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ABSTRACT
Starting in the mid-1800s, Historically Black Cales and Universities (HBCUs) were
created for the purpose of educating Black stude8isce their inception, HBCUs have
transformed from institutions of higher learninglwa core curriculum of teaching and
ministerial education serving the Black communatyptogressive colleges and
universities that provide bachelor, master, andatate degrees in specialized areas of
study which serve and benefit communities of alesaaround the world. As advanced
as HBCUs have become, they still have the stignisenfg less than adequate producing
underachieving students. An increase in publifttheir accomplishments would help
to change public perceptions, but so far they mteeceived a lot of positive media
attention. The question that continues to be askeds the main question of this study
is whether Historically Black Colleges and Univées are still relevant.

The research design for this investigation into BGs a qualitative, multi-case
study using purposive sampling in the selectiod ahiversities or units. HBCU alumni
and associates were interviewed to discuss thews/on the relevance of HBCUs and
how they plan to change public perceptions. Tha dathering instruments used were
documents, archived records, interviews, and reeeaiobservations, and through the
examination of four unique universities, questiabsut their missions, demographics,
academic programs, graduation rates, accreditadimhaccomplishments were
researched with data collection and analysis osaygimultaneously.

The findings collected showed that the 4 HBCUssaitkerelevant because they
serve a racially and economically diverse studentyldocusing on nurturing students

and giving them the chance to excel in a comfoetéd=rning environment with rigorous
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and challenging academic programs that are geanetpare them to enter the
workforce and succeed. They must be proactivedsssgminate positive information to
the public, including alumni, which could encourdlgem to support their alma maters.
The 4 HBCUs still have some work to do to stay pesgive and provide for their
students, but the need for all HBCUs to educastilisapparent, not just for African-

American students, but for all students.
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Chapter 1. The Research Problem

Introduction

Historically Black Colleges and Universities (HBQUs a recognized term found
in the Higher Education Act of 1965, referencing #stablishment of black colleges and
universities prior to 1964 (United States Departhodrieducation [UDSOE], 2012).
These colleges and universities, also referred tdBCUs, were created in the mid-
1800s with the objective of educating Black studerduring that time, Blacks were not
able to get a college education at traditionalan-Black institutions of higher learning.
During the years of 1607-1780, Blacks were not piszkinto the nation’s schools,
academies, and colleges (Lovett, 2011). Actu#llyas illegal in some southern states
to teach Blacks how to read or write even aftey thed achieved their freedom from
enslavement. Blacks, whether they were slavereer fvere feared and prevented from
receiving equal access to education (Lovett, 20Rtcording to a federal report entitled
The Traditionally Black Institutions of Higher Edaimn:

The Black colleges were founded and evolved inrasirenment unlike

that of any other group of colleges — one of lesggregation and isolation

from the rest of higher education. The populafrom which these

colleges drew their students lived under several |eglucational,

economic, political, and social restrictions. Trggin and development

of the traditionally Black institutions cannot hély understood except in

the context of the educational and socioecononaitistof the Black

population.... (Hill, 1983, pp. xii-xix).
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One concept that the above statement did not orentas that religion was a
reckoning factor that influenced the acceptand8latks into higher education. New
York seemed to be the location of many religiougaoizations that started schools
which would accept Black students. The Anglicad @uaker Manumission Society
opened a school welcoming Blacks in 1787 calledNee York African Free School
(Williams & Ashley, 2004). “The African Free ScHawas the only city-funded Black
school for many years” (Williams & Ashley, 2004,9). The American Baptist Free
Mission Society in New York managed a college naided York Central College
which was located in a small town called McGravev{lLovett, 2011). This was one of
the first institutions of higher learning that apte Black students, as well as women,
through their doors to be educated (Lovett, 20=lhwly more schools and colleges
were opening their doors to Blacks, but not with@asistance. There were many
southern states that depended on Blacks for sédoa in agriculture, so educating them
was not encouraged (Williams & Ashley, 2004). Lamese passed in these states to
prevent Blacks from becoming educated or at leastimg it very difficult to receive an
education (Williams & Ashley, 2004).

Despite the resistance, the religious organizatiorged ahead with the opening
of several schools that assisted Blacks in recgigmeducation. The American
Missionary Association was one New York organizatioat created more than 500
schools and colleges for Blacks to attend. Marstdtlically Black Colleges and
Universities were supported or founded by the AnariMissionary Society (Williams
& Ashley, 2004). Some of them include Dillard, lisloward, and Hampton

Universities, as well as Huston-Tillotson, LeMoy@eren, Talladega, and Tougaloo
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Colleges (Williams & Ashley, 2004). Today, there 405 Historically Black Colleges
and Universities located in the United States &edd.S. Virgin Islands, and this group
of institutions of higher learning not only educailack students, but students from
different backgrounds and of all races [see AppeAdii(U.S. Department of Education,
2013). Non-Black institutions of higher educatame now encouraging all races to
attend their colleges and universities bringingedsity to the classroom, which lends to
the pertinent question of whether Historically Bd&olleges and Universities are still
relevant.
Background of the Problem

The original purpose in establishing Historicallla&k Colleges and Universities
(HBCUSs) and their mission was to educate Blackesttgl However, non-Black
institutions of higher education are accepting Blsitidents in greater numbers and
offering scholarships for them to attend. This legisto a debate in academia, and in the
government, as to whether HBCUs are relevant tody.many years, HBCUs have
garnered negative publicity regarding how theititasons are being managed (Wilson,
2011). Two sociologists from Harvard Universityg\did Riesman and Christopher
Jencks, published an article in the jourdalvard Educational Reviewiscussing
HBCUs in 1967 (Gasman, 2006; Jencks & Riesman, ;1@&6lflams & Ashley, 2004).
The article criticized HBCUs and described thena@sdemic disaster areas (Jencks &
Riesman, 1967). Because the article was feataréteHarvard Educational Revieva
well-respected journal, it received a lot of attemtin academia and the press, forcing the
intellectual Black community and organizations thiggppported HBCUs to try to save the

reputation of these institutions of higher learnf@g@sman, 2006).
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There have been other studies that constantly igueie financial stability; the
rankings, compared to non-Black colleges and uaitres; the number of students that
are matriculating and graduating; the academicityyiand the possible continuance of
segregation at HBCUs (Abdul-Alim, 2011a; Minor, 2Q0®Reid, 2011). Some of the
criticisms have focused on the quality of studexttsnding these universities, low
graduation rates, and periodic accreditation diffies (Ali-Coleman, 2009; Reid, 2011).
The presidents of these institutions of higherresy seem to be the ones who are
constantly fighting the negative public perceptadrthe institutions they lead (Gasman,
2006). In the 1960s, many newspapers began taspudatticles focusing on the
integration of non-Black institutions and the fical status of HBCUs completely
disregarding the advances and successes they ltad(@asman, 2006). As a result of
the years of down-grading the quality of these earsities, some legislators have
considered cutting the funding to HBCUs, mergingnth combining them with non-
Black institutions, or just closing them becausgytho longer see how they are relevant
(Abdul-Alim, 2011a; Dervarics, 2011). It has bestated by members of Congress that
funding should be cut to HBCUs in order to elima&duplicative, inefficient, and
wasteful spending” so that more critical programd services found at non-Black
institutions can remain (Culpepper, 2010; Dervar2fs 1). The issue of whether
HBCUs are relevant does not seem to be a new argutoday it is just a resurgence of
the same argument from the 1960s and 1970s (Ga&Ddé; Williams & Ashley, 2004).

Even though the quality of HBCUs has continuousliyng questioned, they are
still striving to educate students of all racegducing a strong workforce, and

contributing to society (Reid, 2011). Several HBOtave been commended for their
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mathematical and scientific emphasis and the pssgieey are making in scientific,
technological, engineering, and mathematical rebe@TEM), as well as graduating
students who can contribute to society in thesasaoé study (Abdul-Alim, 2011b;
Mann, 2011). Many other HBCUs have been recogniazedeveloping leaders who
have impacted society as entrepreneurs, governofifgsials, military commanders,
justice advocates, Nobel Prize laureates, andtamters (Mann, 2011). HBCUs do not
discriminate in admissions and are open to everyoeeting their admissions criteria.
Today, most public HBCUs have significant non-Bladpulations (Culpepper, 2010).
Even though HBCUs are a small representation ofdtad number of four-year
institutions located throughout the United Statdsich is three to four percent of public
and private institutions of higher education, tleayoll 21 percent of Black students in
college and grant 22 percent of the number of Hacsedegrees which are awarded to
Black students, representing more than one-fifthlioBlack undergraduates (Mann,
2011; Reid, 2011).

There have been studies showing that Blacks wien@#iBCUs have
demonstrated greater satisfaction, academic aaneng and developmental gains with
their college experience as compared to Black sitisdeho attended non-Black
institutions (Lomax, 2007; Minor, 2004). In a repby the United Negro College Fund’s
(UNCF) Patterson Research Institute, HBCUs are raocepting of students who come
from households with annual incomes less than $26 @ore specifically, the numbers
show that HBCUs educate 42 percent of studentsisreconomic category, and they are
willing to accept SAT scores which are 20 percemtdr than traditional institutions

(Mann, 2011; Reid, 2011). During a time when state national economies are in
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turmoil with students who are interested in attagdiollege, but may not have the funds
to do so, HBCUSs are seen as bargains for studemexeéive a higher education (Clark,
2009). In order for HBCUs to continue to provideeonomically affordable education
to students, they must receive funds outside tibtyiroom, and board fees from
students (Hernandez, 2010). Continued federaktatd funding is challenging, so,
according to Dr. John Silvanus Wilson, the formee&utive Director of the White
House Initiative for HBCUs in Washington, DC, th@blrecognized HBCUs should
increase their publicity and share stories of ssgcalong with solid data on their
progress, in order to be competitive with the ndaeB institutions that are also fighting
to receive funding (Abdul-Alim, 2011c; Wilson, 2011

During a two-day HBCU conference held in Septen#8drl, the question of
changing the mission of HBCUs was presented tcethmattendance. One chancellor
from North Carolina Central University, Dr. Charlslms, stated “The future of
HBCUs will be determined by our contemporary relea not our historical
significance. We have to lead and serve with a kied of purpose, and, unless we do
that and until we do that, our institutions willtiecome the institutions they are capable
of becoming” (Abdul-Alim, 2011c). A live electransurvey was taken by the attendees
during the conference, demonstrating that the thaea difference of opinion between
federal employees, who oversee funding, and HBCpleyees as to whether there
should be a change and a repurpose in the missidtBCUs (Abdul-Alim, 2011c). In
response to the comments about a change in theomissie attendee stated that instead
of a “repurpose” of the mission, there needs toevamping as to how the mission

should be accomplished (Abdul-Alim, 2011c). Somlies agree with the concept of
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revamping the mission because HBCUs are still athgdlack students, but today they
are also doing so much more.

Different studies have referred to the positive aadative aspects of HBCUs and
their relevance, and within the research, someessatere not addressed. The negative
studies provide little concrete data supportingrdmoval or explaining the irrelevance
of HBCUs. The reasoning has been more economioalydelying on the fact that the
mission has been to educate Black students, araibeaon-Black institutions are now
accepting students of color, then HBCUs are nodomgeded. For the positive aspects,
the majority of the studies mention some statiseeadence of the number of HBCU
graduates each year, some of the progress cerB@UH are making in their states to
improve society, as well as the economic benefitosting less than many traditional
institutions. While HBCUs are trying to show thebjic how they are progressing, it is
rare to hear the leaders or administrators of HB@igsuss how these universities have
progressed since their inception and how studemtenefit from an HBCU education.
There needs to be more dialogue explaining how H8@xé still relevant today during a
time when politicians are eager to cut spendingigher education (Dervarics, 2011;
Hughes, 2011). Whether it is changing the cumeission, discovering a new way to
accomplish the mission, increasing positive pubylj@r contacting those associated with
HBCUs to explain how they are positively affectihgir current students and graduates
of a particular college or university, HBCUs musbw how they are still relevant to

society in general and not just for the purposedafcating Black students.
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Purpose of the Study

The purpose of the study is to evaluate the relevaf HBCUs. The background
and history of how HBCUs came into existence t@li#ack students become educated
was the basis of starting these institutions ohérdearning. Over many decades, these
colleges and universities grew substantially intwmited States. Since their beginnings,
they have transformed their curriculum origins xpansive areas of study, and they have
educated not only Black students, but studentdl ohees. It is important to recognize
there are those who believe HBCUs should be elirmtheecause their initial purpose for
existing, to educate Black students, is no longessue since Black students are
welcome to attend all colleges and universitiebe Public perceptions of HBCUs only
helping Black students who are financially and acaidally inferior and other negative
viewpoints that these institutions face daily argnsas that have been viewed as subtle
ways to abolish HBCUSs, according to educator Dnj8&in Mays, in which these
stigmas need to be eliminated (Williams & Ashle§02).

These colleges and universities have developedamgwhich help not only
businesses and communities within the United Statesternational businesses and
communities. The students who have graduated HB8@Us have become leaders in
many different industries and professions. Thessgtipe aspects of HBCUs should be
highlighted. Even though there are many suppothuggs to say about HBCUs, there
are still some negative points that should be add@ Some of these include the
struggles that some HBCUs are currently experignthrough financial hardships,

negative publicity, and a possible change in theralmission. There are some who
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believe that HBCUs should be eliminated for marifedent reasons, and those reasons
should be explored and examined.
Research Questions

For this study, the research questions are focumiritpe relevance of four
HBCUs that have been selected and will be exanasdd on their unique qualities
while determining through the investigation howytlaee crucial to the education of all
students, not just Black students.
Main Research Question: Are Historically Black IEgés and Universities (HBCUS)
still relevant?
Supplemental Questions:

1. Does the mission of each of the four selected HB@USIBCUSs in general, need
to be completely changed or revamped and moderpized

2. What are the perceptions of the brand for eachefdur selected HBCUSs, or
HBCUs in general?

3. Has the communication between the four selected BlBGr HBCUSs in general,
and the media been adequate to effectively publittizir accomplishments?

4. Has the need for HBCUs in general been reducedatsbme of the existing
institutions should close?

5. What are the leaders or representatives of thedelected HBCUs, or HBCUs in
general, doing to change the public’s perceptian® dhe relevance of their
learning institutions?

Interview questions will be derived from these egsh questions and expanded

to include specific perceptions of the HBCU brandhe areas of demographics;
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academics; intelligence and financial stabilitysafdents; financial support from
individuals, alumni, and external entities; graduatrates; and accreditation. Statistical
information will be reviewed to determine enrollmesiemographics, graduation rates,
and financial support received by university daeparits evaluating whether the leaders
and administrators should be concerned about thaséers.
Importance of the Study

At this time, many states are considering scaliogrdthe number of colleges and
universities located in their states because ath 6f funding to sustain all of them. The
comments that have been made by many politiciarmse/btates contain HBCUs are that
these institutions have low graduation rates coetb#y other institutions of higher
learning and the classes that they are providiaglaplicative to those being provided by
other nearby institutions. The resolution that edegislators are trying to enact are
eliminating HBCUSs in their states. Some stateeldosed down their HBCUs, and
others are looking to combine or merge the HBCUh won-Black institutions, and
essentially eliminating any HBCU status. The int&fthis research is to highlight how
important HBCUs are to all students, not just Baand to dispel the stigma of
inferiority that is being placed on them. Stawgid&ators, philanthropists, HBCUs,
parents, and students should find a study abouetkeance of these institutions to be
educational and enlightening. The states woulchsgeimportant they are to higher
education, HBCUs would have a stronger basis tmpte their institutions and their
importance, and parents and students would sdeetiefit of having an HBCU

education.
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Scope of the Study

This qualitative research design is a multi-caadystnethod using four HBCUs
with unique qualities from within the United StateBhese four universities are
considered multiple-bounded systems that were estiutdi determine how each one is still
relevant to the advancement of higher educatiaterviews of HBCU alumni and
associates were conducted by asking open-endediawequestions, either by phone or
in-person. In addition, existing research waseeed on each HBCU to examine
demographic and statistical information for the tmesent year in which data was
collected, which was 2011. Areas of focus to etee relevance in this study will be
mission statements, academic programs, accredifatemographics, graduation rates,
and accomplishments. Changes and advances thabkan made over time are
additional ways to explain how their relevanceustified. The culture or environment of
an HBCU is significant as to how students who matate and complete their education
from these universities will eventually interacthvsociety, socially and professionally.
“A cultural and artistic legacy had come into itsroduring the 1920s, due in large part
to the educational efforts and influence of HBCU#at legacy would continue to
expand and evolve during the coming decades” (&g & Ashley, 2004, p. 193).
Through the interviews of the alumni and associafékese institutions, as well as other
representatives who are closely associated with B8 Ehe research examined how the
culture of HBCUs affected the learning environmamd are reflected in their graduation
rates and overall accomplishments, and once aganodstrating how they are still

relevant.
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Definition of Terms
There are certain terms that will be used througtiua study and should be

recognized and explained.

e HBCU - Historically Black Colleges and Universities €ddrding to the amended
version of the Higher Education Act of 1965, an HBI(S defined as:
...any historically black college or university tlveas established prior to
1964, whose principal mission was, and is, the atioc of Black
Americans, and that is accredited by a nation&tpgnized accrediting
agency or association determined by the Secretdgducation] to be a
reliable authority as to the quality of trainindesed or is, according to
such an agency or association, making reasonabéggss toward
accreditation.” (USDOE, 2012a, para. 1).

e Predominantly Black Institutions These institutions are recognized as:
Accredited institutions serving at least 1,000 ugceduate students at
least: (1) 50% of whom are pursuing a bachelorassociate's degree; (2)
40% of whom are Black Americans; and (3) 50% of mhare low-
income or first-generation college students. Tadauires the spending per
full-time undergraduate student of such institusiom be low in
comparison to that of institutions offering similastruction. (House of
Representatives Bill 2669, 2007).

e Significant— “Having or expressing a meaning or having a majomportant effect”

(Encarta World English Dictionary, 2009a, para. 1).
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¢ Relevant- “Having some sensible or logical connection vgitimething else such as
a matter being discussed or investigated or has@mge bearing on or importance
for real-world issues, present-day events, or thieeat state of society” (Encarta
World English Dictionary, 2009b, para. 1).

e Critical Race Theory This is a discipline which was developed frofegal
framework analyzing race and racism, recognizing has engrained in our
culture and prevalent through power structuresi@wthite culture “perpetuating
the marginalization of people of color” (Cresw@007; UCLA School of Public
Affairs, 2010, para. 2).

e Culture—“Shared beliefs and values of a group: theskelcustoms, practices, and
social behavior of a particular nation or peopEn¢arta World English
Dictionary, 2009c, para. 1).

Limitations
Because there are 105 HBCUSs located in the UnitaegtSand the U.S. Virgin

Islands, the four that were carefully chosen fig thultiple-case study are unique in how

they were established, their demographics, and phegrams (USDOE, 2013). Since

there are no HBCUSs in the state of California,sbkected four are from the Northern,

Eastern, and Southern parts of the United Std@esause this case study is delving into

the inner-workings of HBCUs and how particular caisgs have struggled, survived,

changed, or kept the same values since inceptierinterviews only included HBCU
alumni and associates or representatives workitig MBCUs explaining what they
experienced, their perceptions, their concerns handthey try to change public

perceptions and show that their universities alleslevant. With the growth of HBCUs
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since their inception, the criteria that were usedetermine relevance were the
university missions, demographics, academic progrgmaduation rates, accreditation,
and accomplishments
Summary

HBCUs have an historical significance to the edocabdf Blacks beginning in the
mid-1800s. Today, that significance is being aledowed by the question of whether
HBCUs are still relevant. Through many differentdses, depending on the author,
HBCUs are highlighted in both positive and negatirgys, but whichever way they are
deemed by the public, it is necessary to understdmndthey are still relevant and need to
become competitive in order to receive fundinguive. After theHarvard
Educational Reviewarticle written by Jencks and Riesman was puldished 967, HBCU
presidents and administrators were angry and sosgiof anyone conducting a study
regarding HBCUs. According to one HBCU administran his response to the article:

Those of us who work in the historically Black egles feel that we have

been studied enough, too often by persons who keast about these

institutions and their contributions to AmericargHer Education and to

the American Society [sic]. The reports and wgsrlowing from these

studies have been often hyper and unfairly critidadur institutions,

showing little sensitivity and even less understagd (Williams &

Ashley, 2004, pp. 273-274).

As an alumnae of two HBCUs and someone who corditmevork with the
alumni of several HBCUSs, this researcher’s studgneixed how HBCUs are relevant

through the use of documents and current statistata from the four highlighted
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universities; archival records; interviews of HB@limni, associates, and

representatives closely associated with HBCUs;ddos@rvations from the researcher.

This case study should be enlightening to all suep® and skeptics of HBCUs.
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Chapter 2. Literature Review

Background/History

Historically Black Colleges and Universities (HBQUgere created for the main
purpose of educating “freed descendants of enslatchns in the United States”
(LeMelle, 2002, p. 1) because they were excludesh fattending traditional institutions
of higher learning. The racism in the United Stataring the 1800s directly influenced
how Black students were able to receive an edutadiod because HBCUs were a result
of the discrimination in the traditional collegesdauniversities, the theoretical
framework of this research, Critical Race Theoayslthe foundation of how HBCUs
were established and examines why they continbe t@levant. Critical Race Theory,
originally founded by Derrick Bell, Richard Delgaddharles Lawrence, Mari Matsuda,
and Patricia Williams, is, in short, committed tdiaacism with the conscious effort to
resolve conflicts by promoting social justice amdi-gubordination (Bell, 1995).
Different interpretations of this theory identifiidw racism is deeply embedded within
the framework of American society” (Creswell, 209728) and focuses on three main
goals: (a) giving people of color a platform t@egent their stories of discrimination; (b)
recognizing that race is a part of society andtitghfor the end of racial suppression;
and (c) noticing the inequities experienced by peapother areas besides race, such as
gender and class, and addressing those differefdas.study reviews the second goal in
Critical Race Theory, the fight to end racial siggsion, and begins by recognizing that
the establishment of the first HBCU was a step tdveanding the suppression and
exclusion of Black students from receiving an edooa but the growth of HBCUs

eventually led to a debate regarding the kind eofcation Black students should receive.
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Twenty-five years before the Emancipation Proclaomatvas signed, Cheyney
University in the state of Pennsylvania was essakeld in 1837 and designated as the first
and “oldest of the Historically Black Colleges dddiversities in America” (Cheyney
University of Pennsylvania, 2010, p. 1). As moiCGUs were established to educate
Black students, a debate over curriculum offeriegsued wavering between industrial or
vocational courses and classical liberal studiesses including religion (Gasman,
Wagner, Ransom, & Bowman, 2010a; LeMelle, 2002pkse 2010). Booker T.
Washington, W.E.B. Du Bois, Ralph Bunche, and otte#ged educators and authors have
expressed different opinions on the purpose of HBQGkkir curriculum structure, and
their equity to non-Black institutions. Whethaiting teachers, preachers, engineers,
doctors, entrepreneurs or journalists, HBCUs haenlable to adapt and show resilience
over time regarding advancement in the majoritgroigram offerings in their curricula
(Gasman et al., 2010a).

According to the Higher Education Act of 1965, aBCU is:

...any historically Black college or universityathwas established prior to

1964, whose principal mission was, and is, the atioic of Black

Americans, and that is accredited by a nation&tpgnized accrediting

agency or association determined by the Secretdfyducation] to be a

reliable authority as to the quality of trainindesed or is, according to

such an agency or association, making reasonatigess toward

accreditation. (USDOE, 2012a, para. 1).

The recognized 105 HBCUs are located in 20 Statestly in the south and on the east

coast, including the District of Columbia, as waglthe U.S. Virgin Islands, serving
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undergraduate and graduate students in exces®@@®D(Gasman, Wagner, Ransom, &
Bowman, 2010b; USDOE, 2013).

Before emancipation in 1860, Blacks in the Unit¢ak&s had an illiteracy rate of
approximately 95 percent (Gasman et al., 2010aprder to educate Black students, the
first objective was to work on basic literacy iheducation institutions, starting with
primary and secondary schools and graduating t8lidek colleges (Gasman et al.,
2010a). In 1862, President Abraham Lincoln sigiredMorrill Land Grant College Act
giving state legislatures and boards control ollesfahe colleges and universities that
were considered normal institutions and land gcalieges created for Blacks (Gasman
et al., 2010b; LeMelle, 2002; Peeples, 2010; UnBtates House of Representatives
[USHOR], 1862). By 1890, approximately 200 indiduas of higher education provided
education to slaves who were freed. These ingtriigtwere labeled as colleges,
universities, or institutes in which the majorititbem educated students starting at a
primary or secondary level with a focus on basillsskecause a substantial number of
students entering these institutions could not (Pagples,2010). During the early
1900s, many of these colleges, universities, asiitirtes started offering a collegiate
curriculum (Peeples,2010).

The definition ofcurriculumas stated by The Carnegie Foundation for the
Advancement of Teaching is “the body of courses phasent the knowledge, principles,
values, and skills, that are the intended consempseof the formal education offered by
the college” (Carnegie, 1997, p. xi; Peeples, 20Many books and articles have
highlighted the dilemma HBCUs encounter when cngaturricula that would be

appropriate to meet the needs of their studensgdan an environment of racial
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inequality and the question of whether there wased for HBCUs (Gasman et al.,
2010a). A Howard University professor, Ralph Bumalho taught and studied Political
Science, argued that:

The role of the HBCUs could be fully understoodyorwhen the leaders of

these institutions had arrived at themselves aleaf understanding of the

relations of the Negro to the political and econostructure and to all

groups and classes within it. (Bunche, 1936; L2002, p. 193).

In the 1960s, another Howard University Profeskenneth Clark, stated that
HBCUs were “academically inferior because theye@fd the cumulative inferiority of
segregated education” (Clark, 1967, p. 197; LeM&®2). Leading educators from
HBCUs and other institutions around the countrgetgd Clark’s views (LeMelle, 2002).
In addition to the question of whether HBCUs shaandst, there was also the question of
what kind of curriculum should be taught at thessiiutions. The debate centered on
industrial, classical liberal, and general edugatorriculums, and it seemed that the
funding source influenced the type of curriculurattivas developed.

Industrial, classical liberal, and general educatia curriculums. Federal
legislation, corporate donations, and individugdmart have substantially impacted how
HBCUs have grown and advanced over the years, ktimg expansion and curriculum
development (Gasman et al., 2010b). When most HB@é&re established, teaching and
preaching were the primary occupations of Black su@h women and the main course
offerings at Black colleges (Gasman et al., 20J@&r, 2002). Teaching and ministerial
studies should be reviewed by looking at the samaironment in which they were the

main focus of education on HBCU campuses. Caradesaching and preaching were
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essentially the only professional choices availablBlacks, most notably, Black
teachers were prominent professions starting il87®s (Gasman et al., 2010a; Jeter
2002).

Even though, during the late"i@entury and early J0century, most of the
public and private Black colleges had an acadeotud on preparing students to become
teachers and ministers, this specific time in ttheécation of Blacks had a philosophical
debate over different curricular approaches thatishbe instituted at Black colleges and
universities. The core of the debate was deterginihich type of curriculum would be
better suited for Black students and benefit theenmhost, an industrial curriculum or a
classical curriculum (Gasman et al., 2010a). Rei#BCUs had more prominent debates
over curriculum, whereas the public HBCUs, morecgpmally, the institutions
designated as land-grant colleges were not indegperaat sovereign like the private
HBCUs because they received support from governifo@aing, and their curriculum
was determined by the funding sources (Gasman,&MlOa; LeMelle, 2002). Writer
J.D. Anderson reported on the different perspestilat this debate fueled, stating that
religious organizations and their leaders, who vpem@arily Black, were more likely to
accept a curriculum of classical liberal arts, vahigas closely related to that of normal
colleges and schools founded and operated by mesicocieties located in the northern
part of the United States (Anderson, 1988; Gasrmah,&£2010a; Jeter, 2002; Peeples,
2010). On the other hand, if certain HBCUs werafted or backed by wealthy
industrialists, then the curriculum of choice wobklbased on an industrial or practical
education with the goal of creating skilled labsr@knderson, 1988; Gasman et al.,

2010a; Jeter, 2002; Peeples, 2010).
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The educator and author, Booker T. Washington,riavandustrial education
which would allow students to use their brains akitl to focus on future occupational
goals (Gasman et al., 2010a; Jeter, 2002; LeM20le2; Peeples, 2010). To train
students in industrial education was expensive,raandy advocates of this type of
curriculum were not willing to spend additional negron Blacks for them to effectively
compete for skilled jobs in the South (LeMelle, 2DOW.E.B. Du Bois, the educator,
author, and civil rights leader, favored classlidzdral arts education stating that “work
alone will not do unless inspired by the right ideand guided by intelligence” (Du Bois,
1903/2005, p. 112; Gasman et al., 2010a, p. 74n@asWagner, Ransom, & Bowman,
2010c; LeMelle, 2002; Peeples, 2010). Financippsut increased during the early
1880s from industrial philanthropists, and by 1888me form of manual training or
courses based on industrial education was paheofirricula of all Black colleges
demonstrating the escalation of support given t&€HB for the purpose of enhancing the
study of industrial education (Gasman et al., 202040c; Peeples, 2010).

In addition to industrial and classical liberal mecmlum, there was also a concern
about the curriculum for general education. Dutimgbeginning stages of American
higher education, the general education curricul@merally consisted of a set of courses
that were designed to educate men to become cletia@g, leaders, and gentlemen
(Dwyer, 2004; Jones, 2010). Many changes took plawer the years, and despite
shifting beliefs with regard to what, when, and hgewmeral education courses should be
taught and administered, the mission of generat&thn has remained essentially the
same: “to cultivate the knowledge, skills, andtattes that all of us use and live by

during most of our lives" (Jones, 2010; Stone &#&man, 2002, p. 199). Because
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HBCUs are responsible for educating a large nurabstudents, especially students of
color, an understanding of how HBCUs are assesbiiggeneral education curriculum
can provide the higher education community withghsinto what a large segment of
students is learning during their college matritala(Jones, 2010). It has also been
recognized that an increased knowledge of gendtadation assessments at HBCUs can
provide both supporters and critics of HBCUs evaeas to their effectiveness in
fostering student learning (Jones, 2010). For gt@nin Texas, general education
curricula at public colleges and universities aretmlled by the state educational board,
whereas private colleges and universities havadbt@nomy to create curricula based on
general education that is believed to be benefioitthe students (Jones, 2010). These
debates and concerns about types of establishadwdums that were monitored at
HBCUs were found to be based on financial baclergporters, and some outside
societal influences.

Influences. External influences on the curriculum developmdriiBCUs have
included societal effects, the government, busiaessindustry, organizations and
associations based on academics, alumni and spoffsaeples, 2010; Stark & Lattuca,
1997). In the past, sponsors and alumni have geavphilanthropic support, which has
been critical to the establishment and advancewfenirriculum (Peeples, 2010;
LeBlanc, 2001). For example, Spelman College iama, Georgia, an HBCU, used its
financial support from philanthropic sources to roye the university in its entirety, but
there were certain areas, such as the curriculunthwieeded to be developed by

changing the focus from teaching and religion te ohliberal arts (Peeples, 2010).
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The increase in Black political power and shrewddRleducators in the South
commanded the continued existence of HBCUs caukagnprovement of their
facilities and curricula (LeMelle, 2002). In th8@0s during the Civil-Rights Movement,
students began to inquire as to the substantivygogerof their curriculum, requiring that
it should be more in tune with how the world waarmffing and more relevant to the
needs of Black people (LeMelle, 2002; Peeples, 20T@e students of HBCUs
requested an updated curriculum, which includedeakBstudies program that many
intellectuals considered to be the “curriculumraflusion” (LeMelle, 2002, p. 195;
Peeples, 2010). In addition to the creation otBlstudies programs, some foundations
donated money to HBCUSs for the purpose of devetppimwomen’s studies curriculum
focusing more on community outreach and researabsues pertaining to Black women
(Peeples, 2010). Curriculum not only grew fromeexél influences such as
philanthropic sources to advance specific subjeatters, it also came about due to
societal discrimination, social injustices, and tleed to fill a void in certain occupations.

Journalism. Because the main focus for many HBCUs was eithémcurstrial or
a classical liberal curriculum, journalism was anteducational priority. During the19
century, very few Blacks worked at newspapers, maga or other publications other
than the Black press or church-related publicatideger, 2002). One student, Lucille
Bluford, submitted an application to be considdmrdadmission to the University of
Missouri in their school of journalism, but to pes¢ Ms. Bluford from attending that
particular university, a new and distinct instrootl program for journalism was created
by the state of Missouri at the local HBCU whichswancoln University in 1942

(“Lucille Bluford,” 2003; Jeter, 2002). Lincoln Wrersity was the first HBCU to add
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journalism as a major within their curriculum (Je002). Twenty-five years later, in
1967, Hampton University established a mass meatBareajor (Jeter, 2002). Mass
communication programs in the 1970s that were &skedal at HBCUs were funded by
grants from the federal government and foundatsuch as the W.K. Kellogg
Foundation (Jeter, 2002). Some of the traditidietds of study associated with mass
communication are advertising, print journalismisas newspapers and magazines,
public relations, mass media studies, broadcastelge and network television, film,
and radio (Jeter, 2002). One not-for-profit oligation, the Black College
Communication Association (BCCA), which was eststiddid in 1990, supports HBCUs
with media programs by providing them with techhassistance (BCCA, 2010; Jeter,
2002). Another organization, the Accrediting Cabufar Education in Journalism and
Mass Communications (ACEJMC), ensures that HBCWeg @urnalism and mass
communication programs that are accredited on tdaipuses (ACEJMC, 2011; Jeter,
2002). The first HBCU to receive this accreditatwas Florida A&M University
(FAMU) in 1982 (FAMU, 2011; Jeter, 2002). Sincemh many HBCUs have included
Journalism as part of their curriculums. Some lolet!lBCU graduates in the field of
journalism are Ed Bradley and Jim Vance, who gregtifom Cheyney University
(ABC News, 2006; Page, 2006; Rich, 2011). Jim \édmecame an anchorman receiving
several Emmy Awards and later inducted into thedwal Association of Black
Journalists Hall of Fame (Rich, 2011). Ed Braddegame the first Black CBS News
White House Correspondent and later a News Jostralithe television program 60

Minutes. He garnered 19 Emmy Awards and receiegdral other awards including
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The Robert F. Kennedy Journalism Award and the R#ute Award from the Radio and
Television News Directors Association for his rapdABC News, 2006; Page, 2006).

Medical school. In 1910, an educator, Abraham Flexner, who conduate
research study for the Carnegie Foundation foRtihancement of Teaching and the
American Medical Association, published a reportalscrutinized the medical schools
at many American colleges and universities anddadassive reforms in medical
training (Flexner, 1910; Grasgreen, 2010). Abraldexner’s report also prompted the
closing of the majority of medical schools in rui@ations and all of the medical
schools at HBCUs, which were seven at the timeggxior twvo—Meharry and Howard
Universities (Flexner, 1910). In the report, Flexatated that five of the seven Black
medical schools were not in a position to contebarty value to Blacks by solving their
health problems; in addition, money was being whbtesending into the community
undisciplined men who did not have the necessaigihg to help Blacks (Flexner,
1910). It took several decades until 1975 whertteranedical program was established
at Morehouse College bringing another Black medichbol into existence (Gasman et
al., 2010a).

One HBCU located in New Orleans, Xavier Universifyouisiana, has sent
more Blacks to medical school than any other iastih of higher education within the
United States (Gasman et al., 2010a; LeBlanc, 208ayier accepted many students
who would otherwise have difficulty entering anathellege or university in order to
study a pre-medicine curriculum and eventually adeato a medical school (Gasman et
al., 2010a). Even though many of the studentddadGAT scores as well as low grade

point averages (GPAS), they were still able to eastully enter medical school and pass



HBCU RELEVANCE 26

board exams due to the rigorous nature of the seiearriculum they received (Gasman
et al., 2010a). In 2005, Xavier received the Adiegion Board for Engineering and
Technology (ABET) President’s Award for Diversitybugh a cooperative arrangement
with Tulane University’s industrial hygiene progrg@armitting Black students in the
sciences to enter a master’s level program andegdhy into a growing professional

field (ABET, 2005). Xavier is an example for atllleges and universities showing
others how to develop and nurture doctors, but HBGhJgeneral, have a considerably
higher acceptance rate for Blacks entering medidabol (Gasman et al., 2010a). A
notable HBCU engineering graduate is scientist imgrBorter, Ph.D., who started his
college education at Prairie View A&M University\RMU, 2010). Dr. Porter is an
assistant professor of engineering at Boston Usityewhere, in his state-of-the-art
laboratory, he develops Nano carriers /8 size of red blood cells that deliver
chemotherapy drugs directly into cancerous tumloastigua-Williams, 2011). His
ground-breaking work can potentially revolutionfmawv sickle cell anemia, diabetes, and
cancer are treated (Lantigua-Williams, 2011).

Engineering. The study of engineering began officially in 1882he United
States when West Point Military Academy was foundéetrwards, engineering
education was gradually instituted in the curriculat HBCUSs for several decades before
the sanctioning of the First Morrill Act of 186Z)cthen it was solidified due to the
Second Morrill Act in 1890 (Gasman et al., 2010eeples, 2010; USHOR, 1862). In the
late 1920s, accreditation in engineering was aromapt topic for HBCUs with their
leaders believing that affiliating with an accreditbody would prove their legitimacy

and ability to provide college level instructiore@ples, 2010). In 1932, engineering
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education became nationally accredited, which &rrdstablished and unified how the
curriculum of engineering programs were developatisiructured (Peeples, 2010).
Even though Blacks are significantly underrepresegim the field of engineering,
HBCUs consistently produce a significant numbeBlaick engineers (Gasman et al.,
2010a). Out of the top 20 colleges and univessitiethe United States that award
baccalaureate degrees in engineering to Blacks,afithem are HBCUs (Gasman et al.,
2010a). Between 1997 and 2006, Black collegesuancrsities only represented three
percent of all higher education institutions, heyt conferred engineering baccalaureate
degrees to 20.1 to 29.4 percent of Black studamis by 2008, 16 HBCUs were
recognized as having nationally accredited enginggarograms (ABET, 2010; Gasman
et al, 2010a).

Entrepreneurship. In 1970, the Office of Economic Opportunity earnedk
$7.4 million for a grant to help establish the Ogipoity Funding Corporation (OFC), an
organization whose main purpose is to examinerdiffieways to attract capital from any
and all sources in order to support America's digathged populations (Anderson,
2010; Opportunity Funding Corporation [OFC], 2000r. Mohammad Bhuiyan, a
professor at Fayetteville State University, realigeat one reason why there may not be a
substantial number of successful Black entreprenisuhat even with the more than 100
HBCUs in existence, only a few had entrepreneurghograms (Anderson, 2010). Dr.
Bhuiyan counseled schools to reallocate resouroes dutdated business courses in
order to integrate entrepreneurship into theirdaath programs (Anderson, 2010). A
sociologist, Michael D. Woodard, who researcheediity in the workforce and patterns

in employment, was president and CEO of WoodardAssibciates, a Washington, D.C.-
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based consulting firm (Anderson, 2010; Woodard,220Ms a specialist in labor force
analysis and organizational development, WoodalidJsl that it was imperative that
HBCUs provide for their students a curriculum otrereneurship (Anderson, 2010;
Woodard, 2012). Dr. Bhuiyan established the OF@tite Challenge to assist HBCUs
in developing curricula focused on entrepreneurg§Aimlerson, 2010; OFC, 2000). This
is an annual competition that is held in Atlantad & challenges HBCU students to use
the knowledge learned in their entrepreneurshipsasuto create sustainable and
hopefully lucrative business ventures (Andersod@FC, 2000). The conference
allows the participants to be introduced to busini#ans heading some of the nation’s
multi-million and billion dollar corporations leau to possible future employment with
many of OFC's top sponsors, which in the past ivasladed Walmart, The Hershey
Company, Wells Fargo, Northrop Grumman, Tiffany & ONalt Disney Parks and
Resorts, and UPS (Anderson, 2010; OFC, 2000) ddiitian to the entrepreneurship
curriculum, forums and seminars on developmentretihnal policy in entrepreneurship
education for minorities are available for HBCU feissors and deans to attend
(Anderson, 2010; OFC, 2000).

Southern University, North Carolina A&T Universitgpelman College, and
Clark Atlanta University, are all working in conjction with Babson College, which
received from the Ewing Marion Kauffman Foundatzo$40,000 matching grant, to
create materials and resources for an entreprdmpugrriculum focusing on a teacher
exchange program and minority-owned businessess(@al2003). Dr. Stephen Spinelli,
the director of Babson College’s Arthur M. Blankr@ar for Entrepreneurship, stated that

"The partnership is designed to create the riglienas and environment to help Black
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students develop their entrepreneurial thinking skills” (Babson, 2003, p. 15).
Manager Adrian Alleyne, who oversees marketingliercenter, will work with Dr.
Spinelli as a co-director (Babson, 2003). "Thiggoreneurial mindset can then be
applied in any business venture; large or smabipwr private, corporate or not-for-
profit, local or global,” (Babson, 2003, p. 15) &gl said. Another university that has
helping its students learn about entrepreneurshfhieyney University of Pennsylvania.
This university has an Entrepreneurial LeadershggfRam that engages students in the
prospect of becoming business leaders by bringirgampus and introducing to students
entrepreneurs in many different business arenasregular basis (Cheyney, 2010).
Graduate programs. The graduate and professional programs locatethakB
colleges have evolved since the early 1900s whesetprograms were established by
privately-controlled HBCUs. In 1915, about 38 mercof all students attending HBCUs
were later admitted to professional programs atdvighand Howard Universities in the
fields of law, pharmacy, dentistry, and medicin@a¢@®an et al., 2010a). By 1946, public
HBCUs surpassed the number of programs offerindugi-level work as compared to
the private HBCUs, with education as the constamary area of study at both public
and private colleges and universities (Gasman.g2@10a). Policies that prevented
Blacks from having the opportunity to explore diffet occupations had lessened
restrictions in the mid-1960s allowing an increesBnancial support to Black colleges
and their student populations resulting in a peabdrogression for Blacks. (Gasman et
al., 2010a). With the changes in restrictionstetveas an expansion of curricular
offerings and programs, an increase in major delextand an upsurge of degrees

awarded at Black colleges (Gasman et al., 201Da)ing the 2006—-2007 academic year,
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54 HBCUs offered graduate-level courses which ¢ed Master, Doctorate, and first
professional degrees in many areas including lantistry, medicine, and pharmacy
(Gasman et al., 2010a; USDOE, 2009). Today, highacation is transforming even
more than during the repercussions of World Wawhen the passage of the 1944 GI
Bill of Rights Act, legislated as the ServicemaR®sadjustment Act, greatly increased the
number of Americans enrolled in universities (Segmen, 1944). Most educators agree
that two of the primary factors behind the currgminges in higher education are the
revolution in high technology and the worldwide dymcs of globalization (Gasman et
al., 2010b; Marable, 2002).

Online education. HBCUs began using distance learning as part of thei
curriculum in 1981 with a project called the Blackllege Satellite Network (Smith,
2011). The founders of this satellite network wereMabel P. Phifer and Dr. Walter C.
Barwick (Smith, 2011). Even though the satelliééwork itself is no longer in existence,
it gave HBCUs a template to follow in providing t@disce learning to their students
universally (Smith, 2011). As stated earlier, HBChAve consistently educated students
who might not have had the chance to attend cqlemé have programs and
curriculums online was imperative to expand its@ath efforts. The number of
HBCUS with online degree programs is slowly growiBgasley, 2010). One online
learning management company, Education Online &s\WCorporation, led by Dr.
Benjamin Chavis, former NAACP president, and fouhlg Ezell Brown, has provided
support to many HBCUs interested in offering onlilegree programs (Smith, 2011).

In 2007, the Association of Public and Land-Grantvdrsities (APLU) -Sloan

National Commission on Online Learning surveyegdsidents and chancellors whose
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colleges and universities are part of the Natidresociation for Equal Opportunity in
Higher Education (National Association of State \énsities and Land-Grant Colleges
[NASULGC], 2007). Out of the respondents, a litilere than 84 percent decided to
include online education as part of their long-tetnategy (Smith, 2011).
Approximately 71 percent of the member collegeswaaline education as a way to
attract students outside of the physical locatibtine college or university, and almost 64
percent equate online education with an increaséutent access (NASULGC, 2007;
Smith, 2011). According to a study from Howard Wnsity's Digital Learning Lab,
only 18 percent of the 105 HBCUSs in the United &taire online, compared to 66
percent of the two- and four-year institutions mfiter learning that offer distance
education courses at the college level (BeaslelQR0The APLU-Sloan report provided
some insight as to why online programs and curieué not as progressive at HBCUSs:
approximately 78 percent of the respondents bdli¢tvat on order for students to
succeed, they need more discipline to completemtiae courses, 70 percent thought
that it would be too costly to develop online cas;sand almost 60 percent found that
their instructors did not readily accept the idégeaching online (Beasley, 2010;
NASULGC, 2007).

Additional organizational influences and joint projects. The United Negro
College Fund (UNCF) was established in 1944 dubdalecline in foundation support
for privately-funded colleges and universities (ftes, 2010; UNCF, 1999). UNCF was
the first organization of its kind to “utilize coemative solicitation in fundraising and
seek operating funds from businesses and corpogit(®eeples, 2010, p. 254) for

private HBCUs and evenly distributed the funds agsvthe member schools (UNCF,
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1999). Today, UNCF has a new Institute for CagaBitilding (ICB) in which its goal is
to assist its member HBCU schools in advancingntaaiing and stabilizing the
management of their campuses (UNCF, 2010). Acnogrth Dr. Elfred Anthony
Pinkard, ICB’s executive director,

ICB supports UNCF's member institutions in fouraate curriculum

development, recruitment and retention of facuttgintaining solid fiscal

management policies and practices; developing camyaster plans to
preserve historic sites and assisting campus tnfretsire development;

and enhancing leadership development and governariee programs

that we've outlined in ICB are programs that wcaadefit any college

president. They're all looking to strengthen tligird-raising capacity.

They're all looking to develop innovative curricula (Roach, 2007, p.

12).

Not only are HBCUSs receiving assistance for cuttioudevelopment, they are
also giving assistance to local high schools fericulum development. Business school
deans at HBCUs are partnering with corporatiorgetase a program for Black high
school students interested in going to college @a2004). The Ford Partnership for
Advanced Studies will institute a curriculum thatl wrepare students for college
focusing on “academic knowledge, interpersonal fandan-performance skills, and
business concepts” (Manzo, 2004, p. 9). This @nogwas developed with assistance
from the Education Development Center, a nonprefiearch organization in Newton,

Massachusetts (Manzo, 2004).
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Another program that has been established was loastgee 21st Annual HBCU
Summer Faculty Geographic Information Systems (GV8jkshop in Washington, D.C.
(Roach, 2004). This summer workshop emphasizedBU faculty and other
participants the importance of integrating GlSeeearch and a college curriculum
(Roach, 2004). GIS is defined as "computer mapfpaangnology that allows users to link
aerial photographs, images, and data to digitaestnetworks, buildings, sidewalks and
other elements of the built environment,” (Road04, p. 34) according to workshop
organizers. The workshop was held at the offiéeheNational Capital Planning
Commission which arranged to have lectures on $leeofi GIS and state of the art
applications including those for “homeland secuytigalth, environmental management
and census analysis” (Roach, 2004, p, 34). The®df Surface Mining/Department of
the Interior sponsored the workshop with the Burafaine Census, ESRI and the U.S.
Geological Survey contributing to the three-anda#f-tay event (Roach, 2004).

As reported in 1992, the Administration on Agingspored a project for in-
service development of instructional faculty atifeaview A&M University’s Nursing
School (Roush, Luna, Stephenson, & Waugh, 1998 plurpose of the project was to
increase the development for faculty and instingiadvancement in gerontology
nursing (Roush et al., 1992). Through joint eBaxkith three co-investigators from two
community college nursing programs, a faculty menfitmen an HBCU nursing
program, and the Texas Consortium of Geriatric Btdan Centers (TCGEC) project
staff, health professional educators brought tagefdculty and material resources to
update, adapt, and create curriculum materialeiorgology and geriatrics for

undergraduate nursing education (Roush et al.,)198&culty participants completed
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Personal Action Plans (PAPs) describing how theyldrapply their knowledge in and
out of the classroom, and the results of the ptajere disseminated to the 23 HBCUs
with baccalaureate degree nursing programs in tiethRoush et al., 1992).

Prairie View A&M University also two other progrargsared toward partnering
with businesses and people in different industogzrepare students for the future. The
first is the Honors Program, in which the goalgtoduce highly trained individuals
who will be able to compete for admittance in g@eéyrograms, as well as future roles
in academia, business, and professions in numandustries throughout the United
States and around the world (PVAMU Honors Progr2®09). The second program is
called Students Participating in Transcendent Kedgé (S.P.I.T. Knowledge), which is
a college lecture series bringing a diverse grdugpeakers to the campus informing
students about industry options and stimulating th&erests (PVAMU, 2010).

Another HBCU that has joined with other universtfer scientific programs is
West Virginia State University. One of the manytparships that the university has
engaged in has been named the Gus R. Douglassit@gar Agricultural, Consumer,
Environmental, and Outreach Programs (WVSU, 20These programs are in
conjunction with West Virginia State University exision, West Virginia State
University Agricultural and Environmental Resea8tation, and The Center for the
Advancement of Science, Technology, Education,Mathematics [CASTEM] (WVSU,
2012). Two university departments also supporptiograms which are the Business
and Finance Department and the Communications Depat (WVSU, 2012). These

programs allow scientists to work with studentsider to pursue research for the
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purpose of improving the quality of life and thevieanment for the residents of West
Virginia.

International programs and partnerships with HB@udlents and faculty are
becoming more prominent. By extending academidala excellence to other
countries, Florida A&M University President Jamesions formally agreed to work
with a Canadian organization that will allow FAMtidents to participate in internships
in Cairo, Egypt (Nealy, 2009). As part of other &8 curricula, the Engineers without
Borders chapter at Howard University continuessives communities in Kenya and
Brazil, and Spelman College has helped the cowit8enegal by building a library for
their 10,000 Girls program (Nealy, 2009).

Financial support. HBCUs since their inception have struggled to ofexir
doors and to continue to keep the doors open bynbavsteady flow of students and
funding. Today, the funding for HBCUs has dwindtedhe point where politicians are
starting to make decisions as to whether HBCUs lshaantinue to exist. Walter M.
Kimbrough, the president of an HBCU in Little Roétkansas, Philander Smith
College, has stated that the relevance of HBCUdbas debated for decades, and on his
campus, socioeconomic factors are a concern wittests from lower-income families
having a diminished graduation rate from those liigaer socioeconomic status
(Kimbrough, 2011). Kimbrough suggested that thereds to be more resources for low-
income students such as funding to help them iserdeeir graduation rates (Kimbrough,
2011). According to a former Board of Trustee mendf South Carolina State

University, Charles Williams, the funding sources fpublic institutions have been state
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legislatures, and the funding that HBCUSs receieiafluenced by politics (Seymour,
2008).

During these hard economic times, HBCUs have tut figr state support as
stated by a former chancellor of North Carolina A&lmiversity (Seymour, 2008).
Funding is not only difficult to receive from th&ate, but also from the federal
government. In the past, the House of Represgataind the United States Senate have
debated on how HBCUs should be funded (Dervarf@87)L At one point, the House
recommended an increase in HBCU funding, wherea$Sémate wanted to freeze
funding of HBCUSs so the current levels of fundinguld remain the same (Dervarics,
1997). Even the White House has suggested sofutinrhow to fund HBCUs by
increasing money given for the core undergraduatgrams and maintaining the same
level of funding for graduate programs (Dervarit®97). During the Bush
Administration, the 2003 education budget plan &adhcrease of $10 million for HBCU
undergraduate and graduate institutions, whichgraleg to the Secretary of Education,
Dr. Roderick Paige, was one of several new initetito honor the legacy of Dr. Martin
Luther King, Jr.’s birthday (Dervarics, 2002). W 3.6 percent increase for HBCUS,
the undergraduate programs would receive an addit®7.4 million and the graduate
schools an additional $1.8 million, the plan wohtfthg a total of $264 million to
HBCUs (Dervarics, 2002). These numbers would enaaraverage of approximately $2
million for all HBCU undergraduate programs, anuacsi there were fewer eligible
graduate programs, those eligible would receivaamage of $3 million (Dervarics,
2002). Even with this increase, the budget wotiltfall short of the proposed budget of

$295 million sought by HBCU leaders (Dervarics, 200In addition, federal grants from
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Housing and Urban Development in the amount of Billlion were distributed to 22
HBCUs to help revitalize their campuses and th&irainding communities (New York
Amsterdam News, 2002).

In 2007, President Bush signed the temporary tvwar-@mllege Cost Reduction
and Access Act which gave HBCUs and PredominaridgiBInstitutions an additional
$100 million (Brown, 2008; H.R. 2669, 2007). Byd&) the Bush Administration,
proposed cuts in education affecting HBCU funding assentially cancelling out the
increase approved for HBCUs in the 2007 Cost Réolueind Access Act (Brown, 2008;
USDOE, 2010b). The White House officials stateat the cuts would hardly have an
effect on HBCUs because the funding would basicsthy the same (Brown, 2008). In
2011, the House of Representatives passed a bdhvaat the funding to HBCUs and
other mostly minority serving institutions (Town@€11). The National Association for
Equal Opportunity in Higher Education (NAFEO), tieited Negro College Fund
(UNCF), and the Hispanic Association of Colleged Bmiversities (HACU), were
outraged that the bill cut more than $350 milliarassistance to HBCUs and their
students (House of Representatives Bill 1, 2011FE@, 2010; Townes, 2011).

One solution to finding ways to increase fundingHi@CUs, since cuts by state
and federal governments are increasing, is to gaupgport from the former students
who have received an HBCU education, the alumrhas been researched that 13
percent of all college graduates donate regularth¢ir alma maters, but Black graduates
donate money far less in the single digits (Gr&L,13. According to Dr. Frank G.
Pogue, Jr., Grambling State University’s Interinegtdent, HBCU alumni do not have a

tradition of giving back to their alma maters ($tua012). Marybeth Gasman, an
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assistant professor of higher education at the &fsity of Pennsylvania and Sibby
Anderson-Thompkins, a Ph.D. student at GeorgiseSdatversity, wrote in their book,
Fund Raising From Black-College Alumni: SuccesStuhtegies for Supporting Alma
Mater, that HBCUs raise less money from their alumnntpamarily White institutions
(Gasman & Anderson-Thompkins, 2003). Most colleged universities have
sustainability through the support of their endowitsgein which the institutions can use
the money received from the endowments’ interetstrvard University has an
endowment of approximately $27.5 billion, whereasudrd University has an
endowment of approximately $400 million, which ligsreased due to the recession
(Gray, 2011).

More recently, HBCUs have increased their effastattract more alumni donors,
but it is a slow process (Gray, 2011). One wagrtoourage alumni to give is by
presenting information about past contributionalaini members and discussing how
with their contributions, the individual HBCU caelp current students and reach certain
goals, including those that are financial (Gasmafinglerson-Thompkins, 2003).
Gilbert Rochon, Ph.D., president of Tuskegee Umsitygrand a fourth-generation HBCU
alumnus has stated that HBCUs cannot continuemtairevulnerable and beholden to the
fluctuations of state and federal government fugdi@ray, 2011; Tuskegee University,
2013). The public HBCUs seem to be having a harder with the fundraising efforts
since they have relied on state and federal funftinghany years, whereas the private
HBCUs have had to rely on private support to stagrational, so they have developed
and refined their methods of fundraising throughrg campaigns (Stuart, 2012).

According to Lois Deloatch, vice chancellor fortingional development at North
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Carolina Central University, private schools haeerfundraising since their beginnings
out of necessity to sustain their institution, public HBCUs, because of their state and
federal funding cuts, have to now see fundraisggraessential means of supporting
their institutions (Stuart, 2012).

Another way to increase funding for HBCUs is torlela capital and planned
giving campaigns which are methods that other geeand universities have been using
for years but HBCUs have been hesitant to use lseaaittheir reliability on state and
federal funds (Stuart, 2012). HBCUs such as Wasgfia State University have begun
a five-year, $12.5 million capital campaign, andtRéalley State University in Georgia
has been researching the possibility of startiptaaned giving campaign (Stuart, 2012).
Some companies have started working with HBCUss$is&in their planned giving
efforts, such as The Dream Company, which is ab#tza-based life insurance
company that sells group life insurance policiethwleath benefits going to designated
HBCUs as specified by the policyholder (Stuart,200he Dream Company, 2010). The
National Association for Equal Opportunity in Higleducation (NAFEO) has partnered
with The Dream Company to provide this service smgnHBCUs (NAFEO, 2010;
Stuart, 2012). Approximately 16 HBCUs have alresidyed up to be a part of this
fundraising program (Stuart, 2012). Peggy Willianise president for sales and
marketing for The Dream Company stated that maopleedo not want to discuss
planned giving because it is a discussion abouhdea business sense, but by
explaining the process, more people are inclinegbstablish a living legacy for their alma

maters (Stuart, 2012).
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Calvin W. Lowe, former president of Bowie Stateildmsity, has stated that the
challenge for public HBCUs is always resources §dhl Mbajekwe, 2006). The
guestion is how to operate with the current resesikgithout increasing tuition to where
it reaches the level of the tuition for a privatstitution (Wilson Mbajekwe, 2006).

Many times, foundations think that public or statgported institutions do not need
money, when that is not the case, especially duhage hard economic times (Wilson
Mbajekwe, 2006). As mentioned earlier, The Dreasm@any, along with NAFEO, are
working with HBCUSs, to increase funding for theastitutions (NAFEO, 2010). In
addition to NAFEO, other organizations have beésing funds to assist HBCUs in their
efforts to keep these institutions open in orddrdlp students receive an education. The
United Negro College Fund has been in existenazesif44 and provides operating
funds for its 38 member colleges, which are alllsrpavate HBCUs (UNCF, 2012).
Along with operating funds, UNCF supports studeéhtsugh scholarships, internship
programs, fellowships, and institutional grantsdadergraduate, graduate, and doctoral
level students (UNCF, 2012). UNCF also has a AgpBailding Institute which is an
institutional improvement initiative comprising ciculum and faculty enhancement,
student recruitment and retention, and fundraifthgCF, 2012). The Thurgood
Marshall College Fund (TMCF) was founded in 198@ aamed after the first Black
United States Supreme Court Justice. It is thg pational organization to provide
scholarships and programs, including capacity mgldupport, to its 47 member schools
which consist of public HBCUs, medical schools, &awl schools (TMCF, 2012). To
date, TMCF has awarded over $100 million in ass#do students and its member

schools (TMCF, 2012).
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Negative perceptions.How an HBCU or graduate of an HBCU is viewed can
affect whether an institution will receive fundingwhether a student can obtain
employment. The perception of HBCUs can ultimatdfect an institution’s
sustainability. Mikyong Minsun Kim and Clifton Eonrad (2006) studied how HBCUs
affect the academic success of Black studentsey Tdund that HBCU graduates and
non-HBCU graduates have equivalent talent forygés of organizations in the United
States (Kim & Conrad, 2006). The problem that treafized is that there is bias against
those graduating from HBCUs (Kim & Conrad, 2008Yhen discussing the perceptions
of HBCUSs, it seems that the negative aspects arstaotly being presented and
publicized, which can give the general public tmgiession that HBCUs are not
productive entities. Information such as the ¢lgssf one HBCU, due to its loss of
federal funding and accreditation because of adadanvolving a former college
president and financial aid director, is one typaepative publicity that is true for some
HBCUs, but should not be the only piece of inforimadistributed (Gray, 2011). Other
HBCUs may have lost their accreditations becausB$ftroubles, uninhabitable
buildings, or other serious campus or financialéss but that should not be the only
information presented to the public because it admgseflect all HBCUs (Gray, 2011).

Some common detrimental themes that have beerapedrabout HBCUs have
been their decline in quality, student desertianufes, and strong religious devotion
which have all been seen as a negative (Gasmas).2@dmments regarding decline
have focused on finances and accreditation (Gas2@®8). When finances and
accreditation are discussed about one HBCU, therstnt becomes a generalization

about all HBCUs which sheds a dark light on thoke @o not have financial or
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accreditation problems (Gasman, 2008). When iiefgto desertion, the problem is not
usually the desertion by the HBCU toward its stuslelnut the desertion of the students
towards the HBCU (Gasman, 2008). Articles writtemewspapers or magazines about
HBCUs usually have quotes or paraphrased comméstaaents who either enjoy their
experience at an HBCU or regret the time that theye attended the HBCU (Gasman,
2008). If the article discusses the problemskat occurred at a particular HBCU,
then the comments by students, as reported inrtizkeawill also be negative, and once
again the article will state that the negativityedmot just occur at the school mentioned,
but occurs throughout the over 100 HBCUSs, which ide a false statement (Gasman,
2008). Statements about failure can focus on skitems regarding an HBCU. They
can appear in the form of a failure to gain acdegin, failure to win an accreditation
appeal, the failed actions of a new presidentabure in management by the HBCU'’s
administration (Gasman, 2008; Gasman & BowmarR0L,1). Finally, one area that
may be stated about most HBCUs is their religioesotion. As mentioned earlier, many
HBCUs were founded by churches, church groupd)ase with some kind of religious
affiliation. When there is something negativedpart in an article, many times the
religious affiliation of the HBCU is also mentioné@asman, 2008). Statements made
will allude to the problems the HBCU is facing wahreligious overtone such as “the
ceremony at times felt like a church revival” (Gasm2008, p. 127) or students leaving a
campus as thexodusor when an administrator’s struggles are discuisexl it is their
faith that will get them through the rough times or tipdight as an administrator
(Gasman, 2008). As important as it is for peoplbd aware of the status of colleges and

universities, it is also very important to know allthe information; not just the bad, but
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also the good (Gray, 2011). There have been HBGatsvon and lost accreditation and
have been placed on probation, but there are otharfiave flourished and continue to
make strides (Gray, 2011).

Often times, arguments are made to support HBC&Jsiedl as discourage the
continuance of them. It seems that what HBCUs laely in resources, they make up for
by providing a more supportive learning environmentstudents, as well as faculty
(Constantine, 1995). According to Beverly Guy-3$al&fthe founding director of
Spelman’s Women’s Research and Resource Centemaadjunct professor at Emory
University,

People often think of HBCUs as places that findises for needy

students. That is one of the arguments made tihyjiBCUS' existence.

While it's true that we do things that majorityleges don't do, that we're

more sensitive to certain things and that we pregafe space for

students, that's a partial narrative. Academiciors[and] intellectual

legacy is another narrative that needs to be underd. (Gray, 2011,

p.141).

With the negative perceptions that loom over HBCQisre are threats and
opportunities that could shape their future existefNealy, 2009). Some threats that
HBCUs must watch for are the recession, fundingdeetlopment issues. Raising
student tuition and depending on state and fedienals will not be an option (Nealy,
2009). Fundraising, as previously discussed,auifitinuously be a factor with both
public and private HBCUs. The discussion of rajdimtion can be a factor preventing

students from attending an HBCU, which is a sedbneht to HBCU sustainability
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(Nealy, 2009). A third threat may be the riseafprofit colleges and universities.
Because there are so many for-profit institutiosimg to the forefront and recruiting
students, but more specifically Black and Hispatiments, HBCUs may have a difficult
time recruiting, retaining, and graduating studé€Ntsaly, 2009). A fourth threat may be
the campus culture of HBCUs. A perception assediatith HBCUs is that they are
conservative and set rules and policies that at@ated such as curfews, monitoring
student media, and restricting faculty researcha(jy&009). A final threat may be the
fear of closing. With some HBCUs having finan@all accreditation problems, it is
realistic to believe that the negative publicity ¢daurt subsequent enroliment and funding
(Nealy, 2009).

Even though the threats may seem unlikely to goya@an, there may be some
viable opportunities such as the first one beirag HBCUs give their students a sense of
pride (Nealy, 2009). Second is that HBCUs gradusday Black teachers and these
teachers can play a key role in researching theadty of qualified teachers and the
achievement gap, but the biggest problem, oncenagdiinding for these type of
programs (Nealy, 2009). Specialty programs, dsrd bpportunity, for science,
technology, engineering, mathematics, and teacheragion can be a unique aspect to
specific HBCUs and a draw for potential studentegly, 2009). A fourth opportunity is
for HBCUSs to recruit students from other races diwverse backgrounds. Changing their
missions has been a constant topic of discussidgradtively recruiting a more diverse
student body could bring in additional funding, @splly if the HBCU is also designated
as a Hispanic-serving institution (Nealy, 2009)nafly, HBCUs have been taking their

academic excellence to other countries to bertedigtobal community (Nealy, 2009).
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These are just a few examples of threats and apmbes for HBCUs, but to understand
their future possibilities, one must conduct indual research to examine how relevant
each HBCU may be.

Case Studies

Through this case study of HBCUSs, it will be intgreg to discover that even
though they may hold the title of Historically Bka€ollege or University, each one is
unique in their own right and provides differenperences for those who may attend,
receive an education, and eventually graduate fhe@se institutions of higher learning.
This study will focus on four specific HBCUs, whiblave been selected based on certain
unique qualities that they possess. To maintanfidgentiality, the universities will be
referred to as HBCU 1, HBCU 2, HBCU 3, and HBCU 4.

HBCU 1. To begin, the first university studied was HBCUvhich was one of
the first HBCUs established during the mid-1800kis university is a public institution
with an undergraduate enrollment of approximately@ students, and a student-to-
faculty ratio of 16 to 1 (National Center for Edtioa Statistics [NCES], 2011). Part of
this university’s mission states that it is “comedt to preparing confident, competent,
reflective, visionary leaders and responsible eitg (Emmert, 2009, p. 208)

Some of the academic programs that it is knowraferEducation and Teacher
Certification, Biological Sciences, Business Admiration and Management, Speech
Communication, Psychology, and Sociology (Emme&02 NCES, 2011). The
university is accredited by the Middle States Cossioin on Higher Education, and its
Teacher Education program is accredited by theaNatiCouncil for Accreditation of
Teacher Education (NCES, 2011; U.S. News and Wreplort [USNEWS], 2013).

Some of the university’s notable accomplishmentsitarHonors Academy, Teacher



HBCU RELEVANCE 46

Education Program, and Science, Technology, Engimggeand Mathematics (STEM)
disciplines that were originally instituted on ttempus as a possible response to the
needs of its surrounding community (NCES, 2011; @8R, 2013). The demographics
regarding men and women are a little different thraost universities because even
though the women outnumber the men, the perceigagey close: 52 percent women
and 48 percent men (USNEWS, 2013). The majorityhefstudents are African-
American, but Latino students and students whogtese themselves under two or more
races are also a part of the demographics (NCES,)20The graduation rate of this
university after four years is 13 percent and afteryears is 24 percent (NCES, 2011;
USNEWS, 2013). An interesting factor is that etlesugh the graduation rate is low, the
admissions rate or acceptance rate is high. Thigetsity has a rolling admission policy
and an acceptance rate of at least 80 percenbggag many students as possible the
opportunity to attend (USNEWS, 2013).

HBCU 2. The second university to be studied is HBCU BisTniversity is one
of several HBCUs that have a predominantly whiteleht body. It is a public institution
with an undergraduate enrollment of approximate80@ students with a student-to-
faculty ratio of 15 to 1 (NCES, 2011; USNEWS, 2Q1Bhprt of its mission statement
states that it is an:

...historically black university, which has evolveda a fully accessible,

racially integrated, and multi-generational ingtda... a living laboratory

of human relations, ... a community of studentsfséafd faculty

committed to academic growth, service, and presiervaf the racial and

cultural diversity of the institution. Our missia@to meet higher
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education and economic development needs of theeata region

through innovative teaching and applied resear@NBWS, 2013, para.

1).

Some of the academic programs it is known for alperal Arts and Sciences,
General Studies, Humanities, Criminal Justice, [Eletary Education, Secondary
Education, Teaching, Speech Communication, BusiAdssinistration and Management
(Emmert, 2009; NCES, 2011). The university is edited by the North Central
Association of Colleges and Schools - The Highearheng Commission, The
Association of Collegiate Business Schools and farag, The American Chemical
Society, The National Council for AccreditationTegacher Education, and The Council
on Social Work Education (NCES, 2011). Some ofuheersity’s notable
accomplishments are its Leadership Institute, dm@etitive Research Program, its
STEM Success Program to increase the number oéstsigraduating with degrees in
Science, Technology, Engineering, and Mathemaditd,being one of 166 colleges
throughout the United States and one of six HBQUset authorized to establish an
aviation program (National Museum of the US Air é@(NMUSAF), 2011). The
demographics regarding men and women are that wanmeeh8 percent of the student
population, and men are 42 percent of the studgmtilation (NCES, 2011; USNEWS,
2013). The ethnicity of the students is 61 pert®htte, 13 percent African-American,
24 percent ethnicity unknown, and 3 percent Americaian, Alaska Native, Asian, and
Latino (NCES, 2011). The student graduation rétex four years is 7 percent and after
six years is 25 percent, but the acceptance ratentering freshman students is 62

percent (NCES, 2011; USNEWS, 2013).
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HBCU 3. The third university in this study is HBCU 3. i$lpublic university
was established by the legislature and specificabytioned in its state constitution
(Texas State Historical Association [TSHA], 199@x&s State Library and Archives
Commission [TSLAC], 2011; University of Texas atskim [UTA], 2009). Part of its
mission states that it is:

...dedicated to excellence in teaching, researclsandce. Itis

committed to achieving relevance in each compoatit$s mission by

addressing issues and proposing solutions throcagrgms and services

designed to respond to the needs and aspiratiangigiduals, families,
organizations, agencies, schools, and communibiedyrural and urban...

[while] serving a diverse ethnic and socioeconopapulation...

(USNEWS, 2013, para. 1).

It has an undergraduate enrollment of approxim&g90 students with a student
to faculty ratio of 17 to 1. Some of the acadeprmgrams it is known for are Nursing,
Medicine, and other Health Profession programshiecture; Agriculture; Engineering;
Business; Criminal and Juvenile Justice; and EducéNCES, 2011; USNEWS, 2013).
The university is accredited by the Southern Asstamm of Colleges and Schools-
Commission on Colleges, in addition to accredit&itor the following departments:
The College of Agriculture and Human Sciences, Thitege of Architecture, The
College of Business, two accreditations for thel€g@ of Arts and Sciences, two
accreditations for the College of Education, traeereditations for the College of
Engineering, and three accreditations for the @ellef Nursing (NCES, 2011;

USNEWS, 2013). Some of the notable accomplishm&frttsis university are the
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College of Nursing receiving a $3 million endowmehe university receiving a $5
million grant to study energy and environmentakausbility, winning an academic quiz
bowl against other HBCUs, and The Honors Prograime demographics for the
university are approximately 60 percent female 4hgercent male with the majority of
students of African-American descent, 87 percerd,the another 8 percent of Asian,
Latino, and White ethnicity (NCES, 2011; USNEWS12)) The student graduation rate
after four years is 11 percent and after six yeasl percent with a freshman acceptance
rate of 40.1 percent (NCES, 2011; USNEWS, 2013).

HBCU 4. The fourth university in this study is HBCU 4hi3 private university
has an undergraduate enrollment of approximat&@®@students with a student-to-
faculty ratio of 12 to 1(NCES, 2011; USNEWS, 2018pme of the academic programs
it is known for are Animal Sciences; Biological &ttes; Business Administration,
Management, and Accounting; Engineering; and P9ggydNCES, 2011). Part of the
university’s mission states that their

...groundbreaking research and the quest for new leuge are how we

prepare our students-and the world-for the demahttsmorrow. If you

think learning in such a high-tech, high-touch eonment is exciting,

wait until you see what this rigorous experience d@a for your future

employment opportunities. All of this doesn't jhsppen, of course.

...we have spent well over a century building thisdelaf excellence in

teaching and learning. (USNEWS, 2013, para. 1).

The university is accredited by the Southern Asstamm of Colleges and Schools-

Commission on Colleges and has multiple accreditatfor other departments including
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The American Dietetic Association-Commission on veclitation for Dietetics
Education, American Veterinary Medical Associat@atncil on Education, The
National Council for Accreditation of Teacher Ediica, and The National League for
Nursing Accrediting Commission (NCES, 2011). Savhthe notable accomplishments
of this university are that it is designated asatidhal Historic site by the United States
Congress, it is another HBCU with an aeronauticagjam, and it has a veterinary
medicine program. The demographics of the unityeese approximately 57 percent
female and 43 percent male with 87 percent of theenits African-American (NCES,
2011). The graduation rate for the universityrafibeir years is 15 percent and after six
years is 43 percent with an acceptance rate fehfnan students of approximately 65
percent (NCES, 2011; USNEWS, 2013).

General facts. HBCUs have been very instrumental in educating IB&adents
since their inception. Looking at statistical infation regarding the number of Black
students who have graduated from HBCUSs, it carobsteued that they have been
instrumental in educating many top professionakeiweral different fields of study.
Within the United States, there are approximatedp6 postsecondary institutions and
programs accredited and recognized by the UnitateSSecretary of Education of the
Department of Education (USDOE, 2012b). Accordmthe United Negro College
Fund and the White House Initiative on Historicdliack Colleges and Universities,
there are 105 HBCUs across the nation (UNCF, 208DOE, 2010a). HBCUs
represent three to four percent of the collegesusukrsities in the United States
(UNCF, 2012). This three to four percent gradz&te5 percent of Blacks earning

undergraduate degrees (UNCF, 2012). In additiamttergraduate degrees, HBCUs
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have graduated over 50 percent of Black profesananany different fields, 50
percent of Black public school teachers, and 7@eyerof Black dentists (UNCF, 2012).
HBCUs also award more than one-third of the degneés by Blacks in the natural
sciences and mathematics (UNCF, 2012). In a 20604ihey study, the average
graduation rate of Blacks at many HBCUs is highantthe average graduate rate of
Blacks at traditionally White institutions (UNCFR)22). Even though the premise for
establishing HBCUs was to educate Blacks, stud#rda#i ethnic backgrounds attend
HBCUs.

Contrary opinions. Bobby Lovett, Ph.D. (2011), the author of the book
America’s Historically Black College: A Narratidistory, 1837-2009stated that the
next ten years will be a critical time for HBCUschase of the growing ambivalence of
some Blacks to give them support. His expectatamaghat the number of HBCUs in
existence will decline through possible mergers @ntsolidations, as stated previously
through the urging of some politicians, or simpledo some folding because they
cannot sustain without additional funding (Love®11).

There are some people who believe that HBCUs shmritinue to exist because
of their history, nurturing value, graduation ratasd student preparation for the real
world. Others believe that some HBCUs should briehted due to financial or
accreditation problems. One such person is WHitabrough, Ph.D. who was
referenced earlier as stating that due to socia@oenfactors, more resources are
necessary to assist low-income students which wioglgéase graduation rates (Gray,
2011; Kimbrough, 2011). His opinion regarding sdmancially-burdened HBCUs is

that:
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If some of these struggling HBCUS have to closemadvgay it is what it

is. My saying out loud that | can live with somBEUs closing down

probably is viewed as treason. If there are schittalt are damaging the

HBCU brand, that are chronically in trouble...cldlsem, sell them, and

put a new school in their place. We've had a hystd keeping troubled

schools on life support when they really shoulabewed to die. (Gray,

2011, pp. 140-141).

Many opinions about HBCUs have been given by jdistsaand other educators
such as Wall Street Journal writer Jason Rileywamndersity professor Richard Vedder,
who is also the director for the Center for Collégirdability and Productivity
(Kimbrough, 2011). Both have made statements posiion of the sustainability of
HBCUs (Kimbrough, 2011). Both have focused ondtnaggling HBCUs that have
financial problems and students who may have lawescand low incomes (Kimbrough,
2011). Mr. Vedder believes that HBCUs should raeive special funding due to their
race-based status, and should enroll more non-Blaclents (Kimbrough, 2011; Vedder,
2010). Vedder considers the best of HBCUs to bel{fdecent but hardly superb
institutions” (Vedder, 2010). Mr. Riley feels thithere should be an end to HBCUs,
guoting an economist Thomas Sowell, "Even the blesk colleges and universities do
not approach the standards of quality of respeetiastitutions” (Kimbrough, 2011,
Riley, 2010). Mr. Riley made the suggestion thBs should be transformed into
community colleges, but a researcher, Vincent Tiat&@yracuse University revealed that

Blacks are more likely to graduate from collegewatBachelor’'s Degree if they start at a
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four-year institution rather than begin colleg@aatvo-year institution and then
transferring (Kimbrough, 2011). In an article weit by Mr. Riley in 2010, he stated,

When segregation was legal, Black colleges wengoresble for almost

all Black collegians. Today, nearly 90 percenBtack students spurn

such schools, and the available evidence showsithie main, these

students are better off exercising their non-HBQtlams. (as cited in

Gasman & Bowman 11, 2011).

In order to combat negative opinions such as tbhbs4r. Riley and Mr. Vedder,
HBCUs can start by involving the media in their@oplishments by establishing
relationships with local, state, and national réger(Gasman & Bowman lll, 2011). A
strong proponent of HBCUs is Mr. John Silvanus VAhlsJr., the former executive
director of the White House Initiative on HistolligaBlack Colleges and Universities
and recently appointed president of Morehouse GelleDuring a speech that he made at
a Thurgood Marshall College Fund conference fomtieenber universities in 2011
regarding HBCUs, Mr. Wilson stated that HBCUs ander attack and they cannot seem
to “get a fair shake from the media” (Wilson, 20p14). He mentioned that there should
bedignified publicitywhich would “set an important tone for how HBCUsuwid be
thought of, invested in, and advanced...it is thetkegccessing and tapping the
philanthropic marketplace, in order to competitwsirengthen capacity of these
institutions” (Wilson, 2011, p. 2). Mr. Wilson alstated that to counteract undignified
publicity, such as what Mr. Riley and Mr. Vedderéaublished, HBCUs must more

effectively highlight the positive aspects of wisateally happening at their campuses so
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that they can be worthy of the dignified publig¥/ilson, 2011). As he ended his
speech, he reminded everyone that:
For nearly a century, HBCUs have faced a steady @ibundignified
publicity. It is a bad time to have to face it noWis about time that we
faced it more productively. And... it is our time fgiving all real and
potential supporters a new set of more dignifiesoms to heavily invest
in HBCUs. (Wilson, 2011, p. 9).

Summary

Through its history, Historically Black Collegesdabniversities have struggled
to prove their legitimacy among all other collegesl universities throughout the
country. HBCUs represent three to four perceralloAmerican colleges and
universities, and they continue to enroll and gedda significant number of students,
even though Black students have much more accegbeoinstitutions of higher
education than they did in the past (Garabaldi,7)9%fter the debate over the kind of
curriculum to establish at HBCUs, industrial orsdial liberal, the focus of many
HBCUs included an industrial curriculum due to greg by philanthropic supporters,
foundations, and industrialists. Changes in cuhuim have taken place over the years
due to societal discrimination and social injustice

Today, many HBCUs have an extensive selectionagnams with varied
curricula, such as medicine, journalism, businesginology, and engineering. Some
programs that may have been considered unconvahtiothe past are now important
parts of the curricula at some HBCUs due to socatanges such as environmental
sciences and forest, air, water, and soil conservaiSince the early 1970s, liberal arts

and education programs have become less of atgriorisome HBCUs so they could
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strengthen other more timely programs, such astki'onmental programs mentioned
earlier, at the expense of traditional ones (EvRnans, & Evans, 2002). Scholars must
justify the reasoning behind the elimination of goaf the traditional programs for new
and advanced programs (Gasman et al., 2010a). KB dt to add these new programs
in order to highlight advancements and change$®ein tampuses, to gather support for
the programs and their individual institutions, amgrove on the curricula, in addition to
benefiting students at partnering institutions ighler learning (Gasman et al., 2010a).
When HBCUs develop specialty programs, they carfaosse or advance their position in
the academic and business communities as a primstiution for specific academic
training when employers are searching for educatettalented students (Nealy, 2009).

One thing HBCUs have continuously been able toigicesheir inception is
accommodate the interests of public and privatecgsuwof financial and in-kind support
while at the same time offering practical and Bigant educational opportunities to
benefit their students of all races and the Blamkmunity at large (Gasman et al.,
2010a; LeMelle, 2002). Over the years, private pulolic HBCUs have produced
thousands of successful, knowledgeable, and cotiveegiraduates who have helped to
universally improve our quality of life (LeMellePR2). In order for HBCUs to continue
producing competitive graduates and remain stalilémtheir communities, they must
garner financial support from sources other thatesind federal governments. These
alternative sources may include their alumni, caapons, foundations, and individuals
contributing through donations to capital campaigm&lowments, or planned giving.

An aspect of change which could attract more firarsztpport and student

enrollment may be a change in the HBCU mission fsoqpmporting only Black students
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to supporting all students and welcoming a divetadent body to the campuses. A
change in mission statements for HBCUs has be@m@een, since the perception is that
they still focus on the needs of only Black student/hen inspecting the mission
statements of individual HBCUSs, such as those efftlur universities highlighted in this
research, it is clear that some universities h&ready changed their mission statements
to reflect the changing demographics of their casegu While positive and negative
aspects of HBCUs have been researched regardimgciad support, perceptions, mission
statements, the histories of individual universitiand supporting or contrary opinions,
HBCUs must evaluate the possible threats facinig éxéstence and the opportunities
that could help them survive during these diffi@dbnomic times so that they may be

able to answer the ultimate question of whethey #re still relevant.
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Chapter 3. Methods
Introduction

There are 105 Historically Black Colleges and Ursitees (HBCUS) located in
the United States. Even though these collegesuaivérsities are described or
categorized under the umbrella of the term HBCldheamne has its own unique and
distinct qualities, which make each one stand mrhfamong the rest. For this research,
the examination of HBCUs was scaled down to fosatitations that have distinct
characteristics in the areas of mission statemanggemics, accreditation,
demographics, graduation rates, and accomplishmdihs focus on these criteria gave
additional rationale for answering the main resle@neestion of whether HBCUSs, or
more specifically, these four HBCUSs, are still xelet.

The design for this research is a case studywfHBCUs. There are multiple
definitions of a case study, but for the purpodehis research, a case study is “a
gualitative approach in which the investigator exe$ a bounded system or multiple
bounded systems over time through detailed, inkddata collection involving multiple
sources of information and reports a case desenatnd case-based themes” (Creswell,
2007, p. 73). Because the 105 HBCUs are a vaspitatnon of multiple cases, which
could be extensively explored over time, this reseéocused on the multiple bounded
systems or selected cases of four HBCUs. Theuniwersities selected were identified
as HBCU 1, HBCU 2, HBCU 3, and HBCU 4. HBCUL1 ieaf the first Historically
Black Colleges and Universities established; HBChh a predominantly white student
body; HBCU 3 was established in its state constityitand HBCU4 is internationally

known for one of its programs. These four havey wgrique characteristics that lend
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themselves to be studied and analyzed for the gerpbdetermining whether they are
still relevant by providing services and contrilogtito the advancement of their students,
communities and external entities.
Restatement of Research Questions

In order to determine relevance for this study research questions were
designed and used to assess and analysis HBClésanalh, and more specifically, the
four identified learning institutions. The resdaruestions are as follows:

1. Are Historically Black Colleges and UniversitiesRBAUSs) still relevant?

2. Does the mission of each of the four selected HB@U$IBCUs in general, need
to be completely changed or revamped and moderpized

3. What are the perceptions of the brand for eachefdur selected HBCUS, or
HBCUs in general?

4. Has the communication between the four selected BlBGr HBCUs in general,
and the media been adequate to effectively publittizir accomplishments?

5. Has the need for HBCUs in general been reducedatsobme of the existing
institutions should close?

6. What are the leaders or representatives of thedelected HBCUs, or HBCUs in
general, doing to change the public’'s perceptian® dhe relevance of their
learning institutions?

These research questions will be used for detengithie continued relevance of

HBCUs, more specifically, the four universitiesttiaall be highlighted.
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Description of the Research Methodology

The methodology that will be used to answer thesstpns will be a qualitative
multi-case study method with a purposeful samptihthe cases and the individuals to be
interviewed. “Case studies, especially qualitatase studies, are prevalent throughout
the field of education” (Merriam, 1998, p. 26). Mequalitative studies in education are
not studies of single units, nor do they focus oltuce, instead their intent is to discover
and understand a particular phenomenon throughdrspectives and views of others
(Merriam, 1998). For this case study, the phenanegi four HBCUs or multiple-
bounded systems will be studied through the pets@scof those who have attended or
are associated with these universities and HBCleireral in order to gain an
understanding of why these institutions of higlearhing are still considered relevant.

Qualitative design. Qualitative research assumes that the study oarelse
problems questions the meanings individuals orggqerceive to be a social or human
problem (Creswell, 2007). By using a qualitatiyp@m@ach, inquiries, data collection in
the setting under investigation, and data analyside inductive by establishing
patterns or themes (Creswell, 2007). Accordinilesriam (1998), there are certain
characteristics such as the research focus, ppifysanvestigation goals, design,
sample, data collection, mode of analysis, andrigglthat identify a qualitative study as
opposed to a quantitative study. The focus ofélsearch for a qualitative study is the
guality of the nature or essence of the entityedstudied, instead of the quantity or how
much of the entity to be studied as found in quatme (Bryman, 2008; Merriam, 1998).
The philosophical roots of the qualitative studjvdanto the phenomenon of the subject

that will be researched, whereas, a quantitatweysiooks at the logic behind the
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researched subject (Merriam, 1998). The goalrfeestigating the subject in a
gualitative study is to understand the subjectdiadover the meaning of the existence,
whereas in a quantitative study, the goal is taligteand control the testing of the subject
(Creswell, 1994; Merriam, 1998). The qualitativesidn is flexible with a small,
nonrandom, and purposeful sample to be researolieieas a quantitative design is
structured with large and random samples (Cres@@09; Merriam, 1998). The data
collection process for a qualitative study usesréisearcher as an instrument to collect
data, in addition to interviews and documents gagtof scales and tests that are used in
guantitative studies (Creswell, 2009; Merriam, 1998ltimately, the researcher will
analyze the data collected through the use of imgkiceasoning, and the findings will be
descriptive and comprehensive in a qualitative\stad opposed to a quantitative study
which will allow the researcher to use statistivathods as a conduit for deductive
analysis, and the findings will be more numerical arecise (Bryman, 2008; Merriam,
1998). After reviewing the differences betweenlgai®/e and quantitative design
characteristics, this study used the charactesistfi@ qualitative design with a quality
focus, phenomenological philosophy, investigatigalg of understanding and discovery,
flexible design, small and nonrandom sample, daliaation of interviews and
documents, inductive mode of analysis, and commstie and descriptive findings.

Qualitative process. Within qualitative research, there is a sequentkined to
understand the process (Bryman, 2008). This segusras follows: (a) start by
identifying the general research questions, (lBciehe relevant sites or subjects to be
studied, (c) collect relevant data, (d) interphet tlata that was collected, (e)

conceptualize and theorize about the work, whicly lead to reviewing the research
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guestions to refine them and collecting additiadeth, and (f) writing the findings along
with the conclusion (Bryman, 2008, p. 370-372).e Plurpose of using qualitative
research is to study a problem that needs to bler@dd(Creswell, 2007). In this study,
the general research questions have been idergifiecll relate to the main question of
whether HBCUs are still relevant. The relevargssitr subjects to be studied are the
Historically Black Colleges and Universities, bubma specifically, four HBCUs will be
highlighted.

The data collected consisted of statistical infdramacollected from the
universities and foundations that regularly colléata on the demographics and
graduation rates for the universities, as welhasrviews of the university alumni and
associates to gather their opinions as to why tloegider their universities to still be
relevant in the higher education arena. The daminterpreted partially during the
interviews of the university alumni members andagges of the HBCUs, or HBCUs in
general, as they explained the missions, demograpficademic programs, graduation
rates, accreditation, and accomplishments of thawersities and partially after the
interviews as the researcher evaluated the resiult® interviews and how their
responses related to the data and main researshiaqqueThe conceptualizing and
theorizing of the study took place during the datarpretation process, and additional
follow-up questions were necessary to ask the wsityealumni and associates to gain
clarification of their responses. The findings &explained by showing the credibility
and significance of the interpretation of the reskeas the conclusion references future

studies that could be conducted on other HBCUs\te @gain determine if other
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institutions of higher learning can be deemed|“sllevant” according to the same
criteria used in the current study.

Qualitative researcher. A qualitative researcher is interested in undeditam
how people make sense of the world they live inthiedexperiences they have within
that world (Merriam, 1998). This type of reseacam reveal how many parts can come
together to form a whole (Merriam, 1998). Accoglto Creswell (2007), the qualitative
researcher will utilize certain characteristic§don a good qualitative study. These
characteristics for the researcher will include:

1. Rigorous data collection procedures, using multiptens of data and

summarizing the data in detalil,

2. Being used as an instrument of data collectionsogion the views of those

participating in the study,

3. Identifying a research approach,

4. Having a single focus, and then as the study pssgse expanding the focus

by incorporating comparisons,

5. Validating the accuracy of the data collection,

6. Presenting the study in layers or stages, fromaquéats to generalities,

7. Writing in a persuasive and engaging manner, sogaéer can feel as if he or

she were actually a part of the study,

8. Interweaving the researcher’s personal experieratated to the subject

matter, and

9. Ensuring the ethical nature of the study throug)iplahses of the research.
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For this study, the rigorous data collection waselthrough the use of interviews
using open-ended questions and reviewing the adlected by the universities and
foundations relating to each of the four highlightaiversities. Allowing the researcher
to be used as an instrument for collecting dagagtiality of the interviews were
heightened by attentively listening to the ansveéthose interviewed and providing
follow-up questions to enhance the research andgeelarification to the responses.
The research approach was a multiple case studhyt@tmain focus on the relevance of
HBCUs. As the research progressed, the focus eepltio missions, demographics,
academic programs, graduation rates, accreditadimhaccomplishments of four specific
HBCUs. Validating the data was done by using mldtsources of evidence and also
establishing a chain of evidence showing the dzgalts were similar in other research or
survey findings, as well as replicating the resedoc all four highlighted HBCUs and
comparing their information to statistical data HRBBCUs in general. The information
about HBCUs was presented in this study in diffelewvels starting with generalizations,
then branching into specifics about the four ursitess, and finally returning to
generalizations and making comparisons, after vaugthe results of the research. The
research was written in a persuasive manner togenthe reader in the study of HBCUs
and their relevance, with minimal information redjag the researcher’s experiences
with HBCUs, and ensuring the ethical and relialdeure of the study by providing
detailed procedures in conducting the researchaoothers who may be interested can
conduct the same research themselves.

Case study approach.In the case of Historically Black Colleges and

Universities, these 105 institutions of higher feag are the many parts that have come
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together to form under the umbrella entitled HBCU#ere are 105 of these colleges and
universities within the United States, and to stallyf them as a unit under the HBCU
umbrella would not give a clear understanding oaindach one can offer, nor would an
overall study of them justify why each individualllege or university is relevant. “The
nation’s historically black colleges and univeest(HBCUS) are diverse. Although we
discuss them as a category based on their histoaicial makeup, these institutions are
in fact quite different from one another” (AmericAssociation of University Professors
[AAUP], 2007, p.1). Through the research, it has been found that nampalists
classify all HBCUs as the same, with the same gobland issues, with little variations
(Riley, 2010; Vedder, 2010). These colleges andausities are not being distinguished
by the media for their unique qualities. Parthef thethodology for this research will be
to select four out of the 105 HBCUs and thorougiriglyze their missions,
demographics, academic programs, graduation ratesgditation, and accomplishments
to establish why they are considered relevantagecstudy method was used because the
overall study of HBCUs is extensive. Within these study method, each university is a
case to be examined, so through this processeigarch examined multiple bounded
systems or cases described as a multi-site stuag\{@ll, 2007).

“A case study is the detailed and intensive analgsa single case” (Bryman,
2008, p. 52). “Itis an empirical inquiry that estigates a contemporary phenomenon
within its real-life context, especially when theumdaries between phenomenon and
context are not clearly evident” (Yin, 2003, p..1®ase studies have been used as a
research strategy in many subject areas such alkqiegy, sociology, political science,

social work, business, and community planning (2@03). Anthropologists and
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sociologists such as Bronislaw Malinowski, who stddhe indigenous culture of people
in Melanesia, and Hippolyte Leplay, who studied ifaas, wrote ethnographies but used
a qualitative case study research method (Cres2@l7). Their research has been seen
as precursors to more prevalent qualitative casysesearch in the education arena
starting in the 1970s with the ethnographic casdysof The Man in the Principal’s

Office by Harry F. Wolcott (Creswell, 2007; Merriam, 199&dditional studies and
books have been written explaining the use of ditqtise case study approach and
focusing on education by authors Sharan B. Merridinhael Huberman, Michael
Bassey, Robert E. Stake, and Robert K. Yin.

Case studies have been viewed in two contextssitigge-case and multiple-case
approaches. The single-case study is similarsiagle experiment because it can
represent a critical case while testing a theasniify a unique or extreme case as in
clinical psychology, represent a typical or comnease, uncover an unexplored case or
situation, or show changing conditions as in a itmnal study of the same case studied
at different points in time (Yin, 2003). The mplg-case study contains more than one
case, and can be described as collective, mujtsibss-case, or comparative (Creswell,
2007; Merriam, 1998; Yin, 2003). The advantagessiog a multiple case study are that
the evidence from many cases is considered mocanédsig making for a stronger
overall study, and the studying of multiple varebbrings more of an understanding to
the phenomenon that is researched (Merriam, 1988;2003). By using a multiple-case
study, a replication logic will be instituted sathhe same research process can be
replicated with the other cases to be reviewed,(2003). With multiple cases, there is

the possibility of theoretical replication showitigt contrasting situations bring different
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results, which in turn can strengthen the extevahtlity of the findings (Yin, 2003). As
with any case study, other research approachds,asuethnography, as seen in earlier
research mentioned, and phenomenology can be affadase study design.

The study of HBCUs is a historical journey througues of segregation,
integration, and the civil rights movement in higkducation (Lovett, 2011). This
historical look into the HBCU experience could bedsed as a phenomenological
research design delving into the lived experieméesrandom sample of individuals over
a period of time searching for meanings in cenpatierns (Creswell, 2009). The
phenomenological research design method does fptdianalyze the main question of
whether HBCUSs are still relevant because it focusepast experiences taking little into
consideration of current events, advances, anddytassibilities. According to
Moustakas (1994), phenomenology looks into whalviddals experienced and how
they experienced the event or circumstance. Bwaumgh the history and struggles of
historically black colleges and universities carsben as a phenomenon, this research
did not examine the phenomenon of HBCUs or studyridividuals who have attended
these institutions, although these items were lgrraéntioned. Rather, it focused on
four select HBCUs that have unique qualities, dmdugh the investigation of data
regarding each one, it was determined that thegtdreelevant to higher education.
Because the researcher is a graduate of two HBth®shformation that was researched
had a more detailed focus, and the interviews wenelucted by someone who has an
interest in the study of HBCUs. It may have aldoveed those interviewed to be more

open in their opinions about HBCUs (Creswell, 1994)
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Process for Selection of Data Sources

This qualitative multiple case study used purpesiata sampling of the 105
Historically Black Colleges and Universities, adivas their alumni and associates.
Purposive sampling is the selection of units, dhis situation HBCUs and people
associated with the HBCUs, who directly referenitedresearch questions that were
asked (Bryman, 2008). In other words, the researsblected individuals and sites to
study because those entities could “purposefuftyrim an understanding of the research
problem and central phenomenon of the study” (Cedis®007, p. 125). The cases
studied were four HBCUs located across the UnitateS. These four have unique
qualities that related to the main research questiavhether HBCUs are still relevant.
The four universities were designated as HBCU 1CHER, HBCU 3, and HBCU 4.
HBCU 1 is one of the first HBCUs established; HBEUas a predominately white
student body; HBCU 3 was established in its statesttution; and HBCU 4 is
internationally known for one of its programs. Bamiversity has different qualities that
make them notable in their own right. The indialuwho were interviewed as part of
the study were alumni members and those assoaiatiedhe HBCUs who could give
insight into the inner-workings of these univeestias well as explanations as to the data
collected by external organizations. These indigld were contacted initially by the
researcher to determine if they would be interestdzting a participant in the research.
If an individual did not agree to be interviewdukn the researcher continued to target
individuals until there were 12 individuals who egd to be interviewed. After each
individual agreed to be interviewed, the partictipaas asked to sign an informed

consent form, then he or she was sent the listtefview questions, and the interview
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was scheduled to take place either in-person ¢elephone (see Appendices B and C).
For the in-person interviews, the researcher rembtte participant’s responses,
observed the environment in which the interviewktptace, and afterwards, transcribed
the recording. For the telephone interviews, #s®archer recorded the participant’s
responses and then transcribed the recordingsbdtbrthe in-person and phone
interviews, the researcher compiled, coded, anehcgized the data; reviewed the
information for within-case and cross-case anajyiscovered themes; and created
theories with assertions and generalizations wladho answering the main research
guestion of whether Historically Black Colleges dswiversities are relevant (see
Appendix D).
Definition of Analysis Unit

A unit of analysis is defined by the initial resgaquestion and will be the focus
of attention for the study (Bryman, 2008; Yin, 2D0&or a case study, four or five cases
“should provide ample opportunity to identify thesref the cases as well as conduct
cross-case theme analysis” (Creswell, 2007, p..128g units of analysis in this study
will be four HBCUs located in different parts oketkunited States. Each university has
unique qualities that make them identifiable ammhginent in the education community
giving each one more substance when answering &e nesearch question of why they
are still relevant. The terms Historically Blackl@ges and Universities and HBCU
were used throughout the study to identify the gdited cases. As was stated earlier,
the four selected universities were designated&sSW1, HBCU 2, HBCU 3, and

HBCU 4. HBCU 1is one of the first HBCUs establidheIBCU 2 has a predominately
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white student body; HBCU 3 was established intagesconstitution; and HBCU 4 is
internationally known for one of its programs.

In a case study, the researcher determines thaneliysis for data collection by
examining groups of individuals who have or araenily participating in an event,
activity, or for this study in particular, an orgzation which is an HBCU (Creswell,
2007). Participants who were interviewed for thelg were alumni, associates, and
representatives who have worked with the highlighteiversities. A sample of
approximately 20 participants was invited to paoate in the interview process, but 12
participants were selected for the study.

Definition of Data Gathering instruments

The data gathering instruments for a case studgisbof multiple sources of
information (Creswell, 2007). The instruments thvate used for this study were
documents, archival records, interviews, and olzgems.

Documents. Documents are a vast array of sources that vangwthey are
presented (Bryman, 2008). In qualitative reseadolsuments can be presented as
personal documents in written or visuals formaishsas diaries, letters or pictures; state
documents, such as inquiries containing statistidatrmation; private source documents,
which may be created by organizations or foundatiomass-media outputs, such as
information found in newspapers, magazines, jostral films; and virtual documents as
would be found on the internet (Bryman, 2008). this case study, the documents used
were state documents from the four states in wbasdh selected HBCU resides; private

source documents from external foundations andnirgions; mass-media outputs in
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the form of magazines, newspapers, and journatsyatual documents found on the
internet pertaining to each case.

Archival records. Archival materials are records collected by govezntn
organizations or other entities, found in bookKssfior in the mass-media, and can be
historical information (Bryman, 2008). The archdwecords used for this study were
from government records such as state constituaodsminutes from legislature
sessions. Foundations with statistical informaabout each university were also
reviewed. Records from organizations with extemsiistorical collections were
examined, as well as records found in newspapea&garines, and journals, either hard
copies or on the internet.

Interviews. The interviewing process is a “series of stepse@urell, 2007, p.
132) in order to gather information. In this pges, some of the steps include the
following:

1. Interviewees must be identified using purposefui@ang.

2. The type of interview must be determined, and &termnination is based on what
is most practical such as interviewing by telepham& focus group, or in-person
one-on-one.

3. Recording devices may be used.

4. An interview protocol may be used to focus thervitav, such as using a form
with the interview questions so that during themtew the researcher can write
down the comments from the interviewee.

5. An adequate location for conducting the interviésvsleal so that distractions are

minimal and recordings can be clear.
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6. Before the interview begins, the interviewer shduwdgte the interviewee complete
a consent form so the interviewer has permissiom fihe interviewee to
participate in the study.

7. Throughout the interview process, the interviewesstriocus on the questions
designed for the study and complete the interviea iimely manner. Being
respectful of the interviewee’s time. (Creswell0Z).

For this study, the researcher had a purposive lgagngf interview participants with 20
individuals asked to participate and 12 selectBae participants were alumni,
associates, and representatives who have workédhetfour universities. Because all
of the selected universities are located outsidéettate of California, and many alumni
reside close to where they attended college, nfdakeanterviews were conducted by
telephone, with follow-up questions either condddig phone or email. There were
some exceptions to the phone interviews where isgpeone-on-one interviews took
place. The interview comments were recorded anesneere written by the interviewer
during the interview. The phone interviews tooéqd in a location free from distractions
and noise, and the in-person interviews took pla@econvenient and distraction-free
location for the alumni, associates, and represigata All interviewees were asked to
complete a consent form before the interview begad,the time was monitored so as
not to impose on the kindness of the interviewemiyng permission to be interviewed
(see Appendix B). In addition to the consent fotime, interviewees received a list of
seven interview questions with subsections undeetbf the questions in order to clarify
their responses to the initial question that wasdasked (see Appendix C). These

guestions were sent to the interviewee prior tartkerview so that he or she would have
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an opportunity to review the questions so thatrduthe interview the participant’s time
would be efficiently used, and the interview coptdceed smoothly.

Observations. It was not possible for the interviewer to trawethe out-of-state
locations where some of the interviewees residetifds those who resided locally, the
interviewer conducted in-person interviews in whatiservations from the perspective of
the interviewer were part of the research datacofding to Merriam (1998),
observations can be anything seen by an intervidweithere are some elements that
should be included. These elements are the phystiang or environment where the
case is located or the interview is conductedgtiaracteristics of the participants, the
interactions and activities of the people in thealton researched, the verbal inflections
and non-verbal behavior during the interview, sibtdcurrences such as unplanned
activities that arise during the interview, and biedavior and thoughts of the interviewer
during the interview process (Merriam, 1998). TEhebservations were an essential part
of the interview process and were recorded byrtexrviewer in a journal for later
reflection to support responses to questions aresiMey the participants.

Validity of Data Gathering Instrument

According to Bryman (2008), validity determines wier an indicator or many
indicators that have been developed to test a poraotually measures that concept.
Validity comes in two forms, internal validity, weh shows how accurate the information
is in relation to reality, and external validityhweh relates to the findings in the study and
how generalizable they are (Bryman, 2008; Cresv8®4; Merriam, 1998). In

gualitative research, there are six strategiesddnate used to enhance internal validity:
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1. Triangulation: having multiple sources of dataliwduals, and methods to
confirm findings,

2. Member checks: using the interpretation of the@@ad going back to the
individuals from where it was extrapolated and agkf the results were
reasonable,

3. Long-term observation: gathering data over a leoictime at a particular site or
of a specific phenomenon in order to substantteevalidity of the findings,

4. Peer examination: asking for comments from colleagiuring the evaluation of
the findings,

5. Participatory or collaborative modes of researishving the participants engaged
in the research from inception of the study tofthdings, and

6. Researcher’s biases: allowing the researcherglaiexhis or her assumptions,
worldview, and theories about the study in the beigig of the research process
(Creswell, 2007; Merriam, 1998).

Documents in this case study were deemed validighrdriangulation of multiple
sources of data from foundations and associatedrgmental entities and member
checks of the individuals who provided informatfonthe study. Archival records are
unique in that they are historical markers of esehat took place during the
phenomenon of how HBCUs began and have continuedtbe years, so their validity
was determined through triangulation and membeclaheFor the interviews, the
guestions that the individuals participating in thierview process were asked were
deemed valid by a review of the questions by a citteenof educators, and the

information gained from the interviews was deemalitvthrough the use of triangulation
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and member checks. The observations from thevietes and the environment in which
interviews took place were validated through pe@n@nation, member checks, and
researcher bias. The external validity of theifigd from all of the data instruments
used in this study which are the documents, arth@erds, interviews, and
observations, will be deemed valid if they can ppli@d to other situations. Since the
cases studied are universities, more specificllBCUs, the findings can be used to
study any HBCU and possibly other universities.
Reliability of Data Gathering Instrument

The reliability of data gathering instruments candetermined by the
trustworthiness of the research findings and thigyato reproduce the findings at other
times (Kvale & Brinkman, 2009; Merriam, 1998). drcase study in which multiple
cases are used, another researcher can “examinkerkiee same patterns or events or
thematic constructs are replicated in differentisgs” (Creswell, 1994, p. 159). For
documents, archival items, interview questionstiggant responses, and observations,
any researcher should be able to use the samenafion and receive very similar results
using the findings in different settings. The mtew responses were recorded and
transcribed by the researcher, as well as codedrpare the responses of all
interviewed participants. Discrepancies may arigée responses from the questions or
the observations by other researchers, but othenthe findings should be very similar
in nature.
Data Gathering Procedures

In order to analyze the four selected HBCUs, thislg used specific data sources

to examine each university’s mission, demograplposgrams, graduation rates,



HBCU RELEVANCE 75

accreditation, and accomplishments. Becauseglasase study, the data sources were
selected from documents found at some universibesidations, and governmental data
reporting agencies; archival records; individualsg researcher observations. The
university documents studied were public documé&nta different university systems,
strategic plans, as well as reports relating teree impacts to the surrounding
community, and possibly internationally, which veesreloped by external entities. The
information from data reporting agencies came fgmwernment or research foundations,
which included statistics collected mostly fromways. The archival records came from
different universities, as well as external souiaed authors who have researched
HBCUs. The information from individuals were lealted through the use of interviews
conducted in-person and by phone with follow-upstieas answered by phone or
electronic mail. Because the researcher was ablgdrview some of the participants in
person, observational notes were taken by the n@smaas an observer. The questions
were open-ended as to give the participants anrappty to express themselves more
fully, and the researcher was taking notes andrdaug the interview. The researcher
also transcribed and code the interview respon$his multiple-case study, or collective
case study, used an embedded analysis as thedteseaot only reviewed each
university in general, but also focused on the migsdemographics, academic programs,
graduation rates, accreditation, and accomplishernfenteach institution of higher
learning.

The data was collected over a month timespan, wihidhded interviews ranging
from 15 minutes to one-hour long and observatidrieeparticipant during the

interviews and of the interview environment, ashaslcollecting documents and
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archival information. Once the interviews were @beted, the researcher reviewed the
collected information, transcribed and coded therinews, and compared the interview
responses to the documents and archival informattiacted, as well as contacted the
interviewees for possible follow-up questions afatification of information. To assist
in the collection process, the researcher used dédtailing the information collected for
each of the four cases and categorized the infoomat computer files that was only
seen by the researcher. In addition, the reselausael a journal to record thoughts,
feelings, perceptions, and ideas generated fromlikervations during the interviews
and from interview environment.
Description of Proposed Data Analysis Processes

According to Merriam (1998), simultaneous dataexibn and analysis occurs
both in and out of the field. That is, you candoéng some rudimentary analysis while
you are in the process of collecting data, as aglbetween data collection activities...”
(Merriam, p. 162). Some suggested ways to anag while collecting at the same
time are as follows:

1. The researcher begins by making the decision tmwathe study by focusing
on a given topic or subject in order to become npooeluctive when forming
the final analysis. The subject is the relevarfddBCUs, and the specifics of
the subject are the mission, demographics, progrgraduation rates,
accreditation, and accomplishments.

2. The researcher must clearly decide what kind afysta conduct, whether it
is a full description of or theorizing about an estpof a topic, setting, or

subject. For each case, there will be a full dpion of the mission,
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demographics, programs, graduation rates, acctieditand
accomplishments, but the description was narrowedfbrmation collected
and studied within the most recent year.

3. The researcher must develop analytic questions thistudy, the analytic
guestions were the research questions, in adduitime questions that were
asked of the participating interviewees.

4. The researcher must plan data collection sessibhese sessions took place
after the collection of specific information foretlmission, demographics,
programs, graduation rates, accreditation and aptsinments in each case in
order to make comparisons.

5. The researcher must write down observations throuigthe process in order
to think more critically.

6. The researcher must write memos to help keep fdcois¢he study while at
the same time reflecting on issues raised.

7. The researcher must think about using alternatsidad themes on the
subjects as may be mentioned by an intervieweagam interview. This
information could help to fill in gaps and advartce analysis.

8. The researcher should begin to review literaturentvance analysis. For this
study, the researcher had already begun to reviesature regarding HBCUs
and specific universities as seen in the literatavéew of Chapter Two, but

additional literature was reviewed throughout thelg.
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9. The researcher should use metaphors, analogiespadpts to link similar
relationships and occurrences. In this studyréisearcher’s observances of
each case were analyzed for similarities.

10.The researcher should use visual devices in ocdering clarity to the
analysis. Flow charts and tables were part oatraysis process to clarify
similar concepts, along with the interweaving dbjsgt matters.

Ultimately, the coding of the data was used tolgastrieve specific pieces of
data, so the analysis was made possible througlyaat construction. “Category
construction begins with reading the first intewiganscript, the first set of field notes,
and the first document collected in the study” (M@am, 1998, p. 181). After reviewing
the information from every interview, the categenll begin to form from the data and
should reflect the purpose of the research by anmsgvéhe research questions, placing all
relevant data in categories or subcategories,ingficategories if a unit of data can be
placed in more than one category, and being exexitdhe category concepts (Merriam,
1998). For this qualitative study, the coding mesmay begin by using index cards,
then progressing to file folders, and then usitgmaputer program to help store, sort,
and retrieve the data (Creswell, 1994; Merriam,89Because this is a case study with
multiple cases, the challenge was collecting aradyamg information that is
contradictory, but data management was the key@ocoming this obstacle starting first
by analyzing each case using within-case analygldiaishing by using cross-case

analysis (Merriam, 1998).
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Sample Tables for Proposed Data Analysis

In order to analyze the data collected, tables \wehgful to visualize the
information. Sample tables that were used corsist@nalyzing each case or university
separately by using the statistical data regardergographics, enroliment, and
graduation rates collected from documents and aathecords.
Table 1

Example: HBCU 2011 Statistical Information

HBCUs | Undergrad | Student/ | Female | Male Freshman | Graduation| Graduation
Enroliment | Faculty | Students| Students| Acceptance| Rate — Rate —
Ratio Rate 4 years 6 years

HBCU
1

HBCU
2

HBCU
3

HBCU
4

Table 2

Example: HBCU 2011 Undergraduate Enrollment bydRac

HBCUs | African- American| Asians| Caucasians Latings TwpRace or | Non-
Americans| Indian or or ethnicity | resident
Alaska more | unknown | alien
Native races

HBCU

HBCU

HBCU

HBCU
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Plans for IRB

The researcher of this qualitative research makiecstudy used all methods
available to ensure the highest of ethical staredldmbughout the research process
avoiding information that may have been misleadind plagiarized. To ensure that all
ethical standards were followed to guarantee tb&eption of individuals participating in
this research, the researcher followed the Ingiitat Review Board (IRB) guidelines for
Pepperdine University. “Researchers need to pritea research participants; develop
a trust with them; promote the integrity of reséaiguard against misconduct and
impropriety that might reflect on their organizaisoor institutions; and cope with new,
challenging problems” (Creswell, 2009, p. 87; I§&dlay, 2006). This study was
reviewed and approved by the Pepperdine UnivelRiB/committee before subjects
were asked to sign consent forms to agree to piagircipation in the study. Once
approved for continued research, purposively setertdividuals were asked to sign
consent forms to allow the researcher to interviaswm for the study. In the consent
form, there was full disclosure of the researchiglesitity, the sponsoring institution, the
selection process of the interviewees, the purpbsige research, the benefits of
participating, the type of involvement that wasexbkf the interviewee, risks,
confidentiality guarantees, the option of withdragvat any time, and contact persons for
guestions about the entire process (Creswell, 208B)ndividuals were kept
confidential throughout the entire study, and tihveye all given pseudonyms to protect
their confidentiality. All documentation and redorgs of the interviews will continue to

be protected by the researcher according to IRBeljuies.
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Summary

This study was a culmination of the history oftidrgcally Black Colleges and
Universities, how they have evolved since theiepton, and why they are still relevant
today. Using a qualitative method for this mublise study, the researcher focused on
four HBCUs designated as HBCU 1, HBCU 2, HBCU 3] &BCU 4, which have
unique qualities, and investigated their missiaesnographics, academic programs,
graduation rates, accreditation, and accomplishertendetermine whether they are still
relevant in higher education. The research quesegxamined issues such as mission
modernization, public perceptions, media attentivlack thereof, the possible need to
eliminate some HBCUSs, and the role of HBCU leadenepresentatives and how they
plan to address these issues. Documents, arcks@ids, interviews, and researcher
observations were used to gather data with triatgul, member checks, peer
evaluation, researcher biases, and generalizabditgating the research instruments and
findings. Reliability will be determined by theibtly to replicate the findings using the
same research data as was collected. The dagatomti and analysis process was done
simultaneously through category construction areti$ic coding into categories and
subcategories. Tables and charts were used talsuhe data findings. With approval
from Pepperdine University’s IRB committee, condean purposively selected
individuals for the interviews, and the assuranfcesmg a high standard of ethics in the
research process, this study should be one offgahgnent for those who read it and

understanding for those who have questioned why biB&re still relevant.
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Chapter 4. Data Analysis and Findings

As mentioned in the previous chapter, this resemrahgualitative case study of
four Historically Black Colleges and Universitieghich are identified as HBCU 1,
HBCU 2, HBCU 3, and HBCU 4. These four institusast higher learning have unique
qualities that have been examined to determinehendhey are considered still relevant.
The criteria used to determine relevance are nnsstimtements, academic programs,
demographics, graduation rates, accreditationaandmplishments. It has been stated
in many articles that one of the issues regardiBEHSs is that they have problems with
accreditation. According to the Department of Eadion White House Initiative on
Historically Black Colleges and Universities, oditloe 105 HBCUSs that they list, there
are 100 that are accredited and only five thahateaccredited (see Appendix A)
(USDOE, 2013). When looking at the graduationgaed comparing HBCUs to non-
HBCUs, the average graduation rate across the gofamtall colleges and universities is
55.5 percent after attending a college or univefsit six years (National Center for
Higher Education Management Systems [NCHEMS], 203 of 2012, the graduation
rates after six years at HBCUs range from 79 pérae8pelman College to 10 percent at
the University of the District of Columbia (“Traclg Graduation Rates at HBCUs”,
2012). These statistics, in addition to those ébbelow describing the four selected

HBCUs, were used to compare the universities wattheother and the national average.
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Table 3

HBCU 2011 Statistical Information

HBCUs | Undergrad | Student/ | Female | Male Freshman | Graduation| Graduation
Enrollment | Faculty | Students Students Acceptance Rate — Rate —

Ratio Rate 4 years 6 years

HBCU | 1,100 16:1 52% 48% 80.86% 13% 24%

1

HBCU | 2,800 15:1 58% 42% 62.39% 7% 25%

2

HBCU | 6,800 17:1 60% 40% 40.14% 11% 34%

3

HBCU | 2,700 12:1 57% 43% 64.51% 15% 43%

4

Note.Information was compiled from the National CerfterHigher Education
Management Systems (NCHEMS, 2013) and U.S. Newsofd\Report Historically
Black Colleges and Universities rankings (USNEWEL3).

Table 4

HBCU 2011 Undergraduate Enrollment by Race

HBCUs | African- American| Asians| Caucasians Latinpsfwo | Race or | Non-
Americans| Indian or or ethnicity | resident

Alaska more | unknown | alien
Native races

HBCU | 93% 0% 0% 0% 2% 1% 3% 0%

1

HBCU | 13% 1% 1% 61% 1% 0% 24% 0%

2

HBCU | 87% 0% 2% 2% 4% 2% 1% 1%

3

HBCU | 87% 0% 0% 0% 0% 0% 12% 1%

4

Note.Information was compiled from the National CerfterHigher Education
Management Systems (NCHEMS, 2013) and U.S. Newsofd\Report Historically
Black Colleges and Universities rankings (USNEWEL 3.

After reviewing the description of the four selettéBCUs to be studied, and

since this is a qualitative study, this researtdegyan to search for individuals to

interview who were alumni that either graduatedrfrar attended the four specific




HBCU RELEVANCE 84

HBCUs or were alumni from other HBCUs and had ditiafon with the four specific
universities in terms of recruiting, interviewingaring students from those universities,
as well as working with or on the identified camgsis While in the process of
researching about Historically Black Colleges amiMarsities and determining who
would be ideal candidates for interviews, there wasiestion raised by the Institutional
Review Board regarding possible objectivity sinoe initial selection process was one of
a purposive sampling of individuals who were assted with the four specific HBCUs
and HBCUs in general through alumni, agencies,@asons, organizations, and
foundations. The issue was that because thesedndls have a direct or indirect
association with the specified HBCUSs, then theinmms would be similar or they would
have like minds as to the relevance of these usitves. The purpose of this study was to
examine the relevance of HBCUs by talking to th@ke knew something about the four
specified HBCUs and HBCUs in general, and that wdnd difficult to do by
interviewing those who have little knowledge abthése colleges and universities. By
selecting individuals who have knowledge about HBC&ahd more specifically, the four
identified ones, then those who read this studyuwaterstand the basis of the opinions
by those who were interviewed, whether those opm#re positive, negative, or bias.
During the process of identifying individuals whautd be interviewed, this
researcher initially made a list of individualsctantact. Some of the individuals were
employees at the universities and some were HB@dugites. During the process, it
was decided to only target individuals who weraraluor associates that had a direct or
indirect connection to the four HBCUs or HBCUs engral because there was a chance

of bias on the part of the employees since theyaheaekted interest in how their
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particular HBCU would be viewed, and, they wouldcdo@sidered paid representatives of
their particular university. Instead, the selegtetential individuals to be interviewed
were alumni who may have positive or negative eepees from attending an HBCU so
there would be greater objectivity. There wereertban 20 alumni members contacted
from the four universities, as well as other HBCWwhp were contacted to participate in
the interview. All of the individuals contacted meeexcited about the subject of this
dissertation, and agreed to the interviews, butnwheas time to begin the interview
process, some of the individuals did not responddsbtional people had to be contacted.
For the final selection of those to be interviewdbere were 12 people who were
contacted, agreed to the interview, and followedugh with the commitment. The
demographics of those 12 are as follows: all Hviduals were HBCU graduates, but
two-thirds of the individuals were representatioéthe four selected universities, and
the remaining one-third had an affiliated connectmthe four either by working with

the universities, working with individuals from thaiversities, or recruiting,

interviewing, or hiring students from those HBCU&he ages of the individuals range
from their mid-20s to their early 70s. Of all tedaterviewed, nine out of twelve had
advanced degrees, and one individual was in theepsoof working on an advanced
degree. An interesting factor was that even thalbgbf those interviewed were HBCU
graduates, not all of them graduated from an HB€draundergraduate student. One of
the individuals went to a non-HBCU for undergra@ustudies and then attended an
HBCU for graduate studies. This was a very diffiéynamic, and the opinions

conveyed through answering the research questiene fior a very interesting study.
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After the interviews were completed, this researttamscribed the recordings of
all of the interviews. To comply with internal dity of the information collected during
the interviews through member checks, each paaintipeceived the transcript from his
or her interview and was asked to review the inftran to make sure that it was
accurate and to see if he or she wanted to ch&wegestatements by either deleting some
of the information or adding to the informationelaborate on certain areas. The result
was that the participants had very few changestladiajority of the information
collected was accurate by their standards. Triktign was used during the interviews
by providing data to the participants from the @msities, foundations, and associated
governmental entities as found in documents anti\ags so that the individuals would
have a basis to discuss certain items, such asusadgmographics for gender and race,
as well as mission statements, accreditation stategptance rates, enrollment, and
graduation rates. Because two-thirds of the imnt&rs took place by phone and one-third
took place in person, this researcher made obsengaduring the in-person interviews.
For each observation, the participant seemed &xbited about describing their
experiences at their HBCU. In most instancesp#récipants decided to elaborate on
each question asked and provide not just opinibostahe topics discussed, but also
stories about people they knew who also attendeid ittstitution, and how their friends,
relatives, or acquaintances experiences relatdtettopic discussed.

Coding of Case Studies

During the transcribing and coding of the intervégweertain themes were

discovered and determined by reviewing each castB@U. The coding began by

printing out all of the transcripts and separatimg transcripts into the four cases, with
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those who did not attend the four HBCUs having@aegte category for their general

information that pertained to the four HBCUs andGB in general. Through the

analysis of the content, codes were created. Adtaewing the codes created for each

research question for each case from the interigsponses, themes were developed.

Certain terminology began to repeat as this rebeatissected the responses to each

guestion asked and created the themes. Some tifdimes were similar and some were

different when it came to using cross-case themaéyais. To review, the research

guestions are as follows:

1.

2.

Are Historically Black Colleges and Universitiesg8USs) still relevant?

Does the mission of each of the four selected HB@U$IBCUs in general, need
to be completely changed or revamped and moderpized

What are the perceptions of the brand for eachefdur selected HBCUSs, or
HBCUs in general?

Has the communication between the four selected BHE8Gr HBCUs in general,
and the media been adequate to effectively publittizir accomplishments?
Has the need for HBCUs in general been reducedatsbme of the existing
institutions should close?

What are the leaders or representatives of thedelected HBCUs, or HBCUs in
general, doing to change the public’'s perceptian® dhe relevance of their

learning institutions?

Within-Case Theme Analysis

The coding process began by separating the intetvanscripts and categorizing

them by case. Each case had at least one transghpanswers to each research
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guestion. Because a few of those who were inteedeworked with or were associated
with the four HBCUs in some way, they had a geneaédgory of their own, which will
be discussed first so that the general data camélgzed first before moving to the
specifics of each case.

Question 1: Are Historically Black College and Unversities still relevant?
According to the general data from the associdtéseoHBCUSs, their answer to question
one regarding relevance had several themes. Thesws dealt with: preparation,
impact, and program resources. They felt thatddisdlly Black Colleges and
Universities are still relevant because througlparation, they nurture students, help
them mature, and prepare them to be successfatinundergraduate education, future
pursuits of their graduate education, and careeging them an extra push towards
excellence. The interviewees felt that this wapantful because the institutions, being
such a significant entity in the lives of the stoi$e focused on the whole student as a
person and not a number, and along with the onerendnderstanding between the
students and instructors, as well as connectiomemath classmates and outside entities
through the HBCU, the students would have an assarthat they could make a
difference in society. During the interviews, thevas an issue that arose with program
resources. One interviewee felt that the gradpiigram she was in may not have been
the best because the students did not receiveathe secessary resources that the
undergraduate school received, and the intervidalethat the graduate school she was a
part of was mostly for those who could not be ategjat larger colleges or universities.

HBCU 1. For HBCU 1, there was only one theme for Questioenipowering.

The data collected revealed that HBCU 1 was gtilvant because it gave students a
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foundation to excel. The classes were informatiita powerful and inspiring
instructors. The campus gave students a sensewifity which made them feel loved
and cared for.

HBCU 2. For HBCU 2, two themes emerged: educational enuient and
legacy. This university was considered still reletvby those interviewed because they
felt that the educational environment of the ursitgrprovided some of the best
education that a student could receive. It wasnafartable environment to learn, and
just because it was an HBCU, there was no advamadisadvantage, but each student
was responsible for succeeding in their own coafstudy. One interviewee stated that
it would be wonderful if the students attendeduhesersity because it had the subjects
that they wanted to study, but if the universitgsmot provide that, then the student
should go where he or she will be happy and succkledalso stated that this HBCU
may not be the best place for all students, batsifudent likes what the university is
offering, then the student will succeed. The sddtleme, legacy, was very strong
because, as discussed during the interviews, there many students that the
interviewees knew of, including one of the intewses himself, who were from families
that had many generations of family members attltB@U 2. The idea of having family
legacies attend the university was also a patiaf reasoning for relevance with
continued family support from generation to gerierat

HBCU 3. HBCU 3 had three strong themes: accepting, uralalsig, and
successful. This university was considered stl#vant by those interviewed because the
university has been very accepting of all stude&gen though the institution may be

predominantly African-American, all students of elise backgrounds are welcome and
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encouraged to attend, and they would not be vieagesl number, but as a person. With
the small class sizes and one-on-one attentiohdinstructors, the students feel that
there are people on campus who care about theraradeistand their needs. The
professors and administrators want the studergadoeed so that they can go into the
world and make positive contributions to society.

HBCU 4. HBCU 4 had one main theme: advancement. Thiseusity was
considered still relevant because it gave studéetspportunity to further their
education and advance with undergraduate and gedegrees. This institution
identified each student as a person and not a nyraibeé because of the connections the
students made, they were able to find better empdoy than would be expected from an
HBCU graduate.

Question 2: Does the mission of each of the fouelected HBCUs, or HBCUs
in general, need to be completely changed or revarag and modernized?According
to the HBCU associates interviewed, the missiontdBEUs in general should focus on:
preparation, marketing, and organizational improgetn They stated that even though
some of the university mission statements mentahpart of their purpose is to prepare
students to enter the world by educating them aittdzating them in order to further
advance students socially and financially, theeestitl some improvements that need to
be made within the institution and should be reéfldan the mission. Since most HBCUs
are predominantly African-American, the universtreeed to do a better job marketing
outside of the East Coast and the South where HI®SUs are located. In addition, the
universities should do more outreach to predomigiarn-ethnic communities. Even

though diversity is mentioned in the mission stasts, the ideas need to be
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implemented. The organizational structure of thversities was mentioned in relation
to problems with how services are administeredudents. The interviewees stated that
the mission statements may not need to be comypletehmped, but some of the ways
things are done on the campuses may need to bevegpand modernized.

HBCU 1. The mission statement for HBCU 1 was discussedhbyet
interviewed, and the findings reflected a spedHieme of: tradition in training. The data
showed that even though changes may have takea glac the years and the mission
may have been changed, there is still somethirtggiveorth holding on to, tradition,
which will always apply to life. The tradition thavas referred to was how to train young
people, and even though times have changed, sosieslvsamain the same, and the
basics of educating and training young people shmrain in a mission statement and
should not be changed or excluded.

HBCU 2. It was interesting when analyzing the theme for HBZin Question
2. Those interviewed had a conflicting theme whi@s: to modernize or not to
modernize. One believed that the current missiatesient was solid, and it should not
be modernized because the mission has been kegpwwgh the times. On the other
hand, it was mentioned that there is room to madertihe mission statement and school
goals. Because excellence is a tradition, anditineersity should always strive for
excellence, the idea of modernizing or not modéngithe mission is still up for debate.

HBCU 3. For HBCU 3, the mission statement’s theme wasusige. The
findings showed that the mission should not be ghdrbecause it is keeping up with the
times, especially in regards to technology. lbgsomotes having an inclusive

environment with a diverse student body. The aolycern was the execution of the
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mission. It was mentioned that every componeth@imission should be implemented
or carried out and not just written for appeararady.

HBCU 4. Once again for HBCU 4, the recognized theme isandement. The
findings showed that this university’s mission staént should stay traditional when
discussing the education of students, but ther&ldmeisome modifications. The changes
would include moving ahead with technology, idgnéfbetter way to handle the
financial aid process, and to get “caught up” witm-HBCUSs, so when students
graduate, they can be employed.

Question 3: What are the perceptions of the brandor each of the four
selected HBCUs, or HBCUs in generalhe findings gathered from the HBCU
associates regarding perception and branding of BlB@as segmented into seven parts.
Those parts are demographics, academics, intedllieghulity, financial stability, financial
support, low graduation rates, and accreditatisnds. The themes that emerged from
the seven parts were: comparable, diversity, aogased support. Starting with
demographics, the perception of the HBCU branckimegal was that these institutions
educate mostly African-American students who anedie, and that there is little
diversity, when only part of that is true. Thesailarger number of females than males
attending the HBCUs, but those interviewed spedliffanentioned that most HBCU
campuses are very diverse and open for all racatdnd.

Regarding academics, the perceptions were thatdpartments were not strong,
but the findings showed that these institutionscaraparable to any other colleges and
universities, and some Business and Communicatepaiments were specifically

mentioned. There was an issue that arose durengtérviews about academics, and it
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was discussed that even though the specified depats are academically sound, there
are still some things that are lacking, such asemesources for the students, which
translated into increased support is needed foddpartments.

The perception of the intellectual ability of thedents was that students
attending HBCUs were not as intelligent becausseheere the only schools where they
could be accepted. The interviewees stated tledrtith was the students who attended
HBCUs were intellectuals who were comparable tdestis at other non-HBCUs. When
they were attending these college and universiiiey, found it inspiring to see so many
students, especially African-American studentshalibraries learning and realizing
their full potential. They made it known that manBCUs have notable alumni of
diverse backgrounds who have achieved great thamgsthese alumni are proud to say
they attended an HBCU.

The financial stability of the students attendingEUs was perceived as poor
and struggling. In reality, the interviews revebibat the economic stability of the
students ranged from struggling students to stedehb came from families with
financial means and status. Actually, the intessdes mentioned that this range would
be similar or comparable to students at any otbkeges and universities.

As for financial support for HBCUs, the perceptigas that it is harder for
HBCUs to get funding, and they are always in tredblancially. While this may be the
case for some HBCUSs, as stated by the interviewegsll of them have this issue. It
was mentioned that there are many opportunitiethcolleges and universities to
receive financial support, especially from corpanas and foundations that see the need

and want to support the communities. It was oleeduring the interviews that there
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was frustration in the voices of some of thoserumsved when discussing the alumni
and financial support. It was stated that the aluho not give back as much as they
should or as much as the universities would liketiem to give. The universities should
be persistent when asking for support or increas@gort from the alumni.

The perception regarding low graduation rates Wwasrhales had a more difficult
time graduating than the females. The reality thasthose interviewed did not have any
comparative data to make the determination of wghednsidered low, but they did
recognize that HBCUs have a very social atmospifatecan deter students from
focusing on their studies, which could be a redsotthe low graduation rates after four
or six years. It was also mentioned that after fe@ars, ambitions may begin to wander,
and the students get caught up in the educatigstds of trying to figure out late in
their studies what they need to do to graduateghviriay also account for low graduation
rates.

Lastly, the perception regarding HBCU accreditatssues was discussed. The
perception was that most HBCUs have problems wighr taccreditation or do not have
any accreditations. The reality was that some lemeBCUs, actually, only two were
mentioned, have had accreditation problems, buptblelems were not academic related;
they were mostly management and administrationlpnod. At those specific
universities, the students had to leave, but dtBCUs were very supportive and
welcomed those students to attend without a probl€he interviewees stated that this
acceptance of students from other HBCUs may no¢ kelken place at non-HBCUSs.

HBCU 1. The perceptions of the brand for HBCU 1 producedfttiowing

themes: high expectations/excellence, diversitgpsrt, and pride. Starting with the
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demographics, it was perceived that the students mestly African-American with a
majority of females. The assumption was that tbenen were attending college to find

a husband, which was considered insulting. Intsgedhe campus was very diverse and
welcomed students of all races, and even thougke there fewer males on campus, male
students from neighboring campuses visited thigarsity regularly for academics and
social events. As for academics, the perceptiom fan interviewee was that the
academic standards were higher than most univesdiecause the professors expected
excellence and did not want the students to gondaitthe world and embarrass them (the
professors). The perception of the intellectuditsiof the students may have been that
the African-American students at this universityymat be as intelligent as the students
from the non-HBCUs. As stated earlier, the prafes$fiad high expectations for the
students and did not expect anything less thanllernce. They were concentrating on
creating quality products, which were their studenthe perception of a student’s
financial stability from those interviewed was tsaidents came from all walks of life to
attend the university. The economic status ofsthédents was very diverse. Some
students could not afford to live on campus, bbeot had parents who were teachers and
doctors. All of the students carried themselve$ wignity and respect, so no one could
identify who was struggling financially and who wasonomically secure. The
perception of financial support for the univerdiym the data collected seemed to be
that alumni could do more for the university. Tgreblem was that some alumni may be
willing to support because they are proud to say @ittended HBCU 1, but others
seemed to be embarrassed to say they attendeditlegsity. When introducing low

graduation rates, those interviewed stated thahwhedents need support and they are
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struggling academically and financially, it is haodkeep them focused to remain at the
university, which may account for low graduatiotega The perception regarding
accreditation issues was not really a perceptidndality because in the past, the
university had a problem with accreditation duéiiances, not academics. Now that the
issues have been resolved for many years, rumeesbegun to spread about more
accreditation problems, but that is not the cdseeems that when an issue has taken
place in the past, some people do not want to\eetige issue has been resolved, and that
is when rumors begin. Instead of alumni being sujpge of the university, some are
perpetuating the rumors, and that can be detrirhemthe university.

HBCU 2. For HBCU 2, the themes that surfaced were: diwerpartnerships,
personal responsibility, and mentoring. For thendgraphics, the interviewees discussed
that the perceptions of their HBCU are that itasyposed of mostly African-Americans,
but the reality is that it is a predominantly Casiaa. As was explained to this
researcher, the demographics reflect the composifiche state, and even though the
campus is very diverse, the majority of the stusl@nthis HBCU are Caucasian. The
perception regarding academics is that they are, ppoiv in reality, those interviewed
believed that the school is like the “Harvard cf ®outh.” It was discussed that students
must take responsibility for their education. Bvprogram may not be set up with
exactly the types of courses students are loolongolut students must be able to adapt to
the program and complete the requirements for gitgmlu The perception of the
intellectual ability of the students is that thetead the university to be a part of the
social atmosphere, to party, to have fun, and togporting events. In reality, students

must be intellectually astute, responsible, anduneatand this intellectual preparation
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comes from home. The perception of the finandabisty of the students is that they are
mostly broke, and they have to work to get wheey tlre going. This may be a
perception, but there is some truth behind it beeaome of the students are struggling
and have to take personal responsibility for theances. For financial support of the
university, the perception is that there is not msgpport going to the university. In
reality, there is a new president that has beemitewy corporate partners to support the
university and its programs. The corporationsimviadials, and other institutions see the
mission of the university, and they are willinggiwe back. Those interviewed stated
they do not give as much as they should, and thest oo better. The perception of low
graduation rates was not viewed as a perceptidhdse interviewed, they were accepted
as reality. The low rates were explained by theersity needing to build stronger
relationships with the students and mentor thepe@ally since the HBCU is a
commuter institution. In addition to separatingrtiselves from the campus activities as
commuters, students will take a few classes anltiia@sfer to other colleges and
universities, which can account for the low gratratates. When discussing
accreditation, those interviewed only stated thatuniversity’s status was good.

HBCU 3. The themes found in Question 3 for HBCU 3 wereedie, support,
and legacy. The perception of the demographicstiaighe students were mostly
African-American and female. The reality is that majority of the students are
African-American and female, but the campus hasimecmore diverse. The perception
regarding academics is that the university provatesmferior education, but according to
those interviewed, the reality is that the curnicaland the instructors are excellent. Not

only do the students learn about a legacy of cailtund heritage, but they are also trained
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in book knowledge and life lessons. The perceptaivout a student’s intellectual ability
were that a student attending HBCU 3 may not serastigh to get into other colleges or
universities. The truth is that those who weremiewed were impressed by how
intelligent the students at the university are, @inehs inspiring to see. The perceptions
of the financial stability of students at the umgity were that they came from low
income families, but the reality was that manyha students have a family legacy of
attending the university, and they come from dfiedent economic backgrounds but due
to the current economy, many students are strugijirancially and need financial aid.
The perception of financial support as stated logehinterviewed was an assumption that
if you attended a university, then you were a sufgpof that university, but that is not
always the case. In order for the university totowe to prosper, it must receive support
from alumni, individuals, corporations, and foundas. Corporations and other entities
have helped to fund many programs at HBCU 3, blu&st been difficult to get the alumni
to give back and support the university. The witawees stated all of these sources
(individuals, alumni, corporations, and foundatjposuld give more back to the
university. There was no perception regarding ¢maduation rates because in reality the
rates are low, but the reasoning behind the loesratas questioned. Some rationalized
that the students did not complete their studiesiige of financial hardship, family
issues, or academic failure. The reasoning icleatr, but these are possible causes for
the low graduation rates as given by the intervesweAs for accreditation issues, all of
those interviewed stated there were no problernttseatniversity regarding accreditation.
HBCU 4. The themes found in Question 3 for HBCU 4 are: isahand strong

support. The perception of the demographics foCHB! is that most of the students are
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African-American, but the reality is that the carapsi multi-cultural with international
students. The perception of the academics igttisatower than other colleges and
universities, but in reality, it is comparable ther universities. The perception of the
intellectual ability of the students is that theg aot prepared for the real world, but the
university has a sayingf,you can survive this university and other HBCth&n you can
survive anywhere The perceptions about a student’s financialistyaat HBCU 4 have
been negative. The majority of the students atuhiversity is on financial aid and
receives loans, scholarships, and grants. Wheurtiversity does not receive a lot of
funding, then the students suffer. So, the finansmiipport of the university must be
increased by receiving funding from corporatiohs, $tate, or alumni, although the
alumni are very supportive of this university. Tdraduation rates of HBCU 4 are low,
but compared to other HBCUs the rates are highstiMbthe students graduate between
five and six years after entering the universidccording to those interviewed, there are
no accreditation issues at this university.

Question 4. Has the communication between the fowgelected HBCUSs, or
HBCUs in general, and the media been adequate tofectively publicize their
accomplishments?The individuals associated with the HBCUs stated the
communication with the media has not been adeqraiagh. It was mentioned that
during certain times of the year, such as BlackdfiysMonth, positive anecdotes about
HBCUs are publicized, but throughout the rest efyhar, very little is promoted in the
media, except for sports. One interviewee stdtalHBCUs need active public relation
efforts to promote positive activities that takaq# at the colleges and universities. To

better understand what is taking place at thegs#unens, the interviewees were asked to
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identify major HBCU accomplishments, significanbgrams, and information about
accreditation. The findings for major accomplisimtseshowed that there are many
notable alumni who have graduated from HBCUs inBhsiness, Nursing, Pharmacy,
Communications, Medical, Law, Dental, and EnginagiDepartments. Most of these
departments were also listed as significant programaddition to graduate school
feeder programs, internships, and career preparatid placement programs. As stated
earlier by the interviewees, accreditation for rtigority of HBCUSs is secure, but there
may be a few of the smaller institutions that hiagd issues.

HBCU 1. The theme for Question 4 reflecting the statusBCH 1 and the
media is: suspicious. Those interviewed statetidbi@munication between HBCU 1
and the media is not adequate, and what makessthiacse is that the media will place
reporters on the campus to find something negativeport, which would make it very
difficult for this university to have something idge reported unless the report came
from the campus. Some of the major accomplishmaetstioned were the beautiful
campus and the notable alumni. Significant progratantified were their Music
Program and Honors Program, and the universitycsealitation status is good.

HBCU 2. The theme for HBCU 2 regarding communication wité media is:
self-promotion. Those interviewed did not feeltttree media does a good job promoting
this university, so the university is sending dgit own information quarterly and also
placing the information on their website. Soméhaf major accomplishments discussed
were gaining university status, offering graduatgrées, staying competitive, having an
online curriculum, being a part of a legacy of fgrmnembers who are alumni, and

having a new president who has a vision to eleteg@iniversity. The significant
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programs mentioned were the Science, TechnologlyMath-based programs;
Communications Department; the Media Arts, MovieBces, and Film Department,
and the Business Department with a fraternal oegdioin that recruits students who want
to become entrepreneurs. The accreditation stditil® university is good.

HBCU 3. The theme for HBCU 3 is also self-promotion becabsse
interviewed did not believe the media has beenisgralit positive information about
this institution. Most of the publicity has begosds related and negative. It was stated
that the media does not care about the accomplisisnoé the university, and many
people in the media are not HBCU supporters, s@tiséive dissemination of
information must come from the university and beseal to the alumni to distribute.
Some of the major accomplishments from this unitAeese the fact that it produces a
large number of engineers and nurses, as well lianmypigenerals, and has received
endowments for specific departments. The sigmtipgograms mentioned were
Engineering, Nursing, Math, Science, and Educdiepartments, as well as the Career
Placement Center. The accreditation of this usitgers also in good status.

HBCU 4. The theme for HBCU 4 under communication with thedma is:
positive. Those interviewed stated that therelesn a lot of positive publicity about
this university. Because there are HBCU grads wmgrka the media, they are giving
back by saying positive things and promoting thizensity. The major
accomplishments identified were notable alumni sgmebkers who come to the campus,
as well as having one of their programs turned anteature film. Significant programs

mentioned were Engineering, Agriculture, Businedswistration, Management,
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Hospitality Management, Biology, Psychology, andi€ation. The accreditation status
of this university is also good.

Question 5: Has the need for HBCUs in general beerduced so that some
of the existing institutions should close?nterview questions five and six were
combined to answer this research question regaalpagsible reduced need for the
HBCUs. According to the associates of the HBCUsre are some concerns about
enrollment, demographics, graduation rates, arahtial support for HBCUs. In
general, HBCUs are struggling with enrollment beeaof competition from other
colleges and universities. Even though they atiadrto increase enrollment, they must
make sure that they are being inclusive with outnea the greater community and
provide enough housing for all students who hawenlaecepted to a particular college or
university. The concern about demographics isttiet need to be more balanced
between men and women, along with the inclusiootioér races. Better marketing is
needed to help promote and encourage others talattiese institutions. As for the
graduation rates, the HBCUs must try to understhadeasoning behind the low rates,
whether they are due to financial problems, acadéaiure, personal circumstances, the
need for career guidance, lack of mentoring, opgirbecause the students want to do
well at the college or university and want to tékeir time, and the universities must find
ways to help the students so that they can gracoateer rather than later. In terms of
financial support, there is a concern that the aiushould give more back to their alma
maters, but there needs to be a strong campaigusto people to give. It is difficult to
find private investors, but when support is prodidié would be appreciated if the

funding was given to more than just one departroeptrogram. The need for HBCUs is
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still there, because there will always be a neatlutture and build self-esteem. Each
HBCU was established for a specific purpose, aatghrpose may need to be rebranded
for more inclusion or to change with the times, tauteduce the number of HBCUSs is not
an option.

HBCU 1. The theme for Question 5 regarding HBCU 1 is: teeegption of the
need. According to those interviewed, there areeems about the enrollment for this
university because the children of those who armal do not want to attend and carry
on the family tradition or legacy. Some reasonyg bwthat the programs the students
want are not offered, or, because of bad expersemcte past with members of their
own race, they do not want to attend an institutiaat is majority African-American, or,
students want to transfer, in which case all of¢heasons would reduce the enroliment.
The demographics and graduation rates are a cobheeause more males need to be
recruited at this university to remain and gradudtés also a concern that the alumni is
not supporting like they should. Even with theseaerns, the need for HBCU 1 has not
been reduced; the issue is that “the perceptigheoheed is probably reduced.”

HBCU 2. The theme for HBCU 2, along with the concerns agelds for this
university, is: numbers vs. quality. The concemdnrollment has been that students are
more interested in attending a university for padyand social gatherings which would
affect the quality of the students applying andrading. Instead of the institution being
concerned about the number of students, maybestimyld be more concerned about the
guality of the students attending. Even though ihia business and the greater the
number of students, the more revenue that willleedht into the university, but looking

at dwindling enrollment and low graduation ratégré must be a way to get a student to
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commit to the university and receive their degrédout waiting six years or more to

finish and without taking a break in their acadeprogram. There were no concerns
about demographics because the university refteetstate demographics. Financial
support is a big concern, and although these i@ees have not been large contributors
to their alma mater, they are proud to be a gradoBHBCU 2 and stated they need to do
more to support their university. With all of tkesoncerns that need to be addressed, the
need for HBCU 2 is still there to educate theirgunding communities.

HBCU 3. The themes found in HBCU 3 for Question 5 are:thgd, legacy, and
fostering good experiences. The concerns abootlerant and demographics were
explained by those interviewed, and there were ¢oncerns that everyone stated: 1.
that even though the university has plans to irsgesnroliment, there must be enough
housing for everyone, 2. the former students wdw have children do not encourage
their children to attend this university to conena family legacy and learn more about
their heritage, 3. more students of different ethbrackgrounds should be recruited to
attend, and 4. there should be a greater pusttait more male students. The concern
about graduation rates was more of a question whyahe graduation rates may be low,
and some thoughts they had were that the studadtérrancial problems, they had life-
changing experiences, they had to work, they ne¢ake advantage of the online classes
available, they need more nurturing and are natyéaleave, or they just wanted to
continue to stay in school. For the financial suppo the university, the concern was
that the alumni do not give as much as they cathould, and if the university wants the
alumni to give more, then it should make sure thatcurrent students who are attending

the university are fostering good experiences abiththe future they will want to give
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back. It was stated that there are many alumnilpeesrwho do not want to do anything
for the university because they had bad experieoeemmpus, whether it was financial
aid or administration related or incidents thatgeyped among the other students.
Whatever the case may be, many alumni do not wegit/e due to those bad
experiences, so the university must make suresiefe good experiences, so that they
can receive future support. Even with the listaficerns stated, there is still a need for
HBCU 3 to educate not only African-American studetiut students of every race,
because according to those interviewed, there arg/roolleges and universities that are
very selective about the students they acceptHB@U 3 gives students a chance to
prove themselves academically before turning themwyaunlike many non-HBCUs.
HBCU 4. The theme found in HBCU 4 for Question 5 is: a pesioutlook. For
the enrollment and demographics, those interviestatgd that they are not too
concerned about the level of enrollment at thigtbecause the university has plans in
place to increase enrollment, and even though tih@er of men attending the university
is less than the number of women, there are atswsfb increase the male population, so
that within the next couple of years, the numbdl va closer to equal. As for
graduation rates, there is a concern about inergdsem, but more importantly, before
you can increase the rates, there must be a wasetothe students at the university so
retention is also a concern. It was stated eaHigrthe alumni for HBCU 4 are very
supportive, but they can give more, especiallyuigpert the athletic department, which
helps to bring in money to the university. Thedés HBCU 4 is still prevalent, and it
is constantly improving and growing to better it$et the sake of the students and the

community it is in.
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Question 6: What are the leaders or representatiweof the four selected
HBCUs, or HBCUs in general, doing to change the puig’s perceptions as to the
relevance of their learning institutions? The associates of the HBCUs were very open
about what they do to change the public’s percemimout the relevance of HBCUs. The
findings are that most of them campaign for HBCarg] they described campaigning by
saying that they encourage high school studerdatténd, they share with others what
they learned at their alma mater, and they tryotovince their friends to send their
children to an HBCU. In essence, they saw thenaseds a “walking billboard” for their
universities showing the public the positive atitds of graduating from an HBCU. All
of them stated that they were proud to be a gradufaheir HBCU, and they have that
information on their resumes and online biographigst, even when they stated they
were proud of their universities, in the same liredhey said that they do not support
their universities enough financially, and that wamething that they needed to work on.

HBCU 1. For HBCU 1, the theme for Question 6 is: outreathose interviewed
stated that they were a brand from their alma matet when people saw something
positive in them, then they were seeing somethoxgitipe in the university they came
from. They also mentioned speaking to the pulioua HBCU 1 and interacting with
different organizations to promote the university.

HBCU 2. For HBCU 2, the theme for Question 6 is: awaren@&sfore this
study, those who were interviewed stated that #hgys mention their alma mater to
people, and give a positive perception of themsehsgea reflection of the university, but

at the time of the interview, they had not donetaif anything at all, to support the



HBCU RELEVANCE 107

university whether financially or giving of theinte, so they stated that this research
study was a wake-up call for them to do somethingupport their university.

HBCU 3. For HBCU 3, the theme for Question 6 is “involvdmcause all of the
alumni interviewed were very involved in supportthgir university. They all seem to
work with their local alumni chapter and some waith the national alumni association.
They stated that they attend high school and oelfeys to promote their university and
recruit students, as well as have fundraisersaottiey can provide scholarships to
students who attend HBCU 3. There was one intergewho stated that he is working
with corporations to help them recruit studentsfidBCU 3 so the students will be
employed once they graduate. A couple of the wd#rees stated that they felt their
everyday life was the greatest example for peapbet the positive characteristics that
they gained from the university.

HBCU 4. For HBCU 4, the theme for Question 6 is also: adhe Those
interviewed stated that they go out into differestnmunities and promote the positive
aspects of their university and encourage studerdttend, especially by participating in
high school and college fairs and tutoring. Thetypleople know that they graduated
from HBCU 4, and they see themselves as a protatpromotes the high standards of
the university that people can respect.

Cross-Case Theme Analysis

After reviewing all of the research questions, andlyzing each case, there were
certain themes that repeated within the same qureatid in other questions for different
cases, which related to answering the main reseprestion of whether HBCUs are still

relevant. The themes that were discussed the tmastghout all of the questions will be
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identified as similar, and the themes that stoddaswnique for a particular HBCU will
be identified as different.

Similarities. The 12 people interviewed had fascinating stoogsglt about their
experiences with the four specific HBCUs and HB@tgeneral. During the interviews,
the participants explained how they felt aboutrthéna maters, described the good
things, as well as things that needed improvind,gave an overall reason why they felt
their university was still relevant.

When reviewing the research questions, most ofitnéarities in themes for a
particular question were found when discussing Ques8, the perceptions of the four
HBCUs and HBCUs in general; Question 4, commurocatietween HBCUs and the
media; Question 5, concerns about financial suppad Question 6, individually
changing the public’s perception of HBCUs. Theikinthemes for Question 3 focused
on diversity at the universities and how all foBEUs have a diverse student body
regarding race, gender, and economic status, éeemgh the perceptions were that they
are mostly African-American, female, and low incostiedents. Question 3 also
discussed the theme “support” referring to finahsugoport of the university by
individuals, corporations, foundations, and alumail four HBCUs stated that their
alumni could do more to support their universitesd this sentiment about the alumni
was also expressed in Question 5 when discussimgeoas about financial support. In
Question 4, the similar theme was “self-promotibetause the interviewees from
HBCU 2 and HBCU 3 felt that the media was not prangppositive information about
their universities, so their institutions begarsétf-promote by posting information on

their websites and sending information to the aluntm Question 6, the similar theme
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was “outreach” although “involved” had some sim#dtributes that could be mentioned.
“Outreach” and “involved” referred to the personomias interviewed and how he or she
was changing the public’s perception about an HREHBCUs in general. The
responses for HBCU 1 and HBCU 4 were that theseithehls go out into the

community and engage in “outreach” to promote thaiversity by speaking at different
events, participating in college fairs, and int@ragwith organizations to recruit students
and encourage alumni to support their alma matéos. HBCU 3, the interviewees were
very “involved” with the promotion of their alma tes. Not only did they describe how
they participate in outreach activities, but thispanave fundraisers to help the university
and provide scholarships to students, as well ak with corporations to provide
students with jobs upon graduation, so the themeotved” goes a little beyond the idea
of “outreach”, but both themes described how irdliagls were changing the public’s
perception about the universities and showing hHevpublic could help support the
universities.

Differences. Some of the interviewees made comments that wéereht from
what everyone else said about their universitied,these comments were very unique
when describing that particular university. Therttes that will be mentioned are the
ones that are different from the general commeimidenby the participants. The most
unique and different themes were found in Questiand Question 5. In Question 3, the
unique themes were “personal responsibility” gitgran interviewee from HBCU 2 and
“survival” stated by an interviewee from HBCU 4. héh discussing the perceptions of
the HBCU brand, and more specifically, the peraesiregarding academics, the

interviewee from HBCU 2 stated that the academii¢gsauniversity are excellent, but
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students have a “personal responsibility” to emértae curriculum and follow through
with the program they selected to study. Everygmm may not have all of the classes
that a student wants, but the student is stilloasile for completing that program to the
best of their abilities. Also for Question 3, ihéerviewee from HBCU 4 stated under
perceptions about a student’s intellectual abthiyt if a student can “survive” at his
particular university or any HBCU, then that studesmn survive anywhere, giving the
impression that the student must be intellectuadlyte to attend his alma mater or any
HBCU.

Question 5 discussed whether the need for theHB@Us or HBCUs in general
has been reduced to where some should close, amgthremes emerged that were
unique such as “perception of the need”, “numbergjuality”, and “fostering good
experiences.” The “perception of the need” wasedtay an interviewee from HBCU 1
who felt that there will always be a need, but‘{berception of the need” has probably
been reduced in the minds of people who say thmmed8BCUs should close. An
interviewee from HBCU 2 mentioned that he had aceomregarding student enrollment,
and he understood the need for his universityt¢oegse the number of students, since the
university is a business, and more students briogemevenue, but he questioned the
importance of increased numbers as opposed toutéygof the students, which created
the theme “numbers vs. quality.” An intervieweenir HBCU 3 was concerned about
alumni supporting his university financially, arfiletcomment was made that if the
university “fosters good experiences” for the stitdevhile they are attending the
university, then they will be more likely to supptite university financially in the future.

This seemed to be a major concern for this intereeeregarding his alma mater.
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Assertions and Generalizations

Even though there were some similarities and diffees with the coding and
themes found throughout the four cases or HBCUsgf #he interviewees made certain
assertions and generalizations that pertained folal HBCUs, and possibly HBCUs in
general. For HBCU 1, HBCU 2, HBCU 3, and HBCU MW péthe interviewees
mentioned that they were proud to be a graduatewhscribing their alma maters and
thought that their particular university was thetbelhe interviewees also mentioned
throughout their interviews that their universitiesd “high expectations” for their
students to excel in their studies and to be “ss&fcé’ in life. A couple of the cases
mentioned sustaining the university’s “heritageti @mcouraging alumni to convince
their children to attend their alma maters to qurgia family “legacy.” Some of the
terms they used may not have been the same, bséthienent of helping their students

“advance” was expressed by all interviewees.
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Chapter 5. Conclusions, Implications, and Recommeradions
Conclusions
The study of Historically Black Colleges and Unsiées has been an interesting
look back at the history of how these institutiofifigher education began, how they
evolved, how they intend to stay progressive, dritleasame time, help students grow
and become successful in the future. The prenmdgarpose of this study was to
determine whether Historically Black Colleges andudrsities are still relevant based
on the following criteria: mission statements, dgnaphics, academic programs,
graduation rates, accreditation, and accomplishsnehthe research questions for this
study were the following:
1. Are Historically Black Colleges and UniversitiesRBAUSs) still relevant?
2. Does the mission of each of the four selected HB@U&IBCUs in general, need
to be completely changed or revamped and moderpized
3. What are the perceptions of the brand for eachefdur selected HBCUS, or
HBCUs in general?
4. Has the communication between the four selected BH8Gr HBCUs in general,
and the media been adequate to effectively publittizir accomplishments?
5. Has the need for HBCUs in general been reducedatsbme of the existing
institutions should close?
6. What are the leaders or representatives of thedelected HBCUs, or HBCUs in
general, doing to change the public’s perceptian® dhe relevance of their

learning institutions?
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After reviewing data collected from documents, arahrecords, interviews from
alumni of four selected HBCUs that were the focl#his research, and observations
from this researcher of one-third of the alumnemtewed, the findings revealed that
even though HBCUSs still have some areas that dosllidnproved, as do any other
colleges and universities, they are still relevtarthe students that they serve and their
communities.

To summarize briefly the key findings from thisayuif one is strictly looking at
numbers, such as demographics and graduation tiagegerceptions may be that these
four universities are only serving African-Americstaidents who are low income and are
not able to get accepted to any other college imewsity that is not an HBCU. The
findings showed that in reality, the four univeystampuses are very diverse, which is a
reflection of their surrounding communities. WhHhit@se who have contrary opinions
about HBCUSs, such as politicians, economists, acatbrs from other colleges and
universities, have stated that many of these uigiits should be merged together,
merged with non-HBCUS, or closed down becausewfgmduation rates, there are
some factors that have not been taken into corsider

First, many of these HBCUSs, including the four thate the focus of this study,
may have low graduation rates, as compared to soméiBCUs, but they have higher
freshman acceptance rates. In their mission st&attmncollectively, they state that they
are institutions of higher education that prepawdents of diverse racial and economic
backgrounds to grow academically and socially thhotheir programs and services
which are designed to nurture and elevate a stisdembwledge base so that he or she

will be ready to enter the workplace and be a pctde member of society. Essentially,
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these institutions are saying that they welcomerdity to their campuses and they are
prepared to help students advance. The high saueptates are showing that they will
give students a chance to prove themselves acadigmighereas other institutions may
not be as willing or as accepting because thegaly looking at a student’s test scores
and GPAs to determine whether they can be accapttetheir universities.

There are some HBCU alumni who are concerned ahewgraduation rates and
believe that their alma maters should be more gedein the students that they accept,
and during their interviews, they discussed thendaay between higher enroliment
numbers vs. quality students. According to onenalus interviewed, universities are
businesses, and the more students they accephatgerevenue that is coming into the
universities, which they need to support the depants and academic programs for the
students. Each HBCU has its own special qualitiesch are reflected in the academic
programs that they offer. The strength of the ao@ad programs is one criteria that is
used to determine a university’s accreditation.

A negative perception of HBCUs is that they all @aecreditation problems, but
according to the findings, out of the 105 HBCU¢eliswith the Department of
Education’s White House Initiative on HistoricaByack Colleges and Universities, there
are only five that are not accredited, and the touversities that were highlighted in this
study are all accredited, as well as most of tlepartments and programs (see Appendix
A) (USDOE, 2013). Even with the negative percamithat have been spread about
HBCUs for decades, they have still managed to @ssyby increasing academic
offerings attracting many students who have grastiand become notable alumni who

have accomplished great things such as entertap@iscians, business entrepreneurs
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and CEOs, military generals, etc. After reseamglabout the positive and negative
aspects of HBCUs in general and focusing on fodhis case study, this researcher’s
goal was to determine from reviewing all of theadetllected whether HBCUs are still
relevant, and the findings revealed that they are.

During this research, there was a lot of literatacluded in this study that agreed
with some aspects of the data collected througlmtieeviews of alumni and HBCU
associates, as well as literature that disagreedmradicted the collected data. Starting
with Question 1, which asks whether HBCUs are stltvant, some positive literature
stated that what HBCUs may lack in resources, thake up for by providing a more
supportive learning environment for students, al$ agefaculty (Constantine, 1995).
HBCUs recruit students from other races and divbasxgrounds and give all of them a
sense of pride (Nealy, 2009). Not only have HB®dsn striving to improve their local
neighboring communities, they have been taking theademic excellence to other
countries to benefit the global community (Neal§092). It has been stated that only 10
percent of black students attend HBCUs, but thexerajor employment prospects in the
areas of physical sciences and math, and, abopge#@nt of the black students who earn
degrees in the physical sciences and math get ah&BCUs (Leef, 2008).

Some of the negative literature described HBCUscaslemic disaster areas
(Jencks & Riesman, 1967). Another article stateddtest of the HBCUs are “fairly
decent but hardly superb institutions” (Vedder,@010ne economist, Thomas Sowell,
stated that "Even the best black colleges and wsitiess do not approach the standards of
guality of respectable institutions” (as cited frgimbrough, 2011; Riley, 2010). The

positive information from the literature is simil@rthe responses from those who were
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interviewed. The interviewees stated their HBCHgeggthem a comfortable environment
to flourish and excel. They felt that they wereked at as a person and not a number,
and they received individualized attention thaytheobably would not have received at
a non-HBCU. They enjoyed their experiences angeoed to say they attended an
HBCU.

For Question 2 regarding changing or revampingrandernizing HBCU mission
statements, some literature states that the mssioould be changed to progress with the
times. “The future of HBCUs will be determined dayr contemporary relevance, not our
historical significance. We have to lead and sevitk a new kind of purpose, and,
unless we do that and until we do that, our institis will not become the institutions
they are capable of becoming” (Abdul-Alim, 2011arg 14). Another article stated that
for HBCUSs, their “academic mission [and] intellegklegacy is another narrative that
needs to be underscored” (Gray, 2011, p.141). Alicg to the data collected from the
individuals from the four HBCUs and HBCU associatese mission statements should
be modernized to reflect the changing times. Mbshem have been altered to identify
the changing demographics on their campuses, assvie updated technology and
course offerings, so in a sense, the literatureaga®ct about giving the mission
statements an overhaul to stay current and showHB@Us have progressed and will
continue to help their diverse or multi-culturaldgent body advance intellectually.

For Question 3 regarding perceptions of the HBCahdr the literature had
mixed reactions. One article stated that the pyt®rceptions of HBCUs only helping
Black students who are financially and academidaligrior and other negative

viewpoints that these institutions face daily argnsas that have been viewed as subtle
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ways to abolish HBCUSs, in which these stigmas riedze eliminated (Williams &
Ashley, 2004). Another piece of literature stateat HBCUs were “academically
inferior because they reflected the cumulativerioféy of segregated education” (Clark,
1967, p. 197; LeMelle, 2002, p. 194). While anotimticle stated that HBCUs should
not receive special funding due to their race-basetlis, and should enroll more non-
black students (Kimbrough, 2011; Vedder, 2010).

These perceptions that mention the lack of raciadrdity on the campuses and
the inferior education are contradictory to theadadllected from those interviewed who
have attended HBCUs. The racially-segregated cortsvage especially contradictory to
HBCUZ2, which has a predominantly white populatiéi®b%. The comments about
academically-inferior education seems to be esfpgciantradictory to the data collected
from all of the interviewees, since all of them rmened how their institutions produced
notable and prominent people, and they could ne¢ laghieved what they did without
the foundation of an HBCU education. Some of thossrviewed felt that the academic
programs at their universities were excellent,thate were a couple of people who had
concerns about the academic program they wer®ire person interviewed felt that the
academic program she was in that was offered alhea mater was great for the
undergraduate students, but not as academicalliengang for the graduate students.
Another interviewee thought that the academic @ogshe was a part of was great
during the time she was a student, but now reatlzasit lacked some aspects that would
have helped her become more prepared in her ffedchployment. It seems that using
generalized statements to reflect the racial dityeesid academic standards of an HBCU

cannot be justified, especially when those who ratended HBCUs have seen for
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themselves how diverse or academically challentiiegorograms can be. Granted, not
all of the programs are as academically challengsgome of the students would have
liked for them to be, but it is not appropriatediscuss the problems of a few HBCUs and
yet include all 105 HBCUSs, when it has been rewkalghe data collected that not all
HBCUs are the same, especially when describing despbics and an academic
curriculum.

For Question 4 regarding communication betweemtbdia and HBCUSs, it was
stated that for many years, HBCUs have garneredtivegoublicity regarding how their
institutions are being managed (Wilson, 2011). &diterature states that one type of
negative publicity that is true for some HBCUs ddawot be the only piece of
information distributed (Gray, 2011). As importastit is for people to be aware of the
status of colleges and universities, it is alsywerportant to know all of the information;
not just the bad, but also the good (Gray, 201y.. John Silvanus Wilson, Jr., the
former executive director of the White House Iritia on Historically Black Colleges
and Universities and recently appointed presidéMarehouse Collegstated at a
conference thadignified publicitywould “set an important tone for how HBCUs would
be thought of, invested in, and advanced...it iskéheto accessing and tapping the
philanthropic marketplace, in order to competitywsirengthen capacity of these
institutions” (Wilson, 2011, p. 2). Mr. Wilson alstated that HBCUs must more
effectively highlight the positive aspects of wisateally happening at their campuses so
that they can be worthy of the dignified publigfy/ilson, 2011).

The findings from the interviewees showed that tieggublicity does take place

regarding HBCUs because a participant from HBClthfed that she knows about
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journalists coming onto her particular campus lagkior negative pieces of information
to publicize. The participants from HBCU 2, HBCUa®hd HBCU 4 also stated that
there has been a lot of negative publicity, bubapte agreed with what Dr. Wilson said
that the colleges and universities should dissetmitinge positive things that are
happening on their campuses so that people wilMawbat is going on and can receive
positive publicity. HBCU 2’s participants statdtt they look at their university’s
website for information, and others stated theginga information about their alma
mater from their alumni. The literature was cortbat the campuses should highlight
their accomplishments for the world to know, anthef the campuses are doing
exactly that.

For Question 5 regarding the need for HBCUs begagiced and requiring some
to close, the literature states from one HBCU plesi that an

...HBCU's greatest strength is their willingness &everyone who

walks through their doors. There are countlessestdrom HBCU

graduates who speak about not being able to atilidge, but the school

found a way for them to stay to complete their edion. There are also

stories of teachers exposing students to the gbigsdd attending

graduate school who may not have otherwise coreidéer(Dunbar,

2013, p.1
Within this question, those who were intervieweskcdssed their concerns about
enrollment, demographics, graduation rates, araht@ial support. With HBCUs
receiving negative publicity about their campusesne feel that it can hurt subsequent

enrollment and funding (Nealy, 2009). In a 2004Kifsey study, the average
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graduation rate of Blacks at many HBCUs is highantthe average graduate rate of
Blacks at traditionally White institutions (UNCR)22). Although the graduation rates
for African-Americans may be higher at HBCUs, f@12, the graduation rates after six
years at HBCUs range from 79 percent at Spelmale@»to 10 percent at the
University of the District of Columbia (“Trackingr&uation Rates at HBCUs,” 2012).
Some of the literature regarding these areas steghtsat there needs to be more
resources for low-income students, such as funairinglp them [the colleges and
universities] increase their graduation rates (Kiooigh, 2011). It has been researched
that 13 percent of all college graduates donatelagly to their alma maters, but Black
graduates donate money far less in the singlesdiGtay, 2011). HBCU alumni do not
have a tradition of giving back to their alma matgtuart, 2012).

The interviewees from HBCU 1 and HBCU 2 were conedrabout their alma
maters’ enrollment because parents who are alurema encouraging their children to
attend, and as the numbers increase, the concamsde be more about the amount of
revenue that the universities will receive instefthe quality of the students who will be
attending. On the other hand, the intervieweas fiHBCU 3 and HBCU 4 were not as
concerned about enrollment because their univessatiready have plans in place to
increase enrollment. All of the interviewees weoacerned about graduation rates and
how they could be increased at their HBCUs, buhaditerature continued to reflect
how there is a concern about the rates being losvirtterviewees were more concerned
about the possible causes for the rates to be #ome thought the rates were low due to
a student’s financial issues, a student neediwgpi®, a student having a life-changing

experience, a student not taking advantage of emlasses, a student needing more
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nurturing, or a student not being able to handéeaitademic rigor of the course work.
All of these situations could prevent a studentfigrogressing in their endeavor to
graduate and extend past the four-to-six year rangeunting for low graduation rates.

For Question 6 regarding individuals changing thblig’s perceptions of their
HBCUs or HBCUs in general, some of the answersd@doward the literature that was
stated earlier under Question 5, with a small pesge of the alumni contributing to
their universities. Some of the interviewees abated a lot to their universities while
others did not contribute at all. During the intew, an observation that was made by
this researcher was that when the discussion tumedpporting HBCUs, about half of
those interviewed stated that they currently dodwoanything to help their alma maters,
and they really did not think about supporting timéversities until the question arose
asking about their contributions. The ones whomditicontribute stated that they felt bad
that they had not thought about it until now, hattthey should start contributing
because it is important to do so. Another obsemdiy this researcher was that those
who already contributed had a list of the many wags they support their universities.
They do not just send money. They also go outtimacommunities, attend high school
and college fairs, recruit students, participatiuimdraising events, and work with
businesses to try to get students jobs when thejugite. It seems that the level of
support is at two extremes, either the alumni dosnpport at all or may only find one
way to contribute, or they find multiple ways tggort and encourage others to do the
same.

To summarize the literature, there are many corti@y opinions that either

support or do not support the relevance of HistdigdBlack Colleges and Universities.
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The literature that supports HBCUs in several ims¢g was confirmed by the responses
of the participants in the interviews and the cgponding data. The literature and
findings both confirmed that HBCUs are still relavaecause they recruit students of all
races and diverse backgrounds and bring them teggiting them a sense of pride.
They may not have access to all resources necessaheir students, but they provide a
supportive learning environment in which studerts thrive and excel. In addition to
the four HBCUs helping the communities in whichytineside, they also help
communities globally.

When it came to changing the mission statementB&@Us, the literature and
interview responses both acknowledged that missbosld be modernized to reflect the
changing times with diversity, technology, and asatt programs. The literature and
findings had conflicting reviews when discussingceetions of the HBCU brand
because some literature found HBCUSs to be infennat segregated while other pieces of
literature found HBCUs to be diverse, supportived academically challenging, as was
stated during the majority of the interviews, wit¥o individuals giving contrary
opinions regarding their academic programs, butyate pleased with the education they
received from their alma maters.

The literature regarding communication between HB@bd the media had
similar overtones with the interview responses bheedoth the literature and
interviewees stated more dignified publicity shobéddisseminated, but at the same time,
the universities should provide positive informatiworthy of being publicized.
Graduation rates were a concern, but the literaheetioned that the rates were a

problem because at HBCUs they are low, and thengsdshowed that the concern
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should be an understanding of why they are so IBwwally, the strongest ties between
the literature and the findings were with the dsssan of alumni giving, and both the
literature and the interviewees stated alumni dagh@ enough. Either alumni supports
very little or none at all, or they find multipleaws to support and encourage others to
support as well.

Implications

With all of the literature and findings pointingatards the relevance of HBCUs,
what does this mean? It means that HBCUs havattoph to use to combat those who
continue to downgrade their very existence baseahémunded suppositions and some
numbers without understanding the underlying reag@hind them. If one is always
looking at numbers and never bothering to findwlb the people are behind those
numbers, then there will never be a meeting oftihs and an understanding as to why
many HBCUs have been in existence for over 100syeand continue to progress and
educate diverse racial and economic groups, andidyare fighting so hard to
continue to do so in the future.

If the question is asked, “Who cares?”, then thenam should be all of those
students who were told that they did not have ach&o enter a college or a university
based on a minimum required test score or GPAwad turned away with nowhere
else to go. Or maybe, there are those studentdhav® heard all of their lives about the
great institution of higher learning that their guatis graduated from or their grandparents
graduated from, and they want to be a part ofldgdcy. Or maybe there are those
students who have never attended a school in vihe&majority of the students looked

like them, and they wanted to feel like they bekhgnd wanted to be comfortable in
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their environment. All of those students that Inti@ned would care because the HBCUs
would give them a chance when other colleges aransities may not, and they could
continue a family tradition and create a legacsgitare with their children in the future,

as well as feel like they were a part of sometlgreat and were recognized for how
special they were as a person and not seen aslzenutm addition, some parents might
care to know about a college or university that Mdielp nurture their children, which
would be comforting to them, if their children an¢éerested in moving away from home
to go to an institution of higher learning. Themay even be some politicians who are
supportive of HBCUs and are looking for informatimnsubstantiate the reason why they
support the institutions and would try to convirtker politicians to give support as well
for funding purposes.

Some might say why should anyone bother suppoHBGUs when there are so
many other choices of colleges and universitiggotto? The answer to that question is
why wouldn’t you want to support a college or umsity that has lasted over 100 years
educating families and continues to progress afmirmeature students so that they will
have the confidence to stand for themselves whiertithe for them to go out into the
world and make a name for themselves. Why woulglmt want to take the time to
support an institution that is trying to make deafi¢énce in the lives of others, not only
locally but across the globe?

If someone asked “what’s the big deal,” the answéhat should be that there are
too many students who need someone, or some dntijve them a chance at a good
education, and HBCUs are willing to give studenthance to prove that they can handle

the academic rigor at a college or university lpklag at them as a person, and not as a
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number. For all of these reasons, this is whydtlisally Black Colleges and Universities
are still relevant.
Recommendations for Future Research

In order to continue with research on the topithefrelevance of HBCUs, there
are several ways that this topic can be studiedare detail in the future by looking into
different aspects of HBCUs. First, this initialdy looked into the relevance of four
specific HBCUs which were selected based on cettaique qualities that this
researcher found interesting. Any future researoiesy select any other four HBCUs
based on different unique qualities that he ormshg find fascinating and study those
colleges or universities. In addition, this resear identified different alumni, agencies,
associations, organizations, and foundations wbifidividuals to interview who have
some connection to HBCUs, whether directly or iedily, in order to glean insight into
what those individuals have experienced workindg\wiBCUs, and more specifically,
the four identified universities. Another reseaichhay decide to interview individuals
who are either employees or students at selecte@U4Bo gain their insights into the
colleges or universities. In addition, a futureg@cher may want to compare certain
programs that HBCUs and non-HBCUs may have in comrand compare and contrast
which programs may be better or not and why. résearcher wants to get an official
statement regarding the relevance of HBCUs fromllege or university, the presidents
or Board members would be ideal individuals torvitawv for further research. Another
possibility would be to change the study from giaéive to quantitative and survey
individuals about other aspects of HBCUs besidessiom statements, demographics,

graduation rates, academic programs, accreditadimthaccomplishments. An interesting
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change may be to focus on HBCU graduate schookanmaginstead of the undergraduate
programs. One of my interviewees did not attentiB&U for undergraduate school,
but decided to attend for graduate school, anchallea very different perspective.

A policy recommendation may be to contact corporegihere in California that
may have locations in the states where HBCUs aaéd and partner with them to
support the colleges and universities by sponsdCiagornia students to attend those
HBCUs in other states, with the understanding doging the times when the students
are out of school, they would intern at those coapons either in the state of the HBCU
or California, and upon graduation, those studeisld have jobs waiting for them with
the corporation that sponsored them to get theicatibn. The student benefits because
they are getting an education from an HBCU andanben they graduate, and the
corporation benefits because they can supportdestgoing to college and an HBCU
and will ultimately have an employee who has alydaeken trained to work for them.

This partnership could be a continuous source dlifug of scholarships for students and
future employees for the corporations.

A practitioner recommendation could focus on alugiwing. The literature and
research findings showed that support from alusnery low at HBCUs, and because of
that, some colleges and universities struggle ewige necessary resources for their
students. Since a couple of the interviewees rmeati that they know they need to do a
better job at supporting their alma maters, buy th@ not know exactly what the
departments, colleges, or the university in genseealls, maybe a good way for the
HBCUs to ask for support would be for each depantt@target students who graduated

from their department or program and ask them pecsic items or ask for donations to
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purchase specific items to help the students ingadicular department or program.
This way, the departments are able to target plessdurces of support, and the alumni
are able to focus their efforts on helping to supfiat department knowing that their
support is going to a specific department to helpafpre-determined cause.
Summary

The purpose of this study was to determine whetl&torically Black Colleges
and Universities (HBCUSs) are still relevant. Imer to make this determination, this
researcher began by studying the history of HBQIdg; they were created, how they
grew in numbers, how they have progressed in tefrasademic programs, and how
their leaders see these institutions progressinigariuture. From the inception of
HBCUs, there has been conflicting literature regaydhe relevance of these institutions
of higher learning. Using the theoretical framekvof Critical Race Theory, and the
premise that HBCUs were established to educatekBlarients, as well as promote
social justice, champion anti-subordination, and eatial suppression, the findings from
data collected in documents and from interviewsehayggested that HBCUs are still
relevant, especially to those who have attendeskthmestitutions. Because of the
supportive learning environment that embraces siisd#f all races encouraging the
pursuit of excellence and rejecting racial suppoesand the stigmas of inferiority, many
HBCUs have progressed into thriving institutionsttbontinue to educate students
despite the negative perceptions. During thisaxeseprocess, it was determined that as
much as these colleges and universities have letkedtudents over the decades, there
are those who do not believe the need for themnegigts, which brings us to the research

guestion of whether HBCUs are still relevant.
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It is known that there are 105 HBCUs throughoettmited States and in the
Virgin Islands, and they are only 3-4% of all cgis and universities in the United
States. The majority are located in the Southeastern, and Northern areas of the
United Stated with none on the West Coast. In gégnthey have high freshman
acceptance rates but low graduation rates. Trsoneahy they were created in the mid-
1800s was so that African-American students coaldducated. Over time, non-HBCUs
have begun to accept African-American studentkeit tnstitutions, so many politician,
economists, and educators question why they drestided.

For this study, this researcher used a qualit@iage study to examine four
specific HBCUs to determine whether they are sgitvant. Through purposeful
sampling, 12 people were selected to participateannterview process in which several
guestions were asked discussing HBCU relevancsjljeshanges of mission
statements, perceptions of the HBCU brand, commatioic between HBCUs and the
media, possible concerns regarding the need to H8€}Js open or close them, and
asking individuals how they change public percaggtiabout HBCUs and support their
alma maters. All of these questions were askelttermine relevance using the criteria
of mission statements, demographics, graduati@s raccreditation, academic programs,
and accomplishments. There were limitations insdo@apling of those who were asked
to be interviewed because university employeesdcpassibly have a bias towards the
university that they work for and would want to gimore positive answers to the
guestions, instead of more real and in-depth arsa@that people reading this could get

a clear understanding of what really happens oddB@U campus. By selecting alumni
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from the HBCUSs for the interviews, they were aldgive more in-depth answers, which
may or may not have been positive, but they weakared they were honest.

After the interviews, the findings, data, andrbteire revealed that HBCUs, or
more specifically the four HBCUs that were targeftmdhe study, are still relevant
because their mission statements fully explainttiney serve a racially and economically
diverse student body focusing on nurturing studantsgiving them the chance to excel
in a comfortable learning environment with rigor@ml challenging academic programs
that are geared to prepare students to enter tHdoarce and succeed. The perceptions
about HBCUs are mostly based on suppositions ame smmbers that reflect the
communities that they are a part of, and other rermivhich seem to be more of a
concern as to the fact that they are low withditit no research into why they may be so
low. The media has been less than kind for thet pers when it comes to promoting the
four HBCUSs, but at the same time, the HBCUs nedaktproactive and disseminate
positive information as well to inform their commitigs, including their alumni, which
could encourage more alumni to support their almgers. Even though HBCUs, and
specifically the four that were the focus, stilveasome work to do to stay progressive
and provide for their students, it would be helpfahe alumni would begin to support
their HBCUs on a more regular basis to generatdsto continue to help the students
and their communities because the need to edwsatdl ithere not just for African-
American students, but for all students.

Because Historically Black Colleges and Univeesitare still relevant and still
needed in their communities locally and globaliyyould be wonderful if more alumni

supported their alma maters financially and enagedigheir children to attend. It would
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also be economically beneficial for corporationgeest in students who plan to attend
HBCUs by providing scholarships and job opport@sitthowing good will to the
communities in which the HBCUs are located and wlikey have their businesses. It
would also be helpful if politicians would focus tive positive contributions that HBCUs
continue to make in their communities instead oklog for the negative aspects and
reasons to merge them with other HBCUs, merge thmnon-HBCUSs, or close them
down. Historically Black Colleges and Universitlesve lasted for over 100 years with
the purpose of educating students. They shoulibleeto continue to educate students
for at least another 100 years so that studeritseifuture will be able to benefit from a
nurturing, yet challenging educational environmerttile making friends and

connections that will last them a lifetime.
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APPENDIX A
Listing of Historically Black Colleges and Univetiss

Table Al

Listing of Historically Black Colleges and Univdres

State College or University Name Accredited

as of 2011

Alabama 1. Alabama A&M University Yes
2. Alabama State University Yes
3. Bishop State Community College Yes
4. Concordia College Yes
5. C.A. Fredd Campus of Shelton State Yes

Community College

6. Gadsden State Community College Yes
7. Lawson State Community College Yes
8. Miles College Yes
9. Oakwood University Yes
10. Selma University Yes
11. J.F. Drake Technical College Yes
12. Stillman College Yes
13. Talladega College Yes
14. Trenholm State Technical College Yes
15. Tuskegee University Yes

Arkansas 16. | Arkansas Baptist College Yes
17. Philander Smith College Yes
18. | Shorter Collede ]
19. University of Arkansas at Pine Bluff Yes

Delaware 20. Delaware State University Yes

District of Columbia | 21. Howard University Yes
22. University of the District of Columbia Yes

Florida 23. Bethune-Cookman University Yes
24. Edward Waters College Yes
25. Florida A&M University Yes
26. Florida Memorial College Yes

Georgia 27. | Albany State University Yes
28. Clark Atlanta University Yes
29. Fort Valley State University Yes
30. Interdenominational Theological Center Yes
31. Morehouse College Yes
32. Morehouse School of Medicine Yes
33. | Morris Brown College ]

(continued)
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State College or University Name Accredited
as of 2011
Georgia 34. Paine College Yes
35. Savannah State University Yes
36. Spelman College Yes
Kentucky 37. Kentucky State University Yes
Louisiana 38. Dillard University Yes
39. Grambling State University Yes
40. Southern University and A&M College Yes
41. Southern University of New Orleans Yes
42. Southern University at Shreveport Yes
43. Xavier University of New Orleans Yes
Maryland 44, Bowie State University Yes
45, Coppin State College Yes
46. Morgan State University Yes
47. University of Maryland Eastern Shore Yes
Michigan 48. | Lewis College of Businéss ]
Mississippi 49. Alcorn State University Yes
50. Coahoma Community College Yes
51. Hinds Community College Yes
52. Jackson State University Yes
53. Mississippi Valley State University Yes
54. Rust College Yes
55. Tougaloo College Yes
Missouri 56. Harris-Stowe State University Yes
57. Lincoln University Yes
North Carolina 58. | Barber-Scotia Collége ]
59. Bennett College Yes
60. Elizabeth City State University Yes
61. Fayetteville State University Yes
62. Johnson C. Smith University Yes
63. Livingstone College Yes
64. North Carolina A&T State University Yes
65. North Carolina Central University Yes
66. St. Augustine’s College Yes
67. Shaw University Yes
68. Winston-Salem State University Yes
Ohio 69. Central State University Yes
70. Wilberforce University Yes
Oklahoma 71. Langston University Yes
Pennsylvania 72. Cheyney University of Pennsylvania Yes
73. Lincoln University Yes

(continued)
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State College or University Name Accredited
as of 2011
South Carolina 74. Allen University Yes
75. Benedict College Yes
76. Claflin University Yes
77. Clinton Junior College Yes
78. Denmark Technical College Yes
79. Morris College Yes
80. South Carolina State University Yes
81. | Voorhees College Yes
Tennessee 82. Fisk University Yes
83. | Knoxville Collegé ]
84. Lane College Yes
85. LeMoyne-Owens College Yes
86. Meharry Medical College Yes
87. Tennessee State University Yes
Texas 88. Huston-Tillotson University Yes
89. Jarvis Christian College Yes
90. Paul Quinn College Yes
91. Prairie View A&M University Yes
92. Saint Philip’s College Yes
93. Southwestern Christian College Yes
94. Texas College Yes
95. Texas Southern University Yes
96. | Wiley College Yes
Virginia 97. Hampton University Yes
98. Norfolk State University Yes
99. | Saint Paul's Collefe Yes
100. | Virginia State University Yes
101. | Virginia Union University Yes
102. | Virginia University of Lynchburg Yes
West Virginia 103.| Bluefield State College Yes
104. | West Virginia State University Yes
U.S. Virgin Islands 105.| University of the Virgialands Yes

Note The combined listing of Historically Black Collegjand Universities and their accreditation status
was created from information found in the Unitedt&$ Department of Education complete listing of
HBCUs and accreditation status (USDOE, 2013).
®The blackened spaces are indicators of collegesiwersities that are not accredited accordingnéo t
United States Department of Education’s White Hdua&@&tive on Historically Black Colleges and
Universities (USDOE, 2013)’Saint Paul’'s College is scheduled to close on 3n&013 according to a
letter received by the college’s regional accraedithody (Hawkins, 2013).
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APPENDIX B

Informed Consent Form

| authorize Renee Felicia Dorn, JD,MBA, a doctaahdidate, and student principal
investigator for this research project, under thgesvision of Dr. James R. DellaNeve in
the Graduate School of Education and Psycholo@epperdine University, to include
me in the research project entitled “The Relevasfdeistorically Black Colleges and
Universities”. | understand that this projectaesearch being conducted in partial
fulfillment of the requirements for the investigasodissertation and doctoral program.

| understand my participation in this study isctyi voluntary. | have been asked to
participate in a research project in which the pagis to examine the relevance of
Historically Black Colleges and Universities by ieving the missions, demographics,
academic programs, graduation rates, accreditat@asaccomplishments of one or
more Historically Black Colleges and UniversitieBhe study will require no more than
three meetings of approximately 45 minutes to ang lkeach. | have been asked to
participate in this study because | have persox@gmence working with one or more
Historically Black Colleges or Universities. | Wie asked to answer questions
regarding my experience and knowledge working Wistorically Black Colleges and
Universities.

| understand that | will be audiotaped if | decidgoarticipate in this study. The tapes
will be used for research purposes only. The tapkde stored in a locked file cabinet,
maintained by the researcher, and will be destrdiyedyears after the study is
completed.

The potential risks of participating in this stualg minimal such as the amount of time
involved taken away from your daily responsibilti@nd possible fatigue or boredom,
and in the event that | do experience such, aorestk will be provided.

| understand there is no direct benefit from paréiton in this study; however, the social
science benefit(s) to the academic community, dsas¢he general public, may include
knowledge and information about Historically Blacklleges and Universities from my
experience and leadership perspective. This wddlta the body of knowledge about this
subject.

| understand that | have the right to refuse taigpate in, or to withdraw from, the

study at any time without prejudice. | also hawe ttight to refuse to answer any question
| choose not to answer. | also understand that thieght be times that the investigator
may find it necessary to end my study participation
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| understand that no information gathered from tagy participation will be released to
others without my permission, unless such a discs required by law. | further
understand my confidentiality will be maintaineduse of non-personal identifiers and if
the findings of the study are published or presktiea professional audience, no
personally identifying information will be release@he data gathered will be stored in
locked file cabinets to which only the investigatoll have access.

Information gathered may be made available to athesstigators with whom the
investigator may collaborate with in future reséartf such collaborations occur, the
data will be released without any personally idgmtg information so that | cannot be
identified, and the use of the data will be supdliby the investigator. The raw data
will be maintained in a secure manner for 5 yeaxghach time the data will be
destroyed. | understand | will receive no comp&asafinancial or otherwise, for
participating in this study.

| understand that if | have any questions regarthiegstudy procedures, | can contact
Renee Felicia Dorn SN (| have further
guestions, | may also contact Dr. James DellaN#nel-aculty Supervisor, at
I, 'f ! have questadout my rights as a research
participant, | may contact Dr. Doug Leigh, Chaigmer of the Graduate and Professional
School Institutional Review Board at Pepperdineversity, aij

| understand to my satisfaction the informationhis consent form regarding my
participation in this research project. All of myestions have been answered to my
satisfaction. | have received a copy of this infedhtonsent form which | have read and
understand. | hereby consent to participate irrésearch described above.

Participant’s Name - printed

Participant's Signature

Date
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APPENDIX C
Interview Questions
1. Are Historically Black Colleges and UniversitiesBBAUSs) still relevant and why?

2. Does the mission for your particular HBCU (or HBCidgeneral) need to be
completely changed or revamped and modernized?

3. What are the perceptions of the HBCU brand for ymarticular HBCU (or
HBCUs in general)?
- Demographics
- Academics/curriculum
- Intellectual ability of students
- Financial stability of students
- Financial support from individuals, corporationsfidations, and alumni
- Low graduation rates
- Accreditation issues

4. Has the communication between your HBCU (or HBQUgeneral) and the
media been adequate to effectively publicize HBCtbanplishments?
- What are some of the major accomplishments at y@&€U (or HBCUs in
general)
- What are some of the significant programs at yoBCH (or HBCUs in
general) that

employers look for or are impressed with

- What is the accreditation status for your collegegartments

5. According to the statistical information regardyaur university (or HBCUs in
general), do you have any concerns about the afeas
- Enrollment
- Demographics
- Graduation rates
- Financial support for the university and/or certd@partments

6. Has the need for HBCUs been reduced so that soitihe @isting institutions
should close?

7. What are you as a leader or representative of M@€U (or HBCUs in general)
doing to change the public’s perceptions as ta¢hevance of this (these)
learning institution(s)?
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APPENDIX D
Data Collection and Analysis Process to

Target Potential Interviewees and Collect and Aralpata

Record
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Figure D1.Data collection and analysis process to targetnpiaianterviewees and
collect and analyze data.
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