their Students (https://nces.ed.gov/pubs2020/2020103/index). 
In the public domain. 
 

Educational institutions should be ideal for practicing and teaching racial equity. 

However, some have acknowledged how teachers continuously promote and sustain racial 

discrimination in the classroom (E. L. Usher, 2018). White teachers often hold explicit and 

implicit racial biases (Warikoo et al., 2016). If educational leaders are to advance racial justice 

effectively, teachers should have access to professional development to move or temper the 

impact of their racial preferences (Starck et al., 2020). They must see the strengths in a child, 
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their family, and community instead of seeing what they lack, do not have or are not doing. 

Teachers seeking to unlock the learner’s potential might approach classroom instruction by 

focusing on the student’s talent through asset-based education. Also known as strengths-based 

teaching, this approach differs from the more common deficit-based style of pedagogy, which 

highlights students' inadequacies. Additionally, there is a need for all teachers to employ explicit 

hypothesis-to-practice research about cultural relevance in urban science, technology, 

engineering, and mathematics (STEM) teaching (B. A. Brown et al., 2019). Implications relate to 

teachers' lesson plans that diligently permeate cultural relevance into their STEM classrooms   

(B. A. Brown et al., 2019). See Table 1 for an overview of descriptions of CRE STEM teaching. 

Table 1 

Overview of Descriptions of CRE STEM Teaching 

 

Note. CRE = culturally relevant education; STEM = science, technology, engineering, and mathematics; 
CRP = culturally relevant pedagogy.  
From “Moving Culturally Relevant Pedagogy from Theory to Practice: Exploring Teachers’ Application 
of Culturally Relevant Education in Science and Mathematics,” by Brown, B. A., Boda, P., Lemmi, C., & 
Monroe, X. (2019). Urban Education, 54(6), p. 778 (https://doi.org/10.1177/0042085918794802). In the 
public domain. 
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Previous research validates the relationship between assimilation programs and elevated 

test scores, educational attainment rates, college enrollment, and adult income, especially for 

students of color (Chetty et al., 2016). When zip codes determine school assignments via policy, 

educational discrimination reflects residential segregation in the current educational system 

(Logan et al., 2012). It appears that biased systems structured by the social majority provide 

advantages for members of the White population and disadvantages for members of the Black 

population (Merolla & Jackson, 2019). This investigation can increase comprehension regarding 

the obstacles of educational attainment for Black students by exposing the strategies that sustain 

the academic achievement gap between groups (Bowman et al., 2018). Residential segregation 

provides unifying frameworks and source-identifying mechanisms linking race to educational 

outcomes (Reardon, 2016).   

Today's educational systems remain ineffectual in supporting beneficial results for 

minority students (Musu-Gillette et al., 2016). Researchers are encouraged to contend with the 

bias in educational policies, more so than the diversity of the teacher workforce, by recognizing 

discriminatory obstacles that impair students of color and by intentionally and consistently doing 

something about it (La Salle et al., 2019). The compelling truth is that minority ethnic students 

do not have fair access to enriching educational surroundings, unbiased educators, and high 

expectations to support their educational success (La Salle et al., 2019). Educators need to 

establish an academic structure that respects and serves the needs of all students (Madani, 2019). 

When educators are culturally vested, it will encourage students of color to utilize educational 

opportunities and strategies to flourish in U.S. schools (Gist, 2021). As posited by former 

President Barack Obama, “The path to a perfect union means acknowledging that what ails the 

African-American community does not just exist in the minds of black people; that the legacy of 
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discrimination—and current incidents of discrimination, while less overt than in the past—are 

real and must be addressed” (Obama, 2015, p. 19).  

Recently, conversations regarding racism moved from glaring acts, such as apartheid or 

Jim Crow laws, to the present-day depictions of inconspicuous harmful conduct and 

verbalizations. The relationships between students and peers hold a significant position in 

Bronfenbrenner’s (1979) microsystems, suggesting that this relationship is crucial to students' 

academic accomplishments. In Maslow’s (1943) hierarchy of needs, he ranks a child’s need for 

friendship (affection and acceptance) third on the list (Nayal, 2018). If friendship [affection and 

acceptance] is denied, life can be uncomfortable for the student (Nayal, 2018). Similarly, 

microaggressions are painfully visible within student-teacher relationships. To follow is a 

treatment on microaggressions and their impact on the learner's academic success. 

Microaggressions 

Racial microaggressions are implicit forms of racism. Microaggressions are “brief and 

commonplace verbal, behavioral, and environmental indignities practiced daily. Whether 

intentional or unintentional, microaggressions communicate hostile, derogatory, or negative 

racial slights and insults to the target person or group” (Sue, 2010, p. 5). There are three types of 

microaggressions: (a) microassaults, (b) microinsults, and (c) microinvalidations (Wong & 

Jones, 2018). Microassaults are deliberately spoken or unspoken abuses. An illustration would be 

a White student assigning a bigoted term to a Black student while crossing paths on campus 

(Steketee et al., 2021). Microinsults are unintended crude and crass spoken and unspoken 

communications that degrade someone’s ethnic culture or character. Example: A White student 

inquiring of a Black student, “How are you in a gifted program?” The student engaged in this 

microaggression is usually oblivious to the statement's negative implication; however, the 
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recipient clearly understands it (Wong & Jones, 2018). Figure 3 suggests that there are 

perceptions within communications. Microinvalidations are spoken and unspoken 

communications that help “remove, contradict, or cancel the psychological thoughts, emotions, 

or factual reality of a person of color” (Steketee et al., 2021, p. 1075). Frequently a Black student 

is encouraged not to be sensitive when replying to a bigoted joke. The understanding should be 

that we are all people, and we are all racial beings (see Figure 3).  

Figure 3 

Perceptions Within Communications 

  

Note. From “Subtle Slights and the Impact of Bias on Cultural Identity and Mental Wellbeing,” 
Penn State Affirmative Action Office (https://www.prevention.psu.edu/uploads/files/Subtle-
Slights-and-the-Impact-of-Bias). Copyright by Shakoor Ward. Reprinted with permission (see 
Appendix A) 

 
Students who practice microaggressions are usually unaware of the adverse suggestion; 

however, the receiver comprehends the message (Wong & Jones, 2018).  
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Statement of the Problem 

The history of racial stereotypes and negative characterizations of Black people began 

as a means and a method to justify the bondage of enslaved Africans. Regrettably, it appears 

that the practice of using racial stereotypes to control and violate the human rights of people 

of color is ever-evolving. The problem is believing and acting on racial stereotypes lead to 

unconscious and implicit biases, a compelling issue promoting disadvantaged academics for 

the Black student population. Furthermore, many teachers operate with an unrealistic fear of 

students of color. Fear encourages teaching styles that inflict personal burdens and restraints, 

making it difficult for these students to learn and reach educational attainment (Legette et al., 

2021).  

Purpose Statement  

The purpose of this qualitative study was to better understand ecological systems and 

educational factors and their impact on the lived experience of young Black students within 

south Los Angeles, California. Specifically, an exploration of their high school experiences 

and perceptions will be emphasized. Some educators have little readiness in race scholarship, 

comprehending social character related to race, and acknowledging racism. Studies are 

required to analyze how racial stereotypes and unconscious and implicit biases influence an 

educator’s teaching style, disciplinary actions, and curriculum development. It was also 

necessary to explore (a) ecological systems within the residentially segregated 

neighborhoods of south Los Angeles that challenge the cognitive development of Black 

students and (b) how the participants perceive the roles and accountability of educators and 

administrators in the academic achievement gap, and (c) what sustains these dynamics 

between Black and White students. This research explored the research problem from the 
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perceptions of 12 Black young adults. These individuals are former high school students 

from south Los Angeles urban communities.  

Research Questions 

• RQ1. How do parent/child relationships impact the lived experiences of Black 

students within secondary schools of south Los Angeles?  

• RQ2. How do educational factors impact the lived experiences of Black students in 

south Los Angeles secondary schools? 

• RQ3. How do community members contribute to the overall development of Black 

students in south Los Angeles secondary schools?  

Significance of the Research 

The importance of the investigation is the reality of educational oppression and the need 

for change. The researcher’s contributions will close knowledge gaps and provide a pathway 

towards change, utilizing Bronfenbrenner's (1979) theory of cognitive development and 

Howard's (2021) theory of relationships and learning: keys to academic success. Also, it will 

encourage the modification of curriculum standards and textbook units to support academic 

achievement for the Black student population.  

Finally, this study addressed how the oppression of the Black population affects the U.S. 

economy. There is an overwhelming need for social justice for the Black community. This 

research was crucial because education is the foundation of social justice. This study was not 

only possible but necessary. The researcher aimed to contribute to the current research database 

and provide information for future professional development for educators. This analysis would 

identify the source and remove the objective of racial stereotyping that leads to unconscious and 

implicit biases. Moreover, this study would strengthen the efforts of researchers to close 
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academic achievement disparities between minority and nonminority groups. Also, it aims to 

reinforce the collaboration of those interested in change for America’s youth.  

Residential segregation is identified by zip codes and thus tax structures that fund public 

education (Martin & Vamer, 2017). Urban districts purposefully structured and defined as 

residential segregation do not have the tax base to provide quality education for their 

disproportionate number of poverty-stricken students of color (Martin & Vamer, 2017). 

Consequently, residential segregation not only determines a community’s student body’s racial 

composition but, ultimately, the quality of schools in a given area (Welsh, 2020). It is significant 

to recognize and comprehend that the ecological systems within the urban communities of south 

Los Angeles are biased, oppressive, and socially impaired. 

Although there have been times when racial equality seemed to be on the forefront of 

political platforms, it has never held a stable position at the core of the legislation. The researcher 

explained how the racial achievement gap was precisely affected by changes in educational 

procedures, often negatively. Significantly, when the reference point for achievement is adjusted, 

it effectively restores historic levels of racial injustice. Policy meditations to set higher standards 

by strengthening the benchmark have enlarged gaps and sustained minority disadvantages.  

Historically, this country used policies and practices to deny enslaved Africans their 

educational rights. More recently, the plan has been to deny Black Americans access to a 

competitive and quality education. Research informs revisions in educational policies that 

precisely impacts the Black/White gap, frequently in negative ways. Essentially, moving the 

goalposts: education policies subsidize the Black/White achievement gap (Gillborn et al., 2017). 

High school advanced placement (AP) courses allow scholars to earn college credit and 

encourage college-ready skills. Despite gains in access, the extant literature suggests significant 
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barriers remain to programs that guarantee equal access for all students preparing for college 

coursework; this implies that advanced placement classes are current vestiges of inequality 

(Kolluri, 2018). However, assessing whether society can overcome these barriers demands new 

approaches to AP research (Kolluri, 2018). Additionally, the high cost for college prep exams 

like the Princeton Review that all but guarantees high scores leading to college acceptance is still 

another vestige of inequality.  

A distinct barrier includes teachers influenced by racial stereotyping and unconscious and 

implicit biases. The problem with racial stereotypes is that they are usually not valid, yet they 

limit opportunities for this ethnic gender population. Many Black students are labeled stupid, 

vicious, and treacherous criminals (Taylor et al., 2019). Racial stereotypes are significant factors 

that impact student-teacher relationships, encourage academic achievement gaps, and 

unfavorable outcomes for employment, along with the callous treatment of Black citizens 

(Larnell et al., 2017. In that vein, the following section highlights what is considered a crisis in 

the college-going rates of America’s formerly enslaved.  

The Black Male College Enrollment Crisis 

 The number of men going to college is dropping across all cultures and socioeconomic 

groups, yet the sharpest decline is among Black male students. The deficit is highest in 

community colleges, where the number of Black male students dropped by 21.5 % in the Spring 

of 2021 (Weissman, 2021). Black teens are more likely to be raised by single mothers than teens 

from other populations; the shortage of Black male teachers leaves them without identifiable 

examples to support an educational focus. They often get the message from peers that putting 

your intelligence on display or spending too much time on class studies is not cool.  
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Moreover, Black boys are more apt to be punished for conduct permissible in a White 

student (Amemiya et al., 2020). Furthermore, those who attend schools that lack resources will 

probably lack access to college-bound materials and college counselors. They are more likely to 

live in households without internet access and attend schools that struggle to engage students on 

Zoom. The COVID-19 pandemic coincided with a series of high-profile police murders that 

shook the confidence of young Black students.  

The fiscal and dynamic impacts on the men who are leaving higher education are 

significant. When Black men avoid college, the opportunity to land a job where they can earn a 

decent wage dwindles (Donald et al., 2018). According to the Social Security Administration, 

men with bachelor’s degrees accrue about $900,000 more in average career income than those 

with only a high-school education (Meadows & Mejrii, 2021). The nation’s economy could 

suffer, too, without enough educated and highly skilled workers (Alam et al., 2020). Because 

many jobs that pay enough wages to cover household expenses require a college degree, men 

without an educational credential have fewer resources to manage their homes. Discouragement, 

disappointment, and drug addiction can be tougher to overcome. And academic shortcomings 

could make finding a marriage partner difficult.  

Higher education has a history of establishing programs, and support systems for 

underserved students, whether LGBTQ, students of color, or women in STEM (Mac Iver et al., 

2017). But with all the consideration nationwide to White-male privilege, some ask, why commit 

insufficient resources to help men? Likewise, many men have blue-collar jobs that pay 

reasonably well, while many college graduates end up with low-paying jobs and hefty student 

loans. The logic behind the inadequate attention paid to the increasing gender imbalance is that it 

is not always apparent at Ivy League universities that dominate the news. Their massive 
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applicant pools allow them to balance their classes by giving men a head start in admissions. A 

few but an increasing number of campuses offer programs to encourage men, with many 

focusing on the specific needs of underserved minorities (Brooms, 2018; Brooms et al., 2015; 

Cook-Sather, 2019).  

For example, the Black Male Initiative at the City University of New York is 

longstanding and frequently replicated. This initiative, which reaches thousands of students 

across the CUNY system, includes more than 30 projects. The objective is to grow 

underrepresented students' enrollment, retention, and educational attainment, especially men of 

color (Brooms, 2018). The program matches students with the appropriate peer mentors and 

encourages participants to give back to marginalized students at local multicultural high schools. 

The school provides lectures that build a scholar’s self-confidence and leadership skills.  

Additionally, the University of Oregon has a Men’s Resource Center that appeals to 

students who want to challenge outdated notions of masculinity and play a more active role in 

ending oppression. St. Louis Community College offers a six-week summer program for Black 

students to prepare for campus life and obtain academic credits. Another institution making 

strides is Baylor University, which has a student population that is 59% female. Baylor 

University created a communication campaign initially described as “males and moms” to keep 

potential applicants on track (Reeves & Smith, 2021). The following section underscores the cost 

of Black students not realizing their full potential. 

The Black Female College Enrollment Status 

Black men do not fare as well as Black women on college enrollment predictors. A 

severe imbalance permeates today's Black undergraduate student population, that is, the number 

of women far exceeds men. Although this gender enrollment gap is framed at the macro level, 
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suggesting influences come from cultural views within communities of color; other studies 

suggest Bronfenbrenner’s (1979) theory of cognitive development at the micro level of 

influence, such as the parent-child relationship. This study uses a qualitative methodology to 

explore Black parent connections amid the inquiry phase. The research shows that mothers have 

greater ambitions for their daughters and encourage them to pursue college degrees. Whereas the 

primary aspiration Black mothers have for their sons is survival. Mothers spend much time and 

effort encouraging their sons to be mindful of the dangers of police brutality, mass incarceration, 

and early and senseless death.  

The Cost of Oppression  

Leaders at Citigroup believe that America is responsible for addressing the oppression 

specifically against members of the Black population. Citigroup’s policies framed discrimination 

with an economic lens to focus on the actual cost of ongoing bigotry. According to Citigroup, 

U.S. gross domestic product (GDP) has lost $19.5 trillion since 2000 due to prejudicial routines 

in a spectrum that includes education and access to business loans. Finally, Citigroup researchers 

acknowledged that Wall Street itself faced allegations for years of unfair practices against Black 

Americans, such as refusing to sanction homeowner loans or not supplying adequate investment 

alternatives in urban communities. Consequences of economic inefficiency occur when racial 

minorities are oppressed in various socio-economic settings such as the labor market, housing, 

health, and education. Racism can be costly to individuals from minority groups and society, 

leading to avoidable waste of skills and resources (E. L. Usher, 2018). Thus, a dream deferred 

and a lack of hope remains unrealized for members of the Black population. This dream most 

likely would include the promise of social, economic, and political equality through quality 

education.   



 

16 
 

Methodological Approach 

 Utilizing a phenomenological lens, the researcher will conduct face-to-face, semi-

structured, open-ended interviews to identify factors influencing the academic success of 

selected participants. The researcher drafted the appropriate questions to accomplish the study’s 

objectives. The methodology will be a qualitative approach deduced from a constructivist’s 

viewpoint. Constructivism is the individual’s theory to understand their phenomenology 

(Moustakas, 1994). The constructivist’s stance is to utilize open-ended examining techniques to 

understand the participants’ phenomenology (Seidman, 2006).  

Researcher Assumptions 

● Information shared regarding student-teacher relationships was authentic.  

● Data describing the lived experience supplied by the participant were 

precise.  

● The participant’s response communicated their perspective as accurately as 

possible.  

● The participant’s viewpoints suggested a significant understanding of the elements 

that impact their potential for academic success.  

● Supporting the educational attainment of Black students in America was an 

imperative and ethical necessity for teachers. 

Delimitations of the Study 

This research was limited to Black students who attended an urban high school in south 

Los Angeles. Therefore, the outcome could not be universal for Black students in-country or 

provincial settings, nor can the product be adaptable for different groups of minority students.  
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Limitations 

Twelve individuals were the limit, that is, the number of participants in this research. 

Another restraint to this study was the ability of each participant to precisely detail their 

experiences when responding to the interview questions.  

Theoretical Frameworks 

Two theoretical frameworks guided this study (a) Bronfenbrenner's (1979) ecological 

cognitive development theory and (b) Howard's (2021) theory of educational factors, that is, 

relationships and learning: keys to academic success. Social scientists frequently use 

Bronfenbrenner’s (1979) theory of cognitive development as a conceptual framework when 

exploring the connection between individuals and their ecological systems. Researchers often use 

Howard’s (2021) model of student-teacher relationships as a conceptual framework when 

examining how the student-teacher relationships impact the educational attainment of Black 

students. Throughout this study, the terms learners and students were used interchangeably. 

Key Definitions 

● Academic Achievement Gap: The gap between minority and nonminority student 

populations is the academic achievement discrepancy regarding educational 

standards (Merolla & Jackson, 2019). 

● Bronfenbrenner’s (1979) Ecological Systems Theory: The hypothesis is that a 

child’s environmental systems influence their cognitive development (Guy-Evans, 

2020) 

● Cognitive Development: Cognitive development refers to how individuals grow 

intellectually, perceive, and gain knowledge of their world (Tudge et al., 2021).  

https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorRaw=Merolla%2C+David+M
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorRaw=Jackson%2C+Omari


 

18 
 

● Constructivist Worldview: The constructivist worldview usually sees a more 

qualitative approach to research. Researchers within this worldview pay significant 

attention to what the individual says and the complexity behind what is said 

(Moustakas, 1994). 

● Critical Race Theory: The belief that there is perpetual systemic discrimination in 

America's social, legal, and political systems (Donnor, 2021) 

● Culturally Relevant Teaching: Identifies culturally relevant teaching as a method that 

places education within cultural dynamics for ethnic learners (Howard, 2021).  

● Educational Attainment: Educational attainment is an academic achievement (Barile 

et al., 2012).  

● Extant Literature: Extant literature involves past writings that have current validity 

(Voss et al., 2020). 

● Howard’s Relationships and Learning Theory: The hypothesis is that the key to 

academic success is the student/teacher relationship (Howard, 2021). 

● Implicit Bias and Unconscious Bias: An automatic or habitual response impacts 

one’s behaviors or attitudes toward or against people based on color, gender, or 

socioeconomic status (Legette et al., 2021). 

● Mechanism: A mechanism is a tool, process, technique, or system for preserving 

White privilege (Petts, 2020).   

● Methodological Approach: The methodological approach is an overall plan, a 

procedure implemented in qualitative research that explores the participant’s 

perceptions and intended meanings (Moustakas, 1994).  
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● Phenomenology: A phenomenology is a philosophical approach and a research 

methodology that utilizes experiences to describe or analyze past events, subjective 

understanding, or tacit knowledge (Finlay, 2012). 

● Qualitative Research: Qualitative research is a pragmatic analysis procedure that 

explores a comprehensive knowledge of specific populations or marginalized 

communities (Crossman, 2020). 

● Racial Stereotypes: Racial stereotypes are habitual and distorted mental images 

regarding members of a particular ethnic group (Tisby, 2020).  

● Structural Racism: Structural racism is bias or intolerance based on specific racial 

groups (typically a minority or marginalized individual) arising from systems, 

purposeful designs, or assumptions rooted within society or educational 

organizations (Merolla & Jackson, 2019).  

● Theoretical Framework: A relevant structure that guides a study rooted in the issue, 

subject analysis, or hypotheses (Creswell, 2014).  

Chapter Summary 

Research confirms that Black male students receive lower scores than their White peers 

on almost all scholastic standards, from mastering core subject material on any level to school 

retention rates (Zilanawala et al., 2018). By researching the ecological systems in the urban 

communities of South Los Angeles, assessing the student-teacher relationship, and 

understanding learning as the key to academic success, one will recognize and acknowledge the 

need for change. Chapter One outlines the research problem, the study purpose, theoretical 

focus, and the significance of the research and serves as a segue into the final details of this 

study.  
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Chapter Two analyzes data from the current literature, providing a foundation for the 

study. The information highlights Bronfenbrenner’s (1979) theory of cognitive development 

within the urban communities of South Los Angeles. Also explored is Howard’s (2021) theory 

of student-teacher relationships and learnings: the key to academic success. 
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Chapter Two: Theoretical Frameworks and Literature Review 

 As a researcher, it is prudent to acknowledge and highlight the theoretical framework(s) 

that will inform a study based on the research problem, research questions, or hypotheses 

(Creswell, 2014). Similarly, the researcher’s worldview plays a role in guiding scientific inquiry 

(Creswell, 2014). Given that this is a qualitative study, the research will show that each 

individual understands the world through varying lenses (Creswell, 2014). Over many decades, 

qualitative research has drawn on the works of scholars from disparate fields and philosophical 

foundations for discovering rich and compelling insights into one's experiences (Peck & 

Mummery, 2017). Metaphorically, qualitative research consists of practices that illustrate the 

world in which we live (Creswell, 2014). Furthermore, to better understand the socio-cultural 

and ideological impact, the focus will be on the circumstances surrounding an individual’s lived 

experience (Creswell, 2014).  

 For this study, a constructivist worldview was manifested through the dynamics of the 

human condition whereby young Black men and women described their experiences as former 

students at public high schools in urban settings (Moustakas, 1994). The literature review 

involves four sections. The first section describes the two theoretical frameworks that informed 

and direct this research. The second section explores and analyzes how the intersection of gender 

and race shapes the subject and vulnerability to discrimination and oppression (Crenshaw, 2017). 

Additionally, this study highlighted the role the U.S. news media plays in the bias of the Black 

student, families, and community.  

 The third section provides examples of American cultures of racial stereotypes and 

unconscious and implicit biases. Moreover, acknowledging that discrimination and the status quo 

will persist unless America accepts accountability and responsibility for transforming the 
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circumstances is underscored. Finally, the researcher will briefly describe recommendations for 

promoting change and building racially sensitive pedagogy within America's educational 

systems. The best possible outcome would involve training teachers through professional 

development, diminishing the strength of racial stereotypes, which would encourage and 

facilitate academic achievement for this ethnic population (McNair & Ramaley, 2018). The 

subsequent paragraphs provide a detailed rendering of the theoretical frameworks and their 

constructs. 

Bronfenbrenner's Ecological Theory of Cognitive Development 

 Bronfenbrenner's (1979) framework illustrates the relationship between students and their 

environment. Notably, children respond and interact with their ecology based on past and present 

experiences with anticipation for their future (Engle et al., 2021). Therefore, to appreciate the 

significance of favorable circumstances, one must comprehend how advantages and 

disadvantages impact various individuals (Engle et al., 2021). There are five overlapping 

structures within Bronfenbrenner's ecological (environmental) theory of cognitive development 

(Guy-Evans, 2020). Bronfenbrenner (1979) theorizes that the same systems exist within each 

community. However, communities of color are damaged and dysfunctional due to oppression. 

Therefore, historically disenfranchised populations experience life within their communities, 

unlike people from traditionally entitled groups (Daftary, 2018). Environmental systems should 

support character growth, encourage academic achievement, engender respect and responsibility, 

increase social and emotional intelligence, and reinforce the potential for youth leadership. 

Bronfenbrenner (1979) defines each system, its position, and its purposeful relationship to a 

child’s human development. The following environmental systems are microsystem, 

mesosystem, exosystem, macrosystem, and chronosystem. 
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The first system, the microsystem, is significant because it is at the center of the child’s 

social well-being. Family is the staple of the microsystem. Parental responsibility includes 

providing food and clothing (physiological), security (safety), friendship (affection and 

acceptance), value, and fulfillment (Nayal, 2018). When parents lack appropriate parenting 

skills, children are at a considerable disadvantage. Without quality education, parenting 

disabilities are a generational liability. The microsystem is immediate and most influential within 

the environmental structure. The microsystem illustrates interactions (direct contact) between the 

family, such as parents and child, parents and teachers, and parents and religious representatives 

(Guy-Evans, 2020). 

The second system that influences development is the mesosystem. It involves 

relationships between two or more microsystems. These connections include various relations 

that persuade one’s character (Guy-Evans, 2020). This system includes relationships between 

family and peers, family and school, and school and community. The Mesosystem illustrates 

interactions (direct contact) between two microsystems. 

The exosystem tier identifies and defines relationships covering a broader spectrum 

within a child's environment. The exosystem illustrates the interactions between the child and 

blood relatives; some examples would also include close friends. Other examples are 

representatives of local corporations, the communication industry, legal aid, public healthcare, 

and public assistance (Guy-Evans, 2020).  

The macrosystem relates to society and frameworks engaged in culture. This type of 

system influences the child’s development in broader circumstances, that is, family’s beliefs and 

lifestyles, education, religion, and mass media showcase appropriate relationships. Macrosystem 

influences come from cultural views within communities.  
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Chronosystem is the final ecological system. Its influences involve fundamental 

transformations (e.g., school, marriage, children, parenting, and retirement) and transitions (e.g., 

divorce, death). This system involves the aggregate outcomes of the many sequences of changes 

throughout one’s existence. 

Bronfenbrenner's (1979) diagram depicts how the systems accommodate one another, 

relate and overlap with various relationships influencing the child's cognitive development 

(Theodore, 2020). While these systems operate much the same in any environment (Theodore, 

2020), this chapter facilitates a comprehensive understanding of Bronfenbrenner's ecological 

(environment) theory of cognitive development by discussing how these systems operate within 

communities of color (Murray et al., 2017).  

Noteworthy is that Bronfenbrenner co-founded the Head Start program (Theodore, 2020) 

before developing his ecological systems theory of cognitive development. The program's goals 

were to establish equality by providing education and health services to poverty-stricken families 

around the nation (Tudge et al., 2021). The Head Start program is still in place today (Theodore, 

2020). See Figure 4 illustrating Bronfenbrenner's ecological system (ranging in a relationship 

scale from the individual to family to the community).  
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Figure 4  

Bronfenbrenner's Ecological Systems Model - Conceptual/Theoretical Framework 

  

Note.  The ecological approach hypothesizes the layers of influence on a young child's 
development.  
From Wikimedia Commons, the Free Media Repository. (https://commons.wikimedia.org/). In 
the public domain. 
 
 Howard's (2021) theory on relationships and learning is the second theoretical framework 

to inform this study. Student-teacher relationships are critical to academic success. The 

underpinnings of Howard's (2021) theory and its positive impact on Black K-12 students are as 

follows. 
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Howard's Theory of Relationships and Learning 

Most pertinent to this work has been the concept that learning occurs within a framework 

of nurturing, sustained, and authentic student-teacher relationships (Rickabaugh, 2016). Teachers 

are an essential resource for underserved students. Implicit and unconscious bias affects teachers' 

expectations of Black students' behaviors and academic achievement. Researchers find that 

White teachers of minority students have substantially diminished anticipations than Black 

teachers. These expectations are more critical for math teachers and their Black students 

(Gershenson et al., 2016). Research findings will add information regarding the preservation of 

academic achievement disparities (Gershenson et al., 2016). 

Recent studies from Johns Hopkins and American University found that when 

researchers queried Black and White teachers about the same student, White teachers had a 

relatively pessimistic prognosis for their Black students (Gershenson et al., 2016). Indeed, it is 

critical to teach textbook content and curriculum. However, it might be challenging to connect 

with students; start by getting to know who they are as people (Hilliard, 2018). Teachers must 

pledge to learn about their students of color and cultural history to build significant relationships 

(Hilliard, 2018). Relationships coupled with compassion are crucial. Ladson-Billings (2021a) 

argues that we need teachers committed to students of color who form unyielding servitude by 

going above and beyond titles. Teachers who acknowledge and respect their student's history and 

culture put themselves in a position to teach them those things (O’Neill, 2021). We need teachers 

who treat students of color as they want to be treated (Ladson-Billings, 2021a). Dr. Howard's 

(2021) theory of relationships and learning: keys to academic success agrees with Ladson-

Billings' (2021a) position regarding the role of student-teacher bonds. He encourages a process 

for reducing or removing the achievement disparity between minority and nonminority groups. 
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Howard (2021) holds the position of director of Center X, a consortium of urban school 

professionals working toward social justice and educational equity in transforming Los Angeles 

schools. Moreover, Howard is the UCLA Black Male Institute director and the inaugural director 

of the new UCLA Pritzker Center for Strengthening Children and Families. See Figure 5, which 

illustrates Howard's theory on closing the achievement gap. 

Figure 5 

Howard's Theory of Closing the Achievement Gap   

 

Note. From “Culturally Relevant Teaching: A Pivot for Pedagogical Transformation  
and Racial Reckoning,” by T. C. Howard, 2021, The Educational Forum, 85(4), p. 408 
(https://doi.org/10.1080/00131725.2021.1957637). Copyright 2021 by T. C. Howard. 
Reprinted with permission (see Appendix B) 
   
 Howard (2021) identifies five characteristics of effective schools:  

● Inspirational leaders 

● Teacher's effective practice 

https://doi.org/10.1080/00131725.2021.1957637
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● Comprehensive Academic Mediation 

● The specific recognition of culture; and 

● The relationship between parents and community 

 In addition to Howard's five characteristics of effective schools, Ladson-Billings (2021a) 

identifies culturally relevant teaching as a method that places education within cultural dynamics 

for ethnic learners. Howard suggests (a) an anti-racism inquiry, (b) respect for culture, and (c) 

relational trust as concepts to build effective and culturally informed teacher-student interactions. 

Also, Howard (2021) also theorizes that teachers fit into three categories. Type A: Teachers who 

know to do better and are doing better. Type B: Teachers who are willing to do better but cannot 

do better culturally, and Type C: Teachers who refuse to acknowledge a problem.  

Finally, Howard and Rodriguez-Minkoff (2017) encourage teachers of minority students to 

address the needs for relevance, relationship, ratification, and realization:   

Promote Healthy Teacher-Student Connections  

● Share a meal with a student  

● Become a mentor 
  
● Frequent extracurricular programs 

Show Interest in Their Lives  

● Listen to a student’s concerns  

● Query about their families 

● Share of self 

● Acknowledge them 

● Create opportunities for success to build competence and confidence 
 

Permit Scholars to Exchange Information with Their Peers 
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● Talk with another student 

● Joint education 

● Performance 

● Associate review 

Howard (2021) applauds teachers who support their Black students because far too often 

their family structure and family support are fragile, inconsistent and inadequate. A strong 

teacher/parent relationship helps to mitigate challenges for families where the structures are 

unsupported (Howard, 2021). Howard (2021) suggests that teachers who facilitate learning for 

Black students be cognizant of relationship building. 

Fragile Families Study 

 Utilizing the fragile family’s study, Haskins (2016) evaluated how a father’s 

imprisonment impacts a child’s well-being and development during adolescence. Previous 

studies regarding a father’s imprisonment have documented behavioral problems primarily for 

boys. However, corresponding figures and sensitivity queries indicate that living through 

paternal imprisonment by age nine is also connected with diminished psychological abilities for 

both boys and girls. Moreover, Haskins (2016) estimates paternal incarceration explains 

between 2% and 15% of the Black-White achievement disparity at age nine. Figure 6 illustrates 

Haskin's (2016) findings on the pervasiveness of paternal incarceration. Recent studies indicate 

that a father’s imprisonment (time and nurturing away from children) produces disparities 

across generations affecting more American children than previously mentioned (Haskins, 

2016).  
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Figure 6 

Prevalence of Paternal Incarceration in Fragile Families Over Waves  

 

 

Note. Non-imputed (unknowns included), N = 4,898.  
From “Beyond Boys' Bad Behavior: Paternal Incarceration and Cognitive Development in 
Middle Childhood,” by A. R. Haskins, 2016, Social Forces, 95(2), p. 870 
(https://doi.org/10.1093/sf/sow066). Copyright 2016 by Oxford University Press. 
Reprinted with permission (see Appendix C).  
 
Paternal Incarceration 

 Paternal incarceration is not uncommon for students in urban communities that attend 

primary or secondary schools in the FFS. Incarcerated Black fathers are systematically measured 

at the first follow-up wave when the focal child is age one. Roughly 30% of fathers in the study 

have experienced imprisonment sometime during their lives, and this number increases to nearly 

46% by a child’s age of nine—totaling just over 2,300 dads (Haskins, 2016). See Figure 7 for the 

growth of fathers’ imprisonment and its influence on childhood social discrimination and social 

segregation (Haskins, 2016).  

 
 
 
 
 

https://doi.org/10.1093/sf/sow066
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Figure 7  

A Multilevel Framework for Studying Regimes and Effects of Parental Incarceration 

 

Note. From “Punishment Regimes and the Multilevel Effects of Parental Incarceration: 
Intergenerational, Intersectional, and Interinstitutional Models of Social Inequality and Systemic 
Exclusion,” by Foster, H., and Hagan, J., 2015, Annual Review of Sociology, 41(1), p. 148 
(https://doi.org/10.1146/annurev-soc-073014-112437). Copyright 2015 by CCC Rights Link. 
Reprinted with permission (see Appendix D). 
 
Intersectionality 

 Is a detailed structure used to define how various aspects of a human being’s societal and 

political identities create different bias and entitlement elements (Bowleg, 2017). Kimberlé 

Crenshaw (2017) developed and coined the term intersectionality in 1989. Intersectionality 

identifies multiple factors of advantage and harm (Runyan, 2018). These factors include caste, 

https://doi.org/10.1146/annurev-soc-073014-112437
https://en.wikipedia.org/wiki/Social_identity
https://en.wikipedia.org/wiki/Social_identity
https://en.wikipedia.org/wiki/Gender_discrimination
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class, disability, gender, physical appearance, race, religion, sex, and sexuality (Yonce, 2014). 

Integrating racial/ethnic and gender biases with racial stereotypes increase the lack of favorable 

outcomes for the Black population (Redding, 2019). Gillborn (2015) determined that 

intersectionality involves compelling details (race, ethnicity, and gender) when understanding 

racial inequalities. Patterns of bias are often complex when two or more identities merge, 

producing notable discrimination (Kang & Bodenhausen, 2015). For example, Black men are 

excessively profiled and harassed by the police (Bowleg et al., 2020). Law enforcement 

frequently stops them to the degree that cannot be for the simple reason of being Black and male 

(Neil & Winship, 2019). Studies propose matching mental images (e.g., intersectional 

stereotypes for Black men) to explain these consequences (Hester et al., 2020).   

 Intersectionality discrimination is simply stereotypes combined with conduct; case in 

point, if someone's threat level seems higher than X, stop that person (Hester et al., 2020). A 

process that implies simple stereotypes can explain gender-by-race bias in career advancements 

and police profiling (Hester et al., 2020). There is also an age-by-race bias in police stops. Racial 

profiling is more significant for Black adolescents suggesting that adverse conduct can 

sometimes emerge from misunderstandings (Rosenfeld et al., 2012). The character links of social 

categories such as class, gender, and race create systems of prejudice and harm (Swartz et al., 

2019). The intersectionality theory confines the Black experience to the commission of violence 

and defines Black manhood as lesser—than White manhood (Brassel et al., 2020). For example, 

Black male students have been stereotyped as hypermasculine, criminal, and hypersexual (Lerner 

et al., 2016). See Figure 8, an intersectionality pictorial illustrating how various aspects of a 

human being’s societal and political identities create different bias and entitlement elements 

(Bowleg, 2017)  

https://en.wikipedia.org/wiki/Gender_discrimination
https://en.wikipedia.org/wiki/Ableism
https://en.wikipedia.org/wiki/Gender_discrimination
https://en.wikipedia.org/wiki/Lookism
https://en.wikipedia.org/wiki/Caste
https://en.wikipedia.org/wiki/Religion
https://en.wikipedia.org/wiki/Sex
https://en.wikipedia.org/wiki/Discrimination_against_LGBT_people
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Figure 8  

Intersectionality 

 

Note. From “Why We Should Care About Intersectionality,” K. C. Miles, 2013, Tagg Magazine 
(https://taggmagazine.com/why-we-should-care-about-intersectionality/). Copyright  2013 by 
Tagg Magazine. Reprinted with permission (see Appendix E). 
 
U.S. News Media 

 The U.S. news media overly portrays Black Americans primarily as criminals (Frisby, 

2017). The news media frequently condemns members of the Black population using subtle 

tactics such as depicting suspected Black criminals as more treacherous than their White 

counterparts (Sun, 2018). One of the media's tactics is to show mug shots of Black suspects over 

and over compared to White suspects. Excessively characterizing Black suspects in police 

custody is another means (Smith, 2021). 

In addition, the media focuses on cases where the victim is a stranger (Bacchini & 

Lorusso, 2019). Overreporting Black criminality promotes unnecessary animosity, inflaming 

prejudices throughout America (Bacchini & Lorusso, 2019). The news media is goal-oriented in 
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shaping public perceptions. Far too often, the media touts’ racial stereotypes, which 

policymakers exploit to expedite plans that damage minority neighborhoods (Sun, 2018).  

 The media will often provide details on an insidious act of racism, acknowledging the 

continual presence of racial warfare throughout America (Williams et al., 2019). Police 

murdered George Floyd in the USA on May 25, 2020. This tragedy made international headlines 

reminding the world that armed conflicts between the Black and White populations still exist, a 

continual racial pandemic (Shullman, 2020). To counter this dilemma, citizens express their anti-

racist stance through various constructs, such as art illustrations, investigative reports, digital 

media, literary works, and audio-visual (Pillay, 2020). Also, through Facebook, mass news 

media, riots, peaceful protests, written appeals, conversations, critical pedagogies, conferencing, 

interest representation, academic research, and scholarship (Pillay, 2020). According to a 

Rutgers School of Public Health study, adverse reports in the news media effectively shape how 

police treat Black students throughout America (Boxer et al., 2021). As discussed in the third 

section, racial stereotypes and unconscious and implicit biases in American culture will remain 

the status quo unless acknowledgment, accountability, and transformation are recognized. 

 Stereotypes are subjective generalizations used to define minority groups without 

acknowledging an individual's humanity or uniqueness. Racial stereotypes corroborate racism 

and justify racial oppression and discrimination against members of the Black population 

(Johnson-Ahorlu, 2012). Racial stereotypes are deeply rooted in the structure of the USA and 

coincide with slave mentalities (Taylor et al., 2019). Stereotyping of Black male students leads 

to: 

● accepted animosity towards this ethnic gender population 

● disproportioned school discipline 
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● poor student-teacher relationships 

● unemployment 

● poverty 

● racial profiling 

● mass incarceration 

 Racial stereotypes and victim-blaming greatly persuade the acceptance of maltreatment 

of Black students throughout communities of color (Dukes & Gaither, 2017). Stereotypes are 

generalizations about social groups accepted and acted upon without proof (Hinton, 2019). 

Among the critical factors in the commodity and replication of racism is the existence and usage 

of stereotypes (Spoonley, 2019). White enslavers promoted their truth using racial stereotypes to 

justify the institution of slavery controlling the slave population, never as individual human 

beings but always collectively (Taylor et al., 2019). This approach stems from White enslavers 

romanticizing what they wanted enslaved people to believe and how they wanted them to behave 

(Tisby, 2020). As a result, the United States culture is deeply affected by racial stereotypes that 

frequently contribute to the discrimination and oppression of Black citizens throughout society 

(Tisby, 2020). An essential component of the politics of colonization and ongoing 

disenfranchisement was the presence of stereotypes and the attribution of specific negative 

characteristics to a whole group of people (Spoonley, 2019). Racial stereotypes are damaging 

because they purposefully disregard the fact that an individual is a human being and unlike any 

other (University Counseling Center, 2021). 

 When perceptions of different groups are twisted, it is degrading, depreciating, confining, 

and harmful to others (University of Notre Dame, 2021). Much of the Black student's academic 

struggle begins with the ecological systems of cognitive development. The battle continues with 
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racial stereotypes and social imagery that influence unconscious and implicit biases, that is, 

beliefs that often determine a teacher's attitude and behavior (Taylor et al., 2019). For example, 

many Black men, specifically those in urban neighborhoods, are characterized and standardized 

by the following: menacing attributes, dangerous, formidable, treacherous, and insidious (Taylor 

et al., 2019).  

 Frequently, people will internalize and practice negative descriptors that produce 

inferiority complexes, an acute feeling of personal inadequacy that can ultimately reinforce and 

sustain stereotypes. Pit-ten et al. (2018) argue that implicit biases encouraging educational 

inequalities may evolve from a teacher's low expectations (racial stereotyping) and false 

perceptions (racial stereotyping) toward minorities, specifically, Black students. The road to 

graduation is a strong collaboration between students and teachers.  

Vygotsky's Theory of Cognitive Development 

 Vygotsky’s (1962) theory is that a child’s cognitive development progresses through 

social interaction and language. Social learning theories help us understand the significance of 

adult leadership and peer collaboration and the detriments of social isolation. Vygotsky (1962) 

analyzed our ecological systems to determine their influence on learning. He decided that 

primary education occurs through direct interactions with parents, siblings, teachers, and peers.  

Later, Bronfenbrenner (1979) spoke of five ecological systems that directly and indirectly impact 

our educational outcomes. 

Also, teachers can create a learning environment that maximizes academic achievement 

through positive relationships. Furthermore, Howard theorizes that student-teacher relationships 

and learning are critical to academic success. He suggests that cultural development applies 

equally to culturally relevant and culturally responsive teaching (Holzman, 2018). Vygotsky 
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(1962), a Russian psychologist and the architect of sociocultural theory, believed that social 

well-being and education emerge within intellectual relationships. The range of competence 

gained with mature guidance or fellow collaboration surpasses what might transpire in isolation. 

Thus, it is meaningful for the adult leading these learning exercises to be fair, unbiased, and 

reliable. Frequently, a real detriment to the social well-being of Black children is that they inherit 

environmental poverty and discrimination. These toxic surroundings interrupt the reality and 

purpose of Maslow's (1943) hierarchy of needs. 

Maslow's Theory: Hierarchy of Needs 

Maslow's (1943) hierarchy of needs is an influential hypothesis based in psychology 

assembled in a five-tier structure ranking individual essentials for life (Saracho, 2019). A 

pyramid-like design displays the requirements (Saracho, 2019). From bottom to top, humans 

need food and clothing (physiological); they need security (safety), friendship (affection and 

acceptance), value, and fulfillment (Nayal, 2018). Parents must attain requirements on the 

bottom spectrum of the pyramid before accessing the conditions on the higher range of the 

pyramid (McLeod, 2020). Maslow (1943) maintains that parents must meet a child's hierarchy of 

needs for students to achieve academic success (Noltemeyer et al., 2020).  

Subsequently, the Black child learns early that a lifestyle of urban blight is the norm. 

This harmful exposure produces unrealistic beliefs that influence a child's social and academic 

behaviors. Also, this adverse experience conveys that education will not change their 

circumstances, indicating that there is no logic to claiming a beneficial civil or intellectual 

exertion. The quality and truth of one's cognitive development can encourage graduation and 

continued school enrollment.  
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These collaborations are the most significant and immediate connections in the lives of 

young children (see Bronfenbrenner's 1979 ecological model). To be fair and nonpartisan, a non-

minority educator's initial step might involve utilizing the Project Implicit tool to identify and 

remove unconscious biases from their intellectual databases (Hahn & Gawronski, 2019). 

Project Implicit 

Is a charitable institution with worldwide efforts between researchers concerned with 

unconscious biases towards individuals of a particular group—fueled by ideas and perceptions 

independent of intentional consciousness (Hahn & Gawronski, 2019). The organization aims to 

inform society about hidden discrimination while supporting a virtual workshop for gathering 

information online. 

Implicit Association Test (IAT) 

The Implicit Association Test establishes the connection between ideology (e.g., Black 

people, gay people) and common sense (e.g., exceptional, deficient) or stereotypes (e.g., agile, 

awkward). The principal concept is that feedback is more straightforward when similar elements 

have identical solutions (Gravett, 2017). Unfortunately, generational biases that lack truth 

influence an instructor's beliefs. For example, biased educators are more likely to engage 

academically with White students. Some teachers have been taught (and believe) that minority 

students do not have the mental capacity to learn subject matter information (Education Trust & 

Duchesneau, 2020). Acting on this erroneous information intentionally or unintentionally can 

cause academic struggles and failure for Black students. Again, the best possible outcome would 

involve training teachers through professional development, diminishing the strength of racial 

stereotypes, which would encourage and facilitate academic achievement for this ethnic 

population. In addition, it is critical to modify curriculum standards and textbook units to be 
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culturally relevant and socially sensitive to accommodate the educational requirements of the 

Black student population. Finally, building positive student-teacher relationships and learning: 

are keys to academic success.   

Implicit Assumptions 

 Unexpressed assumptions are implicit assumptions. Without proof, an assumption is 

accepted as accurate or sure to happen. The color-blind theory refers to racial impartiality and 

assumes that overlooking race is a calculated mechanism for equality (Petts, 2020). Schools offer 

a standard framework for testing these implicit assumptions of the color-blind theory. Public 

schools have switched from using race-conscious methods, such as forced busing, to racially 

cryptic ones, such as touting diversity to address racial integration. Diversity is racially vague, 

considering the possibility of misinterpretation as including racial minorities and having a 

broader, color-blind meaning (Petts, 2020). 

Implicit Attitudes and Associations   

Implicit attitudes are determined using implicit associations (IAT). For example, a 

student’s first name gives you an idea of the parent's educational background (Charlesworth & 

Banaji, 2019). Participants indicate positive implicit attitudes toward students with highly 

educated parents, regardless of the student's gender (Pit-ten et al., 2018). Specifically, implicit 

attitudes corresponding with implicit associations may account for teachers' negative or positive 

educational opportunities (Pit-ten et al., 2018). Suggesting that implicit biases could explain 

persistent academic disparities rooted in a family's socioeconomic social status. (Pit-ten et al., 

2018).  
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The Impact of Community Engagement 

In times past, teachers and librarians who lived in urban communities had a vested 

interest in securing educational attainment for minority students. Their motivation was simple; 

equality, equity, and change for this student population. They were fully vested and passionate 

about personal goals for their people. Teachers and librarians attended the same church, shopped 

at the same grocery stores, and purchased gas from the same vendors as their students and 

families. They understood a parent’s desire for their child or children to succeed academically. 

As a result, these individuals who lived in the same neighborhoods went above and beyond the 

call of duty. Today, teachers and librarians are not as likely to live in the same communities they 

work in, and the relationships are not as strong. Educational obstructions, such as structural 

racism, further impact Black students through their proximal and distal ecology (Wray-Lake & 

Abrams, 2020). A lack of quality education affects Black students growing up in marginalized 

households and neighborhoods (Esposito & Happel, 2015; Welner & Carter, 2013). A focal point 

for teaching professionals is developing systems where scholars can experience resources in 

communities where inequalities exist.  

Personal and academic growth is not always accessible in urban neighborhoods, 

especially those areas void of community-based programs (Albright et al., 2017).  However, 

some communities have leaders who design programs that build self-esteem, self-confidence, 

and social awareness that encourage today’s youth academic achievements. After-school 

programs reimagine education beyond the school's borders and provide social exposure and 

academic experiences to advance the process of educational attainment (Baldridge et al., 2017). 

At the same time, many non-minority communities provide youth with critical resources and 

social platforms to build meaningful relationships and connections that challenge academic 
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failure (Albright et al., 2017). Adolescents who reside in communities distinguished with social 

and emotional learning systems, beneficial character standards, and excellent organizational 

assets develop talents and abilities essential for social, academic, and political success. These 

programs generate neighborhood resources that encourage high school graduation and college 

enrollment (Rodríguez-Planas, 2012). There are several successful community-based programs. 

For example, the Watts/Willowbrook Boys and Girls Club.  

Watts/Willowbrook Boys & Girls Club 

This neighborhood-based program provides opportunities to access equality of life for 

minority youth within their community. The Watts/Willowbrook Boys & Girls Club understands 

the meaning of urban ecology. The organization has a specific concern for the disenfranchised. 

Therefore, they assist children in realizing their potential for well-being and social progress. 

They support underserved youth with appropriate programs and services that affirm society's 

concerns for their development. In the pursuit of excellence, they offer assistance based on 

standards and requirements to achieve every modicum of success. This mission includes school 

retention efforts, youth leadership, social and emotional developmental curriculum, and 

programs for all ages seven through eighteen.  

Passport to Manhood 

The Passport to Manhood program provides young Black boys with a ticket to manhood 

sessions that concentrates on a particular aspect and masculinity through collaborative exercises. 

Each individual has his own passport to emphasize that he is on a personal experience of 

development and progress. The program includes character-building endeavors where students 

learn the significance of giving back to the community. This activity occurs at the community-

based institution of the Watts/Willowbrook Boys & Girls Club, where participants are 
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predominantly underprivileged youth. This organization also has a program to encourage 

academics. 

Diplomas 2 Degrees 

Diplomas 2 Degrees is the Watts/Willowbrook Boys and Girls Club College Readiness 

Program. This program provides Club members with opportunities for educational attainment 

and preparation for college (higher education) and successful careers. There is always a spiritual 

component to every child's learning development and growth, thus identifying the need for the 

Black Church. 

The Role of the Black Church 

No mainstay of the Black community has been more significant to its past, character, and 

vision of civil rights than the Black church. Throughout customs and beliefs that define Black 

theology, specifically Christianity, two narratives emerge: (a) one describes a population living 

under the authority of a higher power (Small, 2020), and (b) another reports the Black 

population’s quest for freedom and equality (Penningroth, 2021). Generally, Black churches 

constitute the oldest organization created and guarded by Black people, and they are not just 

places of worship (Gates, 2021). The Black religious institutions stand as the social, economic, 

and political platforms of progress and sanity for the Black population (Gates, 2021).  

 Notwithstanding, the Black church partners with families and educational institutions to 

support the academic achievement of Black children. For example, Year-round, the Education 

and Enrichment Program at West Angeles Church of God in Christ (south Los Angeles) provides 

a full range of comprehensive learning opportunities for scholars, including: 

• Programs for After-School Instruction 

• Summer Tutoring Strategies 
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• College Access, and Financial Workshops 

• Exploring Steam-Based Direction Seminars. 

Figure 9 

Three-Quarters of Black Americans Say Black Churches Have Helped Promote Racial Equality 

 
Note. From “Three-Quarters of Black Americans say Black Churches Have Helped Promote 
Racial Equality,” by J. Diamant, 2021, Pew Research Center. 
(https://policycommons.net/artifacts/1426335/three-quarters-of-black-americans-say-black-
churches-have-helped-promote-racial-equality/2040751/CID:20.500.12592/86pbc1).  
In the public domain. 
 

The programs at West Angeles C.O.G.I.C. encourage students’ educational competency, 

personal character, career aspirations, and community involvement. These fundamentals of 

childhood development form the 4Cs - competence, character, career, and community (Wilson, 

2012). The premise of these partnerships is to develop relationships through social and spiritual 

connections to encourage hope, perseverance, and educational attainment for the disenfranchised 

(McIntosh & Curry, 2020). West Angeles provides subject matter experts who tutor students 

attending college prep classes and college-readiness programs to score competitively on college 

entrance exams (Wilson, 2012). 

Another example is Faithful Central Bible Church, located in Inglewood (south Los 

Angeles). Faithful Central offers a Rites of Passage (ROP) program. Teenage students partner 



 

44 
 

with adult Christian leaders who encourage their spiritual growth, academic achievement, and 

positive career choices with social and emotional intelligence (Ulmer, 2022). Every Saturday 

morning for eight consecutive months, ROP meets. It is a strategy designed and implemented to 

change lives! The goal is to support young males from single-parent homes and to address the 

adversities associated with social influences of substance abuse, early sexual activity, gang 

involvement, and encounters with the juvenile justice system (Ulmer, 2022). 

Moreover, racial minority students are driven to go the distance and strive for higher 

education. To make another point, the Black church provides stand-in parents and summer Bible 

school studies when needed (Ulmer, 2022). Additionally, there are classes and programs 

designed to introduce minority students to different and not-so-familiar careers, that is, 

architectural engineering, marine photography, and the medical profession. Spirituality plays a 

critical role in the healthy development of children and how they are socialized (Edwards & 

Wilkerson, 2018).   

Unsurprisingly, very little systemic research has explored the stamina of Black children, 

their families, and neighborhoods, including how the Black community socializes resilience 

(Edwards & Wilkerson, 2018). Instead, researchers target the social issues that the Black 

population endures, such as destitution, lack of academic achievement, adolescent pregnancy, 

substance abuse, and crime. According to Manning and Miles (2018), spirituality is a powerful 

means when managing critical issues and stressful situations. 

Perceptions of Black Youth and Educational Attainment 

Not many subject matter studies consider how the environment of young Black students 

influences their comprehension of educational accomplishments. Therefore, additional studies 

are required to analyze the Black youth’s perceptions regarding this subject matter as it is an 
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understudied area. This research will explore the perceptions of 12 Black young men and women 

ages twenty through twenty-five who attended urban high schools in south Los Angeles.  

The Lack of Equality for Black students vs. White students 

Much of America’s foundation centers on unfairness. It traces back to the roots of slavery 

with the denial of education and the subsequent denial of quality education. Biased teachers 

informed by racial stereotypes teach Black students, producing formidable gaps in every aspect 

of their lives.  

Rhymes Theory: Biased Teachers 

Rhymes (2017) theorizes that exploring the more subtle teaching aspects becomes 

possible in stepping beyond America's educators' apparent data. When a teacher addresses a 

classroom full of students, they are not just teaching Statistics, Math, or English. They are also 

sharing their ideologies, viewpoints, and values intentionally or unintentionally. Rhymes (2017) 

asserts that teachers often use working platforms to advance their biased beliefs, opinions, and 

standards. Teachers sharing personal bigotries of political empowerment can limit the Black 

students' academic achievement. A process that accurately places responsibility on 

discriminatory methods that fail to provide equal opportunities for all American children to 

flourish and achieve (Kundu, 2020). While changing words will not fix the extensive inequalities 

students face, comments can still be impactful. Therefore, it is significant to use the appropriate 

language to promote systemic reform and voice to those marginalized by the system (Khalifa & 

Delpit, 2020). Studies suggest that school discipline practices involving Black students are 

biased, yet, there is little research documenting students' concerns regarding their experiences 

(Carter Andrews & Gutwein, 2020).  
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Disproportionate Discipline 

Casual conversations signify that students comprehend the reality of extreme school 

discipline as socially partisan and unfair (Carter Andrews & Gutwein, 2020). Teachers might 

take a critical approach in determining discipline practices by aligning their comprehension with 

the reality of race, class, and gender in educational institutions (Carter Andrews & Gutwein, 

2020). Research indicates that a positive student-teacher relationship strongly determines 

educational attainment and favorable long-term outcomes (Koca, 2016). Unfair school discipline 

is a downhill pathway for Black students that begins in school and ends within the criminal 

justice system (Bryan, 2017). As most educators are White, it may be insightful to investigate 

their role in the process. 

Also, to understand how these same educators shape White students’ concepts of Black 

students (Bryan, 2017). White students learn to degrade Black students, mainly by example. 

They watch White teachers excessively target this group for insignificant and biased school 

penal violations (Bryan, 2017). Statistics reveal that minorities are overly depicted in law 

enforcement, in particular, Black students. Specifically, the history of the school-to-prison 

pipeline—suggests intentional disparities in school disciplinary protocols may be responsible for 

imprisonment of Black men (Barnes & Motz, 2018). The pervasive punishment for this ethnic 

gender population is an ongoing dilemma in America's public schools (Allen, 2017). For 

example, practice educators were assigned a scenario about a disobedient pupil (Kunesh & 

Noltemeyer, 2019). Teachers who read the vignette trusted that Black students would be more 

problematic in the future compared to White students (Kunesh & Noltemeyer, 2019). These 

conclusions suggest that some educators ascribe the terrible conduct of minority male students to 

more stable causes such as health problems, personal or family concerns, adjustment or 
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developmental issues (e.g., immaturity or self-esteem issues), or general academic difficulties. 

Fixed problems may lead teachers to adjust their attitudes toward these students (Kunesh & 

Noltemeyer, 2019).  

Racial stereotypes are exaggerated mental images about members of a specific ethnic 

group. When we categorize people based on ethnicity, we fail to factor in an individual's 

uniqueness. Racial stereotypes are hard-lined; we ignore or ditch any data inconsistent with the 

stereotype we create about any cultural group. Racial stereotypes are false beliefs that denigrate 

the character and abilities of Black students. In addition, some stereotypes promote the fear of 

this group (Taylor et al., 2019). For example, rather than deal with a behavior problem or 

worries, the teacher will send the student to after-school detention or take steps to have the 

student placed on out-of-school suspension. Racism influences how a teacher reacts to the 

intense degree of energy that Black boys display in the classroom. Frequently, there is an 

atmosphere of fear or stress associated with adverse expectations regarding Black students 

between White and Black teachers. Something as minor as a Black boy refusing to sit in his 

assigned seat can disrupt the class and cause utter confusion. Often, a teacher hesitates to correct 

the behavior of Black students verbally; they are fearful that the response will cause physical 

retaliation. Black students in America are subject to more severe punishments than their White 

counterparts. These corrective actions place students in danger of adverse outcomes, including 

complications with the criminal justice system (Riddle & Sinclair, 2019). Statistics confirm that 

one out of every two Black students is suspended during their education compared to one out of 

every five White males or one out of every ten White females (de Brey et al., 2019). These 

persistent patterns of unreasonable punishment issued to Black students are a matter of concern 

(Loveless, 2017).  
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Culturally Relevant Teaching 

Culturally relevant teaching refers to the teacher's ability to understand and be willing to 

incorporate the culture of their targeted community in an educational setting (Aragona-Young & 

Sawyer, 2018). Educators are encouraged to infuse the student's culture in mathematics and 

science problems, thereby engaging their students on a different and more familiar level 

(Aragona-Young & Sawyer, 2018). This method enables students' relatability to the curriculum 

through their cultural context (A. A. Brown et al., 2019). Educators must evaluate the 

effectiveness of culture and curriculum in helping diverse students improve academically. Over 

the past several decades, many scholars have contributed to this critical body of literature, 

requesting a more culturally relevant, responsive, and sustainable method of instruction and 

learning (Aronson & Laughter, 2016).   

Culturally Responsive Teaching 

Culturally responsive teaching approaches student-centered education (Kieran & 

Anderson, 2019). The concept is that each student brings a unique energy to the classroom. 

Recognizing and nurturing that energy encourages favorable outcomes and advocates for a more 

receptive, corroborative environment that appreciates cultural differences (Kieran & Anderson, 

2019). Culturally responsive school leaders develop educational frameworks and studies that 

respond efficiently to students' academic, social, political, and cultural needs through creative 

policies, setting expectations, monitoring, and coaching staff to implement culturally relevant 

instructions (Walter, 2017). 

Mentoring Interventions 

A developing body of literacy speaks to the advantage of mentoring interventions. The 

potential benefits of mentoring minority male youth include improved classroom behavior and 
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progressive educational results, social-emotional well-being, and cultural pride (Albright et al., 

2017). Generally, mentoring programs are not precise when addressing this population. Further, 

there is little to no documentation regarding culturally tailored mentoring programs versus 

general mentoring programs that address diverse youth’s needs. The study aims to analyze (a) 

the visible rewards of mentoring for Black youth and (b) the determinants that condition or 

leverage (moderators) the influence of mentoring for Black youth. Few studies focus specifically 

on mentoring for Black students (Albright et al., 2017). Researchers are encouraged to examine 

mentoring processes for this population. They must precisely analyze the racial, cultural, and 

detailed components that impact mentoring young Black men and women and study socially 

precise results. Mentoring is a significant opportunity to advice and advocate for youth’s positive 

progress and maturation. It is a support system for young people and caring adults to commit to 

coaching communication (White et al., 2021).  

Four Individual-Level Factors That Promote High School Graduation 

Research shows that inherent motivation, literary aspiration, and academic involvement, 

culminates with educational attainment (Ryan & Deci, 2019). Important to note is that these 

elements are connected, suggesting that intervening with one could improve the outcome, and 

the combined impact might be more compelling than the research suggests (Ryan & Deci, 

2019).  

 Motivation is a noticeable characteristic of social cognitive theory from the initial study 

to the present understanding involving agency (Bandura, 2018; Schunk & DiBenedetto, 2020). 

Engagement is involvement in a situation or course of action. School engagement has piqued the 

interest of recent psychological and educational research because of its potential to speak to the 

lack of academic achievement, poor classroom behaviors, and school dropouts (Wang & Peck, 
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2013). School engagement relates to the level of a student's connection with academics and 

social interactions (Skinner & Pitzer, 2012). Also, studies suggest that a student's conduct, 

emotional involvement, and psychological factors of engagement are linked (Skinner & Pitzer, 

2012). Students who display significant levels of school engagement rarely drop out of school 

and, in all probability, will reach educational attainment (Wang & Eccles, 2012). Youth 

Expectations may structure a student's involvement in school and aid students in comprehending 

their high school realities (Khattab, 2015). Locus of Control suggests that the students believe in 

themselves and control their academic outcomes. They almost always do better in school and 

persevere under stress. Locus of control promotes an optimistic theoretical viewpoint, creating 

emotional capital toward educational attainment (Cuze & Aleksic, 2021). To follow are key 

elements that place students on a positive academic trajectory. 

Elements for a Positive Academic Trajectory  

Family  

 Parental involvement suggests actively participating in PTA meetings and frequently 

exchanging information with the student's teacher (Jeynes, 2012). Parental participation in 

educational experiences effectively encourages children to achieve academically and graduate 

(Durišić & Bunijevac, 2017). Parent-Child Connections are invaluable to students’ academic 

success (Wang et al., 2021). Studies imply that a positive parent-child connection predicts 

academic achievement apart from the significance of cultural backgrounds (Fall & Roberts, 

2012). 

Peers 

 Colleagues of approximately the same age and usually of similar rank or social status 

regularly interact (Veenstra et al., 2013). Peer principles involve social approval or rejection, 

https://link.springer.com/article/10.1007/s10648-016-9363-5#ref-CR62
https://link.springer.com/article/10.1007/s10648-016-9363-5#ref-CR125
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substance abuse or sobriety, educational attainment, or high school dropout (Veenstra et al., 

2013). Peer standards are shared beliefs, principles, and how to conduct oneself in society. 

Students are, therefore, motivated to comply with standards so that they remain linked to their 

group (Veenstra et al., 2013). 

Schools  

 Schools can directly encourage educational attainment (Barile et al., 2012). Three 

components facilitate positive results: Affirmative academic relations (Barile et al., 2012), small 

schools (Barrow et al., 2015; Schwartz et al., 2013), and participation in after-school academic 

activities (Thouin et al., 2020).  

Community 

 Community programs resist designs of educational disparity and its purpose in the lives 

of minority youth (Barbarin et al., 2019). Diversified out-of-school plans contribute to 

educational experiences and develop the social and political character of Black youth (A. A. 

Brown et al., 2019). These organizations promote self-esteem and self-confidence, encouraging 

future expectations with after-school programs that reimagine education beyond the school's 

borders (Albright et al., 2017). Academic programs will most likely facilitate educational 

attainment. Children who live in neighborhoods with solid social structures, standards of equity, 

and equality will frequently experience a learning maturity sooner than those without the same 

resources (Albright et al., 2017). Finally, educators will briefly describe recommendations for 

promoting change and building racially sensitive pedagogy within America's educational 

systems. According to McNair and Ramaley (2018), the best possible outcome to ensure Black 

students achieve academic success is to develop equity-minded curricula that complement the 

background of all student populations. Several groups provided recommendations for promoting 

https://link.springer.com/article/10.1007/s10648-016-9363-5#ref-CR110
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change that included a culturally relevant curriculum and the development of anti-racist training 

within America's educational systems.  

Working Group of Experts on African Descendants  

The Working Group of Experts on People of African Descent is one of the distinguished 

thematic procedures overseen by the United Nations Human Rights Council. In their 2021 report, 

the Working Group of Experts on People of African Descent considers the adverse racial 

stereotypes and the stereotyping of people of African descent perpetuates biased decision-

making, racial disparities, and racial injustice. The Working Group reviews the historical use and 

ongoing prevalence of racial stereotypes and racial stereotyping in everyday life, including in 

advertisements, the media, social media, the criminal justice system, and elsewhere. In many 

areas throughout society, we continue to witness the denigration of people of African descent 

and the impulse to control black bodies that are licensed by the imagery we see and tolerate. 

Their literature suggests that racial stereotypes are just as pervasive in 2021 as in 1990. The 

report concludes with recommendations to address racial bias and stereotyping of people of 

African descent. 

  The Working Group recognizes President Obama's leadership strategies "My Brother's 

Keeper" and “Educational Excellence for African Americans.” These writings address ending 

academic achievement disparities and promoting educational progress for African Americans 

(Guillermina, 2020). The persistent gap in longevity, income and wealth, educational attainment, 

and sustenance between Black Americans and the rest of the United States indicates the level of 

injustice presenting obstacles for members of the Black population to exercise their human rights 

(Guillermina, 2020). 
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Studies show that geographic locations and zip codes can determine the future of young 

Black Americans. They suggest that urban communities' realities might not encourage positive 

cognitive development (Guillermina, 2020). Despite 60 years of progress in race relations, the 

racial disparities between Black and White students remain the academic achievement gap 

(Downey & Condron, 2016). Landmark education reports classify attempts to close the academic 

achievement gap as a national embarrassment (Hanushek, 2016). The Department of Education 

might consider studying policies with no tolerance and their jarring effect on the Black student 

population (Amemiya et al., 2020). In addition, a working group might focus on readmitting 

pupils removed from school as part of a no-tolerance rule. 

 In the present report, the Task Force of Experts on the Afro-descendant Population looks 

at negative racial stereotypes and the stereotyping of African descendants in maintaining racism 

in every social, economic, and political realm (United Nations - Human Rights Council, 2019). 

The Task Force examines the historical use of racial stereotypes in every aspect of existence, 

including commercials, the news, social platforms, law enforcement, and elsewhere (United 

Nations - Human Rights Council, 2019). Worldwide, we continue to recognize the 

disparagement of Afro-descendants and the inclination to dominate members of the Black race 

(United Nations - Human Rights Council, 2019). The report ends by addressing how racial 

stereotyping and implicit and unconscious biases impact people of African descent (United 

Nations - Human Rights Council, 2019).  

Recently, educators globally have united their voices, denouncing the ongoing police 

killings of Black Americans. They are looking at their roles and responsibilities in these 

struggles. They are assuming accountability as part of the process to evaluate the cost of 
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institutional racism and unconscious and implicit bias embedded within America's educational 

system (Dhaliwal et al., 2020).   

Therefore, this study explored how educational leaders can make a positive difference by 

addressing their role in educational disparities. Again, the best possible outcome would involve 

training teachers through professional development, diminishing the strength of racial 

stereotypes, which would encourage and facilitate academic achievement for this ethnic gender 

population. In addition, it is critical to modify curriculum standards and textbook units to be 

culturally relevant and socially sensitive to accommodate the educational requirements of the 

Black student population. Finally, building positive student-teacher relationships and learning: 

keys to academic success.   

The United Nations and its Impact on Education 

After World War II, The United Nations emerged as an international peacekeeping 

organization (Sandler, 2017). Tired of violent and unnecessary death, and social and economic 

devastation, its leaders decided to address the causes of war on a global level. There are 193 

member countries in the United Nations (el Tantawi et al., 2018). With 17 sustainable 

development goals to encourage equality, inclusion, and a sound economy worldwide (Filho et 

al., 2018). The United Nations recognizes Education as fourth on its list of sustainable goals 

(Filho et al., 2018). Education provides a means and method to escape poverty, potential 

upward, and increased socioeconomic mobility.  

Over the past decade, society has made significant progress towards expanding 

admissions to academics and school registration rates are rising on primary, and secondary, 

levels, specifically for girls. However, in 2018, approximately 260 million children were still 

out of school — nearly 20% of the world’s population in that age group. Globally, the majority 
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of youth are below the minimum ability requirements in reading and mathematics (Shaeffer, 

2019).  

In 2020, as a result of COVID-19, many countries temporarily closed on-campus 

studies, impacting at least 91% of students worldwide. By April 2020, practically 1.6 billion 

children and youth were out of school (Harris & Jones, 2020). Approximately 369 million 

children who rely on school meals struggled to meet the requirements for daily nutrition (Harris 

& Jones, 2020). Never before have so many children been out of school simultaneously, 

disrupting learning and upending lives, especially the most vulnerable and marginalized. The 

global pandemic has far-reaching consequences that may jeopardize hard-won gains made in 

improving international education. 

Critical Race Theory 

Although this research does not apply the critical race theory (CRT) as a theoretical 

framework, one cannot address educational inequality without acknowledging the truthful 

foundation and role of discrimination and oppression within American society, specifically 

American schools (Ladson-Billings, 2021b). The CRT explores perpetual systemic 

discrimination in America's social, legal, and political systems (Donnor, 2021). CRT is rare 

because it aims to empower marginalized voices and encourage awareness of problems in social, 

political, and historical contexts (Daftary 2018). Oppression is particularly apparent regarding 

power, entitlement, bias, and other forms of injustice (Daftary, 2018). CRT rejects the past and 

no longer valid policies (Crenshaw, 2017). 

Moreover, CRT acknowledges that racism is not obsolete (Crenshaw, 2017). The 

residuals of slavery, segregation and the inferior nationality of minorities remain the nation's 

social fabric (Crenshaw, 2017). Ladson-Billings (2021b) argues that CRT speaks to education 
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policies that apply to suspension rates, special education, testing, assessment, curricular access, 

for example, who gets into honors and advanced placement (AP) and who does not. She 

compares bills banning the CRT as a red herring.  

Critical race theorists and practitioners speculate CRT can bring people together by 

acknowledging the problem and identifying the source of racism that divides our communities—

believing that it will strengthen the resolve for positive and progressive change (Tsikas, 2021). 

Crenshaw (2017) who created the phrase CRT'—explains that CRT is not a name but an action. 

CRT identifies, fixes, restores, starts, and moves forward– action words that challenge us all and 

our nation to become better (USA Today, 2021). However, not everyone agrees with this 

sentiment. Those in opposition to the CRT frequently complain it creates division and separates 

communities (Lincoln Institute, 2020). For instance, opponents allege the primary intent of CRT 

is to make White people feel guilty about their rank in society, such as being privileged and 

harboring disgrace regarding the institution of slavery (Walton, 2020). According to Kane-

Berman (2021), CRT is itself a racist ideology. Rufo (2020) argues that CRT is a radical 

ideology seeking to use race to promote moral, social, and political revolution.  

 In the Fall of 2020, President Trump delivered an executive order denying federal 

contracts for any training that focused on divisive concepts such as gender or racial stereotyping 

or a fall guy for race or gender stereotyping. President Trump considered CRT divisive (George, 

2021). To date, more than 20 states have authorized or are trying to enact laws that restrict the 

teaching of something not taught by teachers in public schools (Mitchell, 2021).  

 Furthermore, the Association of American Educators surveyed critical race theory and 

culturally responsive teaching online from June 24, 2021, through June 30, 2021. More than 

1,100 teachers across the country responded that fear dominating conversations regarding the 

https://www.chalkbeat.org/22525983/map-critical-race-theory-legislation-teaching-racism
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CRT made by legislators and news reporters does not echo what happens in American 

classrooms (McCausland, 2021). Instead, the Association of American Educators argues that 

they do not teach CRT at a single K-12 public school (McCausland, 2021). By contrast, the 

National Education Association (NEA) disagrees. They state that CRT is taught in primary and 

secondary educational institutions. Moreover, the NEA agrees with the critical race theory and is 

ready to defend its stance on the subject matter (Soave, 2021). 

 In alignment with the CRT and facilitating change, the Biden administration advocates 

for a federally funded history and civics pedagogy dispelling prejudice and discriminatory 

policies in America and appreciating the value of diverse student perspectives (Severi, 2021) It 

appears that schools around the nation are gearing up for change. Throughout five large school 

districts across the country, i.e., New York, California, Illinois, Florida, and Las Vegas, efforts of 

diversity, inclusion, and equity are on display. 

New York City Overhauls Gifted and Talented Education 

 On Friday, October 19, 2021, Mayor Bill de Blasio announced plans to reconstruct gifted 

and talented education in New York City elementary schools. The mayor calls for radical 

reforms to a highly discriminatory and criticized program for aggravating apartheid in the 

nation's most extensive educational institutions. New York’s department of education manages 

its public schools. New York City's school district is the largest in the nation, with an estimated 

enrollment of 995,336 students in more than 1,800 different schools. One of the most diversified 

metropolitan areas in this country is New York City. However, Orfield, co-director of the Civil 

Rights Project, argues that 66 years after the Supreme Court deemed segregated schools as 

'inherently’ unequal, New York reigns as the country’s focal point of racism regarding 
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segregated schools. The city's public schools are the most segregated in the nation (Orfield et al., 

2019). 

California Infuses Ethnic Studies into Core Curricula  

On Friday, October 8, 2021, California became the first state to mandate all students to 

complete a semester-long course in ethnic studies as a graduation requirement. The directive will 

take effect starting with the graduation of 2029-30. However, secondary schools must begin to 

offer courses beginning with the 2025-26 school year. Many educational institutions have 

accepted the idea of cultural curriculums; Los Angeles Unified and Fresno Unified voted last 

year to introduce students to ethnic studies. It is assumed that ethnic studies will change the 

educational experience and social livelihood for historically disenfranchised scholars that reside 

within the city of Sacramento (Cabrera et al., 2014; Dee & Penner, 2017). Educational 

institutions should offer professional development for teachers preparing to teach ethnic studies. 

Teachers must respond to the challenge of diversity, inclusion, and tolerance  

Los Angeles Unified School District 

The second-largest school district in the United States is LAUSD, and it serves well-

above 600,000 scholars from kindergarten through twelfth grade at over 1,000 schools. The 

district also has approximately 200 independently managed public charter schools commissioned 

by the Los Angeles Unified School District Board of Education. The Los Angeles Unified 

School District is partnering with Dr. Tyrone Howard, UCLA, to provide an Anti-Racist Journey 

in Los Angeles Unified: Mirror Work Implicit and Unconscious Bias Training with coaching 

support for all staff, classified and certificated in developing the racial literacy and cultural 

awareness needed in schools, offices, and other academic settings. Every school within the 

district has Professional Development Meetings with Breakout Groups that discuss various 
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aspects of approaching and dispelling anti-racism at LAUSD. Within this developmental process, 

teachers work together to modify curriculum standards and textbook units to be culturally 

relevant and socially sensitive to accommodate the educational requirements of the Black student 

population. Also, Howard (2017) theorizes that relationship building starts with an authentic and 

sustained level of involvement, beginning with knowing students, their lived experiences, 

challenges, and their situation in all their totality.  

Oakland Unified School District 

 Christopher Chatmon is the founder and executive director of the African American Male 

Achievement (AAMA) group. Chatmon is also the deputy chief for the Office of Equity. Their 

history of the many underserved Black students encouraged Oakland Unified School District to 

approach this dilemma radically (Pitcher, 2019). The goal was to look at how the system, 

structure, conditions created, and culture normalized failure for Black students. Chatman 

develops intergenerational relationships through an annual informative conference (ManUp!) 

where students learn about their history, acknowledge current events, and envision a change in 

the future of Black students within the Oakland School District (Pitcher, 2019). This strategy 

starts in elementary to high school; students meet, lunch, exercise, and fellowship with mentors 

to learn about Black manhood. Class curriculums align with state and district standards but are 

culturally relevant and culturally responsive, making the classes pertinent to Black students 

(Pitcher, 2019). They offer the following courses: African American Power in the United States 

and Arguments for Freedom (Pitcher, 2019). Again, the best possible outcome would involve 

educating teachers through professional development programs such as anti-racist school 

systems training to encourage and facilitate the ultimate goal of academic achievement for this 

ethnic gender population. In addition, it is critical to modify curriculum standards and textbook 
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units to be culturally relevant and socially sensitive to meet the educational needs of minority 

scholars. Finally, building positive student-teacher relationships and learning: keys to academic 

success.   

Illinois Focuses on Black, and Latino Boys 

Chicago Public School District is the United States’ third-largest school district.  It serves 

361,000 scholars in 644 educational institutions. In 2019, Chicago's school district vowed to 

prioritize Black and Latino boys in its push to raise achievement. They made a special effort to 

attract, develop, and retain highly skilled teachers in areas with high needs (Jackson, 2019). The 

administration focused on educational growth, economic security, and honor, reaffirming 

Chicago's principles and concerns. Illinois State education leaders have acknowledged the need 

for more diversity among teachers starting in 2022-23; a requirement for all teacher preparation 

programs is to set enrollment targets for candidates of color. The state has invested $6.5 million 

in partnership with teachers' unions for a statewide mentoring and virtual coaching program for 

first- and second-year teachers. 

Florida Ushers Inequality and Peace Teaching in Their Schools 

 In the southeastern region of Florida, the school district of Miami-Dade County, plans are 

in place to address societal changes. One of Dade county's most compelling concerns was 

inspired by the horrific killings of Breonna Taylor, Ahmaud Arbery, George Floyd, and other 

individuals who were victims of police brutality. After their demise, both minority and non-

minority citizens embraced the Black Lives Matter Movement. They received a passionate 

outpouring of support when demanding justice for those murdered individuals. Despite not 

having a complete plan rolled out, the potential was welcomed and raised many questions— is it 

even possible to implement—and will it positively affect the students? According to Banks 2020, 
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students need to know the full history of all humankind. To that end, Holocaust education is 

mandated and infused into the English curriculum. Why? Because it was a horrible event that did 

happen and could happen again (Banks, 2020). Evans contends that she is fortunate to discuss 

discrimination and racism due to her teaching subjects (Banks, 2020). Teachers cannot help but 

discuss racism and tolerance in world history because it plays a vital issue in every society, 

including Miami-Dade Schools. 

Nevada Develops an Anti-Racism Strategy  

Clark County School District is the fifth-largest school district in the United States. Clark 

County School District has over 300,000 scholars, 35,000 employees, 336 schools, and an annual 

operating budget of $5.2 billion. School administrators in Las Vegas have designated a team to 

develop an anti-racism strategy by the first of the year, amid parental pressure to adhere to new 

anti-racism laws and leadership attempts to circumvent a racial crisis. Officials divulged that the 

team’s structure is 3% Native American, 8% Asian American, 16% White, 34% Hispanic, and 

39% Black.  

Although K-12 programs in the U.S. show promise in empowering young Black men and 

people of color, effective laws and public policy are critical to disrupting the status quo. Over the 

past decade, there has been a measurable drop in the college enrollment rate of young Black men 

at America’s universities.  

Chapter Summary 

The literature review provided the framework for this research focusing on the academic 

goals reached between minority male students and their nonminority counterparts. The literature 

focused on the critical aspect of ecological systems located within urban communities. The 

literature also focused on relationships, learning, and a better understanding of student-teacher 
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interactions, implicit and unconscious biases, and racial stereotyping. The review started with an 

overview of Bronfenbrenner's (1979) theory of cognitive development influenced by the 

student's environment. Also, Howard's (2021) theory of relationships and learning as a key to 

academic success suggests that the student-teacher relationship affects students’ educational 

attainment. In reviewing the literature, frequently, teachers noticeably interacted with students 

using a mindset driven by racial stereotypes limiting a teacher's ability to assess or interact with 

a student based on their humanity and individuality. The literature revealed the critical need for 

professional development programs such as anti-racist school systems training to encourage and 

facilitate the ultimate goal of educational attainment for Black students. Also, modifying 

curriculum standards and textbook units to be culturally relevant and responsive to help meet the 

Black students' academic needs. Moreover, understand that building positive student-teacher 

relationships promotes learning and decreases the achievement gap. Finally, the literature review 

acknowledges diversity, inclusion, and equity efforts within the nation's five largest school 

districts. In the section to follow is the methodological design of this study. 
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Chapter Three: Methodology 

 Few studies have examined environmental systems, biased teachers, or failed curricula 

through the dynamics of race and gender to comprehend the lack of educational attainment 

within marginalized communities. Chapter Three describes the methods used to explore the issue 

and explains the investigative process. The expected outcome of this investigation was to 

determine the source of concern, and identify reformative strategies, a plan of action, and best 

practices to encourage cognitive development and educational attainment for this group. This 

research investigated the phenomenology of Black students who attended secondary school in 

the urban neighborhoods of south Los Angeles. Today, this group has had the opportunity to 

mature and reflect on the impact of environmental systems on cognitive development and the 

influence of racial stereotypes on student/teacher relationships. The researcher sought to find and 

implement the most authentic models or designs for professional development to address the less 

than favorable dynamics of the student-teacher relationship and the potential harm to 

environmental systems. Although racial stereotyping and ecological systems are underscored in 

the extant literature, the persistence of these phenomena requires that researchers conduct 

additional studies. Comprehensive face-to-face semi-structured interviews and responses 

collected from the interview questions helped the analyst understand how student-teacher 

relationships and ecological systems affect the academic achievement and social well-being of 

these individuals. The restated research questions detail the study design and analysis in this 

section. 

Re-Statement of Research Questions  

• RQ1. How do parent/child relationships impact the lived experiences of Black 

students within secondary schools of south Los Angeles?  
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• RQ2. How do educational factors impact the lived experiences of Black students in 

south Los Angeles secondary schools? 

• RQ3. How do community members contribute to the overall development of Black 

students in south Los Angeles secondary schools?  

Husserl’s Phenomenology 

Husserl (1857–1938) is often considered the originator of the phenomenological 

movement (Usher & Jackson, 2017). Using and modifying the thought processes of others before 

him, Husserl developed what is known as Transcendental phenomenology (Usher & Jackson, 

2017). Transcendence acknowledges the concept that we can never see a thing from all its 

different perspectives at once (Moustakas, 1994; Usher & Jackson, 2017). For this study, 

interviews will be conducted with 12 young Black men and women identifying factors that 

acknowledge and describe beliefs regarding their lived experiences. Qualitative research is a 

social science study that collects and works with precise data to comprehend the meanings of 

social life by analyzing and evaluating specific populations within marginalized communities 

(Crossman, 2020).  

A phenomenology is a philosophical approach and a research methodology that utilizes 

experiences to describe or analyze past events, subjective understanding, or tacit knowledge 

(Finlay, 2012). Moreover, phenomenology examines those often taken-for-granted yet distinctly 

typical human experiences in ordinary people's everyday lives (Finlay, 2012). Phenomenologists 

endeavor to collect “fresh, complex, and detailed descriptions of phenomena as concretely lived” 

by individuals to construct a description or interpret the phenomena' implicit, holistic, and often 

contradictory meanings (Finlay, 2012, p. 173). This chapter reviews the stipulations to safeguard 

the participants through the Institutional Review Board (IRB).  
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Research Methodological Approach and Study Design 

A research methodology is a subjective approach established on a constructivist 

worldview (Abutabenjeh & Jaradat, 2018). Constructivism centers on the significance of the 

world the participants live and work in (Moustakas, 1994). The logic behind the constructivist 

worldview supports the strength and benefit of using open-ended questioning techniques to share 

perceptions of the world they experience (Seidman, 2006). Collecting comprehensive 

communications allows the analyst to identify the significance of the participants' beliefs 

(Seidman, 2006). This phenomenological study design seeks to understand the perception of this 

ethnic gender population regarding the environment in urban communities and how it affects 

their cognitive development. Also, how student-teacher relationships influence educational 

outcomes. 

Unit of Analysis 

 Defining a unit of analysis is one of the most important moments in any scientific 

endeavor, including research on learning and instruction. The unit of analysis distinctively 

reflects a study's theoretical premises (Jornet & Damsa, 2021). The unit of analysis for this study 

was young Black male and female students who attended an urban high school in South Los 

Angeles. The study analyzed how environments within urban communities influence the social 

well-being of Black students and how the student-teacher relationship impacted their academic 

outcomes. 

Data Sources 

The researcher posted a flyer on a bulletin board at the West Angeles Church of God in 

Christ education office to recruit participants (see Appendix F). Volunteers could reply to the 

flier by calling the researcher or writing their contact information on an index card and placing it 
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into the box identified for the study. Volunteers could also speak with the youth minister 

regarding their desire to volunteer for the research study. The volunteers did not have to be 

members of the church. The selection process began; accordingly, the first 12 volunteers who 

met the selected criteria were confirmed participants for the research study. Once identified, the 

researcher formally invited the volunteers to participate with an invitation to participate letter 

(see Appendix G). Next, the researcher provided volunteers with an informed consent form (see 

Appendix H). The document served as a human research subjects’ concurrence and the interview 

instrument (see Appendix I). Referrals such as the snowball sampling method was also utilized 

(Geddes et al., 2017). 

Population and Sampling Processes 

The investigator accumulated the principles utilized to enlist volunteers for this research 

from group demographics and objectives that would amass information-rich data concerning the 

research goals (Palinkas et al., 2015). More precisely, criterion sampling guarantees that 

participants had the same lived experience (Palinkas et al., 2015). Therefore, this study employed 

a purposive sampling protocol. Creswell (2014) argues that purposive sampling is the method by 

which the participants were chosen because they are linked to the phenomenon and research 

issue. A detailed examination of the phenomenon and reasoning was derived from a sample 

population of 12 individual research participants.   

The selection of Black youth was based primarily on those who went to high school in 

urban communities within South Los Angeles. A significant requirement for participants in this 

phenomenological study was the lived experience that encompassed marginalized community 

systems, the phenomena of racial stereotyping and unconscious or implicit biases within the 

classroom, and the reality of failed student/teacher relationships. An essential criterion was that 
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participants were concerned about the study results and eager to engage in the research process 

(Moustakas, 1994). A survey determined the effects of the student/teacher relationship on Black 

students, which consisted of queries to measure the integrity and range of student/teacher 

relationships during high school careers. Five to 25 is the recommended number of participants 

for a phenomenological study; however, it is possible to have more. Since data saturation is the 

depth of information (Burmeister & Aitken, 2012), interviews were conducted until adequate 

data mirrored the study (Fusch & Ness, 2015). Complete information is overwhelmingly 

apparent when gathering evidence, and recent data show no change in language or subject matter 

identification (Faulkner & Trotter, 2017). As indicated by the questionnaire below, 

demographics such as ethnicity, gender, and age confirmed participants for this study. After 

receiving Institutional Review Board (IRB) approval (see Appendix J), the first 12 volunteers 

were confirmed as participants through the sampling process, beginning with criterion and 

culminating with purpose. If additional participants were needed the snowball sampling method 

would be utilized (Geddes et al., 2017). The criterion sampling identified those participants with 

lived experience (Moser & Korstjens, 2017). Prior to conducting the research, the researcher 

completed the CITI program and obtained a certificate of completion (see Appendix K). 

Data Gathering of Instruments/Tools   

 Data gathering instruments are the researchers’ tools to collect information in the 

research process. The methods and mechanisms utilized in this study were survey questions and 

evaluations designed to allow the participants freedom and range to share their perceptions 

regarding their lived experiences. Qualitative instruments also include questionnaires, 

documentary analysis, and observations. This approach reduces emotional distress while 

providing the chance to gather an abundance of direct information describing the participants’ 
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phenomenology. The analyst utilized semi-structured and open-ended questions and evaluations 

in the research study. For example, open-ended questions might appear invasive and meaningful 

at the plan’s start. A general query might be, describe your relationship with your high school 

math teacher, was your teacher patient with you, and did they show a genuine concern for your 

academic success? But once the researcher identified the main problems, there might be a more 

fixed conversation based on the actual circumstances; for example, describe how you felt or 

share a comprehensive history. 

Validity and Reliability of Instruments/Tools 

The researcher used doctoral students in the Global Leadership and Change program as 

assistant coders. This helped to eliminate bias by the researcher. The researcher confirmed the 

issue of trustworthiness in qualitative research through validity and reliability (Rose & Johnson, 

2020). Reliability is the extent to which researchers can replicate the study (Oluwatayo, 2012). 

For qualitative studies, reliability is determined by the researcher following the protocols and 

intercoder reliability (O’Connor & Joffe, 2020). In qualitative studies, validity refers to 

truthfulness and certainty. The validity of qualitative research means the appropriateness of the 

tools, processes, and data (Leung, 2015). Accordingly, honesty is how the results reflect the 

actual situation studied. This method placed into context the accounts of individuals’ daily life 

stories from both the verbal and nonverbal information gathered. (Rose & Johnson, 2020). Rose 

and Johnson (2020) present a variety of reliability and validity techniques that might increase 

trustworthiness in the analysis and representation of findings. These concepts support qualitative 

practices and provide growth, improvisation, and assessment opportunities.  
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Instrumentation 

 Recorded semi-structured interviews were employed for this study. Young Black students 

aged 20 through 25 were interviewed to document the perceptions of their lived experiences at 

urban schools in South Los Angeles, California. 

Data Gathering Procedures 

The analyst utilized Bhandari's procedures. Bhandari (2020) contends that nearly all 

qualitative data analyses are structured using the same format: 

● Step 1. Prepare and organize the information to be studied. First, the analyst 

transcribes questions and evaluations, categorizes field notes, copies any 

supplementary data, and adjusts and organizes the data into various categories 

associated with the participants' feedback.  

● Step 2. Review and explore the data. In this step, the investigator examines the 

information for patterns or commonalities and emerging themes. This process allows 

the investigator to recognize familiar elements, narratives, and beliefs regarding the 

perception of the phenomenology of the Black student population.  

● Step 3. Develop a data coding system. In this step, the researcher identifies beginning 

details and arrangements, develops acronyms, creates designs, and establishes a 

relevant subject matter codebook. Coding includes arranging and mapping content 

and conversation into classification and designating distinct acronyms to recognize 

and safeguard the participants involved in the research. "Coding is the process of 

synthesizing the material into chunks or segments of text before bringing meaning to 

information" (Rossman & Rallis, 2011, p. 274).  
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● Step 4. Interpreting the data. In this step, the researcher analyzes the data capturing 

the perceptions of the lived experience of 12 Black men. The answers for every 

participant will be available to the respondent for scrutiny before completing the 

research.   

● Step 5. Sharing the results. In the final step, the researcher shares the study results by 

a personal history detailing the inquiry’s findings. This chronicle will cover a 

comprehensive understanding of the phenomenology of 12 Black men. 

Human Subjects Considerations  

This research adhered to all directives established by Pepperdine University’s 

Institutional Review Board (IRB). The analyst obtained the participants’ authorization before 

applying to the IRB. Also, the analyst notified the participants regarding data collection 

protocols that include confidentiality, storage facility, and data safety.  

Precautions were taken to protect each participant’s emotional safety. There was the 

potential for the interviews to bring about painful memories. The researcher was careful with 

introducing sensitive topics. The benefit of this study will be that the information collected from 

the interviews will add to current data, encouraging change in classroom relationships and the 

environment. 

Privacy was maintained for all research participants. Any spoken or drafted report 

bearing a participant’s identity was locked away in the researcher’s home safe. Only the 

researcher has the key. Identification information, such as coded names, dates, times, and the 

specific location, were given an alias to ensure that no one could trace or identify participants in 

the study. The sample tables clarify the participants’ data. For example, BMP1 translates to 

Black Male Participant #One, and BFP1 translates to Black Female Participant #One, and so 
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forth. All confidential materials related to this study will be stored in the researcher's home safe 

and destroyed after three years. 

IRB Category of Research 

Pepperdine University requires IRB processes in any instance where a student wishes to 

conduct research per the U.S. Code of Federal Regulations, DHHS (CFR), Title 45 Part 46 (45 

CFR 46). This study met the qualifications for an exempt research application: it fitted within a 

45 CFR 46.104(d), (1-8) category, had no criminal or civil liabilities, did not use a protected 

group, did not involve deception, and presented minimal risks only to participants. There were 

no known risks or discomforts associated with this research, and volunteers had the right to 

refuse to participate or discontinue the study at will. Precautions were taken to protect each 

participant’s emotional safety. To ensure anonymity each was assigned a number. There was the 

potential for the interviews to bring about painful memories. Before beginning the survey, the 

researcher presented each participant with a full IRB informed consent form, including 

participant rights and the means to air any grievances with the researcher and Pepperdine IRB 

oversight. All survey responses were kept anonymous. This study reported all findings 

anonymously, and the researcher did not highlight any single respondent’s answers.  

Proposed Data Analysis Processes 

The sample tables will clarify the participants’ data. For example, BMP1 translates to 

Black Male Participant #One, and BFP1 translates to Black Female Participant #One, and so 

forth.  

Sample Tables 

Table 2 is a sample table established for the proposed data analysis of the participant and 

his environmental systems within the urban communities of south Los Angeles. 
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Table 2 

Sample Table for Proposed Data Analysis: Cognitive Development 

Home 
Life 

Neighborhood   Organizations High 
School 

 Church After- 
School 
Programs 
 

Issues/ 
Concerns 

 

BMP1         
BMP2         
BFP1         
BFP2         

 
Table 3 is a sample table established for the proposed data analysis of the student-teacher 

relationship and academic achievement.  

Table 3 

Sample Table for Proposed Data Analysis: Student-Teacher Relationship 

High School 
Teacher 

Racial Stereotypes Student 
Teacher 
Interactions 

Peer 
Influences 

Regrets  Issues/ 
Concerns 

  

BMP1        
BMP2        
BFP1        
BFP2        

 
Maxwell’s Method of Reasoning 

Maxwell (2012) conveys that the method of the inductive approach is used in qualitative 

studies that focus on specific situations or people to comprehend the significance of the activities 

and occurrences that the participant experienced. The participants' perceptions are realities that 

qualitative research attempts to understand. Also, qualitative research focuses on events and 

responses and comprehending how these behaviors influence the results (Maxwell, 2012). 

A phenomenology is a philosophical approach and a research methodology that utilizes 

experiences to describe or analyze past events, subjective understanding, or tacit knowledge 

(Finlay, 2012). Moreover, phenomenology examines those often taken-for-granted yet distinctly 
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typical human experiences in ordinary people's everyday lives. Phenomenologists endeavor to 

collect "fresh, complex, and detailed descriptions of phenomena as concretely lived” (Finlay, 

2012, p. 173). Thus, the potential exists to construct a description or interpret the phenomena’s 

implicit, holistic, and often contradictory meanings. This chapter reviews the stipulations to 

safeguard the participants through the Institutional Review Board (IRB).   

Data Collection 

 The researcher journaled detailed notes and audio record the conversations for precision 

during the interview process. The analyst collected both the perceptions of the lived experiences 

and descriptive information. Interviews are the most productive means to appropriate the 

participant’s phenomenology in qualitative research. It is imperative that the participant uses his 

words to describe his lived experiences; therefore, the analyst will be precise and neutral in his 

inquiries. The timing of the individual interviews depended solely on the participants' responses 

(see Appendix L). The analyst adhered to Bhandari’s (2020) subjective interview procedures to 

extract the participants' perspectives and perceptions. The researcher stored the information in 

the analyst's home office safe and, after three years, destroy the same. The analyst has the only 

key that will unlock the safe.  

Reliability of Data Gathering Instrument 

According to Creswell and Poth (2013) “validation in qualitative research is considered 

as trying to assess the accuracy of the results, as best described by the researcher, the 

participants, and the readers” (Creswell & Poth, 2013, p. 259). The investigator utilized 

Bhandari’s (2020) mechanics for comparing personal information, which includes a process for 

documenting as many steps of the procedures as possible, in addition to creating a 
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comprehensive Microsoft Excel worksheet. In establishing the spreadsheet, the analyst used the 

subsequent process: 

● The analyst identified the information contained in the worksheet. 

● The analyst used Row 1 as the heading row for each item tracked.  

● The analyst sorted the information and populate the worksheet accordingly.   

Setting 

 In early 2020, more than 700,000 people died of COVID-19 (Reiter et al., 2020). COVID 

travels from an infected mouth or nose to those same features as someone nearby. People seem 

to survive with greater expectancy when they have had their COVID shots. Also, the CDC 

recommends standing at least six feet apart (Rai et al., 2020). As a safety precaution, the 

researcher conducted interviews on Zoom, a video conferencing platform.  

Chapter Summary 

This chapter explains the qualitative approach utilized to investigate the issue describing 

the study design, the criteria, and the existing procedure: the interview instrument, process of 

collecting data, information study, and the IRB process. It covered the five steps to developing 

and writing a plan compatible with Bhandari’s (2020) data analysis strategy. This study aims to 

evaluate the connection between ecological systems within communities of color throughout 

south Los Angeles and the impact of student/teacher relationships on academic outcomes. In 

Chapter Four, the results of this study will be explored.   
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Chapter Four: Results  

The purpose of this qualitative study was to understand the ecological systems and 

educational factors and their impact on young Black post-secondary school students. A primary 

distinctive element of the study is that it collected data from young adults only a few years 

removed from their high school experiences, thus simultaneously benefiting from freshly formed 

perspectives and maturation into adulthood. This research emphasized and addressed the 

perceptions and experiences of a sample population, 12 Black volunteers, six females and six 

males, aged 20 through 25, who attended high schools in South Los Angeles. The type of study is 

an important factor to consider when choosing sample size. Conducting in-depth interviews is a 

common method used in qualitative inquiry, as this method is unique, and the information sought 

and the setting in which it is used (Shetty, 2021). Furthermore, the types of questions developed 

are equally important in determining sample size. Considering these individuals are not so far 

removed from secondary school, they have not forgotten what influenced their academic 

successes or failures. It is theorized that the participants have matured enough to share a truthful 

reality regarding their educational journeys.  

In qualitative studies, the validity of classification sample size and unit of analysis should 

be considered (Mwita, 2022). Furthermore, the adequacy of sample size has been debated in 

qualitative studies (Mwita, 2022). Researchers ascribed to a constructivist worldview believe 

relatively small samples used in qualitative studies are insufficient for generalization (Mwita, 

2022). Moreover, critics of qualitative studies consider this to be the major weakness of 

qualitative research. However, the requirement for in-depth data to be collected from a relatively 

small sample is a key justification for qualitative inquiry (Mwita, 2022). Qualitative research is a 

type of research that explores and provides deeper insights into real-world problems. The validity 
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of classification, sample size, and unit of analysis should be carefully thought-out (Mwita, 2022). 

According to Staller (2021), qualitative sampling is based on purposive selection, the sample size 

is flexible and not predetermined, and the goal is not to make generalizable claims but develop 

in-depth understandings with the richest evidence possible.  

The study was informed by the core constructs of Bronfenbrenner's (1979) and Howard's 

(2021) theoretical frameworks. As qualitative research evolves, techniques for collecting data 

have become manageable. In qualitative inquiry, a key data-organizing protocol is coding. For 

the purposes of this study, Johnny Saldaña's (2014) coding process was employed. In Saldaña's 

coding method, iterative processes reveal themes embedded in the data. As such, this research 

focused on identifying and describing the coding techniques and the transitions from codes to 

themes to construct the meaning of a phenomenon. Through thematic expiration, the data 

findings have provided an overarching narrative.  

Utilizing a phenomenological lens, the researcher conducted face-to-face, informal, 

unlimited discussions to identify factors that had influenced the academic journey of the study 

participants. The researcher sought to access, define, and understand the reflections of young 

Black adults regarding the ecological systems and educational factors that shaped their high 

school experience. The following is a summarization of the interviews: 

Interview Summaries 

Volunteer #1 (F/21) 

She has strong family values. She is interested in and provides scholastic direction to her 

siblings regarding their educational attainment. She is concerned about the state of affairs in her 

neighborhood. Additionally, she researches political dynamics that will bring positive and 

progressive change to urban communities. She traded college courses for gainful employment 
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when the pandemic caused her family financial difficulties. She hopes to rectify the situation 

soon.  

Character strengths in the educational and career contexts are two promising components 

for understanding how people create well-being, despite everyday struggles. Regardless of 

Volunteer #1's father's incarceration, her ability to demonstrate resilience was reinforced by a 

strong relationship with her mother and stepfather, involvement in after-school activities, and her 

moral values. Although instability was an overarching theme revealed from these data, 

microaggressions and teacher bias did not distract her. Furthermore, her responses to the 

interview questions showed that being honest and steadfast promoted her upward career 

trajectory. As an experienced educator, I have taught students from all socioeconomic 

backgrounds. Regardless of the challenges at home, students like Volunteer #1 tend to experience 

academic success when they separate home and school troubles. Volunteer #1 has been gainfully 

employed yet is currently unemployed and seeking career opportunities. 

Volunteer #2 (M/22) 

He believes that whenever God closes one door, God will open another. He looks for the 

bright side of everything. He trusts every cloud has a silver lining and that nothing is impossible. 

This volunteer approached the overall theme of instability with optimism. His father was absent, 

and his mother was the sole wage earner. As a result, his family (mother and three children) 

faced poverty. However, Volunteer #2 and his siblings devised clever ways to meet the family's 

needs, a process he deemed positive. 

Moreover, he approached circumstances with high optimism and was rarely daunted. In 

my over 20 years as an educator, I have observed that optimistic students exhibit the uncanny 

ability to develop relationships in the academic setting with positive expectations and have a 
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better chance at educational success. Volunteer #2 is a special education teacher with Wish 

Charter Academy in Westchester, California.   

Volunteer #3 (F/24) 

She understood the ramifications of being a good teacher for her students. Her approach 

was to build her educational repertoire (graduate school) and, within that process, encourage a 

better student/teacher relationship, ultimately, better student outcomes. This volunteer did not 

experience the typical challenges of poverty, that is, lack of education, meager resources, or 

disadvantaged circumstances. The overarching theme of stability was evident in her parent/child 

relationship. Also, both parents earned graduate degrees and accorded her a good lifestyle. The 

standard in her home was to achieve good grades and to perform at high levels. Volunteer #3 is a 

teacher, mentor, and girls' volleyball and softball coach at Wish Charter Academy. She is also 

attending California State University at San Marcos, where she is studying to become a board-

certified behavioral analyst.  

Volunteer #4 (M/24) 

This young man was patient, deliberate, and disciplined. These defining traits suggest 

self-esteem, self-efficacy, and self-confidence. Much like Volunteer #3, Volunteer #4 was reared 

in a stable and loving household. The relationship with his grandparents profoundly impacted his 

approach to social behaviors, grades, and career pursuits. Also, he opted for a gap year before 

beginning community college. He is a teller at a Los Angeles, CA, federal credit union. As an 

educator, I have observed the influence of grandparents providing grandchildren with a pipeline 

to their family's accomplishments, trials, and tribulations. Children who know their roots and 

cultural heritage tend to be vested in their educational journeys.  
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Volunteer #5 (F/22) 

She is beautiful inside and outside. Her relationship with her parents suggests she is 

empathetic, caring, forgiving, determined, resilient, and patient. This volunteer revealed the 

themes of instability and emotional distress on several levels. She did not have a relationship 

with her father; her mother was from Asmara, Eritrea (Africa). Her mother did not understand 

English, and Volunteer #5 did not understand her mother's native tongue/ Her mother's parenting 

customs differed from American parenting styles as her mother used the tool of shame to 

promote change in her daughter's behavior. For example, she did not praise her daughter when 

she accomplished various feats or received high academic grades. Yet, she was very vocal when 

her daughter made mistakes, adding to her challenges.  

When Volunteer #5 was in the eighth grade, her mother was diagnosed with 

schizophrenia and other mental disorders during the time her older brother was in the Navy. 

Subsequently, her first class started during the third period of every school day. Additionally, her 

father was an absent parent; he remarried and had two other daughters. Despite these 

circumstances, the three sisters are close and remain in touch with one another. Volunteer #5 

demonstrated exceptional character traits, including resilience and perseverance early on. Her 

student/teacher relationships provided immeasurable support for her educational journey. 

Community/student relationships provided access to activities that shaped her academic goals. 

Given the cultural barriers and her father's absence, the parent/child relationship was strained. 

Ultimately, Volunteer #5 successfully attained her educational pursuits with honors. She attended 

Chico State University and remains her mother's caregiver. I have taught students from varying 

backgrounds and circumstances. However, Volunteer #5 is exceptional on all levels. 
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Volunteer #6 (F/20) 

This volunteer's father was absent like others. However, she had a very close relationship 

with her mother; therefore, she did not miss her father. She recently became a single mother and 

intends to raise her daughter according to her mother's parenting style. Her mother provided 

much-needed stability, which reinforced her progress. Furthermore, she credits her mother with 

her positive approach to academic behaviors, grades, and educational attainment. Volunteer #6 

attended a vocational/technical school and is seeking employment. She believed the community 

did not support her educational journey, nor was there a Boys and Girls Club of America in her 

neighborhood. Further to the point, social media did not negatively influence her as it had for the 

many students I have taught. In the case of this volunteer, who was supported by a dynamic 

female figure, the differences between one-parent and two-parent families were negligible. 

Volunteer #7 (F/25) 

She believes that every experience we have, large or small, influences our character. She 

accepts the challenge to grow in almost every situation. She is intelligent, insightful, and 

adventurous. This volunteer grew up in a two-parent household. Her parents encouraged her self-

esteem, self-efficacy, and self-confidence, providing for the overarching theme of stability. She 

grew up in a predominately Black community where her teachers were a reinforcing reflection 

and supported her academic goals. Her studies were infused with culturally relevant data 

anchored by libraries in her neighborhood. 

Additionally, she was involved in after-school programs. Throughout my career, I have 

witnessed positive emotional and academic outcomes when a learner is supported by their 

family, educators, and community influencers. These constructs are shown in Bronfenbrenner's 

(1979) Ecological Theory of Cognitive Development.  
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Volunteer #8 (M/20) 

He is laid-back, fair, and capable. He looks for the best in people and is willing to go the 

extra mile to help others. Like a few volunteer participants, Volunteer #8 enjoyed a middle-class 

lifestyle. He attended secondary school in a predominately White community and did not feel 

that his teachers were racially biased. He asserted, "I was treated equally." Moreover, the 

influence of the church and after-school programs contributed to his academic success. In my 

experience, students with a positive attitude tend to have varying opportunities while in school 

and as early careerists.  

Volunteer #9 (M/21) 

He grew up with strong family values. These standards influenced his willingness to 

work and use his salary to meet the family's financial obligations. Among his siblings, he was 

considered a favorite son. This volunteer was not plagued with the trappings of urban blight. His 

mother stimulated his self-esteem, self-efficacy, and self-confidence, suggesting the encircling 

theme of stability in his life. I have found that when the systems of Bronfenbrenner's theory are 

in sync, learners are destined to thrive and flourish in the learning environment. 

Volunteer #10 (F/25) 

She is a single mother surviving under daunting circumstances. Her baby's father passed 

away a couple of months before their baby was born. As a result of the stress and grief associated 

with his death, the baby was born prematurely. No matter the difficult circumstances, she is 

resilient and committed to providing her child with the best education possible. Her responses to 

the interview questions suggest that stability was consistent throughout her life. It was the 

observation of Volunteer #10 that some teachers perceived Black students as uninterested in 

education or did not want to attend school. Also, she surmised that some teachers thought Black 
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students needed more academic help than non-Black students. As an experienced educator, I, too, 

have witnessed this type of bias among some of my colleagues within the educational setting 

relating to perceived work ethic and career advancement.  

Volunteer #11 (M/23) 

My first thoughts about this young man were that he had a (racial) chip on his shoulder 

that appeared to be shaped by back porch mentalities. However, I could hear a more positive 

attitude before our conversation ended. This volunteer believed his parent/child relationship was 

great. Given his great grandmother raised him, he showed an overarching theme of stability. He 

felt racial bias in some schools he attended; most of his teachers were Hispanic, and very few 

were Black. He thought that Hispanic teachers worked to support the Hispanic student 

population leaving other ethnic student populations without a much-needed support system. 

Volunteer #11 graduated from a continuation school. Continuing education provides 

opportunities to reach educational attainment for students aged 16 through 18 who have yet to 

graduate from a traditional high school. 

While he struggled in his educational journey, he persevered and ultimately graduated 

from secondary school. He attended a community college and has career goals for the future. In 

my teaching career, I have observed students who are motivated by the sheer will to overcome 

their circumstances can change their educational outcomes.   

Volunteer #12 (M/25) 

I met this young man in person before the interview. He was humble, determined, driven, 

and apprehensive. His demeanor seemed to suggest; I know I have made mistakes. However, if 

someone helps me, I can overcome anything; I want to be independent and accepted by society. 
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The volunteer's parents divorced when he was six years of age. However, his interpretation of the 

divorce between his father and mother was that his father abandoned him. 

Nonetheless, his grandmother raised him, providing an empowering theme of stability. 

Unfortunately, his grandmother had an untimely death. Subsequently, he dropped out of high 

school, violated the law. And was placed in prison. While incarcerated, Volunteer #12 realized he 

needed to make a positive change in his life. Therefore, he began a program offered at the prison 

to earn his high school diploma. He is no longer confined; he is working to complete this 

program and focused on finding a job.  

Bronfenbrenner's (1979) cognitive theory discusses the significance of the parent/child 

relationship as the center of a child's well-being.   

The researcher identified 12 overarching themes: 

• Participants reported that their parent/child relationships provided the necessary 

stability that supported their educational journey.  

• Participants reported that the parent/child relationship influenced their approach to 

academic behaviors, grades, and educational attainment.  

• Participants reported that the parent/child relationship encouraged their self-esteem, 

self-efficacy, and self-confidence.  

• Participants reported no racial bias in their student/teacher relationships.  

• Participants said that culturally relevant information was infused into their subject 

matter curricula. 

• Participants reported that there was no preferential treatment of one population over 

another population.  
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• Participants reported that their teacher(s) provided emotional support to encourage 

intellectual growth. 

• Participants said that acknowledging their mentors was a significant 

positive aspect of the impact of their mentoring relationships. 

• Participants reported that the church influenced their educational journey. 

• Participants reported that after-school programs influenced their educational journey. 

• Participants reported that organizations like the Boys and Girls Club of America and 

neighborhood libraries contributed to their development as Black students in south 

Los Angeles secondary schools. 

• Participants reported that social media did not influence their school attendance and 

academic behaviors. 

Three research questions (RQs) were developed to best identify the issues centered on 

this phenomenon. The RQs and subsequent IQs are as follows: 

Research Question 1  

Research Question 1 had three corresponding interview questions, and the responses 

from the study participants are reflected below: 

• RQ1. How do parent/child relationships impact the lived experiences of Black 

students within secondary schools of south Los Angeles?  

o IQ1. Did parental incarceration, lack of education, or poverty impact your 

parent/child relationship? If so, in what ways?  

o IQ2. Did your parent/child relationship influence your approach to academic 

behaviors, grades, or educational attainment? (Howard's [2021] Student/teacher 

relationship) 
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o IQ3. Did your parents encourage your self-esteem, self-efficacy, or self-

confidence?  

For this sample, more than half of the study participants responded that their parents or a 

single mother, grandmother, or great-grandmother provided stability (see Table 4).  

Table 4 

Responses to Interview Question 1 

Themes Frequency Parent/Child Relationship 

Instability 5 

Paternal incarceration/absence of 
parent/poverty/language & cultural 
barriers marginalized parent & 
child relationship. 

Stability 9 

Strong parental presence/good 
parenting with a single 
mother/presence of grandmothers 
and great-grandmothers   

 

For this sample, more than half of the study participants responded that their parent(s) 

emphasized the importance of grades (see Table 5). However, two participants shared different 

experiences. 

Table 5 

Responses to Interview Question 2 

Themes Frequency Parent/Child Relationships 

Emotional Distress 2 

Paternal incarceration/ 
language barrier/culture 
barrier 

Emphasis on Grades 7 
Parental emphasis placed on 
grades 

No Emphasis on Grades 3 

Parental emphasis not placed 
on grades 
 

Some Emphasis on Grades 1 
little parental emphasis is 
placed on grades 

 



 

86 
 

For this sample, more than two-thirds of the study participants responded parent(s) 

encouraged their self-esteem, self-efficacy, or self-esteem (see Table 6).  

Table 6 

Responses to Interview Question 3 

Themes Frequency Parent/Child Relationship 

Supportive Parents 10 
Parents encouraged self-esteem, self-
efficacy, and self-confidence 

Non-Supportive Parents 2 
Parents did not encourage self-esteem, 
self-efficacy, or self-confidence 

 
Research Question 2  

This question had four corresponding interview questions, and the responses from the 

study participants are reflected below: 

• RQ2. How do educational factors impact the lived experiences of Black students in 

south Los Angeles secondary schools? 

o IQ4. How would you characterize the racial attitudes of your school's teaching 

community? 

o IQ5. Was your subject matter curriculum infused with culturally relevant 

information? 

o IQ6. Did any of your teachers show a preference for one student population over 

another student population? If so, did the teacher's perspective influence your 

academic journey? 

o IQ7. Did your teacher(s) provide emotional support to encourage intellectual 

growth?  

For this sample, more than half of the study participants responded that they felt  

no bias from their teaching community (see Table 7).  
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Table 7 

Responses to Interview Question 4 

Themes  Frequency Student/Teacher Relationship  

No Bias 7 Teacher(s) showed no racial bias  

Bias  4 Teacher(s) showed racial biases  

Uncomfortable 1 
White teacher(s) showed racial 
biases toward Black students  

 

For this sample, more than half of the study participants responded that their subject 

matter curriculum was infused with culturally relevant information (see Table 8).  

Table 8 

Responses to Interview Question 5 

Themes Frequency Student/Teacher Relationship 
Culturally relevant information 7 Teachers provided culturally 

relevant information 

None-culturally relevant 
information 

4 Teachers did not provide 
culturally relevant information  

Teacher cultural sensitivity 1 Some teachers were more 
likely than others to use 
culturally relevant information. 

 

For this sample, more than half of the study participants responded that they saw no 

preferential treatment for one population over another (see Table 9).  

Table 9 

Responses to Interview Question 6 

Themes Frequency Student/Teacher Relationship 

Preferential Treatment 4 

Teacher(s) showed a 
preference for one student 
population over another  

Non-Preferential Treatment 8 

The teacher (s) did not show a 
preference for one student 
population over another.  
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For this sample, more than half of the study participants responded that their teacher(s) 

provided emotional support to encourage their intellectual growth (see Table 10).  

Table 10 

Responses to Interview Question 7 

Themes Frequency Student/Teacher Relationship 

Emotional support 9 
Teacher(s) provided emotional 
support  

No emotional support 3 
The teacher (s) did not provide 
emotional support  

 

Research Question 3  

This question had four corresponding Interview Questions, and the responses from the 

study participants are reflected below: 

• RQ3. How did community members contribute to your overall development as a 

Black student in a South Los Angeles secondary school? 

o IQ8. What role did the church play in your educational journey? For example, 

Sunday School or Vacation Bible School? 

o IQ9. What role did after-school programs play in your educational journey?  

o IQ10. Was there a "Boys and Girls Club of America or Library in your 

neighborhood? 

o IQ11. Did media coverage of contemporary American society and current events 

influence your school attendance or academic behaviors? 

For this sample, two-thirds of the study participants responded that the church influenced 

their educational journey (see Table 11).  
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Table 11 

Responses to Interview Question 8 

Themes  Frequency Community/Student Relationship 
Church had influenced 8 The church influenced  
Church did not influence 4 The church did not influence  

 

For this sample, more than two-thirds of the study participants responded that after-

school programs played a role in their educational journey (see Table 12).  

Table 12 

Responses to Interview Question 9 

 
Themes Frequency Community/Student Relationship 

Positive impact of after-school 
programs  10 

After-school programs were positive. 

Lack of impact on after-school 
programs  2 After-school programs had no impact.  

   
 

For this sample, half of the study participants responded that there was a library in their 

neighborhood but no Boys and Girls Club of America (see Table 13).  

Table 13 

Responses to Interview Question 10 

   
Themes  Frequency Community/Student 

Relationship 
No Boys & Girls Club/no library 2 There was not a Boys and 

Girls Club or library in the 
community 

No Boys & Girls Club/yes, library 6 No Boys and Girls Club, yet a 
library in the community 

Yes, Boys & Girls Club/yes, library 2 Both Boys and Girls Club and 
library in my neighborhood? 

Yes, Boys & Girls Club/no library 2 There was a Boys and Girls 
Club, yet no library in the 
community 
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For this sample, more than half of the study participants responded that social media did 

not influence their school attendance or behaviors (see Table 14).  

Table 14 

Responses to Interview Question 11 

  

Themes  Frequency 
Community/Student 
Relationship 

Social media influence  5 
Social media positively 
impacted academic behaviors.  

 
Lack of social media   7 

Social media negatively 
influences academic 
behaviors.  

 

Participants 

The investigator accumulated the principles to enlist volunteers for this research from 

group demographics and objectives that would amass information-rich data concerning the 

research goals (Palinkas et al., 2015). More precisely, criterion sampling guarantees that 

participants had the same lived experience (Palinkas et al., 2015). The selection of Black youth is 

based primarily on those who went to high school in urban communities within South Los 

Angeles. A significant requirement for participants in this phenomenological study was the lived 

experience encompassing marginalized community systems, racial stereotyping and unconscious 

or implicit biases within the classroom, and the reality of failed student/teacher relationships. An 

essential criterion is that participants are concerned about the study results and eager to engage in 

the research process (Moustakas, 1994).  

Creswell (2014) argues purposive sampling is the method by which the participants were 

chosen because they are linked to the phenomena and research issue. The observations and 

inferences of this study were made from a sample of 12 individual research participants. In 
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qualitative studies, the validity of classification sample size and unit of analysis should be 

considered (Mwita, 2022). Furthermore, the adequacy of sample size has been debated in 

qualitative studies (Mwita, 2022). Researchers ascribed to a constructivist worldview believe 

relatively small samples used in qualitative studies are insufficient for generalization (Mwita, 

2022). Moreover, critics of qualitative studies consider this to be the major weakness of 

qualitative research. The requirement for in-depth data to be collected from a small sample is a 

key justification for qualitative inquiry (Mwita, 2022). Typically, sample sizes are smaller for 

qualitative research compared to quantitative experiments as the goal is not to suggest that the 

sample of participants represent the whole population proportionately (Bekele & Ago, 2022). 

Instead, in qualitative inquiry the objective is to identify the problems and needs to better 

understand and address the phenomenon (Bekele & Ago, 2022). Furthermore, nonprobability 

samplings focus on three crucial areas. 

• The initial priority is that all study participants must have personal knowledge of the 

same phenomenon and histories related to the study. 

• Second in order of priorities is the method whereby the participants are picked, noting 

they can identify with the phenomenon and research issues being analyzed.  

• Following close behind, the third emphasis is understanding that participant 

confidentiality would be sustained. 

Before the interviews, the researcher sent each volunteer an invitation to participate with 

an informed consent document and a copy of the interview protocol via e-mail. A subset of this 

population consisted of 12 volunteers (six females and six males) who were Black, aged 20 

through 25, and had attended secondary school in south Los Angeles. After the interview, source 

data was compiled, reported, and cataloged, and the findings mirrored the fullness of the 
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literature. Data overload was indisputable as the commonalities and critical themes from the 12 

participant responses were indistinguishable. 

Inter-Raters for Thematic Analysis 

The two panelists who were inter-raters for my thematic analysis were versed in my 

subject area. They have professional experience and continue to work in and around K through 

12 and higher education. Both are graduates of Pepperdine's Graduate School of Education and 

Psychology: with a Ph.D. in Global Leadership and Change and Ed.D. in Organizational 

Leadership. Each is a subject matter expert with thriving careers in the educational arena. Their 

invaluable feedback was incorporated into common themes revealed within these data.  

All study participants attended a secondary school in South Los Angeles. However, one 

graduated from a continuation school, one started a re-entry secondary school while incarcerated, 

and one graduated from a Catholic all-boys secondary school. Before analysis, data were sorted 

by common themes. In addition, the researcher elicited data to recognize the varying systems in 

Bronfenbrenner's (1979) theoretical framework. The visual data displays assisted in 

differentiating codes across various elements from which logical themes emerged (Saldaña, 

2014). The participants (six males and six females) in this study ranged from age 20 to 25 years 

old, and each was Black or of African descent. 

Three research questions organized the findings. First, we examined the parent/child 

relationship. Second, we examined the student/teacher relationship. And third, we examined the 

community's contribution to the overall development of Black students in south Los Angeles 

secondary schools. The coding process is found in Appendix M, Appendix N, and Appendix O. 

See Table 15 that reflects the professional development the study participant is engaging in or 

preparing to pursue.    
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Table 15 

Activities Following High School 

Study Volunteers College Employment 

Volunteer 1 (F/21) Cal State Northridge Seeking Employment 
Did not graduate 

Volunteer 2 (M/22) West Los Angeles College Special Education Teacher 
Did not graduate at Wish Academy 

Volunteer 3 (F/24) Cal State San Marcos Teacher, Mentor, and 
Studying to become a 
Board Certified

Girl's volleyball and
softball coach 

Behavior Analyst 
Volunteer 4 (M/24) Los Angeles City College Bank Teller 

Volunteer 5 (F/22) Chico State University Barista at Starbucks' 
Did not graduate and a Caregiver 

Volunteer 6 (F/20) American Career College Seeking Employment 
Healthcare Education 
Did not graduate 

Volunteer 7 (F/25) Lincoln University Transportation 
Philadelphia, PA Security Officer 
Undergraduate degree - Department of 
Majored in Biology/
minor in Japanese

Homeland Security 

Volunteer 8 (M/20) West Los Angeles College Cable Technician at PCC 
Did not graduate Telecommunications and 

Special needs 
paraprofessional at 
Wish Academy 

Volunteer 9 (M/21) El Camino Community 
College 

Security Guard 

Did not graduate 
Volunteer 10 (F/25) Los Angeles SW College Retail Manager for 

Did not graduate T-Mobile
Volunteer 11 (M/25) Los Angeles SW College Long-Haul Trucker 

Did not graduate 
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Study Volunteers College Employment 

Volunteer 12 (M/23) Working towards 
High School Diploma

Seeking Employment 

Additional Comments and Concerns 

At the end of each interview session, the researcher encouraged the participant to share 

their comments or concerns that were not covered. They are as follows: 

Volunteer #1 (F/21) 

She questioned whether Black students attending predominately Black Schools in a 

predominately White community were welcomed. (Community/Student Relationship). 

Volunteer #4 (M/24) 

I want the church to be more of informational support, i.e., encouraging and teaching 

about education/schools beginning at a much earlier age. (Community/Student Relationship). 

Volunteer #5 (F/22) 

There needs to be more dialogue regarding mental health struggles, which sounds cliché. 

(Bronfenbrenner's 1979 theory of cognitive development) 

Volunteer #7 (F/25) 

Every experience that we have (small or large) influences us. (Bronfenbrenner's 1979 

theory of cognitive development) 

Volunteer #12 (M/25) 

After incarceration, he wants to complete high school and needs help finding a job. 

(Bronfenbrenner's 1979 theory of cognitive development) 
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Chapter Summary 

Three research questions organized the findings. First, the researcher examined the 

parent/child relationship. Second, the researcher examined the student/teacher relationship. And 

third, the researcher examined the community's contribution to the overall development of Black 

students in South Los Angeles secondary schools. Participants were encouraged to voice their 

concerns and comments regarding the subject matter. 

After examining the parent/child relationship illustrated in Bronfenbrenner's (1979) 

microsystem, the findings involved the significance of stability versus instability and how the 

parent/child relationship factors into the student's educational journey. Also, stability speaks to 

the parents' power of presence and nurturing the child. As is reflected in strands of the literature, 

stability upgrades fragile families to healthy families (Haskins, 2016). Parents must appreciate 

how positive interactions with their students will encourage appropriate academic behaviors, 

grades, and educational attainment. Likewise, parents must promote their child's self-esteem, 

self-efficacy, and self-confidence, all a necessary part of academic success. Judging from the 

responses received, parents are making progress. 

After examining the student/teacher relationship, as is reflected in strands of the 

literature, teachers must recognize the role of implicit biases and racial stereotyping and how it 

affects students of color (Howard, 2021). Also, teachers should understand that the subject 

matter curriculum must be infused with culturally relevant information when teaching students of 

color (Ladson-Billings, 2021b). A few teachers still do not recognize their personal bias towards 

a particular ethnic group. Furthermore, teachers must practice effective communication and the 

art of caring concerns (Howard, 2021). Some teachers provide emotional support to encourage 

intellectual growth in Black students. Howard (2021) theorizes that teachers fit into three 
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categories. Type A: Teachers who know to do better and are doing better. Type B: Teachers 

willing to do better but cannot do better culturally, and Type C: Teachers refusing to 

acknowledge a problem. Howard (2021) suggests (a) an anti-racism inquiry, (b) respect for 

culture, and (c) relational trust as concepts to build effective and culturally informed teacher-

student interactions. Finally, Howard and Rodriguez-Minkoff (2017) encourage teachers of 

minority students to address the needs for relevance, relationship, ratification, and realization. 

After examining the community/student relationship, students recognize the church for 

their role of encouraging students throughout their academic journey. The church provided 

subject matter tutors and field trips to various colleges, along with their rites-of-passage 

programs. Also, students appreciate that the church holds its graduation celebration. However, 

the students desire that the church become more involved with the student community at an 

earlier age. The after-school programs involve the sheriff's department with the Youth Action 

League (YAL), introducing activities and knowledge appropriations for the youth in our urban 

communities. These programs also help with homework assignments and tutoring assistance. 

The Boys and Girls Club of America is an excellent social and emotional intelligence resource. 

There is training in woodwork, jewelry, knitting, and sports. Character-building exercises that 

involve morals, integrity, and trust. Libraries are not just a place to check out books; you can also 

check out cameras, telescopes, and laptops. It's a place to meet friends and build self-esteem and 

self-confidence. The social media component has some students concerned. They feel it is 

overpowering with political concerns, celebrity affairs, and social controls. One of our 

participants exclaimed, "During the 2016 election, I just wanted to stay home and not go to 

school. I felt like I had racial battle fatigue." See Figure 10 which exhibits the activities of the 

study volunteers’ post-high school. 
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Figure 10 

Activities Following High School 

 

Chapter Five presents the conclusions, implications, and recommendations for future 

research.  
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Chapter Five: Conclusions, Implications, and Recommendations 

Conclusions 

The goal of this research study was to explore how the parent/child, student/teacher, and 

community/student relationships affected academic behavior, ultimately, academic success. As 

such, the researcher developed three research questions to better understand these relationships 

relative to Bronfenbrenner's (1979) theory. The unit of analysis for this study included 12 young 

Black adults aged 20 through 25 who attended secondary school in South Los Angeles. The 

researcher looked to interpret the reflections of young Black adults regarding the ecological 

systems and educational factors that shaped their high school experiences within the urban 

communities of South Los Angeles. Considering these individuals are not so far removed from 

secondary school, they should remember what influenced their academic successes or failures. It 

was theorized that the participants had matured enough to share a truthful reality regarding their 

educational journey. Furthermore, a review of the findings of Chapter Four was presented. 

Additionally, the researcher introduced a comparative analysis between Sub-Saharan Africa and 

South Los Angeles secondary students and their academic pursuits. Finally, recommendations 

are shared for future research.  

Purpose Statement 

The purpose of this qualitative study conducted via a phenomenological lens was to 

better understand ecological systems and educational factors and their impact on Black 

students. Specifically, an exploration of high school experiences and perceptions was 

emphasized. Notwithstanding, some educators have little readiness for race scholarship, 

comprehending race-related social character and acknowledging racism. As such, it would be 
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prudent for researchers to analyze how racial stereotypes and unconscious and implicit biases 

influence an educator's teaching style, disciplinary actions, and curriculum development.  

It was also necessary to explore (a) ecological systems within the residentially 

segregated neighborhoods of South Los Angeles, (b) how the participants perceived the roles 

and accountability of educators and administrators towards their academic success, and (c) 

what sustained these dynamics between Black and White students.  

Research Methodology and Study Design 

This research methodology employing a subjective approach established a constructivist 

worldview (Abutabenjeh & Jaradat, 2018). Constructivism centers on the significance of the 

world in which we live and work (Moustakas, 1994). The logic behind the constructivist 

worldview supports the strength and benefit of using open-ended questioning techniques to share 

perceptions (Seidman, 2006). Moreover, the collection of comprehensive communications 

allowed for the identification and significance of the participants' beliefs (Seidman, 2006).  

Typically, sample sizes are smaller for qualitative research compared to qualitative 

experiments as the goal is not to suggest that the sample of participants represent the whole 

population proportionately (Bekele & Ago, 2022). Instead, in qualitative inquiry the objective is 

to identify the problems and needs to better understand and address the phenomenon (Bekele & 

Ago, 2022). According to Staller (2021), qualitative sampling is based on purposive selection, 

the sample size is flexible and not predetermined, and the goal is not to make generalizable 

claims but develop in-depth understandings with the richest evidence possible. 

The interviews were purposefully arranged, allowing for a meaningful discussion through 

face-to-face interviews, including open-ended queries. Each dialogue took about 45 minutes, 

considering the time spent reading, understanding, and responding to the questions. These data 
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were evaluated and classified following their relevance to the research questions. Details and 

frequencies extracted from the written records were deposited into a template for each discussion 

query. An evaluation was made using the accounts from the subject matter, and reports were 

acknowledged and consolidated.   

Moreover, this phenomenological study design aimed to understand the perceptions of 

the Black student population regarding the environment in urban communities and how it 

influenced their cognitive development. Also, how student/teacher relationships shaped 

academic outcomes were explored. Therefore, the researcher developed three questions to study 

the phenomenon:  

• RQ1: How do parent/child relationships impact the lived experiences of Black 

students within secondary schools of South Los Angeles?  

• RQ2: How do educational factors impact the lived experiences of Black students in 

South Los Angeles secondary schools? 

• RQ3: How do community members contribute to the overall development of Black 

students in South Los Angeles? 

Research Question 1 

The aim of this question was to understand the parent/child relationship and its impact on 

the student's lived experience. In the analysis of RQ1, the researcher determined that Black 

fathers were frequently absent from a child's life. One-third of the participants cited parental 

incarceration, lack of education as the theme of instability. For example, Volunteer #1 (F/21) 

stated that her father was in prison for ten years, and when he returned, it interrupted her focus 

on academics. Two-thirds of the participants cited parental/grandparents' involvement in their 

lives as themes of stability. Subsequently, findings for RQ1 indicate that two-parent households 
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are more apt to provide stability in the parent/child relationship. Utilizing the fragile family 

study, Haskins (2016) evaluated how a father's imprisonment impacts a child's well-being and 

development during adolescence. Haskins (2016) estimates paternal incarceration explains 

between 2% and 15% of the Black-White achievement disparity at age nine. Furthermore, a 

father's imprisonment (time and nurturing away from children) produces differences across 

generations affecting more American children than previously assumed (Haskins, 2016). 

The data points show positive parent/child relationships influence the student's approach 

to academic behaviors, grades, and educational attainment. However, negative parent/child 

relationships (language and cultural barriers) promote emotional distress and instability. 

Bandura's (2018) theory emphasizes the significance of parents encouraging self-esteem, self-

efficacy, and self-confidence. 

A parent's lack of quality education can empower and sustain negative generational 

knowledge and perceptions, directly and indirectly impacting educational outcomes for Black 

students. It can also generate poverty, producing anxiety and instability. According to Finegood 

et al. (2017), when families face financial difficulties at home, parents experience increased 

stress levels, impacting the relationship and interactions between parent and child. 

Notwithstanding, over half of the participants shared that their parents emphasized the 

importance of grades influencing their positive approach to academic behaviors, grades, and 

educational achievement. Khattab (2015) argues that parent/child relationships may structure a 

student's involvement in school and aid in comprehending their high school realities. The 

parent/child relationship is invaluable to a student's academic success (Wang et al., 2021). In 

short, the findings of this research question revealed that the parent/child relationship was critical 

in the Black student's educational journey.   
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Research Question 2 

The genesis of RQ2 was to better understand how educational factors impacted the 

students' lived experiences. Howard (2017) states that relationship-building starts with authentic 

and sustained involvement. It begins with knowing students, understanding their lived 

experiences, and embracing their situations in its entirety. In the analysis of RQ2, over half of the 

participants characterized the racial attitudes of their teaching communities as unbiased. For 

example, Volunteer #5 (F/22) stated the Latin and Black teacher population always understood 

the concept of being Black and having credentials. There was a sense of safety. Over half of the 

participants felt that their subject matter curriculum was infused with culturally relevant data. 

Two-thirds stated that teachers showed no preference for any student population. Two-thirds 

shared that their teachers provided emotional support for their intellectual growth.  

Relationships coupled with compassion are crucial. Ladson-Billings (2021a) argues that 

we need teachers committed to students of color who form unyielding servitude by going above 

and beyond titles. Teachers who acknowledge and respect their student's history and culture 

facilitate inclusive learning (O'Neill, 2021). Correspondingly, Howard's (2021) theory of 

relationships and learning: keys to academic success agrees with Ladson-Billings' (2021a) 

position regarding the role of student/teacher bonds. Given this question's findings, teachers must 

understand their students' backgrounds to perform their roles effectively. Building curricula that 

infuse inclusivity is a scalable best practice, as shown in this body of work. 

Research Question 3 

The aim of RQ3 was to determine how the community/student relationship impacted the 

student's lived experience. In the analysis and interpretation of RQ3, two-thirds of the 

participants felt that the church had influenced them to focus throughout their educational 
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journey. For example, Volunteer #3 stated "that the church sets a foundation for education. Her 

church celebrates all graduations. She appreciates and is motivated by her church's involvement 

with education." 

Two-thirds applauded after-school programs and their positive influence on their 

academic journeys. Volunteer #5 stated that her after-school program greatly impacted her 

educational journey. Youth Activity League (YAL), run by the local sheriff's department, 

provided tutoring and field trips. Ultimately, it was instrumental in choosing high school courses 

leading to her career goals. Exactly half of the participants reported that libraries were in their 

neighborhoods. Only two participants said they had a Boys and Girls Club of America and a 

library in their neighborhood. More than half of the participants acknowledged that social media 

did not influence their school attendance or academic behaviors. The findings of RQ3 were 

consistent with Bronfenbrenner's (1979) theory of cognitive development.  

Many Black churches provided programs encouraging students' social and emotional 

intelligence. Often volunteers and college students were available to assist with homework 

assignments. Moreover, the Rites of Passage is designed and implemented to change lives. 

Initially, the goal was to support young males and to address the adversities associated with 

social influences of substance abuse, early sexual activity, gang involvement, and encounters 

with the juvenile justice system (Ulmer, 2022). Recently, the Rites of Passage and like programs 

have expanded to include all Youth, e.g., adolescent girls, children from two-parent families, and 

immigrant children. Results indicate that most participants attended church, whether it was a 

forced issue or a welcomed traditional Sunday event. For example, Participant #3 shared that her 

church encouraged her educational journey. The church also celebrated her educational 

attainment. These community/student interactions aim to develop relationships through social 
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and spiritual connections to encourage hope, perseverance, and educational attainment for the 

disenfranchised (McIntosh & Curry, 2020). 

Discussion of Key Findings  

 In this qualitative study, Bronfenbrenner’s ecological theory was explored with an 

emphasis on the microsystem (family, school, religious affiliations).  Moreover, the assumption 

that there are reciprocal associations between two core constructs parent/child relationships and 

student/teacher relationships relative to the students’ academic success. The results provided first 

evidence that such reciprocal associations indeed exist, even when controlling for core variables 

like age, gender, and academic achievement. Furthermore, it was observed that the parent/child 

relationship was a predominate factor in a child’s academic, social, and emotional development. 

The results of this study revealed that relationship quality and academic success are both 

important constructs in the learning environment (Goetz et al, 2021). 

Parent/Child Relationship 

Strands of the extant literature suggest that the parent/child relationship is central to the 

child’s well-being (Bronfenbrenner, 1979). This relationship is immediate, influential, and 

significant in the child’s cognitive development. Bronfenbrenner (1979) defines the five 

ecological systems within each community, i.e., microsystem (family, school, religious 

affiliations), mesosystem (two or more of the microsystem), exosystem (extended family and 

neighbors), macrosystem (attitudes and ideologies of the culture), and the chronosystem 

(environmental changes that occur throughout life). Each structure progressively overlaps and 

affects the quality of relationships within the five systems on some level. Additionally, when 

parents encourage a child’s self-esteem, self-efficacy, and self-confidence, their character 

foundation is strengthened (Bandura, 2018).  
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When conducting this qualitative study, it was apparent there is a need for Black parents 

(specifically, Black fathers) to navigate the educational system and to be present in their 

children’s everyday lives. Furthermore, it was found that incarceration, lack of education, and 

poverty adversely impact the parent/child relationship. Based on these findings, a high 

percentage of fathers were absent in the lives of the study participants. A small percentage  

participants indicated they experienced instability and a lack of academic focus due to paternal 

incarceration. 

When adults lack proper parenting skills, children are at a considerable disadvantage. 

Bronfenbrenner’s (1979) theory particularly relating to the microsystem, suggests that the 

parent/child relationship is paramount irrespective of the age and stage from childhood to 

adulthood. Their cognitive development or social well-being is directly tied to the foundation set 

by parent(s) or extended family. 

Student/Teacher Relationship 

This body of knowledge shows that the most pertinent to this work is the concept that 

learning occurs within a framework of sustained, and authentic student/teacher relationships 

(Rickabaugh, 2016). Teachers are essentially a significant resource for underserved students. 

(Cochran-Smith & Keefe, 2022). Researchers find that White teachers of minority students have 

substantially diminished anticipations than Black teachers (Cherng & Halpin, 2016). Another 

factor sustaining the academic achievement gap is the percentage of White teachers to Black 

students (Cherng & Halpin, 2016). Statistics confirm that White teachers (79.3%) rank the 

highest in numbers serving students of color. As the literature review reflects, Ladson-Billings 

(2021b) identifies culturally relevant teaching as placing education within cultural dynamics for 

ethnic learners.  
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Howard suggests (a) an anti-racism inquiry, (b) respect for culture, and (c) relational trust 

as concepts to build effective and culturally informed student/teacher relationships. According to 

Howard (2021), teachers must be authentic and build positive and nurturing relationships with 

their students. It is necessary to consider the multi-faceted dimensions of student/teacher 

relationships. Therefore, teachers and administrators are encouraged to modify curriculum 

standards and textbook units to support academic achievement for the Black student population. 

Additionally, Howard (2021) theorizes that teachers fit into three categories. Type A: Teachers 

who know to do better and are doing better. Type B: Teachers willing to do better but cannot do 

better culturally, and Type C: Teachers refusing to acknowledge a problem. Howard (2017) 

argues that relationship building starts with an authentic and sustained level of involvement, 

beginning with knowing students, their lived experiences, challenges, and situations in all their 

totality. Finally, teachers of minority students were encouraged to address the need for relevance, 

relationship, ratification, and realization (Howard & Rodriguez-Minkoff, 2017).  

Professional Development Programs 

The literature revealed the critical need for professional development programs like anti-

racist school systems training. In addition, modifying curriculum standards and textbook units to 

be culturally relevant and responsive. Moreover, building positive student/teacher relationships 

promotes learning and decreases the achievement gap. These expectations are more critical for 

math teachers and their Black students (Gershenson et al., 2016).  

In 2021, the Los Angeles Unified School District (LAUSD) partnered with Dr. Tyrone 

Howard, UCLA, to provide an Anti-Racist Journey in LAUSD. The theme was Mirror Work 

Implicit and Unconscious Bias Training, with coaching support for all staff, classified and 

certificated in developing the racial literacy and cultural awareness needed in classrooms, 
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academic relationships, and other academic settings. Every school within LAUSD participated in 

professional development meetings with breakout groups to discuss various aspects of 

approaching and dispelling anti-racism at LAUSD. Within this developmental process, teachers 

worked collaboratively to modify curriculum standards and textbook units to be culturally 

relevant to accommodate the educational requirements of the minority student population.  

Community/Student Relationship 

The community/student relationship is significant in the Black student's educational 

journey. According to Gates (2021), Black churches constitute the oldest organization created 

and guarded by Black people, and they are not just places of worship. Black religious institutions 

stand as the social, economic, and political platforms of progress and sanity for the Black 

population (Gates, 2021). Organizations within the church strengthen moral character and 

Christian values that support a respectful and viable character foundation. Another aspect of the 

Black church is that it can provide appropriate racial socialization for the Black student.  

Some study participants desired more input and structure from the church and earlier in 

life. After-school programs positively contributed to the Black student population, i.e., tutoring, 

sports, and Youth in Government Programs sponsored by the sheriff's department. Some 

communities supported the Boys and Girls Club of America, and there were libraries in almost 

all neighborhoods. Also, the responses indicate that social media did not negatively influence 

Black students. 

New Insights 

As an experienced educator, I was struck by three responses (rich data), which gave me a 

new insight, respect, and value for the power of forgiveness and its never-ending possibilities. 

These participants are highlighted to provide clarity to the statement. The behaviors of Volunteer 
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#2 (M/22), Volunteer #5 (F/22), and Volunteer #12 (M/25) provided me with an avenue to 

mitigate some of the relationship concerns in the field of education. The three participants had 

different experiences, yet their attitudes and responses to issues were virtually identical. My 

question: Could their attitudes serve as a benchmark for adult and racial relationships on a larger 

scale?  

Volunteer #2 (M/22) 

His father was absent, and he attended a Catholic all-boys high school. Usually, but not 

always, private schools attract an elite group. When students of lower socioeconomic 

backgrounds are among wealthy students, it can unwittingly cause anxiety. Poor students are 

most often rejected and isolated. Despite these challenges, this volunteer remained optimistic and 

graduated with honors.  

Volunteer #5 (F/22)  

Her father was an absentee parent with another wife and two additional daughters; one of 

the daughters and Volunteer #5 are the same age. Her mother was from Asmara, Eritrea (East 

Africa). African parenting customs differ from American parenting. Participant #5 became her 

mother's caretaker at 13 years of age; as a result, her school day could not begin until her third 

period. Although her mother never praised her for being studious and having good grades, she 

never lost her stride. She graduated from high school with honors.  

Volunteer #12 (M/25)  

He is developmentally slow and was diagnosed with Autism early on. His father 

abandoned him at the age of five. Ultimately, he dropped out of high school and broke the law. 

While incarcerated, he started a high school completion program, which he has been continuing 

since he left prison. Today, his focus is on high school completion and securing employment.  
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  I have ascertained from these three remarkable individuals that despite their 

unimaginable challenges, each has shown an element of forgiveness: an admirable attitude. I 

can't help but wonder what would happen if more forgiveness existed between racial groups 

within American society. The next section to follow are parallels between the findings of this 

research and the literature.  

Literature That Aligns with the Findings 

The researcher's theoretical frameworks were based on literature primarily from two 

theorists: Bronfenbrenner's (1979) theory of cognitive development and Howard's (2021) theory 

of relationships and learning: key to academic success. Moreover, the researcher referenced 

Vygotsky's (1962) hypothesis that a child's cognitive development progresses through social 

interaction and language. Vygotsky (1962) analyzed our ecological systems to determine their 

influence on learning. He decided primary education occurs through direct interactions with 

parents, siblings, teachers, and peers. Vygotsky (1962) maintained that cognitive development 

occurs on two levels: social and individual. In cognitive development, one learns problem-

solving skills, accepting or dismissing rejection, and relating acceptably with others by observing 

relationships (Kozulin et al., 2003).  

Vygotsky's (1962) theories suggest that if the environment in which one develops their 

first level of cognitive skills (i.e., the social group) is filled with oppressive behaviors and 

oppressive relationships, it is logical that the second level (i.e., individual internalization) will be 

filled with those same oppressive behaviors and relationships. Generational disenfranchisement 

marginalized their opportunity to observe positive problem-solving, an affirmative method of 

accepting or dismissing rejection and relating acceptably with others by watching and 

internalizing positive cognitive development. Vygotsky's (1962) theories concur with the 



 

110 
 

researcher's findings that discrimination and oppression are, on some level, responsible for the 

academic performance of the Black student population.  

Maslow (1943) maintained that unless the child's entire hierarchy of needs was met, it 

was improbable that the child would achieve academic success. Those needs include food and 

water, safety and security, acceptance, self-esteem, and self-actualization. Because of the dire 

poverty status associated with residential segregation, the basic needs of many Black children 

often go unmet. For example, many students go to school hungry and without appropriate 

clothing; some children are homeless. It would be tough for a student to concentrate on 

academics if he is hungry, cold, or without a place to call home (Maslow, 1943). Theories concur 

with the researcher's findings that the fallout of educational apartheid is, on some level, 

responsible for the academic performance of the Black student population. Freire (2000) 

maintained that the concept of oppression was embedded and sustained in the deficient core 

curriculum taught in the classroom. Freire (2000) agrees with the ideas of the critical race 

theorists regarding the current curriculum, suggesting that European-Americans are the dominant 

race and Blacks are the slave race. According to Huber et al. 2010 (as cited in Zamudio et al., 

2011), the curriculum also negatively influences essential skills of thinking and diminishes 

creative awareness regarding cultural values, ethnicity, and positive race relationships. This 

information is meaningful, necessary, and vital. How many everyday parents have incorporated 

this knowledge into their parental database?  

Closing the Gap 

The new knowledge revealed by the findings of this study suggests key constructs of the 

theories presented by Bronfenbrenner (1979) and Howard (2021) align with the commonalities 

among the study participants and their shared phenomenon. Therefore, it can be surmised that 
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these theories are supported even by individuals just out of that experience. Furthermore, strands 

in the literature are in concert with the nuances of this phenomenon. For example, in nine out of 

12 participants, stability emerged as the overarching theme, suggesting that parents were present 

and positively influenced the participants’ lives. In another example, in seven out of 12 

participants, ‘no biases’ emerged as the overarching theme, suggesting that teachers did not show 

bias. And yet another example, in eight out of 12 participants, the church's role emerged as an 

overarching theme, suggesting that the church influenced the student’s educational journey. 

Bronfenbrenner (1979) states that the microsystem is the ecological systems theory's most 

immediate and influential level. Indicating an individual’s character foundation supports and 

strengthens their cognitive development. 

Additionally, Howard’s (2021) theory of relationships and learning: Keys to academic 

success conveys that a healthy student/teacher relationship contributes to and encourages the 

students’ chances for educational attainment. Furthermore, the parent/child and student/teacher 

relationships embolden opportunities for positive community/student relationships.  

Implications 

The research focused on the reflections of young Black adults regarding the ecological 

systems and educational factors that shaped their high school experiences. The study was 

informed by the core constructs of Bronfenbrenner's (1979) theory of cognitive development and 

Howard's (2021) theory of relationships and learning: key to academic success. Bronfenbrenner 

(1979) argues that the three relationships (microsystem) influence the cognitive development of 

the child's character. Howard's (2017) theory is that relationship-building starts with authentic 

and sustained involvement. Additionally, Howard (2021) agrees with Ladson-Billings' (2021b) 

position regarding culturally relevant and responsive subject matter curriculum; this pedagogy is 
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essential for students of color. Academic achievement requires healthy relationships connecting 

parents, teachers, and the community with positive processes guiding the educational journey for 

the Black student population. The implications were that the quality of three distinct 

relationships impacted Black students' educational attainment and that timing and sequence were 

also significant. Ultimately, the parent/child relationship is the foundation for a positive 

student/teacher relationship, and the student/teacher relationship encourages a positive 

community/student/relationship. Further implications suggest that the family unit plays a critical 

role in developing character traits and moral values, especially during their children’s formative 

years. There are interrelationships, such as school and community environments, that are 

necessary to ensure the healthy development of a child’s livelihood.  

Recommendations   

This qualitative research was conducted through a phenomenological lens to better 

understand the lived experiences of Black students in urban high schools of South Los Angeles. 

Three research questions were developed to study this phenomenon. The study's findings 

provided a blueprint to inform change in the parent/child, student/teacher, and 

community/student relationship. The results suggest that the quality of the three relationships is 

necessary for a student's academic success. Specifically, the researcher sought to identify how 

community-provided resources impact the Black students' educational journey. In consideration 

of the results of this study, the researcher is suggesting the following recommendations for future 

research: 

• Conduct the same analysis but expand it to include a larger sample. 

• Conduct the same study for young Black adults aged 26 to 30 to compare the depth 

and differences in responses. 
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• Conduct the same study throughout all of America. 

Discussion 

After completing the interviews for this dissertation study, I traveled to Sub-Saharan 

Africa for a spiritual revival. Still operating in my researcher's role and as a seasoned educator, I 

began to observe and process the behavioral differences between the high students of Sub-

Saharan Africa and South Los Angeles. Notwithstanding, the young adult participants of my 

study reflected on their lived experiences post-secondary school. I present a comparative analysis 

between Sub-Saharan African and south Los Angeles secondary students in the following 

paragraphs. 

A Comparative Analysis 

The information used in the comparative analysis is not new data added to this study. The 

information reflecting the high school students of Sub-Saharan Africa was amassed from 

observations and critical conversations with Sub-Saharan African students, parents, and teachers. 

The report reflecting my experience with students of South Los Angeles was extracted from the 

last eight years of my teaching in urban high schools of South Los Angeles. Note: The 

researcher’s contribution to this comparative analysis highlights this study's different yet 

valuable perspective. The timeframe corresponds with the research participants' high school 

years and a few years beyond.  

Sub-Saharan Africa – Parent/Child Relationship 

During our travels, we visited the 'Just Cause' Orphanage. We, as Americans, were 

moved to tears by the children's performance of a song they wrote titled, "I didn't know You 

(God) could bless me this way." I was impressed with the goodwill and social graces exhibited 

by the students during my time in Sub-Saharan Africa. The children are amazing! To make 
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another point, Miss Judith (orphanage teacher) explained that the student/teacher relationship 

begins with the student's character foundation in the parent/child relationship in sub-Saharan 

Africa. She said, "Parents are unyielding regarding faith-based morals and values as they are the 

primary concerns in building their children's character." It is expected when Sub-Saharan African 

children start school, their teachers become their parents. For example, when students enter first 

grade, they practice their faith-based values and morals learned via parent/child relationships 

within their student/teacher relationships. In essence, teachers become their parents. 

Additionally, Sub-Saharan African children see education as a gift rather than a burden. In 

contrast, my experience in South Los Angeles has been students tend to undervalue education. 

As is reflected in strands of the literature, Bronfenbrenner's (1979) first system, the microsystem, 

is significant because it is at the center of the child's social well-being.  

South Los Angeles – Parent/Child Relationship 

In contrast to Sub-Saharan Africa, it appears that a high percentage of parents from South 

Los Angeles parents do not have the educational background to support their children's character 

foundation. In the urban communities of South Los Angeles, educators are often forced into a 

parental role before the subject matter curriculum can be taught. There appears to be confusion 

regarding the role of the teacher and that of the student. For example, some students in South Los 

Angeles exhibit a behavior that suggest the teacher should earn their respect.  

Sub-Saharan Africa – Student/Teacher Relationships 

On the first day of our travels, we attended a school assembly with approximately 200 

students from three secondary schools. The presentation was outside, and each school group 

stood in their assigned sections. The speaker did not use a microphone: the students were 

disciplined; respectful; and focused. You could hear every word of the presenter's speech. 
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Two weeks into our journey, we had an engagement with several parents. During dinner, 

we discussed whether the schools in Johannesburg had issues with students with defiant and 

hostile behaviors. And if yes, what might be the repercussions? Mr. Smith responded, "Rarely do 

we have students with those behaviors." However, when we do there is expulsion with no 

opportunity to return. They believe in the adage, 'One bad apple spoils the whole bunch.' 

Therefore, in Zambia, there are no suspensions or need for school police.  

Throughout Zambia, teachers and education are highly regarded. If a student abuses a 

teacher, they are immediately remanded to jail. As shown in the extant literature, 

Bronfenbrenner's (1979) theory of cognitive development suggests that a parent/child 

relationship indicates a successful student/teacher relationship. 

South Los Angeles – Student/Teacher Relationships 

As I reflect on my time as an educator visiting Sub-Saharan Africa, I think about my 

experiences teaching ninth and tenth-grade English, speech, and creative writing classes with as 

many as 40 students. I am reminded of the inordinate amount of time it requires to get students 

settled in classes that are 90 minutes long. It takes at least 20 minutes or more for students to 

quiet down, allowing me to take attendance. Immediately following an additional 20 minutes is 

spent depositing the lesson plan into Schoology (a learning management system). Ultimately, the 

teacher is left with less than 50 minutes to teach a lesson plan.  

Sub-Saharan Africa – Student Health 

I do not recall seeing a student with a high body mass index (BMI) in Sub-Saharan Africa 

suggesting that these students do not abuse sweets or junk food.  Students in Zambia do not have 

cars, so their mode of transportation more often than not is walking (great exercise). 
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South Los Angeles – Student Health 

Most of my students have a high body mass index (BMI). My students eat chocolate bars, 

chips, and donuts and drink Coke for breakfast. The mode of transportation for many students in 

south Los Angeles is cars or buses. And while there is the opportunity to exercise during gym 

classes, many students ditch those classes whenever possible. According to Wallach et al. 

(2006), the lack of minerals and other dietary supplements of value, such as an appropriate 

percentage of lithium in the water and an overabundance of sugar, frequently contributes to the 

violence we see in America's urban communities. 

Sub-Saharan African Youth Character 

One afternoon (while walking to church in Zambia), a little boy approached my sister and 

me. He said, "Auntie, you are going the wrong way; follow me, and I will show you the way."  

His authentic concern suggests his character is the same inside the classroom as it is around the 

community. It has been my experience that children of Sub-Saharan Africa learn, understand, 

and practice respect for citizens throughout the region based on the emphasis placed on the 

parent/child relationship. 

Chapter Summary 

This qualitative research study examined the reflections of young Black adults on the 

ecological systems and educational factors that shaped their high school experience in the urban 

communities of south Los Angeles. The findings of this study align with the literature, and 

Bronfenbrenner's (1979) theory of cognitive development. His structure suggests that the 

parent/child relationship influences the character foundation. Also informing this study, 

Howard's (2021) theory of relationships and learning: key to academic success suggests that the 

student/teacher relationship is critical to the student's educational attainment. Most pertinent to 
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this work has been the concept that learning occurs within a foundation of nurturing, sustained, 

and authentic student/teacher relationships (Rickabaugh, 2016). 

This research focused on three relationships that support the efforts of Black students to 

realize their full potential. Healthy relationships connect parents, teachers, and the community 

with positive processes empowering the educational journey. The findings confirm that parents 

must understand their role in their children's cognitive development. Furthermore, teachers must 

be mindful of how racial stereotyping shapes their implicit biases and impacts the student/teacher 

relationship. Finally, community members must continue to provide the necessary resources to 

encourage and support students in their educational pursuits.  
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APPENDIX A 

Copyright Permission from Shakoor Ward 

 
                                                                 

 

Ward, Shakoor 
 

 
 
 

Mon, Sep 25, 10:04 AM 
(6 days ago) 

 
 

 

to me  
 

Hello Carol Carson, 

Forgive me for not remembering the name, but I do remember being contacted about the 
image and providing approval. The "NOISE" is the addition I provided to the image. 

Do you need it stated in an email exchange that I give you permission to use the image with my 
additions? Or can I mention in this email that I do give Carol Carson permission to use the 
image with my modifications? 

 

Regards, 
Shakoor Ward, PhD, CWDP 
Director of Learning, Development, and Equity 
Tulane University Libraries 
Tulane University 
7001 Freret Street, 6th Floor 
New Orleans, Louisiana 70118 
Phone:  504-247-1934 
(he, him, his) 
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Tyrone Howard 
thoward@gseis.ucla.edu via 
gmail.com  

 

 
 
 
 
 
 
 

Tue, Jun 14, 2022, 6:48 AM 

 
 

 

 

 

So good to hear from you, Dr. Carson. I hope that you have been well. Yes, I approve. Thank 

you for your contributions to this work! 

 

Tyrone 

-- 

Tyrone C. Howard, Ph.D. 
Pritzker Family Endowed Chair in Education to Strengthen Children & Families 
American Educational Research Association-President Elect 
Member, National Academy of Education 
Director, UCLA Pritzker Center for Strengthening Children & Families 
Director, UCLA Center for the Transformation of Schools 
Director, UCLA Black Male Institute 
School of Education & Information Studies 
University of California, Los Angeles 
1041 Moore Hall; Box 951521 
Los Angeles, CA. 90095-1521 
(310) 267-4824 
(310) 206-6293--fax 
Twitter: @TyroneCHoward 
 
  

https://support.google.com/mail/answer/1311182?hl=en
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APPENDIX E 

Copyright Permission from Tagg Magazine 

From: Tagg Magazine <info@taggmagazine.com> 
Date: Thu, Jun 16, 2022 at 6:47 AM 
Subject: Re: Tagg Magazine "Intersectionality Chart" 
To: Carol Carson 'student' <carol.carson@pepperdine.edu> 
 
Yes, feel free to use it.  
 
Thanks for checking in. Good luck with the dissertation! 
 
2022 Tagg Team 
info@taggmagazine.com 
www.taggmagazine.com 

 
From: Carol Carson 'student' <carol.carson@pepperdine.edu> 
Sent: Tuesday, June 14, 2022 10:38 AM 
To: Tagg Magazine <info@taggmagazine.com> 
Subject: Re: Tagg Magazine "Intersectionality Chart"  
  
Per your request, the link: https://taggmagazine.com/why-we-should-care-about-intersectionality/ 
Intersectionality 

 Note: 

Courtesy of Tagg Magazine: 1638 R Street N.W., Suite 300, Washington, DC 20009 

The Federal copyright law protects the Tagg Communication LLC Contents and photos of Tagg 
Magazine.  
 
On Tue, Jun 14, 2022 at 6:45 AM Tagg Magazine <info@taggmagazine.com> wrote: 
Hi Carol, 
 
Can you please send us the link the chart you're referring to?  
 
Thanks. 
 
2022 Tagg Team 
info@taggmagazine.com 
www.taggmagazine.com 

mailto:info@taggmagazine.com
mailto:carol.carson@pepperdine.edu
mailto:info@taggmagazine.com
http://www.taggmagazine.com/
mailto:carol.carson@pepperdine.edu
mailto:info@taggmagazine.com
https://taggmagazine.com/why-we-should-care-about-intersectionality/
mailto:info@taggmagazine.com
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APPENDIX F 

Volunteer Flyer 

 
DISSERTATION RESEARCH STUDY 

Volunteers Needed 
Participate In 
A research study designed to analyze the perceptions of young Black 
adults centered on educational factors that shaped their high school 
experiences in South Los Angeles. 
To Participate  
Black adult (male or female) between 20 and 25 years of age. 
Participation Involves 
45-minute interview (e.g., In-Person, Skype, Zoom, or FaceTime). 
Participation Enrollment 
Administration begins Tues., November 1, 2022   
Administration ends Tues., November 22, 2022.  

To learn more or to sign up, please contact 

Carol Carson, Principal Investigator 

Pepperdine University  

West Los Angeles Graduate Campus 

6100 Center Drive 

Los Angeles, CA 90045 

carol.carson@pepperdine.edu or (323) XXX-XXXX 
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APPENDIX G  

Invitation Letter  

 

 

Dear [ name], 

My name is Carol Carson, and I am a doctoral student in the Graduate School of Education and 
Psychology at Pepperdine University. I am conducting a research study regarding the  
“Reflections of Young Black adults on the Ecological Systems and Educational Factors that 
Shaped Their High School Experience in South Los Angeles.” Specifically, how this 
phenomenon impacted their educational attainment, and I need your help! I am seeking 
volunteer study participants for interviews. Your participation in the study will be audio 
recorded and is anticipated that the interview will take no more than 45 minutes. 
 
Participation in this study is voluntary, and your identity as a participant will be protected 
before, during, and after the time that study data is collected. Strict confidentiality procedures 
will be in place. During and after the study. All confidential materials related to this study will 
be stored in the researcher's home safe and destroyed after three years. The only persons who 
will have access to your research records are the study personnel, the Institutional Review 
Board (IRB) of Pepperdine University, and any other person, agency, or sponsor required by 
law. The information from this study may be published in scientific journals or presented at 
scientific meetings but the data will be reported as group or summarized data and your identity 
will be kept strictly confidential. 
 
If you have any questions or would like to participate in this study, please feel free to contact 
me at your earliest convenience. 

 
Thank you for your participation, 

 
Carol Carson 
Pepperdine University 
Graduate School of Education and Psychology 
Doctoral student 
Cell Number:1 (323) XXX-XXXX 
e-mail: carol.carson@pepperdine.edu 
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APPENDIX H 

Informed Consent Form 

 
Formal Study Title: 
Reflections of Young Black Adults on the Ecological Systems and Educational Factors that 

Shaped Their High School Experience in South Los Angeles 
 
Authorized Study Personnel: 
Principal Investigator:  Carol Carson, Ph.D. Cell Phone: (323) XXX-XXXX 
 
Key Information: 
If you agree to participate in this study, the project will involve: 

• Black Males/Black Females between the ages of 20 and 25 
• This research is limited to Black students who attended an urban high school in South Los Angeles 
• Utilizing a phenomenological lens, the researcher will conduct face-to-face, semi-structured, open-ended 

interviews to identify factors influencing the academic success of selected participants. 
• One (1) interview is required 
• The interview will take approximately 45 minutes 
• There are minimal to no risks associated with this study 
• You will not be paid for your participation 
• You will be provided a copy of this consent form 

Invitation: 

You are invited to take part in this research study. The information in this form is meant to help you decide whether 

or not to participate. If you have any questions, please ask.  

Why are you being asked to be in this research study? 

You are being asked to take part in this study because not many subject matter studies consider how the environment 

of young Black students coupled with educational factors influence their comprehension of educational 

accomplishments. Therefore, additional studies are required to analyze the Black youth’s perceptions regarding this 

subject matter as it is an understudied area. This research will explore the perceptions of 12 Black young men and 

women ages 20 to 25 who attended urban high schools in South Los Angeles.  

What is the reason for doing this research study? 

The purpose of this qualitative study is to better understand ecological systems and educational factors and their 

impact on the lived experience of young Black students within south Los Angeles, California. Specifically, an 

exploration of their high school experiences and perceptions will be emphasized.  

What will be done during this research study? 

Utilizing a phenomenological lens, the researcher will conduct face-to-face, semi-structured, open-ended interviews 

to identify factors influencing the academic success of selected participants. You will be asked to respond to eleven 

(11) questions. The interview will take approximately 45 minutes. 
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How will my (data/samples/images) be used? 

Your data will be used to better understand ecological system and educational factors and their impact on the lived 

experiences of young Black students within South Los Angeles. The study results may be circulated or conferred at 

seminars or training and development programs, but your identity will never be compromised. Participation is 

confidential, which means that no one will be able to link your response to your identity.  

What are the possible risks of being in this research study? 

There are no known risks or discomforts associated with this research, and volunteers have the right to refuse to 

participate or discontinue the study at will. Precautions will be taken to protect each participant’s emotional safety. 

To ensure anonymity each participant will be assigned a code and number. For example, BMP1 translates to Black 

Male Participant #One, and BFP1 translates to Black Female Participant #One, and so forth.  There is the potential 

for the interviews to bring about painful memories. Before beginning the survey, the researcher will present each 

participant with a full IRB informed consent form, including participant rights and the means to air any grievances 

with the researcher and Pepperdine IRB oversight. All survey responses are kept anonymous. This dissertation 

reports all findings anonymously, and the researcher will not highlight any single respondent’s answers.  

What are the possible benefits to you? 

There are no direct subject benefits for you as a result of your participation in this study.  

 

 

What are the possible benefits to other people? 

The potential benefits to society from this study are research findings that could make for a better understanding of 

this phenomenon and its impact on members of the Black population with regards to their educational attainment. 

What will being in this research study cost you? 

There is no cost to you for being a participant in this research study. 

Will you be compensated for being in this research study? 

There is no compensation for being in this research study. 

What should you do if you have a problem during this research study? 

Your welfare is the major concern of every member of the research team. If you have a problem as a direct result of 

being in this study, you should immediately contact one of the people listed at the beginning of the form. 

How will information about you be protected? 

Reasonable steps will be taken to protect your privacy and the confidentiality of your study data. All confidential 

materials related to this study will be stored in the researcher's home safe and destroyed after three years. The data 

will be stored electronically through a secure server and will only be seen by the principal investigator during the 

study and for three years after the study is completed. 

The only persons who will have access to your research records are the study personnel, 

the Institutional Review Board (IRB) of Pepperdine University, and any other person, agency, or sponsor required 

by law. The information from this study may be published in scientific journals or presented at scientific meetings 

but the data will be reported as group or summarized data and your identity will be kept strictly confidential. 
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What are your rights as a research subject? 

You may ask any questions concerning this research and have those questions answered before agreeing to 

participate in or during the study. For study related questions, please contact the investigator listed at the beginning 

of this form. 

For questions concerning your rights or complaints about the research contact the Institutional Review Board (IRB): 

Phone: 1 (310) 568-2305 

e-mail: gpsirb@pepperdine.edu 

What will happen if you decide not to be in this research study or decide to stop participating once you start? 

You can decide not to be in this research study, or you can stop being in this research study (“withdraw”) at any time 

before, during, or after the research begins for any reason. Deciding not to be in this research or deciding to 

withdraw will not affect your relationship with the investigator or with Pepperdine University. 

You will not lose any benefits to which you are entitled. 

Documentation of informed consent 

You are voluntarily making a decision whether or not to be in this research study. Signing this form means that (1) 

you have read and understood this consent form, (2) you have had the consent form explained to you, (3) you have 

had your questions answered and (4) you have decided to be in the research study you will be given a copy of this 

consent form to keep. 

Participant Feedback Survey 

To meet Pepperdine University’s ongoing accreditation efforts and to meet the Accreditation of Human Research 

Protection Programs (AAHTPP) standards, an online feedback survey is included below: 

https://forms.gle/nnRgRwLgajYzBq5t7 

Participant Name 

_____________________________________________ 
Name of Participant: Please Print 
 

Participant Signature:_    Date 

________________________________________     _______________ 

Investigator Certification: 

My signature certifies that all elements of informed consent described on this consent form have been explained 
fully to the subject. In my judgement, the participant possesses the capacity to give informed consent to participate 
in this research and is voluntarily and knowingly giving informed consent to participate. 
 
________________________________________    ______________ 

Signature of Person Obtaining Consent     Date 
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APPENDIX I 

Interview Questions 

RQ 1: How do parent/child relationships (Bronfenbrenner’s microsystem) impact the lived 

experiences of Black students within secondary schools of South Los Angeles? 

1.      Did parental incarceration, lack of education, or poverty impact your  

parent/child relationship?  If so, in what ways? 

        2.     Did your parent-child relationship influence your approach to academic 

behaviors, grades, and educational attainment? 

3.    Did your parents encourage your self-esteem, self-efficacy, and, or self- 

confidence? 

RQ 2: How do educational factors impact the lived experiences of Black students in South Los 

Angeles secondary schools? 

         1.       How would you characterize the racial attitudes of your school's teaching 
community? 

          2.     Was your subject matter curriculum infused with culturally relevant  

information?  

 3.     Did any of your teachers show a preference for one student population over 

another student population? If so, did the teacher’s perspective influence your 

academic journey? 

4.      Did your teacher provide emotional support to encourage intellectual  

growth? 

 

 



 

160 
 

RQ 3: How do community members contribute to the overall development of Black students in 

South Los Angeles secondary schools? 

1.      What role did the church play in your educational journey? For example,  

Sunday School or Vacation Bible School? 

         2.      What role did after-school programs play in your educational journey?  

         3.     Was there a ‘Boys’ and Girls’ Club or a library in your neighborhood? 

4.      Does media coverage of contemporary American society and current events 

influence your school attendance or academic behaviors? 
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APPENDIX J 

Pepperdine University IRB Approval Letter 
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APPENDIX K 

CITI Program: Certificate of Completion 

 

 

  



 

163 
 

APPENDIX L 

Demographics Questionnaire 

Instructions: 

This short questionnaire will provide an overall demographic analysis of the entire participant 

group. Appendix I is the actual questionnaire used during our face-to-face or Zoom interview 

that should last 45 minutes. All materials related to this interview will be kept in a locked safe in 

the researcher’s home for three years and destroyed at that time. The researcher will be the only 

one with a key.  

What is your age? ____________________________________________  
  
What is the highest grade that you have completed? __________________ 

Were you a recipient of the “Free Lunch” Program? __________________ 

What is the highest level of education completed by Mom? _____________  
(Select one) 
  
What is the highest level of education completed by Dad? ____________________ 
(Select one) 
                                                                               
Less than High School                                 4-Year College Degree (BA, BS) 
High School/GED                                        Master’s Degree 
Some College                                               Doctorate Degree 
2-Year College Degree (Associates)           Professional Degree (MD, JD)                                           
  
During your high school years what was your mother’s occupation? ____________________ 
  
During your high school years what was your father’s occupation? _____________________ 
  
During your high school years, what family members lived in your home? 
  
 ________________________________________ 
Single or Both parents? _______________________________________         
  
Number of siblings? __________________________________________ 
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Did any of your siblings graduate from high school? _________________  

  

Where did you reside in south Los Angeles?      

  

Baldwin Hills _____________________________ 

  

Exposition Park____________________________ 

  

Hyde Park ________________________________ 

  

Leimert Park ______________________________ 

  

USC_____________________________________ 

  

Watts_____________________________________ 
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APPENDIX M 

Coding for Research Question 1 
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APPENDIX  H2 (RQ1 - IQ2)

RQ1: How did the parent/child relationship impact your lived experience as a Black student in a south Los Angeles secondary school?
IQ2: Did your parent/child relationship influence your approach to academic behaviors, grades, or educational attainment?

Volunteer 1 (F/21) Volunteer 2 (M/22) Volunteer 3 (F/24) Volunteer 4 (M/24) Volunteer 5 (F/22) Volunteer 6  (F/20)

My focus was so much on Yes, most definitely.  Mom 100% factual. Both Not his parents but his Her mother grew up on the No. 
my father's incarceration, always encouraged me to strive parents have graduate grandparent/grandson African Continent with 
that I did let my grades for the best. degrees. The standard relationship had a different cultures and customs
slip. was to achieve good profound impact on his Her mom used the tool of

grades. Indirect academic approach to academic  shame rather than praise.
pressure to succeed. behaviors, grades and 

educational attainment.

Volunteer 7 (F/25) Volunteer 8 (M/20) Volunteer 9 (M/21) Volunteer 10 (F/25) Volunteer 11 (M/25) Volunteer 12 (M/25)

Yes. No, It has not. No My parent/child My parent/child Sometimes.

relationship was a  relationship was fine. 

positive influence  on They just lacked

my behaviors to graduate the resources to make
from high school and a difference in my life.

attend college. Everyone
in my family did the same. 

Themes Frequency Academic Behaviors/gGades/Educational Attainment

Emotional Distress 2 Paternal Incarceration/Language Barriers

Emphasis on Grades 7 Parents emphasized grades

No Emphasis on Grades 3 Parents did not emphasize grades
Some Emphasis on Grades 1 Grandmother emphasized grades, sometimes
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APPENDIX  H3 (RQ1 - IQ3)

RQ1: How did the parent/child relationship impact your lived experience as a Black student in a south Los Angeles secondary school?
1Q3: Did your parents encourage your self-esteem, self-efficacy, or self-confidence?

Volunteer 1 (F/21) Volunteer 2 (M/22) Volunteer 3 (F/24) Volunteer 4 (M/24) Volunteer 5 (F/22) Volunteer 6  (F/20)
I would definitely say Yes, most definitely. Mom  Yes. Mother did a lot Yes, I believe so. Her parents did not encourage Mom encouraged 

my mother encouraged always encouraged me to strive of affirmations with her self-esteem, self-efficacy, positive attitudes.
us a lot. for the best. her. or self-confidence. African

parenting styles are different
from American parenting styles. 
She struggled with self-esteem 
and self-confidence.

Volunteer 7 (F/25) Volunteer 8 (M/20) Volunteer 9 (M/21) Volunteer 10 (F/25) Volunteer 11 (M/25) Volunteer 12 (M/25)
Yes, definitely. Yes, my parents Yes. Yes. Basically, my parents Yes, my parents always Not really.

alwas encouraged affirmed my positive ecouraged me to do 
my self-esteem, attributes. better, to be humble,
self-efficacy, and try harder and to 
self-confidence understand that things

 could be worse.
Themes Frequency Supportive vs Non-Supportive parents

Supportive Parents 10 Parents encouraged self-esteem, self-efficacy, self-confidence
Non-Supportive Parents 2 Parents did not encourage self-esteem, self-efficacy, self-confidence
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APPENDIX N 

Coding for Research Question 2 

 
 

APPENDIX I1 (RQ2 - IQ4)

RQ2: How do educational factors impact the lived experiences of Black students in south Los Angeles secondary schools?
IQ4:  How would you characterize the racial attitudes of your school's teaching community?

Volunteer 1 (F/21) Volunteer 2 (M/22) Volunteer 3 (F/24) Volunteer 4 (M/24) Volunteer 5 (F/22) Volunteer 6  (F/20)
Towards the end of my o, I don't think there was an  She witnessed bias In high school, I did not The Latin and Black teacher No problems with 

junior year I noticed there bias within my teaching with the discipline of feel the racial attitudes population always understood teachers.
was constant community. minorities, so much. the concept of being Black and

microaggressions and bias specifically with having credentials. There was
from certain teachers dress codes. a sense of safety.

 at play.

Volunteer 7 (F/25) Volunteer 8 (M/20) Volunteer 9 (M/21) Volunteer 10 (F/25) Volunteer 11 (M/25) Volunteer 12 (M/25)
Growing up in I did not experience I did not experience Some teachers           Most of his teachers One of my teachers was strict. 

Compton most of any racial attitudes racial attitudes  thought that AA         were Hispanic. He It felt like they were trying to 
our teachers were from my school's from the teaching students were not        felt Hispanic teachers trick me.
Hispanic or Black. teaching community. It was interested in worked to support

They were all very community. a predominately education. the Hispanic student
encouraging for African-American They also felt                  population. Leaving 
every student. school. minority students other populations 

needed more without a much 
academic assistance support system.
than non-minority 

students.

Responses to Interview Question 4
Themes Frequency Student/Teacher Relationship

Bias 4     Teachers showed Bias

No Bias 7 Teachers did not show Bias
Uncomfortable 1 Teacher made student uncomfortable
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APPENDIX  I2 (RQ2 - IQ5)

RQ2: How do educational factors impact the lived experiences of Black students in south Los Angeles secondary schools?
IQ5:  Was your subject matter curriculum infused with culturally re;levant information?

Volunteer 1 (F/21) Volunteer 2 (M/22) Volunteer 3 (F/24) Volunteer 4 (M/24) Volunteer 5 (F/22) Volunteer 6  (F/20)

In four years she had three That depended on the teacher. Culturally relevant like No Yes, AP Human Geography. In her History classes 
classes that were Not that teachers would exclude African American Black  teachers would add to there was a lot of

tapped into culturally it but different teachers would Composition and and corrrect the textbook data. information about 
relevant information include it more. classes that dealt Black culture.

AP Art,  History Class, and  with the inequities
Sounds of Protest. of economics.

Volunteer 7 (F/25) Volunteer 8 (M/20) Volunteer 9 (M/21) Volunteer 10 (F/25) Volunteer 11 (M/25) Volunteer 12 (M/25)
Excellent Black Yes. I could see Yes. Some provided No, not really. No, actually it wasn't  No.
 teachers who myself in various more iformation I never read a book, 

 taught me made sure characters in my than others. or an article that 
 that we understood studies. discussed Black 
the Black influence contributions to
in our educational  America in class. 
journey. She saw

herself in her teachers.

Response to Interview Question 5
Themes Frequency Culturallly Relevant Data

Culturally relevant  Data 7 CR Data infused in  Curricula

No culturally relevant data 4 No CR Data infused in Curricula

Depended on the teacher. 1 CR Data infused at teacher's discretion
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APPENDIX I 3 (RQ2 - IQ 6)

RQ2: How do educational factors impact the lived experiences of Black students in south Los Angeles secondary schools?

IQ6: Did any of your teachers show a preference for one student population over another student population? If so, did the teacher's perspective influence your academic journey?

Volunteer 1 (F/21) Volunteer 2 (M/22) Volunteer 3 (F/24) Volunteer 4 (M/24) Volunteer 5 (F/22) Volunteer 6  (F/20)

Yes, teachers did show a There was a flip side to the No. In a few cases.yes. No, I don't think so.    Teachers had their 
preference for one situation. Students gravitated favorite students and

population over another towards their preferred that definitely made me 
 (the White population teachers It did not influence my feel uncomfortable.

over the minority academic journey. I felt left out. 
population).

Volunteer 7 (F/25) Volunteer 8 (M/20) Volunteer 9 (M/21) Volunteer 10 (M/21) Volunteer 11 (M/25) Volunteer 12 (M/25)
 No, my teachers No. From what I No. My school was No, not really. Yes, certain teachers No.

were pretty unbiased. remember everyone predominately showed a preference
was treated African American. for certain populations

equally. Yes, it affected me
because Black people
were not getting the

attention they needed
to succeed. It taught 

me to fight harder
for myself.

Response to Interview Question 6
Themes Frequency Student/Teacher Relationship

Preferential treatment 4 Teacher showed preference
No Preferential treatment 8 Teacher did not show preference
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APPENDIX  I 4 (RQ2 - IQ7)

RQ2: How do educational factors impact the lived experiences of Black students in south Los Angeles secondary schools?
IQ7: Did your teacher(s) provide emotional support to encourage intellectual growth?

Volunteer 1 (F/21) Volunteer 2 (M/22) Volunteer 3 (F/24) Volunteer 4 (M/24) Volunteer 5 (F/22) Volunteer 6  (F/20)

Yes, there were a few Yes, they did, they did all the Overall, no. Yes. Most of my teachers Yes, they watched me grow up. Yes, they did - most 
 teacher who encouraged  time. provided emotional Teachers had the emotional definitely.

 intellectual growth. support to encourage capacity to invest in their

intellectual growth. students. 

Volunteer 7 (F/25) Volunteer 8 (M/20) Volunteer 9 (M/21) Volunteer 10 (F/25) Volunteer 11 (M/25) Volunteer 12 (M/25)
Yes, there were Yes, I had a few s, I went to a school         Somewhat. Some No, they didn't. No.

teachers who teachers who with a very small teachers showed 
talked to us when encouraged my student population. support towards

they were available. intellectual growth. Allowing teachers to African American
bond with each students.

student, and
encourage their 

intellectual growth.

Response to Interview Question 7
Themes Frequency l support for Intellectual growth

Emotional support 9 r provided emotional support
No emotional support 3  d not provide emotional support
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APPENDIX O 

Coding for Research Question 3 

 

APPENDIX J 1 (RQ3 - IQ8)

RQ3: How did community members contribute to your overall development as a Black student in a south Los Angeles secondary school
IQ9:  What role did after-school programs play in your educational journey?

Volunteer 1 (F/21) Volunteer 2 (M/22) Volunteer 3 (F/24) Volunteer 4 (M/24) Volunteer 5 (F/22) Volunteer 6  (F/20)
After-school program For sports you had to After school programs He did not attend after- After-school programs played a Sports was my after-

 "Youth and Government" maintain a certain GPA. for her was sports. school programs. huge role in her educational school program and it 
 through the YMCA He used after-school journey. Youth Activity played a significant role 

was instrumental in her tutoring to keep his League (YAL) ran by the sheriff's in my educational
choice of high school grades up. department provided tutoring journey. I ran track.

classes. and field trips.

Volunteer 7 (F/25) Volunteer 8 (M/20) Volunteer 9 (M/21) Volunteer 10 (F/25) Volunteer 11 (M/25) Volunteer 12 (M/25)
After-school programs He did not participate in Extra time and support After school tutoring  Although, we lacked Tutoring

helped to build up after-school program. for classroom helped with homework necessary resources
her self-confidence. assignments. assignments. when compared to
She participated in other communities.

different clubs We received "Free 
that provided "go to Tutoring" in after-

communities of school programs.
people" to associate

and build relationships
with. Other students

Response to Interview Question 9
Themes Frequency After-School Programs
AS Programs played a role 10 After-School Programs played a role 
AS Programs did not play a ro 2 After-School Progrsmd did not play a role
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APPENDIX  J2 (RQ3 - IQ9)

RQ3: How did community members contribute to your overall development as a Black student in a south Los Angeles secondary school
IQ9:  What role did after-school programs play in your educational journey?

Volunteer 1 (F/21) Volunteer 2 (M/22) Volunteer 3 (F/24) Volunteer 4 (M/24) Volunteer 5 (F/22) Volunteer 6  (F/20)
After-school program For sports you had to After school programs He did not attend after- After-school programs played a Sports was my after-

 "Youth and Government" maintain a certain GPA. for her was sports. school programs. huge role in her educational school program and it 
 through the YMCA He used after-school journey. Youth Activity played a significant role 

was instrumental in her tutoring to keep his League (YAL) ran by the sheriff's in my educational
choice of high school grades up. department provided tutoring journey. I ran track.

classes. and field trips.

Volunteer 7 (F/25) Volunteer 8 (M/20) Volunteer 9 (M/21) Volunteer 10 (F/25) Volunteer 11 (M/25) Volunteer 12 (M/25)
After-school programs He did not participate in Extra time and support After school tutoring  Although, we lacked Tutoring

helped to build up after-school program. for classroom helped with homework necessary resources
her self-confidence. assignments. assignments. when compared to
She participated in other communities.

different clubs We received "Free 
that provided "go to Tutoring" in after-

communities of school programs.
people" to associate

and build relationships
with. Other students

Response to Interview Question 9
Themes Frequency After-School Programs
AS Programs played a role 10 After-School Programs played a role 
AS Programs did not play a ro 2 After-School Progrsmd did not play a role
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APPENDIX  J  3 (RQ3  -  IQ10)

RQ3: How did community members contribute to your overall development as a Black student in a south Los Angeles secondary school
IQ10:  Was there a "boys' and Girls' Club or Library in your neighborhood?

Volunteer 1 (F/21) Volunteer 2 (M/22) Volunteer 3 (F/24) Volunteer 4 (M/24) Volunteer 5 (F/22) Volunteer 6  (F/20)
There was no "Boys and No 'Boys and Girls' club. Yes, to the "Boys' and Yes, to the "Boys' and No 'Boys and Girls' club. Yes, to No 'Boys and Girls' club. 
 Girls " club or library in However, there was a Girls' Club. Yes, to the Girls' Club. No library. Inglewood Library. There was a library was 
 my neighborhood.  library in my neighborhood. Library. right across the street 

from my school.

Volunteer 7 (F/25) Volunteer 8 (M/20) Volunteer 9 (M/21) Volunteer 10 (F/25) Volunteer 11 (M/25) Volunteer 12 (M/25)
No 'Boys and Girls' club. There wasn't a 'Boys or There was no 'Boys and Yes, there was a 'Boys Yes, I attended a 'Boys No 'Boys and Girls' club. 
There were librariers -  Girls' club or library in  Girls' Club located in and Girls' club , as well and Girls' Club for Yes, to the library.
 I would go every once  my  neighborhood. my neighborhood. I as a library in my several years and 
in a while to hang out had to travel to another neighborhood. that gave me access

with friends. neighborhood to to many resources
participate. It was one of the best 

There was a library programs I experienced
in my neighborhood.  while growing up. 

No Library.

RQ3: How did the community contribute to your overall development as a Black student in a south Los Angeles secondary school
Response to interview Question 10

Themes Frequency Community/Student Relationship
No 'B&G' Club/no library 2 Neither resources in the community
No 'B&G' Club/yes library 6 Library a community resource
Yes, 'B&G' Club/yes, library 2 Both Resources in the community
Yes, 'B&G' Club/no library 2 Boys' and Girls' Club a community Resource
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APPENDIX  J  4 (RQ3  -  IQ11)

RQ3: How did community members contribute to your overall development as a Black student in a south Los Angeles secondary school
IQ11: Did media coverage of contemporary American society and current events influence your school attendance or academic behaviors?

Volunteer 1 (F/21) Volunteer 2 (M/22) Volunteer 3 (F/24) Volunteer 4 (M/24) Volunteer 5 (F/22) Volunteer 6  (F/20)
Yes, I am heavily involved in Yes, but not in a negative way. In her professional role as a Social media definitely Undoubtedly it does. Our access No.

politics. There was a lot of With regard to academic teacher and coach social affected us. The news to technology and social media 
 racial battle fatigue on behaviors and attendance media is a big influence in would be big but whatever definitely impacts our mental 

campus during the 2016 students wanted to be in her mentoring role. happened in school was health struggles. 
elections, so much  so school. They wanted to do bigger.

I wanted to stay at home.  better. 

Volunteer 7 (F/25) Volunteer 8 (M/20) Volunteer 9 (M/21) Volunteer 10 (F/25) Volunteer 11 (M/25) Volunteer 12 (M/25)
Ultimately not, No. It did not. No The media was not No. It did not. I don't think so.

 parents let us know   that influential in our 
the value of education. community.
Never let anything hold 

you back from doing 
what you are supposed 

to do.

Response to  Interview Question #11
Themes Frequency Community/Student Relationship

Social Media influenced Social Media was so disturbing during the 2016
5 presidential election.Student wanted to stay home.

Social Media did not influence Students were more focused on their school's
7 academics, sports and social happenings.
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