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In a comprehensive review of research literature and best practices -or guiding principles-
for DLI programs, Lindholm-Leary (2005) and Howard et al., (2007) established seven
categories or strands to be analyzed: (a) assessment and accounting; (b) curriculum; c)
instructional practices; (d) staff quality and professional development; (e) program structure; (f)
family and community; and (g) support and resources. In the first category, assessment and
accountability, the salient features of effective practices used assessments to monitor the
programs, align curriculum, standards and vision of the program. In addition, assessments are
conducted in both languages, consistently applied, supported with the appropriate resources, and
disseminated once interpreted accurately. In the second category, the curriculum is aligned with
assessment, meaningful, challenging not remedial, reflecting the values of students’ cultures,
horizontally and vertically articulated, with the integration of technology and aiming to the goal
of full biculturalism and biliteracy. The third category depicted instruction as strict monolingual
activity in the dual immersion classroom, respecting the needs of all students, where language
goals are embedded in the curriculum. DLI Instruction should promote positive relationships
between students and teachers, allowing collaborative work to happen frequently with peers.
Instruction should minimums for each language, depending in the program model. The fourth
category encompassed staff quality and professional development. High quality teachers with the
appropriate certifications with a native or native like ability in the target language should be
selected. Knowledge of technology, bilingual authorization, instructional strategies and
classroom management is a requirement. Regarding professional development, DLI effective
practices it should stress in language instruction, material development, educational equity and
second language and dual immersion theory and models. Collaborative research and self-

reflection is encouraged, as well as vertical and horizontal articulation in professional
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development. The fifth category is one of the most extensive in content. It covered effective
practices aiming for coherence, a shared vision committed in providing a multicultural approach
to fully achieve biliteracy and biculturalism. It stressed the high expectations for all students,
from a perspective of respect in every aspect of the daily activities; safe and caring environment,
ample support and resources, additive bilingualism approach, awareness of diverse populations.
Another important aspect depicted in the effective practices is a leadership team that provides
with advocacy, communication, funding, planning, overseeing and adequate professional
development for DLI programs following the principles of second language acquisition,
immersion classes and effective proven and innovative classroom practices. The sixth category
referred to family and community practices. The document directed to enhance the variety of
home/school collaboration, valuing bilingualism and biliteracy, with bilingual office staff and
bilingual signs and announcements. In one word, embodied the idea of multiculturalism
establishing partnerships with the parents and the community. The seventh category, versed
about support and resources, ensuring equitable allocation of resources, involving all
stakeholders in a supportive and integrated community while students have equal access. The
overall idea favored a knowledgeable community, with equitable resource for all languages and
that can advocate for the program.

Sandy-Sanchez (2008) reviewed the implementation of these categories (Howard et al.,
2007) -or guiding principles- at a secondary level of DLI programs. These best practices were
originated at the Dual Language Education of New Mexico (DLENM) conference, a non-profit
educational organization that was born to promote dual language program in New Mexico.
Sandy-Sanchez cautioned that, while these guiding principles may provide with advice to K-12

programs, may not fully answer the complexities of secondary education. In this article, non-
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negotiables for elementary, middle and high school were established. The strict separation of
languages of instruction and a K-12 commitment was common in all levels. One of the main
differences was that while in elementary the 50% instruction time mantra was inviolable, in
upper levels was not. Plus, other differences were that in Middle school both language arts and
core content courses minimums should be taught, lowering the percentage of instructional time
in the target language (cite). In high school, another minimum for the target language and the
core content courses was established from grades 9-12. Finally, two specific secondary
challenges were mentioned; scheduling and availability of teachers for dual immersion courses.

Montecel and Danini (2002) identified promising and exemplary practices in 11 schools
in 9 different states using a mixed methods approach. Comparing implementing Dual Language
Immersion programs at the elementary, middle and high school levels, the authors concluded that
there were 25 indicators of successful programs clustered around three focal points; student
outcome, school level, class level. They cautioned the readers that their research was not a strict
evaluation of practices, but the drawing of criteria emerged from observation and learning from
the programs. As a consequence, the results were initially presented as practices, changed then
into indicators or criteria not effectively evaluated, but drawn from observation and learning. In
the next section, the transformational leadership profile in DLI is delineated in accordance with
the literature on the matter.

Transformational leadership in Dual Language Immersion. In this final section,
transformational leadership is profiled insofar as its characteristics conform with Dual Language
Immersion education. From its historical inception and evolution to the specific features applied
in school, this style of leadership is dissected in order to depict its applicability in this type of

programs. In a review of the first two decades of research on transformational leadership, Bass
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(1999) stated that the main goal of a transformational leader was to align the organization
interests with those of their members. Simply put, to build a shared vision. Originally profiled by
Burns (2003) in the late 1970s in his generative work about leadership and the pursuit of
happiness, it seemed that the key mission of this type of leaders was to define a valid model for
managing change in a rapidly evolving postmodern society, known as the Informational Age
(Castells, 2010). In the postmodern society, individuals are motivated by their hierarchy of needs
(Maslow, 1987). Leaders should ensemble the individual needs with the one from the society
they inhabit, with the aim of clarifying the mission and vision of educational organizations.

In defining leadership, Burns (2003) established that the scope of leader’s activity manifests
itself as a moral endeavor in pursuit of an answer for societal inequities. Leaders should use
every drop of their energy to level the ground for the underserved. Deepening its delimitation,
Avolio and Bass (2002) contrasted the transformational leadership with the transactional profile
through the analysis of multiple leadership cases. Transformational leaders gravitated towards a
more idealized and inspiring trajectory, where intellectual stimulation and individual
consideration were more displayed closer to their actions’ apogee. In contrast, transactional
leaders tended to be rewarding by contingencies, active in managing by correcting followers
when needed, and passive non-proactive, consistently waiting for problems to appear, delaying
or avoiding making decisions. Traditionally, transformational leadership have been defined by
four components known as the five I’s (Avolio & Bass, 2002; Bass & Riggio, 2006; Marzano et
al., 2005): Idealized Influence (II) -subdivided in attributes and behaviors-, Inspirational
Motivation (IM), Individualized Consideration (IC), and Intellectual Stimulation (IS) (see Figure

2).
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Originally, the first two dimensions, Idealized Influence and Inspirational Motivation,
were combined in one factor called Charisma. While in the first component, Idealized Influence,
the leader leads by example as setting the expectations of the followers acting as a role model, in
the second component, Individualized Consideration, the leader’s goal is to coach and empower
followers to reach success or their maximum potential. This venture entails challenging the
followers to achieve their highest potential by deeply caring in a personalized manner. In the
third component, Inspirational Motivation, the leader is expected to inspire all stakeholders to
new heights, articulating a vision of the future by displaying optimism, team spirit, and
enthusiasm. Finally, in the Intellectual Stimulation component, the leader constantly encourages
learning and growth, asking for innovative solutions to old problems as creativity is encouraged.

Still an evolving theory, the ‘full range leadership theory’ has evolved from three to five
dimensions (see Figure 2). In the first dimension, idealized Influence, had split into two more
dimensions; Idealized Attributes (IA) and Idealized Behaviors (IB) (Bass & Avolio, 1997).
While the latter is more similar in definition as its predecessor, the Idealized Influence added the
idea of building relationships with all stakeholders based on trust, integrity and respect. The
MLQ questionnaire is the quantitative instrument usually associated to the measurement of
transformational leadership. It analyzes nine factors, where the last five ones correspond to the
five I’s of transformational leaders. The full range leadership theory also depicts the level of

activity and effectiveness (see Figure 2).
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Figure 2. The full-range leadership theory factors. Source. (Adapted from MLQ™ Bass & Avolio.1997).
Note. Source from Full range leadership development: Manual for the Multifactor Leadership Questionnaire
(p.28). By Bass, B. M., & Avolio, B. J. (1997). Palo Alto, CA: Mind Garden. Copyright by Mind Garden-Bass

& Avolio (1997). Reprinted with permission.

The world is deeply transforming its societies, where change is rapidly increasing. School
systems are not exempt from this centrifugation spiral. If all aspects aforementioned about a
rapidly evolving multicultural society in an informational age and the redefinition of the
leadership roles in all systems are correct, these features become even more compelling in
educational leadership; the future of the next generation is at stake. Modern mass systems of
public education, which were initially created to answer the needs of the group in an incipient
industrial society (Robinson, 2011), remain still today bounded by an agrarian restricted

calendar. After the industrial revolution, the factory model was transferred to the school system;
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age level grouping, labor specialization transferred to area contents, achievement of basic
literacy and numeracy, participation in mass social activities to enhance the community, and
disciplinary respect for the managerial and bureaucratic layers. In the 21st century society, which
Trilling and Fadel (2009) labelled as the Knowledge Age, the educational goals of every society
have changed regarding the group contributions to work, fulfilment of civic responsibilities,
exercising and developing personal talents and carrying traditions and values to the future.
Leaders in education should rapidly adjust to an ever-changing landscape in dealing to manage
constant change. In this environment, transformational leadership may become the most effective
to ensure educational equity and coherence to develop a shared vision for all stakeholders. Let’s
begin with a clarification of what transformational leadership represents in education and how it
differs from other leadership styles.

Mystifyingly, the literature about leadership depicts multiple transformational profiles
evolving from the “Great Man” leadership, a paradigm commonly found the 1900s (Grinin,
2010). Moreover, within the very transformational leader profile, there exists a manifold
expression; it can become directive, participative, authoritarian or democratic (Bass, 1999) or a
little of each, depending on the circumstances. Bass counterpoised the transactional leadership to
the transformational style. stressing that both had shared characteristics. In addition to the many
leadership styles defined in literature - instructional, transactional, moral, participative,
collaborative-, another very similar leadership style has been defined in educational settings, but
distinct of the transformational style: the transformative leadership (Shields, 2010). The fact that
there is no univocal depiction of a transformational leadership (Leithwood & Jantzi, 2000) adds
some entanglement to this clarification process. Consequently, the two types of educational

leadership can be easily confused. While transformative leadership originally focused on raising
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human consciousness by appealing to the very soul of followers (Leithwood & Jantzi, 2000), in
recent years the concept has evolved into empowering a wide range of people into the
educational community in the pursuit of higher goals (Telford; 1996), distinctly focused on
social justice and equity from a critical theory standpoint (Shields, 2010; Monroy, 2012). In
educational settings, this pursuit process requires from the followers to go beyond their separate
interests for a deeper understanding, relying in the collectivity to build upon (Hunt, 2009). In a
study from the transformative leadership standpoint, Hunt (2009) compared the achievement of
students with specials needs in DLI programs with a similar comparison group of students with
special needs within one district in Virginia. The author concluded that, even though DLI had not
negative effects on these students, and some can be successful, it seems that DLI programs did
close the gap for Special Education or low SES students. Hunt advocate for a transformative
leadership to change the dynamics of inequity. Later on, Hunt (2011) drawing from the previous
study on Dual Language Immersion programs, stated that there were four defining elements of
transformative leadership; trust, mission, flexibility, collaboration and shared leadership. In
another study, McKenzie (2014) studied the effectivity of transformative leadership on ELL
students in one school in Georgia using a qualitative approach. The author concluded that a
transformative leader was best to manage real change.

All three leadership styles (transactional, transformative, and transformational) intersect
at some point. Furthermore, Leithwood and Jantzi (2000) clarified that there is still the need of
some of the transactional -or managerial- skills for leaders to be effective from a
transformational viewpoint. The authors also added six differentiated dimensions for
transformational leadership in schools: building school vision and goals, providing intellectual

stimulation, offering individualized support, symbolized professional practices and values,
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demonstrating high performance expectations, and developing structures to foster participation in
school decisions (Leithwood & Jantzi, 2000). Similarly, transformational leadership requires of
the followers to advance beyond personal interests and align them with the institutions for a
greater good. It seems that, whereas transformative leadership propels collective transformation
by virtue of boosting change, transformational leadership develops a more directed approach to
build a shared vision of that same change process. To better manage change, there is the need to
build a compelling shared vision. Transformational is proven to be superior in doing so.
Similarly, Shields (2010) contended that the three types of leadership were different;

In sum, transactional leadership involves a reciprocal transaction; transformational

leadership focuses on improving organizational qualities, dimensions, and effectiveness;

and transformative educational leadership begins by challenging inappropriate uses of

power and privilege by challenging inappropriate uses of power and privilege that create

or perpetuate inequity and injustice. (p.564)

There are not many studies on the influence of transformational leaders on education,
even less in Dual Language Immersion (DLI) programs, and still even fewer on DLI at a
secondary level. So far, the transformational style is the most studied and empirically validated.
Factually, Bass and Riggio (2006) depicted what they called as an ‘explosion in leadership
education’ in the United States and worldwide. Numerous organizations, colleges and business
are offering leadership programs. Among them, transformational leadership probably the most
studied and evidence-based with assessment tools like the MLQ questionnaire (Avolio, Bass, &
Zhu, 2004; Bass & Avolio, 1997). In addition, a number of studies (Leithwood & Jantzi, 2000,

2006) and dissertations (Furlong, 2011; Petersen, 2012; Wyse, 2014) have used this type of
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leadership as a framework. However, Bass and Riggio (2006) warned us against the misuse of
this type of leadership in education:

Clearly, education and training can seldom turn an exclusively transactional leader into a

highly transformational leader. Moreover, some leaders, while striving to be

transformational leaders, can misuse their training. Their pseudotransformational efforts
only further the leader’s self-interest and values. Under the influence of such a leader,
followers can be directed away from their own best interests and those of the organization
as a whole.... But leadership—particularly transformational leadership—should be
regarded as an art and a science likely to be enhanced with a quality education process.

(p. 136)

Then, why should transformational leadership be the best fit for education, specifically
for DLI programs? In this study, we contended that transformational leaders in Dual Language
Immersion programs at the secondary level should redefine the vision of the program, striving
for an equitable environment that promotes intellectual stimulation, individualized consideration,
and motivational inspiration to lead all stakeholders in dealing with change. In this same line of
thought, a study of a national sample of teachers and principals in England encompassing more
than 500 schools, Leithwood and Jantzi (2006) supported the suitability of the transformational
profile for school settings. The authors acknowledged that empirical evidence was scarce, but
they dismissed criticisms about the full range leadership model applied to education:

While there is much discussion in the educational literature, both supportive and critical,

about transformational orientations to leadership, empirical evidence about its effects in

school contexts is extremely thin. Virtually all of this evidence, however, attests to the
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suitability of transformational leadership practices in schools faced with significant

challenges for change. (p. 204)

Still, the criticism on the transformational nine factors range have continued in the
literature (Edwards, Schyns, Gill & Higgs, 2012). However, Leithwood and Jantzi (2006)
established three broad categories for transformational school leadership, subdivided in nine
more specific dimensions or factors. The first category, setting directions is divided the
following three dimensions: building school vision, holding high performance expectations, and
developing specific goals and priorities. The three dimensions of the second category,
developing people, were intellectual stimulation, offering individualized support, and modelling
desired practices and values. The third category, redesigning the organization, was depicted by
the following dimensions: creating structures to foster participation, developing a collaborative
culture, and creating productive community relationships.

All in all, this study contended that the transformational profile is better suited for DLI
programs since it responds more completely to secondary education requirements. While some
characteristics of transactional and transformative features may be needed, a high
transformational leader unfolds as a befitting superior match for DLI programs at a secondary
level to promote equity, quality instruction, and program coherence and articulation in building a
shared vision for all.

Summary of Literature Review

The review of the literature on best practices for secondary Dual Language Immersion school
leaders in Southern California has revealed the quintessential aspects of this study. On the one
hand, a summary of education and language features in the United States, particularly on Dual

Language Immersion instruction, has been performed. Three main constructs regarding best
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practices have arisen: equity, instructional quality, and coherence. Although it is built within the
fabrics of the equity, coherence and instructional practices constructs, the concept of shared
vision is the key to understanding the purpose of transformational leadership, the lens utilized as
overall theoretical framework. Analyzing leadership in its educational nature, models, features,
and best practices, this researcher concluded that this type of leadership is best suited to develop

and sustain DLI programs at a secondary level from a shared vision perspective (see Figure 3).

- LI Shared Vision

Best 1. Setting . Developing . Redesigning
Practices Directions People rganization
. a. Building d. Providing g. Developing a
Equity School Intellectual Collaborative School

Vision Stimu lation Culture
H b. Developing e. Offering h. Creating
lnStrUCtlonaI Specific Goals and Individualized Structures to Foster
. Priorities Support Participation in
Practices School Decisions
f. Modelling I |
c. Holding High Desirable i. Creating
Coherence Performance Professional Productive
Expectations Practices and Community
\ Values Relationships

\ N/ \

Figure 3. Developing a shared vision on best practices from transformational leadership in secondary DLI programs.

Note. Source from Transformational school leadership for large- scale reform: Effects on students, teachers, and
their classroom practices. By Leithwood, K.,& Jantzi, D. (2006). School Effectiveness and School Improvement,

17(2), p. 220. Reprinted with permission.
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Chapter 3. Research Design and Methods

Introduction

In this chapter, an outline of this phenomenological study’s design and methods is
delineated. A description of the methods, the settings and the population sample, plus sampling
and recruitment procedures is also provided. Human subject considerations have been described,
as well as the instrumentation, data description, data collection, data management, and ulterior
analysis. Finally, this chapter ends with the depiction of the researcher’s positionality.
Research Design and Rationale

This research study took a qualitative phenomenological approach in order to gain an in-
depth understanding of the best leadership practices in secondary Dual Language Immersion
programs. From a tradition of transcendental phenomenology, Husserl (2001) stated that
qualitative research should look into phenomena with a fresh look and with an open mind. As a
result, the creation of knowledge derives from the very essence of lived experiences (Creswell,
2007; Moustakas, 1994). From a transcendental view, three stages were needed to make sense of
the research data. At the first stage, through a method of bracketing (Bernard, Wutich & Ryan,
2016) or epoché, the researcher put aside his own biases so experiences were not filtered by his
cultural or philosophical lens. The second stage consisted of a phenomenological reduction to
describe the essences of the phenomenon described. Once the data was collected, the third stage
needed to deduce the structural essence of the phenomenon.

In this respect, Creswell (2014) stated that phenomenology unfolds as an inquiry design,
where the author described the “lived experiences of individuals about a phenomenon as
described by participants” (p.69). The current study examined how secondary DLI school leaders

perceived best leadership practices. The variable under investigation is best practices from the
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transformational leadership perspective as adapted to educational leadership (Leithwood &
Jantzi, 2006), which has been defined as the best option to develop a shared vision (Roueche et
al., 2014). From this main variable, stemmed three sub-variables; best practices in equity,
instruction, and coherence. All of them were drawn from the transformational leadership
framework in education defined in nine dimensions or constructs (see Figure 3). To collect data
on these sub-variables, nine DLI school leaders were interviewed, one-on-one and face-to-face,
using a protocol of semi-structured interview questions (see Appendix D). Inclusion and
exclusion criteria of school leaders is found in the next section on population sampling. Data was
collected through the interviewee’s oral self-report, which was audio recorded and transcribed
with the participants’ permission. In addition, the researcher took notes during the interviews, as
well as subsequent memoing. Data collection was cross-sectional and was conducted over the
course of four months.

Since the study design anticipated to draw from perceptions on leadership best practices
by experienced and knowledgeable DLI school leaders, the qualitative phenomenological
approach was best suited for the purpose of this research. Several qualitative features and
techniques have been used during the research process. A non-probabilistic purposive expert
sampling was used. The rationale behind this choice was that it was needed a particular expertise
that only a reduced group of individuals possessed compared with the general population, and
these individuals were hard to find (Bernard et al., 2016). The interview appeared to be the
perfect elicitation technique to generate immediate and thoughtful reactions from these
individuals. As well, a constant comparison method used in data analysis “involves searching for
similarities and differences by making systematic comparisons across units of data.” (Bernard et

al., 2016, p.107) as part of content analysis. Content analysis has ‘deep roots’ and is a well-
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known qualitative method that implies systematically coding content data. In doing so, this study
has drawn from literature review a priori deducted themes, that were analyzed using coding. As a
researcher, this process was also open to the appearance of new themes stemming from the
interviews, a process called metacoding (Bernard et al., 2016). When themes and codes started to
repeat, a saturation point was reached and there was no need to keep coding.

The main instrument utilized in this study, semi-structured interviews, was used as a
protocol to elicit meaningful and valid data. This instrument is a valid and reliable tool, with a
long tradition in educational qualitative research that is flexible and produces a great amount of
data (Bernard et al., 2016). Furthermore, Seidman (2013) asserted that qualitative research is
better suited for educational organizations. Acknowledging that most of the research in education
is conducted quantitatively, Seidman contended that the perspective of all individuals whose
collective experience builds schooling is better represented with qualitative approaches.
Analyzing perceptions of knowledgeable individuals or key informants results in increased
understanding since “social abstractions like ‘education’ are best understood through the
experiences of the individuals whose work and lives are the stuff upon which the abstractions are
built” (Seidman, 2013, p.9). In addition, interviews on perceptions by experienced and
knowledgeable individuals provide thick and rich descriptions (Given, 2008). In an attempt to
create internal coherence, all questions on the interview were aligned with the research questions
and the literature supporting them (see Table 5).

Setting

The setting of the study was limited to Southern California. DLI programs are common

(DLS, 2018) and long established in this area. Every school or district pertained to any of the

Southern California area that comprised the ten most meridional counties in the Golden State:
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Imperial, Kern, Los Angeles, Orange, Riverside, San Bernardino, San Diego, San Luis Obispo,
Santa Barbara, and Ventura. These ten counties are inhabited by more than half of California’s
inhabitants (USCB, 2017). The study selected secondary urban public schools in one or more
districts implementing K-8 or K-12 Dual Language Immersion programs in one or more southern
counties. The secondary DLI school leaders participating in the study were selected from at least
three different districts, as discussed in the selection criteria.
Population, Sample and Sampling Procedures

The population of interest for this research study was comprised of middle and high
school leaders working in a Dual Language Immersion program at school and district sites in
Southern California. The school leader’s profile corresponded to principals, assistant principals,
program directors, department heads, or teacher specialists. The U.S. Department of Labor
(USDL, 2017) survey of employment as of May 2016, stated that there were a total of 237,650
administrators in elementary or secondary schools. In California, 26,893 administrators worked
at elementary or secondary school jobs (CDE, 2018g), a consistent increase of 4.4% from the
previous year’s figures (CDE, 2018g). Furthermore, the National Teacher and Principal Survey
(NCES, 2017) depicted the demographic profile of 90,400 principals in the U.S., revealing that
approximately two out of three administrators nationwide were not currently principals. They
could have been former principals or may become principals in the near future. The sampling
frame for the targeted demographics is discussed below, using the most profiled administrator;
the principal. This study acknowledges that teacher specialists and department heads are not
usually listed as administrators, although they may carry out school leadership roles. Thus, they

can become administrators in the course of their career. This is the main reason why this study
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did not limit the analysis to solely the principalship role, with the intention of expanding the
leadership profile base to different positions.

In profiling the school leaders demographically, the NCES survey reported that 2.3% of
public K-12 U.S. principals had a bachelor’s degree or less as their highest degree earned, 61.3
% had a master’s degree, 27% had an education specialist/professional diploma, and 10% had a
doctorate or first professional degree. A profile of education administrators in California carried
out by state’s Department of Education (CDE, 2018g) established that in 2016-17, 12% of public
K-12 principals had a bachelor’s degree or less as their highest degree earned, 75.3 % had a
master’s degree or more, with 7% of administrators having a doctorate degree. In terms of
ethnicity, the CDE stated that 61% of California’s educational administrators were white, 7.4%
were African American, 22.1% were Hispanic or Latino, and 4.1% were Asian. As for gender
(DPE, 2018), 52% of public K-12 school principals were listed as women. The sample of this
study would try to mimic these demographic features as much as possible.

The sampling method started with the definition of the sampling parameters. Since it was
necessary to select a group of secondary DLI school leaders, an expert sampling was used to
access the most knowledgeable secondary DLI school leaders. First, the southern local county
offices were contacted to draw from knowledgeable individuals about effective DLI programs in
Southern California. Using online databases, all Dual Immersion schools in California were
identified by cross checking data from the three Dual Immersion Program database sites
available, for then selecting the Southern California ones:

1- California Department of Education, (CDE, 2018c¢): 201 schools identified.

2- Center for Applied Linguistics, (CAL, 2018b). CAL.org database: 271 schools

identified.



TRANSFORMATIONAL LEADERSHIP BEST PRACTICES IN SECONDARY DUAL IMMERSION PROGRAMS 90

3- Dual Language Schools site, (DLS, 2018): 416 schools identified.

In the first database, the CDE (2018c¢) established that about 6% of elementary schools
were implementing a Dual Language Immersion program. However, there was no accurate
accountability for middle or high schools implementing DLI programs. As such, it extrapolated a
maximum of 6% of the total administrators in California, delimiting the pool of possible
participants in the study. Presuming that 6% of California’s 26,893 administrators are DLI (CDE,
2018g), this resulted in a sampling frame of 1,613 possible participants. Another challenge arose
in the process of targeting administrators to be recruited specifically as DLI leaders,
differentiating them from a larger pool of general secondary administrators. Then, once the pool
of secondary school leaders in Southern California was established, the DLI leaders were
contacted individually by email or phone call to commence the recruitment process and to
determine eligibility according to the selection criteria. In addition, criteria on equity, efficiency
and length/span of the school or district site programs were applied to select quality immersion
programs.

Questions on experience and participation in DLI programs were used to discard non-
suitable participants through the initial contact. As well, districts were excluded if they did not
meet the criteria in length/span of implementation, equity, and efficiency. Questions were
prompted to collect demographics on highest degree earned, ethnicity, and gender, in order to
discern the representativeness of respondents to the larger population demographics. The
inclusion criteria encompassed administrators working or having worked recently as a DLI
school leader for at least two years in a school or district site over the past five years in
secondary levels in Southern California. The exclusion criteria for the school leaders

encompassed not having worked in a secondary DLI school or district in the last five years, and
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having less than two years of experience in this type of job in Southern California. Additionally,
the DLI program should have been at least five years in length in application and comply with
the equity and efficiency criteria established. As for enrollment profile, it was needed to have a
minimum of 33% of SES students or 20% ELL (at least one of these criteria must be met per
school). When the district or school did not meet the two criteria, less than 33% of SES students
and less than 20% ELL enrolled, the program was excluded from this study. Exclusion criteria
were also applied when schools or districts are in orange of red levels of performance in two or
more of the last two equity reports from the California School Dashboard report, and have less
than five years of DLI application.

As mentioned above, school sites or districts selected required a minimum threshold of
33% of low SES or 20% of ELL enrolled students (at least one of these criteria). Additionally, to
ensure the selection of effective and equitable DLI programs, for a district to be selected, it
should have at least one middle, or one high school that have all implemented the program from
K-8 or K-12 successfully for at least five years. Using public records available at the CDE
(2018f) from the California New Integrated Accountability and Continuous Improvement System
(CNIACIS), also known as California School Dashboard (CDE,2018f) and the California
Assessment of Student Performance and Progress (CAASPP, 2018). The California School
Dashboard accountability system establishes different performance levels regarding status and
change performance in a five-color scale. These five levels are for the Change factor (a) Red:
Declined Significantly, (b) Orange: Declined, (c¢) Yellow: maintaining, (d) Green: increased, (e)
Blue: increasing significantly. The five levels for the Status factor are (a) Red: Very Low, (b)
Orange: Low, (c) Yellow: Medium, d) Green: High, (¢) Blue: Very High (See Table 4). The

equity report of the California School Dashboard (CDE, 2018f) analyzes the following three
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indicators: English Learner Progress (ELP), achievement in Mathematics and English Language
Arts (ELA). The selected sites must have achieved yellow, green or blue or performance levels
in Change and Status factors for two consecutive reports in at least five out of the six indicators
(three indicators per each report). This equity report only applies to middle school, since high
school report different state indicators, alternative effectivity indicators were used such as

graduation and suspension rate.

Table 4

California Dashboard performance levels by colors in Status and Change or CNIACIS. Source (CDE, 2018f).

_De_c!lned Declined Maintained Increased I_ncr_'e:ased
Significantly Significantly
Level
h
(Change) (Change) (Change) (Change) (Change)
Very High
(Status) Yellow
High
(Status) Orange Yellow
Medium
(Status) Orange Orange
Low
(Status) Yellow Yellow
Very Low
(Status) Orange Yellow

Note. Source from CNIACIS Dashboard performance levels by the California Department of Education (2018f).

Retrieved from https://www.caschooldashboard.org. Copyright by CDE (2018). Reprinted with permission.
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To ensure program achievement efficacy, a second layer of accountability was used with
the CAASPP report, especially for high schools, since their achievement progress for
Mathematics and ELA is not displayed in the CNIACIS report. For any DLI program to be
selected, a minimum of 60% of achievement -meaning standard nearly met, standard met or
exceeded- in the 2016-2017 consecutive years’ average in Mathematics and English Language
Arts/Literacy within the economically disadvantaged subgroup in school or district wide (See
Figure 4). Eventually, if the school leader works at a district level, the criteria applies to the
whole district. If the school leader works at a specific school site, the criteria is applied

specifically to that school site.

MATHEMATICS
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Figure 4. Achievement levels in Mathematics and ELA. Sample graphic bars (CAASPP, 2018).
Note. Source from CAASPP graphic samples by the California Department of Education (2018f). Retrieved from

https://caaspp.cde.ca.gov. Copyright by CDE (2018). Reprinted with permission.
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To select the key informants as participants, a non-probabilistic purposive expert
sampling method was used. This sampling method is also known as judgement sampling,
(Bernard, Wutich & Ryan, 2016). With this sampling method, the desired sample size was at
least six participants from secondary DLI programs, selected from at least three different school
districts. A minimum of six participants was set to provide validity through trustworthiness by
checking the accuracy of the findings using thick and rich descriptions, clarifying the bias of the
researcher, or using peer debriefing (Bernard, Wutich & Ryan, 2016). The final number of
participants was 9 school leaders from 4 different districts. As discussed per Lincoln and Guba
(1986), trustworthiness is the main component of a project’s credibility, authenticity (Lincoln,
Lynham, & Guba, 2011,) as well as its transferability, consistency, and neutrality. Despite not
having a general agreement on a minimum number of participants required for
phenomenological analysis, Creswell (2014) established “that sample size depends on the
qualitative design being used (e.g., ethnography, case study). From my review of many
qualitative research studies, I have found narrative research to include one or two individuals;
phenomenology to typically range from three to ten” (p. 420). Adding to this discussion of non-
probabilistic sample size procedures, Bernard, Wutich and Ryan (2016) established a number of
16 interviews to be sufficient in identifying and understanding emerging themes. Since this study
already presents a priori deducted themes, and is open to metacode new themes, a number of at
least six interviews was established. Implementing the saturation technique (Creswell, 2014;
Bernard, Wutich & Ryan, 2016) ensured that an optimal data collection point was reached. This
meant that there was enough information to replicate the study, thus no further coding was
needed. Until this saturation point was reached, the number of participants was extended beyond

the minimum of six.
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The study's anticipated response rate was 25% of all school leaders contacted in person,
by letter, email (see Appendix E) or phone. It was desired that the projected demographics of
participants would mimic the profession’s demographic features outlined above as closely as
possible. In case of a non-response, a second round of contacts was made by letter, email and
phone (see Appendix C), until at the needed amount of participants was identified.

The final process to recruiting DLI leaders was done in the following manner. After
selecting the secondary DLI programs that met the selection criteria, and the initial contact was
made, a research proposal was sent to district superintendent or designated official for their
approval. As well, the principal of the school or the program director were contacted and
provided with the research proposal to grant their permission to access the school or district site.
Follow-up phone calls or emails were delivered to ensure the participants’ enrollment if there
was no response, or to confirm appointments. No more than two candidates from each school
site, and no more than three from the same district were selected to ensure a diverse perspective,
until at least six candidates or more were selected.

Recruitment procedures were completed by informing each voluntary adult participating
in the study about their option to withdraw from the study at any time without any risk, as
explained in the informed consent letter (See Appendix B). A previous screening served to select
the participants, check eligibility based on inclusion and exclusion criteria, and to collect the
informed consent by submitting a paper form delivered or being signed the day of the face-to-
face interview. A form of the informed consent was emailed prior to the meeting. Since face-to-
face interviews or phone calls were used to collect data, respective protocols were created (see
Appendices C & D). As well, this study considered availability and accommodations for the key

informants to be interviewed as quintessential. Thus, the researcher accommodated to the needs
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of time and space demanded for the participants. The projected demographics of participants
mimicked the population’s demographic features outlined earlier in this chapter. Demographic
questions (see Appendix D) on experience and participation in DLI programs were used to
identify as ineligible participants, both before and during the interview.
Human Subject Protections

The researcher obtained district permission by sending a research proposal (see Appendix
A) to each selected program. To protect the welfare and the rights of individuals participating in
this research study, the study was reviewed and approved by Pepperdine’s Institutional Review
Board (IRB, 2018) (see Appendix G) in order to proceed according to the fundamental ethical
principles for any research study involving human subjects. An exempt protocol application was
filed and approved, since this study did not involve subjects under the age of 18, had no more
than minimal risks (See Appendix B), there was no sensitive data collected from identifiable
participants, and did not involve special or protected populations. Once access was granted, an
informed consent from every participant via paper form (Appendix B) was collected. On the
informed consent form (See Appendix B), there was an assurance for voluntary participation,
privacy, and the statement of the right to withdraw at any moment, as well as the statement from
the researcher and the dissertation chair, alongside contacts and credentials. Every interviewee
was assured privacy by assigning them a pseudonym and a number (in order of interview) once
enrolled as a participant. Any possible identification or personal data was stripped from audio
recording and transcriptions, and all participants were de-identified previously from any data
analysis and/or research presentation.

Certain minimal risks were involved, such as increased stress and workload for DLI

school leaders when completing the interviews. This study could entail benefits for DLI
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programs such as applying its findings toward improved DLI leadership practices, enhancement
of DLI student’s achievement, and improved opportunities for DLI leadership professional
development. All participants were offered a $25 gift card in gratitude for their time and interest.
All data and signed consents obtained were stored in a secured cabinet and under one single
computer with a password assigned. Only the researcher had access to the data, and all data
collected was be securely stored for three years after the dissertation defense, after which it was
be destroyed.
Measures

The data collection method chosen for this qualitative phenomenological research study
is a semi-structured open-ended interview to gather in-depth data. An interview protocol (See
Appendix D) was used to conduct the data collection. The semi-structured open-ended
interviews consisted of thirteen questions plus three demographic questions, that were reviewed
by two experts in the field and first piloted with a non-participant. Even though the questions
were identical for all participants, the answers provided may not cover all aspects needed. When
necessary, the research used the probing technique to elicit an extended answer. According to
Bernard, Wutich and Ryan (2016) “Probing is the key to successful in-depth interviewing; it
definitely does not mean prompting” and avoiding prompting may require the use of silence,
echoing, asserting, preambles to questions, and neutral probes such as “Tell me more about it” or
“Could you extend your explanation?”’.

With participant permission as stated in the informed consent, the interviews were
recorded using an audio recorder device. The resultant content was recorded and transcribed
using rev.com app, a paid application for researchers that allows audio recording, phone call

recordings and transcription. Afterwards, the content was edited, complemented with the note-
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taking done by the researcher during the interview. This hired transcriber only accessed data
content which was not identifiable. Verbatim transcriptions were sent back to the participants to
verify accuracy, provide clarifications, and ensure that the transcription captured the spirit of the
participant’s answers. Even though the practice of sending back the transcribed content to the
interviewees may hinder its spontaneous spirit, Mero-Jaffe (2011) assert that this practice created
an increased trust between the researcher and the participants. As well, it gave the participant a
sense of empowerment, and the opportunity to improve the limitations of natural language by
adding meaning or correcting mistakes. In the following table, a correspondence between

research questions, interview questions and the literature review was drafted.

Table 5

Correspondence of Research Questions, Interview Questions and Literature.

Research Questions

Interview Questions

Literature reference

Overarching question:
How do secondary school
leaders describe their
perceptions of the best
leadership practices to
develop Dual Language
Immersion programs in
Southern California?

1. Could you describe the main responsibilities of
your DLI school leader position?
2. As a secondary DLI school leader, how do you
develop and sustain the program?

Bass & Avolio, (1997)
Marzano et al., (2005)
Leithwood & Jantzi, (2006)
Howard et. al (2007)

a. What leadership practices,
if any, do school leaders in
secondary DLI programs
believe helped promote
equity in their DLI
programs?

3. In developing the school vision, what specific
leadership practices would you consider most
effective to promote equity in secondary DLI
programs?

4. As a school leader, how do you promote equity
among students, teachers and families?

5. In your daily actions, in what ways do you
promote equity by creating structures that foster
participation in school decisions?

6. Which specific leadership practices do you
consider most effective in secondary DLI
programs in developing a shared vision?

Leithwood & Jantzi, (2006)
Bearse & De Jong, (2008)
Myers, (2009)

Scanlan & Palmer, (2009)
Gandara (2010)

Genesee & Fortune (2014)
Valdez et al.,(2016)
Roueche, et al.,(2014)
Lindholm-Leary (2005)
Marzano et al., (2005)

(continued)
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Research Questions

Interview Questions

Literature reference

b. What leadership practices,
if any, do school leaders in
secondary DLI programs
believe helped enhance high
quality instructional practice
in their DLI program?

7. As a leader, in what ways have you held high
performance expectations? If so, how would this
practice/s enhance instruction in secondary DLI
programs?

8. What leadership practices have you
implemented to provide intellectual stimulation
for secondary DLI teachers? How did that affect
instructional practices?

9. In striving to create a collaborative school
culture, can you describe what leadership actions
do you perform to enhance instructional practices
in DLI programs?

Montecel & Danini (2002)
Lambert (2003)
Lindholm-Leary (2005)
Marzano et al., (2005)
Leithwood & Jantzi, (2006)
Chrispeels et al., 2008)
Bearse & De Jong, (2008)
Bolman & Deal, (2010)
Fullan & Quinn, (2015)
Rocque et al.,(2016)

c. What leadership practices,
if any, do school leaders in
secondary DLI programs
believe helped improve
coherence in their DLI
program?

10. As a school leader, what specific goals and
priorities have you put in place to improve
coherence in secondary DLI programs?

11. What have been your experiences with regard
to modelling desirable professional practices and
values? Did that improve coherence into the
program?

12. Could you share your experience on how to
create community relationships to increase
coherence in DLI programs?

13. Finally, from a leader perspective, what are
the most important aspects of secondary DLI
programs?

Cotton, (2003)

Marzano et al., (2005)
Leithwood & Jantzi, (2006)
Howard et al., (2007)
Petersen, (2012)

De Jong (2016)

Data Collection Procedures

The data was collected cross-sectionally through an elicitation technique, delivering semi-

structured interviews to key informants: namely secondary school leaders in Dual Language

Immersion programs. The interviews consisted of thirteen open-ended questions in addition to

three demographic questions (see Appendix C).

Data collection occurred through face-to-face interviews, since they provide several

advantages, including the opportunity for clarification and extended responses (Bernard et al.,

2016). Whenever a person-to-person encounter was not possible, a phone conference was

established to conduct the interview. The same protocol used in the face to face interview was
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used, included the permission to audio record the interview with the software application
mentioned above, (rev.com) NoNotes or an Iphone recorder. The recordings were edited to strip
the files from any personal identification. The targeted DLI school leaders’ population was
drawn from public schools in Southern California. The researcher obtained a written approval
from the institutions and districts by sending a letter and research proposal (Appendix A) to the
institution’s designated officials. Prior to the commencement of data collection for this study, the
researcher obtained approval from the Pepperdine University’s Institutional Review Board (IRB,
2018). Also, as stated before, the researcher secured a written approval from the institutions and
districts by sending a letter and research proposal (Appendix A) to the institution’s designated
officials.

The interviews were administered between January 2018 and April 2018. As for the
specific DLI sites selected, the peak moments to make the calls or send the emails was the period
of time right after the schools’ Winter and Spring break in schools, providing enough time to
complete the interview and ensuring fresh and rested approach to the interview topic. In case of
non-response, a second round of recruitment requests was made both by email and phone to the
selected individuals. As a follow up, the final findings were sent to every participant if they agree
via the informed consent. All data collected by email was stripped of identification. The Internet
Protocol (IP) address was also removed, as well as any email address or other identifiers (names,
positions, contacts, etc.) gathered during the electronic transmission.

Data Management

The following actions have been taken as preventive measures to ensure privacy for

participants, as well as to secure and data content. All interview participants were provided with

an informed consent, informing them of the risks and benefits of participation in a safe way. In
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addition, pseudonyms in a form of a number/alias were assigned to all participants following the
order of occurrence of their interviews. A master matrix of real names and data was kept
separated from the data analysis to protect participants in the researcher’s computer protected by
a password. The raw data was transferred to a file for the HYPERresearch and interrater analysis,
and only accessed in full by the researcher. As stated before, all audio-recordings or written data
collected were stored under one single computer with a password assigned. Only the researcher
had access to the data, and all data collected was securely stored for three years after the
dissertation defense, and destroyed afterwards.

Data Analysis

For the analysis of phenomenological data, this study implemented the modified Van
Kaam method of analysis, as described by Moustakas (1994). The Van Kaam method of data
analysis involves seven steps (See Appendix F), that basically identifies and clusters themes
from the participant’s responses in a process that validates the invariant constituents, create a
description of each participant’s experience and finally creates a composite structural description
that describes the group lived experiences as a whole. This particular method was preferred over
another method also described by Moustakas, the Stevick-Colaizzi-Keen method. Even though in
both phenomenological methods the participants become co-researchers, in the latter, the
researcher should comply with the participants’ criteria, which was not the case.

As well, additional analytic techniques were used to achieve a comprehensive
understanding of the study’s purpose. A constant comparison data analysis method is best suited
to isolate and define themes (Bernard et al., 2016), since it forces the researcher to think about
each developed theme in a constant manner, and allowing the researcher to add new themes if

necessary. During the analysis of textual data from the interviews, a directed approach for
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content analysis was used. All audio records were sent unidentified to an external trusted
transcribing service, the software application rev.com. The transcribing service was instructed to
maintain confidentiality. Time was provided for the researchers to review and edit the accuracy
of the transcription, HyperTRANSCRIBE software was used to edit the transcriptions. To ensure
reliable counts and accurate theme coding, the code book and the code definitions was delivered
to two DLI experts. These experts in secondary school DLI programs acted as a peer reviewer to
ensure the validity of themes and the coding process. The first expert was a scholar in the field of
bilingual education, the second was a practitioner and researcher in the field. They both have
more than 30 years of combined experience in the field of bilingual education and dual
immersion. This interrater process ensured the validity of the data analysis based on
trustworthiness, authenticity and credibility (Bernard et al., 2016).

A priori themes deducted from literature were used in this research, all stated in the next
paragraph. This helped to organize the gathered data produced from interviewing key informants.
Recording and transcribing open-ended questions from the secondary DLI school leaders has
produced textual transcriptions, with verbatim text, rich narratives, and brief descriptions. Thus,
applying a metacoding technique was the better suited action to process the data. This technique
analyzes and connects previously deduced themes, allowing leeway for new themes to appear
(Bernard et al., 2016). If there was a new theme that appeared in at least two interviews, it was
added to the main list of a priori themes. For a new theme to be significant and included as a new
theme, it had to be mentioned at least by two participants a couple of times. The

HyperRESEARCH software was utilized to analyze the coded data.
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In order to analyze the qualitative data collected, since the themes are deducted from
previous theories and data, content analysis may be the best option. Using a constant comparison
method, as defined before, to code the data, the study did:

1. Investigate on the overarching research question about leadership practices

in secondary DLI programs, based on themes deduced from the previous literature

review.

2. Select at least six secondary DLI school leaders’ interview transcriptions.
3. Use the following a priori themes and subthemes to metacode the textual
data:

A. Leadership best practices in secondary DLI:
Al. Equity.
A2. Instructional Practices.
A3. Coherence.
B. Transformational Leadership:
B1. Setting Directions

1.a. building school vision
1.b. developing specific goals and priorities
1.c. holding high performance expectations
B2. Developing People
2.d. providing intellectual stimulation
2.e. offering individualized support
2.f. modelling desirable professional practices and
values

B3. Redesigning the Organization
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3.g. developing a collaborative school culture
3.h. creating structures to foster participation in
school decisions

3.1. creating productive community relationships.

4. Pretest the themes on two of the selected texts with a non-participant.
5. Check the validity of the codes with a second coder.

6. Apply the codes and themes to future interviews.

7. Create a case-by-variable matrix from the codes.

8. Analyze the matrix to extract information on my research.

Trustworthiness, Transferability and Authenticy of Data.

Since phenomenological studies have “strong philosophical underpinnings and typically
involves conducting interviews” (Creswell, 2014, p. 76), the need to secure the trustworthiness
of this study and its instruments emerged. A number of measures have been taken to preserve its
transferability, authenticity, replicability and neutrality of the data collected (Lincoln, Lynham,
& Guba, 2011; Creswell, 2014). First, ensuring a sample size and selection criteria that ensures
the quality of the phenomenological phenomenon elicitation. Second, the instrument has been
tested in one SDLI expert prior to its initial delivery. After testing the interview questions, one
question was erased and other three others reformulated to improve clarity and consistency in the
process of eliciting date from the participants. Finally, the authenticity of the content and codes
was reviewed by two external experts as interraters in bilingual education to ensure the
transferability of findings to similar contexts. One expert was a scholar and former practitioner,
and the second was a researcher and practitioner with more than 30 years of experience

combined in language programs, and more than ten years in dual immersion programs.
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Positionality

The concept positionality explains the position adopted by the researcher in relation to a
specific research task, from the individual’s worldview approach (Savin-Baden, & Major, 2013).
The researcher’s positionality is strongly influenced by his educational background and work
experience. Being raised in a language immersion program in Spain as an at-risk student, and
working as a teacher in Dual Immersion programs in Spain and the United States for several
years, has shaped his beliefs that this type of instruction provides quality instruction and benefits
for all students. His educational background started in Spain, where he received a B.A. in
Teaching. Then, he completed a M.A. in History, a M. A. in Psychology and Pedagogy, and
finished all the coursework toward a doctorate in Educational Psychology. His teaching
philosophy always focused on equitable instructional practices for all students as well as on the
linguistic and sociocultural factors enhancing academic achievement, learning engagement, and
overall educational improvement. Being himself a multilingual and multicultural individual, he is
a firm believer in multilingualism and its benefits, and he strives to transfer this belief to my
instructional practices as a bicultural and biliterate individual who is devoted to conferring this
legacy to students. Furthermore, he has combined his work as a school teacher with a part time
job as instructor for undergraduate, graduate, and professional development courses. Teaching
courses on technological competence, online collaborative group work, communication, and
educational technology enhanced his leadership skills, as well as his interest in education, which
in turn has developed research abilities in different areas such as career counseling, educational
technology, and Dual Language immersion instruction.

However, as a researcher, one must limit personal biases by designing valid and reliable

methods to collect and analyze meaningful data. The identification and bracketing of the
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researcher biases would increase the reliability of the study, as well as the use of a second rater.
According to Bernard et al., (2016, p. 296), there are six steps in phenomenological studies: (a)
identifying the phenomenon wanted to be understood; (b) Identifying the researchers own biases
and bracketing them; (c) collecting data from experienced individuals on the phenomenon object
of the study by asking the questions; (d) after bracketing, identify the essentials of the
phenomenon; (e) displaying these essentials with exemplary quotes from the narrative collected;
and (f) repeating the last two steps until saturation is achieved. The thick and rich descriptions
provided by experts through interviews filtered by a well-experienced multilingual educator may
provide insightful additions to the literature on best leadership practices in secondary DLI
programs.
Summary

Chapter Three unfolded the rationale behind the selection of a phenomenological approach to
inquiry on best leadership practices for secondary DLI programs in Southern California. The
population sample, data collection, and analytic techniques and instrumentation have been

summarized as well as human interaction procedures and researcher positionality.
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Chapter 4: Results and Findings

Introduction

In this chapter, the findings of this phenomenological study are unveiled after re-stating
the study’s purpose, the research questions, and the study design. This presentation of the results
on secondary Dual Language Immersion (SDLI) leadership practices commences with the
description of the population demographics, continues with a review of the findings by research
question, and finishes with a summary.
Re-statement of the Purpose

The purpose of this phenomenological research study was to explore the perceptions of
secondary Dual Language Immersion school leaders on best practices to develop a shared vision
through the promotion of equity, the enhancement of quality instruction, and the improvement of
coherence in Southern California.

Re-statement of Research Questions

How do secondary school leaders describe their perceptions of the best leadership
practices to develop Dual Language Immersion programs in Southern California?
1. What leadership practices, if any, do school leaders in secondary DLI programs believe
helped promote equity in their DLI programs?
2. What leadership practices, if any, do school leaders in secondary DLI programs believe
helped enhance quality instructional practices in their DLI program?
3. What leadership practices, if any, do school leaders in secondary DLI programs believe

helped improve coherence in their DLI program?
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Study Design

This qualitative non-experimental study implemented a phenomenological methodology
approach to explore how secondary leaders perceive Dual Language Immersion best practices
regarding equity, instructional practices, and coherence through a transformational leadership
lens. A qualitative phenomenological design allowed the researcher to accurately capture the
participants’ personal experiences through comprehensive self-reported descriptions. A non-
probabilistic purposive expert sampling was used, which allowed the researcher to draw very
specific expert data from a total of nine secondary DLI school leaders.

A maximum of two leaders per site and three per district was established. The featured
secondary DLI programs were distributed across four public school districts, and spanned six
different school sites in three Southern California counties (see Table 6). The rate of response
was slightly over 60%; eight public districts were contacted, five answered, four districts were
selected with a total of six secondary sites.

The districts’ average for the secondary program’s length was slightly over eleven years,
the dominant DLI typology was 90:10, and the target language overwhelmingly Spanish.
Combining all grades enrolled, the DLI programs served over a thousand students, implementing

mostly the modality strand within the school site.
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Table 6.

Featured secondary DLI programs.

District Program Target Approximate School
Alias length Typology  Language/s  enrollment* Modality  Participants sites
Spring 7 years 90:10 German, 170 Strand 1 Middle
District Spanish Strand

Winter 19 years 90:10 Spanish 360 Strand 3 Middle
District Strand High
Summer 8 years 50:50 Spanish 290 Whole 2 Middle
District

Autumn 11 years 90:10 Spanish 185 Strand 3 Middle
District Strand High

Note: * Combining all grades at the site levels.

The researcher conducted all nine semi-structured face-to-face interviews, formulating
open-ended questions to elicit participants’ in-depth knowledge based on their experiences as
secondary DLI leaders. The duration of the interviews ranged from twenty-six minutes to one
hour and ten minutes. The interview questions were divided in two groups: three questions for
demographics and ten questions intentionally designed to examine perceptions on leadership
practices in DLI programs. To preserve trustworthiness as detailed in Chapter 3, which also
ensures of the study’s credibility, transferability, consistency, and neutrality (Lincoln &Guba,
1986), the interview questions were previously piloted with an external expert in DLI programs
to avoid/diminish possible biases and ambiguities in the content or phraseology.

Data Analysis.

The modified Van Kaam approach, adapted by Moustakas (1994), was used for the

analysis of phenomenological data (see appendix F). Implementing the modified Van Kaam

method for the data analysis to all interview transcriptions, coded using a constant comparative
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method, allowed the researcher to proceed to list relevant experiences. Afterwards, the researcher
eliminated any abstract, repeated or vague information. The coding process initiated with a priori
themes (see Chapter 3), and using the metacoding technique that allowed the researcher to add
new codes if needed. A total of thirty-six codes arose. Once the coding process was finished, the
codebook definitions were supervised by two inter-rater experts, to after proceeding with a
second coding and a peer review, validating the coding process of the gathered data. Analyzing
the verbatim text recorded granted the identification and validation of all invariant constituents,
allowed the researcher to create a synthesized structural description of each participant’s
experience. All codes were related to the three best practices or sub-variables (equity, coherence,
and instructional practices), clustered subsequently in five major secondary DLI leadership roles
or themes.
Population demographic information

To ensure the representativeness and inclusion criteria for the population sample, three
demographic questions were asked as an interview opening to elicit of the Secondary DLI
leaders’ information on experience, position, gender, ethnic group, and educational level. The

answers provided are summarized as follows in Table 7.

Table 7.

Participant demographic profile.

Secondary  Secondary

DLI DLI Leader Ethnic Educational
Pseudonym ! Experience  Position ? Site Gender  group Level
Ms. Germinal 7 years Principal Middle School Female  White Doctorate
Ms. Nivose 21 years Program District Offices ~ Female = White Masters
director

(continued)
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Secondary  Secondary
DLI DLI Leader Ethnic Educational
Pseudonym ' Experience  Position ’ Site Gender  group Level
Mr. Pluvibse 8 years Principal Middle School Male White Masters
Mr. Ventose 11 years Principal High School Male White Doctorate
Mr. Messidor 20 years Department Middle School Male Hispanic =~ Masters
Head
Mr. Thermidor 3 years Principal Middle School Male Hispanic =~ Masters
Mr. Vendémiaire 5 years Principal High School Male African Doctorate
American
Ms. Brumaire 7 years Principal Middle School Female  White Masters
Mr. Frimaire 5 years Assistant High School Male White Doctorate
Principal

Note': All names have been fictionalized to preserve privacy.

Note: Leadership position experience used for this study.

The average experience of this group was slightly below ten years, with three leaders
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exhibiting five or less years of experience in secondary DLI program. In spite of this aspect, all

participants reported other educational leadership experience outside the program. With regard to

their position profile, the study selected a group nine leaders with two or more years of

secondary DLI experience in the last five years. The study sample consisted of one program

director, six principals, one assistant principal, and one department head. The participants served

as DLI leaders in four middle schools, two high schools, and one of them at a district level.
When it comes to gender, 33% were identified as female, and the rest as male. Ethnically, the

leaders identified themselves mostly as White (67%) and Hispanic (22%), and one African-

American. Finally, they self-reported the following educational levels: 55% Master’s Degree and

45% Doctoral Degree.
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Finally, Table 8 depicts the inclusion criteria for all schools according to length, equity and

efficiency indicators.

Table 8.

District Inclusion Criteria Overview.

District Type of ~ Program’s  Equity Efficiency indicators *
Alias school length indicators '
At least 5 More than 33% Spring Spring Spring Fall Fall Fall
of SES ormore 2017 2017 2017 2017 2017 2017
years than 20% ELL ELP Math ELA ELP Math ELA

Spring Middle 7 years 82% SES
District School 21% ELL Yellow Yellow  Yellow Yellow  Yellow

Winter Middle 19 years 50% SES

District School 27% ELL Yellow

Yellow

High 17 years 33% SES

School * 11% ELL Yellow

Summer  Middle 8 years 59% SES
District School 5% ELL

Autumn  Middle 11 years 45% SES

District School 8% ELL Yellow

High 8 years 42% SES

School 3 6% ELL Yellow [0 Green Green

Note. Source from California Dashboard (CDE, 2018f) by the California Department of Education (2018f).
Retrieved from https://www.caschooldashboard.org. Copyright by CDE (2018). Reprinted with permission.
Note': Equity report. Schools participating in the study. Average Spring & Fall 2017.

Note’: Status & Change report. Schools participating in the study. Average for reports Spring & Fall 2017. For
color/level meaning, see Table 4.

Note’: Math and ELA are not measured by California Dashboard in high school. Substitute indicators are
Suspension and Graduation Rate.

Note”: Not reported by California Dashboard in that report.
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Review of Research Questions and Findings

The findings of this phenomenological study were obtained by eliciting participants’ thick and
rich descriptions (Given, 2008) of their expert experience leading secondary DLI programs.
Previous multiple readings of the interview transcriptions allowed this researcher to become
familiar with the topic and to sense general trends. Pre-established a priori codes and a
subsequent open coding provided the researcher with the flexibility and thoroughness to identify
a wide array of leadership practices to be analyzed. The revision of the codebook and its
definitions by two experts ensured relevance and avoided the overlapping of codes. The data
identified initially 44 codes, that were defined in a codebook sent to two external experts as
interraters, as detailed in Chapter 3. The experts reviewed all codes, its definitions to make their
final recommendations, in a process that lead to recoding, reducing and eliminating repeated or
vague information, creating a textural description of the invariant constituents. After this process,
the final tally was reduced to 36 codes regarding the main variable of leadership practices, and
its three identified sub-variables. Then, the codes were clustered into five leadership roles or
themes (detailed in Chapter 5), gathered from the participants’ responses to create a composite
structural description of the phenomenon that portrayed the group experiences as a whole. The

sub-variables, code descriptions and distribution, are defined in the Codebook (see Appendix H).

In the next pages, a detailed depiction of the three sub-variables and the related codes that
emerged from the research questions will be found. More detailed explanations are provided for
more frequent codes. In addition, an introduction to each sub-variable and a reference to their

transversality will help introduce this section.
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Transversality of DLI Best Practices

The definition of the three sub-variables found in this study were determined by their
transversality across the DLI best practices. The concept of transversality applied to leadership
practices is explained as the quality of being intrinsically intertwined, where any action as leader
affects other leadership practices in a systemic dynamic. It is not coincidental that a
transformational leader is determined by the concept of transversality. Many of the 36 codes
emerged that define DLI best practices could be applied from the lens of one or more sub-
variables. Some codes may even be interpreted within the realms of each of the three sub-
variables: equity, instructional practices, and coherence. Additionally, there is a selected group of
eight codes (see Table 12) that appeared in all nine interviews at least once, making them
traverse DLI leaders’ perceptions consistently and repeatedly, since almost all of these
magnificent eight are located among the top ten most frequent. The eight codes are the
following: Equitable Curriculum and Instruction, Linguistic Equity, High Expectations,
Collaboration, Program Commitment and Promotion, Goals and Priorities, Modelling, and
School Program Vision. Furthermore, code Specificities and Challenges traversed DLI school
leaders interests, appearing in eight interviews. Again, this code could be interpreted through the
lens of any of the three main sub-variables as well. Furthermore, the DLI challenges and
specificities occur transversally all across secondary DLI programs. In the following pages, the
main three sub-variables on DLI best practices are explained in detail with excerpts of the school
leaders’ perceptions. A selection of codes has been assigned to each of the three main sub-
variables, attributing to the strongest relationship or the closest code definition in relation to the

main sub-variables.
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Equity Best Practices
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Freire (2004) cultivated critical pedagogy as the absolute path to reach equity and social

justice. A transformational leader must start always with equity. This first sub-variable applies to

eleven codes found in the secondary DLI school leaders’ interviews. These codes revolved

around equity best practices, which are at the core of DLI programs’ foundations. However,

concerns about equity in secondary DLI programs are abundant in the literature (De Jong &

Howard, 2009; Ferndndez, 2016; Scanlan & Palmer, 2009). Every DLI program at a secondary

level must preserve what were the original intentions of these type of programs: to maintain

equity for all students, teachers, and parents while balancing the instructional offers. These

actions must be performed in a context where multiple aspects may affect the final outcomes of

these emergent bilinguals, using second language instruction as the instrument to level the

achievement gap. Table 9 describes the alignment between research questions and codes

emerged.

Table 9

Correspondence of Interview Questions and codes emerged: Equity Best Practices.

Equity Best  Interview Questions Codes Emerged
Practices
What 1. Could you describe the main responsibilities of your DLI school =~ Communication (CO)
leadership leader position? Cultural Unifier (CU)
practices, if 2. As a secondary DLI school leader, how do you develop and Diversity (DI)
any, do school  sustain the program? Equitable C&I (ECI)
leaders in 3. In developing the school vision, what specific leadership Linguistic Equity (LE)
secondary DLI  practices would you consider most effective to promote equity in Moral Leadership (ML)
programs secondary DLI programs? Parent Involvement-
believe helped 4. As a school leader, how do you promote equity among students, ~ Commitment (PIC)
promote equity teachers, and families? Socioeconomics (SO)
in their DLI 5. In your daily actions, in what ways do you promote equity by Structuring Participation
programs? creating structures that foster participation in school decisions? (SP)
6. Which specific leadership practices do you consider most Appreciation & Encouraging
effective in secondary DLI programs in developing a shared vision? AP)

School Program
Vision (SPV)
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The code frequency for this sub-variable according to software HyperResearch (see Table 9) is

depicted in figure 5.1.

Equity Practices Code Frequency
70
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40 2B : e 5P
, ,CU 7% 7 pic .
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Frequency of appearance
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6
Order of codes

Figure 5.1. Equity practices code frequency bubble chart.

In the following pages, a description of each code regarding transformational leadership

practices for Dual Language Immersion secondary leaders has been performed.
Communication. One of the most common leadership skills, mentioned by many

authors as essential for educational leaders (Cotton, 2003; Marzano et al., 2005; Rocque et al.,
2016), here is referred to as the key to the immersion program unity and equity. Coincidentally,
languages are the most fundamental tool in communication (Koenig, 2017). Accordingly,
languages have a prominent position to favor equity and inclusion in multicultural societies. In
investigating dual language programs, it is no coincidence that this leadership practice appeared

early in each interview, both as a necessary and a challenging practice. Communication unfolds
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as the key from the beginning to the end of every process, going from top to bottom and vice
versa. When applied well, it increases clarity, transparency, involvement, and commitment. As
Ms. Nivdse neatly stated:

And I think, the secret is “communication, communication, communication.” It's very
important to get everyone involved. Your principals, your board members, your
superintendent, your assistant superintendent. It really is important to have really good
communication with everyone involved from the very top all the way down to your
parents, your support staff, and the more you communicate the more you bring them in.

It seems clear that communication helps in building the organizational culture, and it goes
beyond solely providing information. Secondary DLI leaders want to ensure that this information
is adequately processed by staff, students, and parents. Throughout communication, secondary
DLI leaders support and answer the needs of teachers, staff and students, as well as parents. As
Mr. Thermidor explained, a leader must constantly remind everyone of the program’s mission:

So you communicate again, what is our mission every day. When you talk to parents,
when you talk to teachers, are we still on target? Are kids still practicing the language? If
you're a teacher, what are the activities in your classroom? What are your lessons? Are
they all aligned to developing the language? That's our task (as leaders). For parents, are
they onboard with the activities we do, extracurricular things? At home, do they help
their kid in any way?

Ms. Nivose remarked that communication with teachers should help to integrate the dual
immersion programs within the larger institution, following equity measures to ensure everyone
is getting the best opportunities. She explained it this way, regarding instructional strategies:

For you as a leader to communicate with the staff and especially the teachers involved in
the dual-language... And again, sometimes, and as a leader, saying this is what we're
going to do, and how we're going to implement, and we're now going to work on. I don't
know, choose specific strategies that might be used school-wide regardless if you're in
the door or not. And I think that's where it's important, within that leadership, that you're
not distinguishing saying “for the Dual we're going to implement this but for the regulars
we are not”. On the contrary, saying everyone is implementing this, and these are best
practices for students to learn.
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This leadership practice becomes a little bit different in secondary DLI programs when
communicating with families, as Mr. Pluvidse shared:

It's usually the communication piece that I find has to be a little different, and sometimes

a little more. I will send out a lot more information to the immersion parents that the

other parents don't get.

Plus, school leaders utilize communication to decipher the complexities of dual
immersion at secondary levels, making them more comprehensible for dual immersion families,
as Ms. Germinal shared:

And you're continually working with the parents, helping them understand the program.

Mr. Ventose echoed this idea, stressing the importance of communication with parents:

I think communicating with the parents, transparency, I think is very, very, very
important with specifically this group of parents.

Ms. Brumaire also agreed on reaching out to parents as one of the most important
activities within the communication leadership practice:

That's where a lot of our communication, our outreach, and engaging those parents from
the very beginning in the process and the program.

All in all, the leadership practice of communication becomes one of the building bricks
for constructing a shared vision of secondary dual immersion programs.

Cultural unifier. This code is strongly linked to the previous one, communication. It
encompasses leadership actions to keep a coherent, inclusive, and welcoming environment from
an equity perspective. Secondary DLI leaders not only communicate at higher rates to support
dual immersion families, teachers, and students, but they also often embrace the responsibility of
integrating the programs within the larger institution from the cultural perspective. On the one

hand, there is the school culture at large. On the other hand, there is the immersion program
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idiosyncrasy that creates its own culture. Merging cultures involves each culture giving

feedback, especially at the beginning. Ms. Germinal shared her point of view about this topic:
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And oftentimes when you have new programs, you might be wanting to start some new
initiatives, and so basically my role as a dual leader is to support the teachers and support

the site as a whole to help that integration of dual students within the larger school
culture.

DLI programs have been known by vindicating language and culture in academic contexts,

diminishing the cultural gap that exists between languages of instruction (Bearse & De Jong,

2008). Seemingly, a language cannot be learned in isolation, without the cultural context.

Validating minority cultures improves social justice as well as creates more culturally responsive

individuals. Language learning helps in building one’s self-perception. Palmer (2007) warned in

his study of a dual immersion program as a strand, that the language majority could negatively

affect the language minority (Garcia & Lin, 2017b) identity if not treated with equity. Dual

immersion students espouse a more balanced approach to their identity, with greater sensitivity

to social aspects. Mr. Vendémiaire describes this peculiar mindset of DLI students, regarding

their identity as a group:

I think our students have really grown an identity. And I think that is one of the things
that we have grown. And that identity is becoming very strong as far as their place in the
greater school culture. And so I think there is more of a collective culture with that group,
because social justice has been kind of part of the vision and the variable. I think you see
that manifest with the student behavior. I think that it's important. We've got a group
that’s got kind of an activist mindset. They're active and passionate, and we like it.

Secondary DLI leaders act as cultural unifiers, ensuring that students capitalize on the

benefits of language instruction through a cultural approach to equity, while also building a more

balanced personal identity.
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Diversity. Ethnic, linguistic, and socioeconomic aspects shape the student profile in
American schools, and even more in secondary dual language immersion programs due to their
comprehensive enrollment policy. This policy creates the academic path based on a language
approach, producing more diversity in upper levels in terms of academic and language skills. A
wider array of diversity in upper levels is both a challenge and an opportunity for intervention
with regard to the diverse population within the program. It also has implications in scheduling
and student placement in the long term. Mr. Ventose stated the principle of equity in
differentiating for DLI students, while bearing with the teacher, to maintain the program’s
academic integrity:

Specifically, with regard to immersion, sometimes our teachers feel like they are

compromising the integrity of their academic program when they differentiate or give

less work for a kid who can’t handle the load. That's differentiation. That’s what we do in
general, because we want kids to get to the finish line. It’s not a matter of relegating
students to rank.

As mentioned in the preceding code, DLI students build up a personal profile that heightens
awareness of diversity (Scanlan & Palmer, 2009). DLI leaders promote this awareness with
activities that lead toward an increased level of equity on their campuses. Mr. Vendémiaire
explained this activity that tied into the dual immersion vision perfectly:

I think we have a unity forum where we are taking all of our dual immersion students,

and taking them through activities that promote awareness. Promote unity. Promote

equity. Promote social awareness. Social awareness specifically has kind of been a part of
our dual immersion vision. I think that ties in well with equity.

School leaders orient their efforts to compensate for possible unbalances in the students’

profile. From valedictorian candidates to struggling students, an equitable DLI program at the

secondary level must provide a path for every student. As cited per Mr. Vendémiaire:
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You have students that are on that honors track, and you have students that struggle. And
with that wide range of student ability, we want to provide as many avenues as possible.

Another practice congruent with diversity is to ensure that DLI groups are balanced regarding
gender, literacy skills, academic performance, etc. As explained by Mr. Messidor:

We look at gender, we look at what school they came from, we look at what language

group they're from, we look at their literacy abilities. And when we have all that data per

se we mix all of our students so that we have equal groups in every class.

Equitable curriculum and instruction. Regarding DLI programs, it all started with
equity. To be more precise, it started with promoting academic equity (Genesee & Lindholm-
Leary, 2007). As explained in the past code, this process requires special attention to at-risk
groups and minorities, as well as a consideration of socioeconomics when designing curricular
interventions for all students, whether they are advanced or struggling. Another aspect to
consider is equity among school sites when there are different schools implementing the same
program in one district. As you can see, this first code deals equally with coherence and
instructional practices. As Ms. Germinal explained:

The equity issue, how do you promote equity among students, teachers, and families?

That's really looking at the programs overall and saying, okay, so we have this dual

immersion program, and our district is allotting two periods for that, and how do we

ensure, again, that the students are getting an equitable program. You want to ensure that
the programs are equitable amongst the schools, but also that they’re getting high quality
instruction within the school as well.

However, most often than not, DLI programs are a strand within the school. Thus, this
process may be concentrated in just some sections within the school site, spanning only one or
two periods a day, since at the secondary level, the hours of instruction in the target language are
fewer than in Elementary programs. Consequently, secondary DLI leaders need to ensure

equitable C&I for all students in this environment. De Jong and Bearse (2012) related to the

difficulties in finding adequate materials beyond the official curriculum, specifically in
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secondary levels of bilingual programs. This fact may limit the choices teachers and students

may have. As Mr. Vendémiaire shared:

We talk about equity. When you have programs that are smaller programs. A

122

comprehensive high school has a lot of offerings for students, but when you have like a
dual immersion program, is a small sect of that larger group, it can often limit the choices

those kids have. Well, that's not equitable because if you were not in a dual immersion

program, you would have lots more options (language materials, courses offered).

DLI leaders may also experience issues maintaining equity among teachers, since it requires

DLI teachers to make more effort with generally less resources, an aspect duly acknowledged by

Mr. Vendémiaire:

Yeah. Equity amongst teachers is problematic. I think because (that’s) what we're talking

about. I think that there's a lot of work involved in dual immersion, being a dual
immersion teacher.

The issue of equitable instruction does not affect only small DLI programs. Here it is

another very interesting aspect for larger DLI schools, when trying to maintain equity among

class group distribution within the school, as noted by Mr. Messidor:

And when we have all that data per se, we mix all of our students so that we have equal

groups in every class, so that we don't end up with one class with all of your high

achievers who are world class and then all the others in the other. Or where you have all

your English learners in one class and all your fluent speakers in another class.
Linguistic equity. The language component in a DLI program is of paramount

importance. English has become the universal lingua franca (House, 2003), and it is the

dominant language of instruction (De Jong & Bearse, 2012). Yet, we have mentioned the triple

segregation that many Latino students suffer because of race, income, and language (Géandara,

2010). One way to mitigate this is ensuring that the access to curriculum and the instruction is

equitable for all students, and another are the efforts to counterbalance the huge influence

English language has over the target languages. This code extends beyond the linguistic aspects,
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stepping into the realm of language prestige, language use, cultural identity (Solsona-Puig,
Capdevila-Gutiérrez & Rodriguez-Valls, 2018), power expressions, minorities, and cultures. DLI
students at the secondary level become more aware of how languages interact with these topics.
On language equity, Mr. Messidor said:
What I think that we encounter in secondary is that the (DLI) students themselves
become very aware of the power of language, and we begin to try to basically fight the
idea of language use. It's a matter that you can't even try to make it equal, Spanish to
English. It's almost like you have to make Spanish more so, just to try to equate it
because outside of school they're inundated with the English side of it. So it's trying to
find a way to really get them to see the value of language, how it connects to their
culture, how it connects them to other cultures, how it really opens up their world view
and really trying to raise the status of the language. I think that's one of the big things

when you try to create equity is you have to try to create that equity in the status of the
language itself.

Linguistic equity transcends the classroom and reaches the family sphere. Some DLI
school leaders mentioned that they provide translation devices in meetings when there are
speakers of other languages, mostly Spanish. Also, linguistic equity is not only based on the
language used, but also on the channel through which the educators communicate with the
families. As Mr. Thermidor explained:

They (teachers) promote that equity among parents. So if a teacher is just gonna respond

to a parent in English when obviously they only speak Spanish, they're shutting them

down. If you only communicate to a parent through email, and the parent is not used to
email, then you're like, "Well, why don't they respond? They're not interested in the
kids." No, that's not the vehicle they communicate with. Call them. Give them a call.

Everybody has a phone. Give them a call and speak to them in Spanish.

DLI leaders agreed that linguistic equity in DLI programs is far more complicated to keep
in secondary levels. Not only is English the dominant language, but the target language is used in

academic settings while English becomes the language with which peers socialize. The decrease

of target language use in secondary DLI programs was studied by Tarone and Swain (1995). In
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addition, implications on language and power are to be considered if the target language is one
perceived as socially unacceptable, as Mr. Messidor reported:

In secondary, it's one of those things where the students will use Spanish with their

teacher when they're speaking with the teacher, but when they turn away, it's going to

English.

Moral leadership. This code registered actions or expressions whenever DLI school
leaders erected themselves as guardians of the principles, attending to ethical and philosophical
questions that promoted equitable practices within the program. This may entail tiny ongoing
modifications, or a pull toward a desired direction in a constant manner. Similarly, secondary
DLI school leaders use their vantage as a secondary leader to reflect on the goals and outcomes
of the program. Mr. Thermidor provided powerful self-reflection about his moral leadership:

It's just saying we need to revisit that and make sure that the feeder schools, starting in

Kindergarten, are getting kids that are that typical inner city ELL child that would really

benefit from this program... There's a difference between a program that's an enrichment

program and one that seeks to be an intervention program for kids. I think kids in the
inner city would benefit greatly from this program. It’s an intervention for them to not be
at risk. Some of the kids that we presently have, I think they would do fine no matter
what, so they see this as more of an enrichment program. And, again, not a bad thing.

They're good kids and they deserve a really good education, but I'm just saying if we're

true to the original ... from what I understand was the original mandate, I think we've

distanced ourselves from that somewhat, and I think we need to revisit that by going back
to those feeder schools and saying, make sure your programs are strong. Make sure
you're starting in Kindergarten. Make sure that makes this what it needs to be.

Parent involvement-commitment. Parent involvement have been related to increased
student achievement (Wilder, 2014). In preceding codes, DLI school leaders expressed how
families are one of the three spheres of influence that ensure school success. There is a dual
situation regarding parent involvement in DLI programs. Since this study focused mainly on

Spanish Dual Language Immersion programs, Hispanic parents presented historical trends that

this type of program has attempted to attenuate. As leaders shared, parent involvement and



