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ABSTRACT

This study examined principals’ perceptions of faith-based schools in Southern California. A 6-
item survey was distributed by hard copy to 217 Catholic principals affiliated with the
Archdiocese of Los Angeles and by e-mail to 218 Protestant school principals affiliated with the
Association of Christian School International. The survey was completed by 148 principals (101
from Catholic schools and 47 from Protestant schools, 34% of population), suggesting that hand-
delivered surveys yielded a higher return. However, the Protestant principals who responded
exclusively online completed significantly more comprehensive written comments or transcripts
to the survey.

Both groups of principals revealed high parent engagement in both types of schools and
the selection by parents of a faith-based school was based upon personal values. However,
highlights revealed that these administrators placed a high level of importance on open and
consistent communication with parents and being visibly present on the campus. Principals were
present at morning drop-off, visible on-site throughout the day, and at pick-up. In addition, the
schools maintained a current website, frequent parent conferences by teachers and principals, and
weekly or daily messages using various technological forms. Principals commented that they
desired that every interaction with the school was positive and informative. Principals indicated
that parent volunteer activity tended to be different in the two types of schools. Catholic school
parents were expected to volunteer to work at the school, and participate in fund raising activities
for the school. These parental expectations were vital to the school’s financial base, as nuns
continue to be replaced by lay teachers. In addition, Catholic school parents were required to
supervise completion of a child’s homewaork and support school rules, such as children wearing

uniforms. Protestant school principals indicated that their parents were active in school-based



Xiii
activities such as sports, the performing arts, classroom support, as well as in school-wide
activities such as open houses and fundraisers. Although the Catholic and Protestant schools
provided opportunities for parents to participate in the school decision-making process, few

principals reported all parent school boards or parents making the primary decisions beyond

participation in the selection of the school principal.



Chapter 1: Problem and Purpose
Statement of the Problem

Parent involvement is a major factor in increased student achievement and increased
student motivation to achieve. Significant research has revealed numerous positive results,
including improved student attendance, parent and student satisfaction with schools, student
safety, and better student behavior at public elementary schools (Henderson & Mapp, 2002;
Hiatt-Michael, 2010a; Sheldon & Epstein, 2005; Whitaker & Hoover-Dempsey, 2013). This
significant amount of research on parent involvement occurred at public schools because a
preponderance of American children attend public schools (90%), and inner-city research has
been encouraged since the passage of the Elementary and Secondary Education Act (ESEA) of
1965. However, research on public school teachers and principals continue to report challenges
regarding parent involvement at many public schools, especially inner-city schools (Horsford &
Holmes-Sutton, 2012; Murray et al., 2014).

In contrast, although there is less research on parent involvement at faith-based schools,
the research that does exist suggests that parent involvement in faith-based schools is higher than
at public schools (Hiatt-Michael, 2012a; Hiatt-Michael, 2017). In an era in which policy makers
are considering vouchers for faith-based schools, there is a need for in-depth knowledge of
parent involvement at faith-based schools. At faith-based schools, parents become involved prior
to school admission. These parents are seeking a school that will mirror and promote their values
in child-rearing, personal ethics, and academic rigor (Lawrence, 2015). Thus, these parents are
highly engaged in the process of school choice. In this process, parents become affiliated with
the school from the beginning. Besides school choice, these parents provide the financial

support to the school through tuition payments, assistance with fundraising, as well as occasional



donations (Crea, Reynold, & Degan, 2015). In addition to monetary support, other forms of
parental involvement are evident through parents attending school events and participating in
school activities, and at home, by parents showing an interest in what their child is learning and
by providing oversight and assistance with homework (Bennett, 2007; Dumont, Trautwein,
Nagy, & Nagengast, 2014; LaRocque, Kleiman, & Darling, 2011).

President Donald Trump is an advocate of school choice and supports providing public
funds for families to pay tuition and other educational expenses at private and faith-based
schools (McLaren & Brown, 2017). School choice also includes charter schools, and research on
charter schools has provided negative as well as positive findings. For example, Waitoller and
Super (2017) study of charter schools in Chicago noted that Black and Latino students with
special needs had lower test scores and graduation rates than public schools. For these students,
Chicago charter schools were not better than public schools. Such findings may cast caution to
legislators who make policy decisions regarding school choice. President Trump and Education
Secretary Betsy DeVos have pledged to expand private-school choice, nationwide. These funds
can be provided through the voucher system, tax credits and other educational funds. Strauss
(2017) cited that the Trump Administration’s 2018 proposed budget plans to expand school
choice by funding the program with over $1 billion. It is reported that President Trump is also
considering other ways to promote school choice.

Donovan (1999) conducted a case study of one school that revealed a number of
characteristics that differentiate a Christian education from a public-supported educational
program. However, these characteristics have not been studied across Christian schools. For
example, an analysis of 150 research studies on the topic of parent involvement, reported at the

American Educational Research Associations’ 2016 Annual Meeting, revealed none of these



studies were focused on faith-based schools (American Educational Research Association,
2016). This researcher’s review revealed only six studies from 2016 that directly focused on
parent involvement in elementary schools, and those were within the public-school system in the
US.

According to the U. S. Department of Education (2016) based on the 2013-14 school
year, there were 98,271 public schools in the US, in 2013/14. This was a decrease from 98,817,
in 2010-11. The current total number of 98,271 was comprised of 67,034 elementary schools,
24,053 secondary schools, 6,205 combined schools, and 979 that were categorized as other.

In contrast, as of the 2013-14 school year, 33,619 schools in the U.S. responded to
surveys that they were private schools. This number included 12,699 schools that indicated they
are non-religious and enrolled 729,400 students. The remaining 20,920 religious schools, 21.1%
of all schools, served 3.8 million students and were supported by 382,300 teachers. Thus, at
present, about one in ten children attend a faith-based school in US (Hiatt-Michael, 2017). The
two faith-based groups in the U.S. serving the greatest number of children were Catholic and
Protestant groups, the largest group associated with the Association of Christian Schools
International (ACSI). 5,336 Catholic schools in the US, grades PreK-12, serve nearly 1.6
million students and employ 123,400 teachers. Comparably, there were 2,603 Protestant schools
in the US, grades PreK-12. Of those, ACSI serves 516,300 students and is supported by 53,600
teachers.

This study selected the two largest faith-based groups in the US. Additional description is
presented. Catholic PreK—8 schools across the U.S. serve approximately 1.5 million students and
Protestant and other religious PreK—8 schools serve almost 2 million students (A. J. Galla,

personal communication, October 4, 2016). According to the National Catholic Education



Association (NCEA), there were 6,429 Catholic schools in the U.S., during the 20162017
school year. This number consists of 5,224 elementary schools, and 1,205 secondary schools.

Because of access to schools within Southern California, this geographic region was the
focus of this study. Within the Archdiocese of Los Angeles (ADLA), there are 217 Catholic
schools, grades PreK-8. Of that number, 211 (96.3%) schools are affiliated with a parish and six
are not affiliated with a parish. The ACSI is a Protestant, interdenominational organization that
consists of 24,000 schools across 100 countries, serving 5.5 million students, worldwide.
Currently, there are approximately 3,000-member schools within the U.S. and 218 schools in the
Southern California region accredited by ACSI.

Principals play a key role in parent involvement at any type of school (Young, Austin, &
Growe, 2013). Bass and Bass (2008) asserted that a school’s effectiveness is directly related to
the school principal’s leadership. Hiatt-Michael (2008) described principals as key components
in connecting schools to the community. Goodlad (1984, 1975) and Hiatt-Michael (2008)
supported this assertion, stating that principals serve as leaders and are cognizant of what was
occurring in classrooms, during out-of-school time activities, and within the larger community.
According to Heiss (1982) and Ahlstrom (2013), principals serve as the key source of parent
communication and connection to the school. Therefore, principals were selected to be the target
for information regarding parent involvement at faith-based schools in US.

Statement of Purpose

This study examined the degree of parent involvement in Catholic and Protestant schools
according to the perception of the principal at each school site across selected counties in
Southern California, Los Angeles County, which is the largest county. The investigator assumed

that the principal would be most capable individual to provide the broad scope of parent



involvement at school and at home related to his or her school. Because these principals had
significant workloads, demanding a long work day, the study’s data were collected by a survey
with space for added comments that could be completed within five minutes. The survey was
administrated and data collected according to the preferred method of ADLA and ACSI leaders.
Research Questions
To frame the study regarding the perception of parent involvement in Catholic and
Protestant schools for grades T/K-8, in Southern California, the following research questions
were used:
e Research Question 1. What are the principals’ perception of factors guiding parents’
choice for Catholic and Protestant schools?
e Research Question 2. What are the principals’ perception of parent involvement in
four categories within Catholic and Protestant schools?
e Research Question 3. What promising practices do Catholic and Protestant school
principals employ to encourage parent involvement?
These research questions were generated from the survey of the literature presented in Chapter
Two.
Hypotheses
To understand the statistically significant difference between parent involvement in
Catholic schools and parent involvement in Protestant schools grades T/K-8, the investigator
raised the following hypothesis based on Epstein’s Six Typologies:
Hypothesis. There is no significant difference between the perceptions of Catholic school

and Protestant school principals regarding:



1. Parenting;
2. Communication;
3. Volunteering;
4. Learning at home;
5. Collaborating with the community; and
6. Decision-making.
Theoretical Basis

The theoretical basis of this study was based on two models from Dr. Joyce Epstein.
They are Epstein’s Model of Overlapping Spheres of Influences of Family, School, and
Community on Children’s Learning and Epstein’s Six Typologies of Parent Involvement. The
first model was Epstein’s Model of Overlapping Spheres of Influences of Family, School, and
Community on Children’s Learning. This model was selected because the study focused on the
ways principals perceive that schools and family connect for the benefit of the child. The model
consists of three spheres. These spheres are interrelated with each other with the student in the
center, where all three spheres overlap. This symbolizes that the student is influenced and
impacted by all three spheres.

As early as 1987, Epstein (1987) identified and advocated the concept of parent-school
partnerships that would overlap home and school. The teacher would create a home-like
environment in the classroom, by making the room comfortable and welcoming for the students.
This “family-like” environment was designed to increase learning and improve students’
attitudes. Epstein’s Overlapping Spheres of Influence Theoretical Model (Epstein et al., 2009),
depicted in Figure 1, has been accepted as the central basis for research in parent involvement for

approximately 30 years. It illustrates the overlapping influence of three spheres—family, school,



and community—in a child’s external environment. The child is located in the center area, where
all three spheres overlap, indicating that the child is affected by all three spheres.

The spheres are impacted by four forces, labeled from A through D, as indicated below.
Force A is time and includes the child’s age and grade level. Time is a controlling factor because
the younger the child is, the more the parents are hands-on, involved with the child’s education,
helping with homework and participating in school events. As the child grows older, a parent’s
participation decreases, because the child is more independent, and need for a parent’s
involvement decreases, accordingly. Time is independent, and is not controlled by, nor
connected to any of the three spheres. Force B is family. Family culture and structure impacts
this force. Family is directly associated with the family sphere, and consists of experience,
philosophy, and practices of family. The third force, known as Force C is school. This force is
associated with the school sphere, which consists of experience, philosophy, and practices of
school. The fourth force, or Force D is community. Community is associated with the
community sphere, which was comprised of experience, philosophy, and practices of
community. Forces B through D each consist of experience, philosophy and practices that are
specific to each sphere.

The second model was Epstein’s Six Typologies of Parental Involvement (Epstein et al.,
2009). The six typologies present an effective way to organize and define the different types of
parent involvement. For over 20 years. these typologies have been utilized widely in scholarly
research on parent involvement. The following descriptors describe the six major types of parent
involvement that have been used worldwide by researchers and educators: a) parenting, b)
communicating, ¢) volunteering, d) learning at home, e) decision making, and f) collaborating

with the community.
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Figure 1. Epstein’s overlapping spheres of influence of family, school, and community on children’s learning.
From School, Family, and Community Partnerships (3 ed.) by J. L. Epstein et al., 2009, Thousand Oaks, CA:
Crown Press. Copyright [2009] by Crown Press. (Permission to Reprint see Appendix E).

Epstein (2001) described each of the six typologies that constitute parent involvement.
The description of the six typologies, using Epstein’s words, are as follows:

Type 1 — Parenting: Assist families with parenting skills and setting home conditions to
support children as students. Also, assist schools to understand families, with activities
such as workshops on parenting and child-and-adolescent development, family support
programs, like clothing swap shops, and parent-to-parent groups; and home visiting
programs.

Type 2 — Communicating: Conduct effective communications from school-to-home and
from home-to-school about school programs and student progress. Conferences with
every parent at least once a year with follow-ups as needed; folders of student work sent
home regularly for parent review and comments; effective newsletters including
information about school events, student activities, and parents’ questions, reactions, and
suggestions; and clear information on all school policies, academic programs, and
transitions.

Type 3 - Volunteering: Organize volunteers and audiences to support the school and
students. Provide volunteer opportunities in various locations and at various times. For
instance, conducting an annual survey to identify interests, talents, and availability of
volunteers; parent room (i.e., family center) for volunteer work and resources for
families; class parents, telephone trees, and other ways to share information with
families; and parent patrols to increase school safety.



Type 4 - Learning at home: Involve families with their children on homework and in
other curriculum-related activities and decisions. For example, information on
homework policies and monitoring and discussing schoolwork at home; information on
how to assist students with skills that they need to improve; regular schedule of
interactive homework; summer learning packets or activities; and involve families in
students’ academic goal setting and planning for college or work.

Type 5 - Decision-making: Include families as participants in school decisions, and
develop parent, leaders and representatives (i.e., active PTA/PTO or other parent
organizations), advisory councils, or committees for parent leadership and participation;
Action Team for Partnerships to develop the school’s partnership program with practices
for six types of involvement; and information on school or local elections for school
representatives.

Type 6 - Collaborating with the community: Coordinate resources and services from the
community for families, students, and the school, and provide services to the community
such as information for students and families on community health, cultural, recreational,
social support, and other programs or services; service to the community by students,
families, and schools; school-business partnerships. (Epstein et al., 2001, pp. 7-19)

As will be noted in Chapter 3, these typologies have been modified by the creators of the

selected survey. However, these typologies were the origins of the survey.

Significance of Study

Parent involvement is a critical aspect of student academic success and the viability of

faith-based schools. Therefore, this study sought to understand how parent involvement

attributed to the academic achievements of students from Catholic and Protestant schools. The

study revealed areas of strength, made suggestions for school and staff development, and

suggested new best practices for parent involvement. In addition, the purpose of this study was

to identify and understand the difference in perceptions that principals of Catholic schools and

Protestant schools may have regarding parent involvement. The findings will not only be

beneficial to the lead policymakers of ACSI and ADLA but to other private, faith-based schools

and for future researchers of this topic.
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In Hall, Childs-Bowen, Cunningham-Morris, Pajardo, and Simeral (2016) and
Haberman’s study (as cited in Stafford & Hill-Jackson, 2016), effective leadership was
recognized as being essential for successful principals. Furthermore, Stafford and Hill-Jackson
stated that today’s urban schools need star principals, describing star principals as school leaders
who demonstrated the ability to succeed, regardless of difficulties and government constraints.
The results of this study will be useful to Catholic and Protestant school principals as they plan,
implement, and evaluate parent partnership programs. Teachers and principals need to be trained
on how to establish and maintain effective communication with parents (Young et al., 2013).
Such information should be helpful in improving communication with parents and in
understanding the positive effects that parent involvement has on student academic achievement
and success. The study will also add to the research applying Epstein’s six typologies. The
findings will be personally shared with researchers in parent involvement through conference
presentations and articles.

Definition of Terms

e After-school activities. After-school activities are those school-affiliated activities
that occur beyond the formal academic school day (Kreider & Westmoreland, 2011).

e ACSI school. ACSI schools are faith-based Christian schools that are formal
members of American Christian School International (ACSI, n.d.).

e Catholic school. For this study, a Catholic school is a parochial school serving grades
P-8 and affiliated with the education ministry of the Roman Catholic Church in the
U.S., and in particular, the Catholic ADLA covering Los Angeles, Santa Barbara, and

Ventura counties (Roman Catholic Archbishop of Los Angeles, 2016).
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Church-affiliated school. A church-affiliated school is a faith-based school that is
directly affiliated with a parish or church (Walner, 2017).

Diverse curriculum. For this study, diverse curriculum refers to classes being
offered, i.e., music, art, etc. It does not pertain to cultural or ethnic diversity.

Formal curriculum. Formal curriculum is the academic program that is planned,
executed, and evaluated during the formal school day (Eisner, 1985).

Homework. Homework is educational work that is assigned by the school, usually by
a teacher, to be completed at home (Epstein, 2011).

Parent. A parent is the legal guardian of the student, including a biological parent,
step-parent, adoptive parent, and primary caregivers such as grandparents, an aunt or
uncle, a brother or sister (Sheldon & Epstein, 2005).

Parent involvement. Parent involvement is the shared engagement between the
parents and the school staff for the educational benefit of the students (Epstein, 2011).
Principal. A principal is the administrative head of the school, responsible for the
daily operations of the school site (Evans & Hiatt-Michael, 2016).

Protestant school. For this study, a Protestant school is a pre-kindergarten to 8
(PreK-8) school relating to or belonging to any of the Protestant churches (Oxford
Dictionary, n.d.).

Teacher. A teacher is a person who teaches, especially in school (Oxford Dictionary,
n.d.). For this study, a teacher is a person, usually with a State of California teaching
credential, who was hired by a Catholic or Protestant school and assigned to teach a

particular classroom of students or a particular academic content area.
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Assumptions

The investigator made three assumptions regarding this study. The first assumption was
that the school principal was the most knowledgeable individual regarding the level and type of
parent involvement that occurred within his or her school. The principal should be aware of how
parent involvement worked, whether there were any issues or difficulties in this area, and if
involvement was increasing or declining. The second assumption was that participants of this
study would answer the survey items honestly and fully, to accurately describe the type and to
what extent parent involvement was occurring at their schools. Bryk and Schneider (2003)
suggested that the principal sets the tone for the school and takes the lead in establishing an
atmosphere of relational trust. The third assumption was that the findings would be reliable and
valid, based on the considerations discussed in Chapter Three.
Delimitations

The research investigator noted the following delimitations that may have impacted the
outcome of the research study:

1. The research was focused on parent involvement, and did not particularly address

other members of the family, i.e., grandparents, aunts, uncles, or siblings.
2. The geographic location was delimited to Southern California.
3. The school type was delimited to Roman Catholic schools in the ADLA and to
Protestant schools in the ACSI.
4. The target population was delimited to principals’ perceptions, and not the educators’

or the parents’ perception.
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5. The missing demographic data elements for the Protestant school participants made it
impossible to know the school size for each participant, years of experience, and the
educational level of the participants.

6. The date of the study was delimited to February through March 2017.

7. The research study would have been enhanced by a larger sample population size for
Protestant school participants, since the actual response level was 21.6% (N= 47).

Organization of the Dissertation

This dissertation is organized into five chapters. Chapter 1 presents the following:

e the statement of the problem;
e the purpose statement;

e the research questions;

e definitions, assumptions;

e delimitations.

Chapter 2 presents an academic review of the literature, which includes the history of
parent involvement and how it has evolved through the years. It also identifies the different
types of involvement, as well as a description of the benefits and barriers of parent involvement
in education. This chapter highlights the similarities and contrasts described by the previous
scholars who have researched the topic.

Chapter 3 describes the research methodology, which includes the hypotheses, the data
analysis and design, the delimitations of the study, the data collection instruments, and the
expected findings. In this chapter, the protection of human subjects is described. The reliability

and validity of the data are also highlighted and discussed.
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Chapter 4 describes this study under seven headings. They are the introduction, the
research and sample population, data analysis process, quantitative data findings, qualitative data
findings, survey findings by research questions and summary of significant findings.

Chapter 5 provides a restatement of the problem and purpose statement, methodology,
summary of the significant findings, and interpretation of these findings in conclusions and

recommendations.
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Chapter 2: Literature Review
Parameters for Survey of Literature

This literature review spans decades of research and scholarly studies about parent
involvement in schools. The researcher utilized the online Pepperdine library to access a
plethora of education databases, peer-reviewed articles, e-books, and academic e-journals. The
search included the following databases: Academic Search Complete, ERIC, ATLA Religion
Database with ATLASerials, Taylor and Francis Online, ProQuest, Education Full Text (H. W.
Wilson), Primary Search, Sage Journals Online, Academic Search Complete, and Academic
Search Alumni Edition. Other academic searches were conducted online, utilizing Google
Scholar, Questia, Springer, and Wiley Online. The key search terms that were used included the
following: parent involvement, parent engagement, parent involvement in education, parent
involvement in faith based schools, parent involvement in Christian schools, parent involvement
in Catholic schools, parent involvement in preK—8 schools, parent-school partnerships, religious
education and faith-based education. The search term that was specifically not included was
higher education, thereby limiting the search to elementary and secondary education. The search
parameters were further limited to scholarly (peer reviewed) journals, and the publication date
parameter was set to the range of 1979 through 2016.

To understand the history of parent involvement and to gain a clear perspective of the
current research and scholarly studies on the subject, this literature review contains 88 studies
that were published from 1979 to 2016, a span of 44 years. These studies can be divided into
two categories: 51 studies (58%) published from 1979 to 2009, and 37 studies (42%) published
from 2010 to 2016. Two of the studies published in 2016 were presented at the American

Educational Research Association Annual Meeting (AERA).
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Historical Background

Historically, parents were extremely involved in their children’s education. In the early
colonial days, they were directly involved in establishing the school, developing the formal
curriculum, and selecting and hiring the teachers. Religion was a natural and integral part of the
students’ studies due to the parents’ interest in cultivating religious understanding. Education
was not compulsory, so attendance was not mandatory. Therefore, parents could remove their
children from school as needed, to work on the farm and to perform other physical labor as
required, for the survival of the family.

In 1982, the American Educational Research Association (AERA) created a Special
Interest Group known as Families as Educators (De Carvalho, 2014). This concept was designed
to encourage parents and family members to actively connect with educators and work together
to ensure a cohesive school-home partnership. Educators and students need parents to
participate, not just at home, but also at school.

President Barack Obama signed a new law on December 10, 2015 titled Every Student
Succeed Act (ESSA). This was a bi-partisan measure that reauthorized the Elementary and
Secondary Education Act (ESEA), which is the national education law, which was first signed
into law in 1965, by President Lyndon Johnson. It replaces the No Child Left Behind Act, of
2002, which did not include college-and-career-ready standards, innovative local assessment
pilot programs, and dedicated funding for the lowest performing schools, and measures that
exposed achievement gaps in the nation’s underserved youth.

ESSA includes provisions that aim to ensure success for students and schools. It:

e Advances equity by upholding critical protections for America’s disadvantaged and high-
need students.

e Requires—for the first time—that all students in America be taught to high academic
standards that will prepare them to succeed in college and careers.
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o Ensures that vital information is provided to educators, families, students, and
communities through annual statewide assessments that measure students’ progress
toward those high standards.

e Helps to support and grow local innovations—including evidence-based and place-based
interventions developed by local leaders and educators—consistent with our Investing in
Innovation and Promise Neighborhoods.

« Sustains and expands this administration’s historic investments in increasing access to
high-quality preschool.

« Maintains an expectation that there will be accountability and action to effect positive
change in our lowest-performing schools, where groups of students are not making
progress, and where graduation rates are low over extended periods of time.
(http://www.ed.gov/essa)

Parents and members of the community have become more involved with schools
(Cetron & Gayle, 1990). The members of the community include business owners who
recognize the value of a quality education as an asset to the community and are willing to donate
their resources to enhance the school. The combined efforts of home, school, and community
partnerships contribute to the success of the children and create a win-win situation for everyone
(Shepard, Trimberger, McClintock, & Lecklider, 1999).

The Nature of Parent Involvement
Parent involvement is defined by the California Department of Education (1992) as:
Parent involvement is the exchange of information (communication),
purposeful interaction, and meaningful participation between parents and
schools to support student learning and achievement (CA CC, 2008).

Parent involvement has long been recognized as a significant contributor to children’s
behavior and their academic performance (Cheung & Pomerantz, 2012; Choi, Chang, Kim, &
Reio, 2015). The definition of parent involvement has evolved over the years. However, there is
one aspect of the definition that has not changed. Academic scholars and researchers agree that
parent involvement is basically the participation of the parent in their children’s education.

Parent participation must not be limited to school activities and school interaction. To be

effective, it must also extend beyond the school and classroom, and into the home. At school,


http://www2.ed.gov/programs/innovation/index.html
http://www2.ed.gov/programs/innovation/index.html
http://www2.ed.gov/programs/promiseneighborhoods/index.html
http://www.ed.gov/early-learning
http://www.ed.gov/essa
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the parent’s involvement may include volunteering, having discussions with teachers and school
principals, participating on committees where policies are set and rules are created, establishing
and maintaining a favorable parent-teacher relationship, and attending school activities.

In the context of this study, the term educator or teacher is defined to mean a person who
teaches, usually with a State of California teaching credential, who is hired by a Catholic or
Protestant school and assigned to teach a classroom of students or a particular academic content
area. At home, the parents may demonstrate their involvement by assisting their child with his or
her homework, showing an interest in what their child has learned, communicating with their
child about school, and discussing their future educational goals (Hill & Taylor, 2004).

Parent involvement has a positive impact on children’s attitude towards school, impacting
their attendance, their behavior, and their academic success. Scholars and researchers have
conducted numerous studies on the subject and have confirmed that student achievement has an
overlapping connection between family and school (Bronfenbrenner, 1979; Dikkers, 2013).
Children whose parents were more involved in their education were more motivated to succeed,
and had a greater propensity towards pursuing and achieving a higher education.

According to Ho and Willms (1996), there are four very simple but separate elements of
parental involvement. They are home discussions, home supervision, school communication,
and school participation. They are very similar to Epstein’s (1992) six typologies. However,
Epstein’s sixth parent involvement type, “parental access to educational resources in the larger
community,” (Epstein and Connors, 1992, pp. 11-14) is not reflected in Ho and Willms’ (1996)
list of elements. Table 1 shows a comparison chart to highlight the similarities between

Epstein’s six parent involvement typologies and Ho and Willms’ list of elements.
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Table 1

Comparison Chart of Researcher Labels for Parent Involvement in Schools

Epstein and Connors Ho and Willms
1. Parent behavior which creates a positive Home discussions and home supervision
home learning environment
2. Parent—school communications School communication
3. Parent assistance and volunteerism at School participation
school

4. Parent—school communications about home School communication
learning activities

5. Parental involvement in the decision- School participation
making processes within the school

6. Parental access to educational resources in  Not used in this theory
the larger community

Socioeconomic status. Epstein and Connors (1992) further detailed the six types of
parent involvement by suggesting that they are dependent upon certain socioeconomic factors.
These factors are characteristics of the child, the child’s household, the parents, the school, and
the community. Other factors that could affect parent involvement are social and cultural
factors. The concept that the parents’ socioeconomic status (SES) and their educational
background can affect the quality and quantity of parent involvement that a child receives is
supported by Epstein et al. (1992), Bartel (2010), and numerous other subject matter experts.
Pertinent to the subject of parent involvement, SES refers to the combination of a parent’s
education, income, and occupation, in order to measure the family’s social standing or status
(Lawrence, 2015).

Using data from the Early Childhood Longitudinal Study—Kindergarten (ECLS—-K),
Lawrence (2015) conducted a study to identify and ascertain the connection, if any, between the

racial and SES composition of the school and parental educational expectations, by exploring the
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family and school relationship. Although Lawrence acknowledged that the child is influenced by
family, school and community, the focus of Lawrence’s study was limited to the family and
school interactions. The study concluded that low SES parents had higher educational
expectations, despite the odds being against them due to limited resources, and limited
knowledge of the opportunities available to them. School composition made a difference to low
SES parents, and it influenced their expectations of their child’s academic success. Meanwhile,
the educational expectations of high SES parents remained high, regardless of school
composition. These parents had access to the resources that would ensure their child’s academic
success, so they remained ambivalent about the composition of the school.

Despite popular beliefs to the contrary, high SES parents and low SES parents both have
high educational expectations for their children. This similarity exists even though Black
students and Hispanic students earned lower achievement marks across different educational
indicators. On their math assessments from 2012, Black eighth-graders received an average of
29 points lower scores than their White classmates. Hispanic eighth-graders received an average
of 22 points lower. Asian students received scores that were similar or higher than their White
classmates (U. S. Department of Education, 2013). Parental expectations for Asians seem to be
similar to those of Blacks and Hispanics, even though Asians demonstrate higher levels of
achievement.

Four forces impacting family-school involvement. In line with the concept of socio-
economic status, Hiatt-Michael (2005, 2008) suggested that there are four major forces that
impact family-school involvement. Figure 2 depicts these four primary forces and shows how
they affect family involvement in schools. The first force is cultural beliefs of families. Cultural

beliefs can have a major impact on the level of parent expectations on a child’s academic
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outcome. The first force, cultural values, can impact the parental expectations of a child’s
academic success. Cultural values are pervasive and can transcend or supersede the other three
forces. The second force is the social structure of families, including roles of family members,
especially if those roles are different from the norm. Since the nuclear family has become less
common, this could include the unconventional family structure of the child being raised by two
mothers, two fathers, an older sibling, grandparents, an aunt and uncle, etc. The third force is
economic influences, and relates to the parent’s financial standing, employment status, and the
state of the economy. The fourth force is political pressures within the nation. Political
pressures include laws, regulations, and governmental mandates, i.e. governmental power
struggles that can occur throughout all levels of government. It can also include state and federal

laws, and changes of power in the country.

CULTURAL EconNoatic
- VaruvEes CONDITIONS

FAM IEY-SCHOQOL
INVOLVEMENT /|

SociaL
STRUCTURES

PoriTicAL
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Figure 2. Four forces influencing family-school involvement.
From “Families, their children's education, and the public school: An historical review,” by D. B. Hiatt-Michael,
2008, Marriage & Family Review, 43(1/2), 39-66. Copyright by D. B. Hiatt-Michael . Reprinted with permission.

Epstein’s Overlapping Spheres of Influence depict how three controlling forces or
spheres affect and/or influence parent involvement. The three spheres are parent, school and

community. However, unlike Hiatt-Michael’s Four Forces, Epstein’s three spheres overlap and
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are connected to one another. The child is located in the center, where all three intersect. This
indicates that the child is not influenced or impacted fully unless all three spheres are included.

The contemporary institutional and legal structure of schools tends to disconnect teachers
and families, creating tension between parents and the school. Horvat, Curci, and Partlow’s
(2011) study focused on the challenge that principals face as they seek ways to encourage parent
involvement and channel it into productive avenues at the same time. Horvat et al. (2011)
studied three different principals of one school, over a 30-year period. To accomplish this, the
principals were interviewed to ascertain how each of them discovered successful ways to
promote and encourage parent involvement. Some educators believe that they alone are
qualified to make complex decisions affecting the education of our nation’s children. They are
on opposite ends of the spectrum, where parents, on the other hand, believe that they should have
a voice in their children’s compulsory public education.

One relevant finding about cultural beliefs may help explain the different outcomes
related to similar educational expectations of parents from various minority and ethnic groups,
which was noted in the previous subsection. Although Latinos in their peer culture tend to
applaud those with natural intellectual giftedness who excel with ease, they have less respect for
those who excel through persistence and long study hours. This is seen in the derogatory term
machetero, meaning those who are not gifted but persist at “hacking away” at a subject, so to
speak, until they finally understand it. Asians, on the other hand, have a cultural tendency to see
persistent work, rather than natural ability or giftedness, as the key to achievement (Castaneda,
Broadbent, & Coleman, 2010).

Blair (2014) conducted a study to compare parent involvement as it relates to Filipino and

U.S. parents. The parents’ attitudes regarding parent involvement differed, depending on their
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culture. It was observed that the American parents expected to be involved in their children’s
education and to share in their school experiences. They were not apprehensive about going to
the school, communicating with the teachers, or the school principal. The Filipino parents, on
the other hand, did not think that it was their place to interfere with their children’s education.
They would not consider going to the school to talk to the teacher about their child’s poor
performance. They would, instead, work at home with their children and help them improve
their grades, one-on-one. These differences could lead teachers to assume that the Filipino
parent’s absence from the school indicates that they do not care about their child’s performance
(Blair, 2014).

Research on Parent Involvement in Public Schools

According to Epstein (2009), a study was conducted involving 71 Title 1 schools in 15
school districts. The schools used several types of involvement. One such involvement included
providing the parents with materials instructing them on how to help the students at home. The
students exhibited a substantial improvement in their reading achievement as they progressed
from the third through the fifth grade. An additional observation, according to Epstein, was that
students received higher test scores and demonstrated higher competence levels in reading and
math, in the early grades, due to higher parent involvement.
Benefits of Parent Involvement
Improved test scores. Years of research overwhelmingly support the idea that parent
involvement results in improved test scores (Choi et al., 2015; Epstein, Galindo, and Sheldon,
2011; Hiatt-Michael, 2001; Shepard and Rose, 1995). When moderate to high levels of parent

involvement are exhibited, the child is enthusiastic about learning and works hard to achieve



24

higher levels of academic performance. The more interest the child takes in school, the more
he/she tends to excel.

Increased achievement in reading and math. Sheldon and Epstein’s (2005) study
involved tracking the mathematics proficiency scores of students for two consecutive years.
Substantial improvement to the student’s math scores were noted when the parents and math
teachers collaborated to devise a plan on how the parents could help the students at home.

Vukovic, Roberts, and Wright (2013) conducted a study to determine if parent

involvement and children’s mathematics achievement was somehow connected to children’s
anxiety pertaining to math. The participants consisted of 78 low-income, ethnic minority parents
and their children, from a large urban community. The results of the study showed a strong
connection between parent involvement and children’s mathematics achievement, and that
children’s anxiety, in fact was reduced, especially when dealing with more difficult and complex
mathematical problems. With the parents’ help at home, the children could gain a better
understanding, improve their math test scores, and demonstrate less mathematics anxiety.

Decreased absenteeism. School attendance is linked to student academic performance
and can also prevent delinquent behavior (Sheldon, 2007). Frequent absenteeism can eventually
lead to the child losing interest and dropping out of school. Gonzalez-DeHass, Willems, and
Holhein (2005) observed that parent involvement at the elementary school and high school
levels had a positive impact on the following motivational constructs: school engagement,
intrinsic motivation, perceived competence, perceived control, self-regulation, mastery goal
orientation, and motivation to read.

Improved student behavior. Besnard et al. (2013) conducted a study that examined the

effects of maternal and paternal parent-child relationships on children’s disruptive behavior
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(CDB). The definition of CDB is any aggression, opposition, and hyperactive behavior,
whether it is direct or indirect. The sample population of the study consisted of 644 children
from kindergarten through second grade, across 40 schools in Montreal, Canada. Their
objective was to determine the scope of the connection between the quality of parenting and
CDB. They reviewed five dimensions of parenting patterns, within the mother-child and father-
child relationship. They were parental involvement, positive reinforcement, inconsistency,
hostile practices, and affective rejection. The results of the study supported the tenet that there
is a direct correlation between CDB and parenting patterns, and there was a noted difference
between the maternal and paternal relationships.

The parent-child relationship appeared predominately with the mother only, as the child
entered kindergarten. The mother’s involvement remained predominant in the early school
years. Although the father’s relationship was apparent, it was not as prominent as the mother’s
involvement (Besnard et al., 2013). The parenting patterns appeared to be more flexible for the
younger child, ages five to six. However, by the age of seven, the parenting patterns became
more rigid, as the parent became less tolerant of CDB.

Barriers to Parent Involvement

There are many different barriers to parent involvement. The following five subsections
state the most prominent ones.

SES barriers. Low-income parents experience demographic and psychological barriers
to parent involvement. According to Van Velsor and Orozco (2007), the demographic barrier
that prevented low income parents from being involved in their child’s education was work.
Parents may have an inflexible work schedule, work more than one job, or are too tired from

work to participate. It does not mean that they were less concerned about their child’s education.
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It simply means that they may have fewer options and less time, which prevented them from
being more engaged. Other demographic barriers could be transportation problems, caring for
other young children who live in the household, and/or caring for aging parents. Low-income
immigrant parents who speak a language other than English may experience a language barrier,
which could limit their ability to participate in volunteer opportunities at the school.

In agreement with Van Velsor and Orozco (2007), Montoya (2016) also cited work as the
main barrier limiting parent involvement in schools. Montoya conducted a mixed methods study
of evolving family structures and its impact on the decision of 567 families to be involved in
their child’s K-8 parochial school. The sample of the study consisted of 352 participants,
representing a response rate of 62.1%. The participants were parents of children that attended
two parochial K-8 schools, located in Deanery 13, in the Westside Pastoral Region, in Los
Angeles, California. This school location was selected because of its diverse demographic and
ethnographic mix. Evolving families was a term used for families headed by single mothers,
single fathers, blended families (parent and step-parent), step-parents, and those not living with
their biological parents, such as adopted or foster children. The instrument used for this study
was a survey consisting of 14 questions. The results were that 90.3% of parents (318) indicated
that their families were traditional, and not evolving; 58% of the parents (204) identified work as
the main barrier limiting their involvement in their child’s school life; and 76.9% of the parents
(271) indicated that decision making was their main responsibility, as parents. Working parents
must choose between being involved in their child’s school community and facing potentially
serious consequences of missing work commitments and demands placed on their time by work.

Psychological or mental health barriers. The psychological barriers to parent

involvement include parent confidence. This barrier pertains to the parent’s abilities to assist
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with homework, which may be limited based on their own personal educational levels. Parents
may have a lack of confidence in their own intellectual abilities or they may think that their level
of education is inadequate (Rapp & Duncan, 2012). Parent’s mental health is another issue.
Lower family income is linked to higher levels of depression. Depressed parents are less
involved in their children’s early education (Van Velsor & Orozco, 2007). Davies (1997) noted
there are some parents who are hesitant to come to the school because some of them have un-
pleasant memories of school. Some are intimidated by the principals and the teachers.

Language barriers. LaRocque et al. (2011) added that language barriers could also be
the cause of lower parent involvement from culturally diverse parents, due to English not being
the parents’ first language. Lawson (2003) supported the concept that poor communication
between parent and teacher is the main barrier to parent involvement. Stout (2009) concurred
with Lawson and suggested that a difference of perspective between the parent and teacher can
create communication problems.

Cultural barriers. Van Velsor and Orozco (2007) also identified an additional
demographic barrier for low-income immigrant parents. They were not expected to be involved
in their child’s education in their original countries, and in some countries, it may be deemed
disrespectful for parents to attempt to involve themselves in their child’s schooling. They
viewed the teachers as the expert and the parents preferred to limit their involvement to home
learning activities. Teachers may tend to view this lack of parent involvement or participation in
school activities as a lack of interest, when that is not necessarily the case.

Perception of unwelcoming school. Additional barriers to involvement that were cited
included teacher attitudes and school climate. Colombo (2006), like other researchers

mentioned, suggested that parents may have a combination of demographic and psychological
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barriers to parent involvement in schools. Any of the barriers can lead to parents feeling that
they will not be respected by school personnel. Perception of an unwelcoming school can
include perceived teacher bias and perceived prejudice against the child or the parent.

This explains why in 1992, California’s Department of Education created and
implemented a written Strategic Plan for Parental Involvement in Education. This plan was
designed to assist educators, by serving as a guideline for supporting parent engagement. An
example is provided below.

California Strategic Plan for Parental Involvement

1. Help parents develop parenting skills and foster conditions at home that support

children’s efforts in learning.

2. Provide parents with knowledge of techniques designed to assist children in learning at

home.

3. Provide access to and coordinate community and support services for children and

families.

4. Promote clear, two-way communication between the school and the family regarding

the school’s programs and children’s programs.

5. Involve parents, after appropriate training, in instructional and support roles at the

school.

6. Support parents as decision makers and develop their leadership in governance,

advisory, and advocacy roles. (First Class: A Guide for Early Primary Education)
Strategies to Overcoming Barriers

There are many ways to overcome the various barriers to parent involvement. The
following subsections state several prominent ones.

Overcoming SES barriers. Schools can help point families to community resources
which can help them to get the support they need to effectively care for their children.
Regardless of SES, all families need support at one time or another. A successful partnership
needs to ensure that all the needs of the child are met. These needs may include unmet medical

care, and mental health care, for lower SES families, it could include food and safety.

Overcoming mental health or psychological barriers. These barriers can be addressed
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in several ways, as described in adjacent subsections including overcoming SES barriers,
overcoming language and other communication barriers, welcoming environment and outreach,
and accommodating special needs.

Overcoming language and other communication barriers. Davies (1997)
recommended smarter communication. This can be achieved by using multiple methods of
communication, to ensure that all parents, and the community (if applicable) stay informed. A
few suggestions are to employ the use of newsletters, written notices, newspaper articles,
telephone calls, and radio announcements. These can be bilingual if needed. Also, when calling
the parent, make sure that the communication is used to share good news about their child’s
progress and not just negative reports. It would also be helpful to ask parents how they would
like to receive information and solicit their input about how to improve the parent—teacher
conferences. Davies noted that some parents were embarrassed by their inability to articulate
and dress in an accepted manner. They can be reached by sending messages home or by
telephone, to open the lines of communication, to initiate the establishing of a parent—teacher
relationship, and to extend a personal invitation to attend an event or program.

Cultural awareness. Malone (2015) advocated the belief that culture is a barrier to
successful parent involvement when there is a lack of understanding between educators and
culturally diverse parents. Parents will be more apt to participate in school activities and other
parent involvement opportunities if they feel welcomed. Malone’s study suggested three
strategies that educators and school staff can implement to eliminate cultural barriers in school.
Parents” motivational beliefs about what their role is, pertaining to their child’s education,

dictates how involved or not they will become, at school and at home (Green, Walker, Hoover-
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Dempsey, & Sandler, 2007). They include creating a welcoming climate, promoting effective
communication, and raising cultural awareness.

Schools should also implement ways to celebrate different cultures and should make a
concerted effort to display culturally diverse student work throughout the school. Epstein (2016)
agreed with Malone’s (2015) assessment that cultural education for educators and school staff is
needed, in order to overcome the cultural barriers that invariably exist in schools. Cultural
diversity education could enable schools to be better equipped to embrace and celebrate
diversity, creating an atmosphere of acceptance. This and similar actions will serve as a catalyst
to eventually dispel cultural barriers and create better parent-school relationships.

Welcoming environment and outreach. Additional factors cited by Montoya (2016)
that were influential in the parents’ decision to be involved in their child’s school, despite the
barriers noted in the prior subsection, were related to the teacher taking the proactive approach to
create activities that promote parent involvement and to personally invite the parents to
participate. The parents indicated being influenced by teacher encouragement, teacher initiated
involvement choices, and teacher outreach to families. Schools and teachers are a major source
of influence with parents and students. Some parents look forward to actively participating at
their child’s school, but those should not be the only valued participants. Davies (1997)
recommended reaching out to those who do not want to come to the school. Also, Davies
recommended making the school or program more welcoming by parents and volunteers being
greeted by teachers, school staff, and custodians in a friendly manner. Similarly, Sheldon (2007)
suggested that the school should take a proactive approach and examine and assess the
effectiveness of its parent partnership program. The key players needed to create a schoolwide

partnership are teachers, parents, and community stakeholders. Walker, Shenker, and Hoover-
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Dempsey (2010) suggested that although school counselors are in a valuable position to work
with parents, students, teachers and administrators, it requires the leadership of the school
principal to initiate an effective partnership program between these key players. According to
Walker et al. (2010), the objective is to create a supportive environment that values and promotes
parent involvement in children’s education at school, and at home.

Partnership networks. To promote school, family and community partnerships, Dr.
Joyce L. Epstein established the National Network of Partnership Schools (NNPS) organization
at John Hopkins University, in 1996. This national organization is open to all schools for
membership and allows schools to work together to benefit from each other’s best practices.
Membership is renewed annually upon the completion of an updated survey at the end of each
year. The schools affiliated with NNPS receive tools and guidelines for establishing or
improving schoolwide partnership programs that reach out to families of all students. Table 2
provides examples of school and community partnership activities.
Table 2

Focuses of Partnership Activities and Examples of School-Community Partnership Activities

Student centered Family centered School centered Community centered

Student awards, Parent workshops, Equipment and Community
student incentives, family fun-nights, materials, beautification,
scholarships, student GED and other adult  beautification and student exhibits and
trips, tutors, education classes, repairs, teacher performances,
mentors, job parent incentives and  incentives and charity, and other
shadowing, other awards, counseling awards, funds for outreach
services and and other forms of school events and
products for assistance to parents  programs, office and
students classroom assistance,

and other school

improvements

From “A study of the rule of “community” in comprehensive school, family, and community partnership
programs,” by M. C. Sanders, 2001, The Elementary School Journal, 102(1), 19-34. Copyright by M. C.
Sanders. Reprinted with permission.
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Family and volunteer centers. In addition, numerous schools across the country have
set up family centers. They utilize unused classrooms, the library, or the auditorium to
accommodate family and community partnership activities and to make the school more
hospitable to families. If an unused classroom is used, it can be furnished with comfortable
chairs, a sofa, refrigerator, coffee pot, and a table for meetings or for completing projects.

Coaching on homework help. An important recommendation is to enlist parents and
community agencies to help educate the children. Teachers can involve parents by providing
them with home learning materials to work with their child, providing guidance on how to
engage with their children at home, and by developing their own learning materials for parents to
use at home. They can also use Epstein’s (1995) Teachers Involve Parents in Schoolwork (TIPS)
interactive homework.

Homework is an effective tool to encourage parent and child interaction at home. Several
studies have been conducted about homework effectiveness as a tool to increase parent
involvement after school hours and at home (Bennett, 2007). Researchers and scholars, from
1997 through 2015, have recognized the importance of the parent and child communicating,
interacting, and working together during the completion of the child’s homework. That equates
to a timeframe of over 18 years that the topic of homework has been considered to be an
essential form of parent involvement. It is important to note that each of these researchers agrees
that the use of homework is an effective form of parent involvement (Cunha et al., 2015; Dumont
et al., 2014; Epstein, Simon, & Salinas, 1997; Gonida & Cortina, 2014; O’Sullivan, Chen, &
Fish, 2014; Tam & Chan, 2009).

Discovering a link between homework and classroom behavior, Epstein et al. (2011)

suggested that parents spending more time with children on homework can help with discipline
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in class. Some parents do not know exactly how to help their children at home, but are more
than willing to do so, if they are shown what they need to do.

Accommodate special needs. Bennett (2007) suggested that parents and teachers should
work together to form a parent-school partnership in which teachers and parents communicate
about what they expect from each other. Parents expect certain things from teachers and,
likewise, teachers expect certain things from parents. In some cases, an individual education
plan (IEP) is helpful to allow them to share with each other what they expect and then decide
together how those expectations will be met. For some students, this setup is better than the
traditional setup in which teachers decide what will be taught and how it will be taught, what
school work will be sent home, and the teacher simply assuming that the child is being
supervised by a parent.

Focus on positive relationships. To build a strong sense of community within the
classroom, Schaps (2003) advocated four approaches to encourage interactions between parents
and the school. The first approach is to actively cultivate respectful, supportive relationships
among students, teachers, and parents. Supportive relationships will enable students from
diverse backgrounds to openly share their thoughts and ideas in the classroom. Additionally,
supportive relationships enable parents and teachers to communicate openly to establish a
healthy, working relationship. Parents may also be less intimidated by the school environment
and more apt to participate and support school activities. The second approach is to emphasize
common purposes and ideals. This is where the school helps to shape the student’s character and
develop good citizenship. When the students know, and understand the school’s values, it helps
to create and develop good behavior. The third approach is to provide regular opportunities for

service and cooperation. These are opportunities for the students to work together, towards a
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shared goal, and for the benefit of helping someone else. The fourth and final approach is to
provide developmentally appropriate opportunities for autonomy and influence.

Principal involvement. Principals have indicated an effort to increase student reading
capabilities by encouraging teachers to use different parent involvement techniques. Epstein’s
(2011) responses received from principals show how the efforts of principals seem to correlate
with and presumably encourage teachers in efforts to improve literacy skills (see Table 3).
Table 3

Correspondence of Principals’ Active Encouragement and Teachers’ Active Use of School
Techniques of Parent Involvement

Techniques Principals who Teachers who use
encourage (%) actively (%)

Read aloud or listen to reading 76 66
Informal games at home 45 24
Contract with parents on student projects 33 25
Loan books to parents 31 41
Teach parents techniques for tutoring & 24 21
evaluation

Parent contracts to reward or punish behavior 12 13
Parent-led discussion of TV shows 12 2

Epstein et al. (2009) recommended and detailed a written partnership between four
individuals, in the form of a parent, student, teacher and administrator pledge. These pledges
convey, in detail, the school’s expectations for each member of the partnership. Another positive
aspect of these pledges is that they can be tailored and re